
STAFF  ROOM  POSTER

The Zone, in Plain Terms
Vygotsky's idea reduced to its useful core: aim teaching at what a learner can do

WITH help today, so they do it alone tomorrow.

SECURE Can do alone

Independent territory. Practice and retrieval live here; new teaching aimed here is

wasted time.

In class: If everyone solves it unaided on whiteboards, move on. That ground is taken.

THE ZONE Can do with help

The teaching zone. With a model, a prompt or a partner, the learner succeeds. This is

where lessons should live.

In class: She cannot start the paragraph alone, but with the sentence starter she writes

three. That is the zone.

BEYOND Cannot do yet

Out of reach even with support. Teaching aimed here produces copying, not learning.

Build the missing step first.

In class: If the scaffold does all the work and they still cannot explain it back, the pitch is

wrong, not the learner.

FADE Help that hands over

Support is a loan, not a gift. Every scaffold needs a planned removal date.

In class: Sentence starters Monday, key words only Wednesday, blank page Friday.
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ADULT  PROMPT  CARDS: CUT  AND  KEEP

Contingent Support Cards
Support that adjusts to the learner's last move. Give the least help that restarts progress,

then step back.

Prompt first

The lightest touch: redirect attention

without giving content.

Say: “Look back at the example. What

did we do first there?”

Clue second

Narrow the field if the prompt fails. Still

their move.

Say: “It involves the denominator. Have

another look.”

Model third

Demonstrate the step on a parallel

problem, then return them to theirs.

Say: “Watch me do it with these

numbers. Now yours.”

Hand back always

Whatever help you gave, the learner

finishes the original task themselves.

Say: “You take it from here. Talk me

through your next step.”
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QUICK  REFERENCE  POSTER

Talk Is the Tool
For Vygotsky, thinking is internalised conversation. Structured talk is how support

becomes independent thought.

Think aloud, then think along

The teacher's narrated reasoning becomes the learner's inner voice. Model the self-

talk, not just the steps.

In class: I am stuck, so I will re-read the question. That move is what you say to yourself

next time.

Pairs before pens

Saying the idea to a partner is rehearsal for writing it. The talk does the organising.

In class: Tell your partner your answer in two sentences. Now write exactly what you said.

Reciprocal roles

Predictor, questioner, clarifier, summariser: small-group roles that distribute the

thinking, with trial evidence behind them.

In class: Groups of four, one role each, swap roles each section of the text.

Language before solo flight

Lend learners the academic phrases until they own them.

In class: Use the frame: the evidence suggests... because... Displayed until nobody looks

at it.
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TEACHER  CHECKLIST

Planning in the Zone
Pitch, support, talk, fade. Four checks before a lesson on new material.

Pitch

I know what the class can already do unaided (evidence, not hope).

The new step is one reachable move beyond that, not three.

A check exists to spot learners for whom the step is out of zone.

Support and talk

The scaffold matches the gap: prompt, frame, model or partner.

Structured talk happens before independent writing.

Support follows the contingent ladder: prompt, clue, model, hand back.

Fade

Every scaffold introduced today has a named removal point.

Next week's plan retests today's zone unaided.

Learners who no longer need the frame are told to drop it.
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CPD  BRIEFING: STAFF  ROOM  COPY

Vygotsky and the ZPD: A 5-Minute Evidence
Briefing
What stands up, what is theory, and the common misreading to avoid.

The ZPD is a lens, not an effect
size

Vygotsky's zone is a theoretical account of how

support becomes independence,

operationalised through structured dialogue

and joint activity. It frames teaching decisions;

it is not itself a trialled intervention.

Its descendants carry the trial
evidence

Practices built on the theory have empirical

legs: reciprocal teaching improved

comprehension in randomised comparisons,

and dialogic talk correlates with achievement

where monologue does not.

Contingency and fading are the
craft

Support that adjusts to the learner's response,

then withdraws deliberately, is what separates

scaffolding from spoon-feeding. Observation

studies suggest most classroom discourse still

under-uses these moves.

The honest caveat

The ZPD is often flattened into differentiation by

worksheet, which Vygotsky never proposed.

The zone is about interaction quality, not task

menus, and most supporting evidence is

correlational or programme-bundled.
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