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Who is in the audience today?

Join by Web PollEv.com/virginiawalk268 Join by Text Send virginiawalk268 to 22333
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Learning Objectives

1. Describe potential barriers and facilitators of access to and
participation in PBIS for students with ESN

2. Identify strategies to adapt existing interventions and supports to
promote equitable access and participation for students with ESN

3. Identify ways in which school personnel who support students with
ESN can promote the inclusion of students with ESN in PBIS
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Who are students with ESN?

o Heterogeneous population of students

« Commonly receive special education services under the following
IDEA eligibility categories:

o Intellectual disability
o Autism
o Multiple disabilities
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Who are students with ESN?

e Might participate in the state alternate assessment based on
alternate academic achievement standards (AA-AAS; Taub et al., 2017)

® Are at risk of restraint and seclusion (Westling et al., 2010)

e Are the least likely to spend a majority of the school day in
inclusive, general education settings (Morningstar et al., 2017)
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Educational placement data

U.S. Dept. of Education (2023)
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Who are students with ESN?

N ) . . o

N “j:,, « Require pervasive, ongoing

\i%ff:j%,o support across a range of
N domains
5
™ | Disability is present when there e Important: The type of
Supports e is mismatch betwegn personal

compence and envionmental support, frequency of support,

o and daily support time will

vary across students with ESN.
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Who are students with ESN?

BATHROOM
EXPECTATIONS
- Allow for privacy

RESPECTEUL |- Flush toilet

BE - Use toilet quickly and quietly
RESPONSIBLE - Keep bathrooms clean

BE - Use pass when alone

SAFE - Wash hands, keeping water in sink
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Inclusive and Equitable PBIS

PBIS was designed to be
inclusive and equitable.

canrn
DOL 10 ISIBIALTS

Expert Perspectives on the Inclusion of Students With

Significant Disabilities in Schoolwide Positive Behavioral
Interventions and Supports

Alison L. Zagona, Virginia L. Walker, Kirsten R. Lansey. and Jennifer Kurth

Abstract
Schaolwide Positive Behavioral Interventions and Supports (SWPBIS) is a framework
intended to benefit all students in a school. However, recent research suggests that students
with significant disabilities may not fully panticipate in SWPBIS. Given the complex reasons
for vanied involvement in SWPBIS (e.g., student educational placement), the purpose of this
study was to investigate expert perspectives on the extent to which students with significant
disabilities should be included in SWPBIS. Overall, experts agreed students with significant
disabilities should be included in all tiers of SWPBIS, receive instruction in schoolwide rules
b

and i and have the PP to in lwide reward systems.
Experts shin:d dlﬂ:nn; pcupccuvcs on th: ways behavior violations of students with
ilities should be d.
Keywords:  significant disabilities, schoolwide positive behavioral and suppons,
SWPBIS, inclusion

Schoolwide Positive Behavioral Interventions and
Suppons (SWPBIS) offers a continuum of sup-
ports and interventions that increase in intensity
10 promote positive outcomes in academic, social,
and behavioral skills (Homer et al,, 2010; Kincaid
et al., 2016; Sugai & Homer, 2002). At the
universal level (Tier 1), all students are taught
schoolwide behavior expectatians and acknowl-
edged for engaging in these behaviors across
scttings (Lewis et al,, 2016). Tier | practices arc
implemented for all students across the cntire
school and include data collection and planning
to prevent the development of challenging
behaviors (Homer et al, 2010). For example,
essential Tier 1 components include clear expec-
tations for student behavior that are publicly
posted, explicitly taught, and consistently rein-
forced for all students in all school setiings
(Homer et al, 2010), SWPBIS Tier 1 practices
abso include universal screening and data collec-
tion (Sugai & Homer, 2010), and these data are
used by teams to make decisions about schoolwide

276
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supponts and practices. An essential component of
SWPBIS is the use of data-based decision making
1o identify students who may need more intensive
supports beyond those offered at the schoolwide
(Tier 1) level (Homer et al., 2010).

The process of data-based decision making
should result in an iterative process in which data
and student progress are continually monitored to
ensure students receive supports fespoRsive o
their needs for the necessary amount of time. For
students who need more intensive supports,
secondary (Ties 2) and tertiary (Tier 3) interven-
tions and supports arc available. Approximately
10%-15% of students reccive targeted Tier !
interventions {e.g, Check-in/Check-out;
et al, 2015) and approximately 1%-5% of
students require more intensive, individualized
interventions as pan of Tier 3 supponts (Goh &
Bambara, 2012). Tier 3 SWPBIS components
typically include functional behavior assessment
and development of an individualized, multicom-
ponent behavior support plan. SWPBIS began

Expert Perspectives on SWPBIS
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Inclusive and Equitable PBIS & i

o PBIS was designed to be
inclusive and equitable.
PBIS

IMPLEMENTATION
BLUEPRINT

https://tinyurl.com/ye27s3c4

Version4 | July 2023

7

4"’5;??'7’“" J {—f ) rﬂfl /

b @ lF"T’!JT
,,Jf", r /f ,/ ‘ ,’

F 7l 4
- el ™ i /,
. e ‘ o
& ¢ - & 2 . A5 #




School-wide positive behavioral
interventions and supports and students
with extensive support needs: a

scoping review

Virginia L. Walker* ©, Lyndsey Aiono Conradi®, M. Kathleen
Strickland-Cohen®* and Holly N. Johnson*

o of Special ion and Child of North Carolina at Charlotte, Charlotte,

NC, USA; *Department of Special Education, University of Hawai'i at Manoa, Honolulu, HI, USA; *Department
of Special Education, University of Oregon, Eugene, OR, USA

School-wide Positive Behavioral Interventions and Supports (§ ) is an inclusive multi d system of
behavioral supports that has been widely adopted by K-12 schools in the United States. SWPBIS focuses
on creating safe, equitable, and inclusive school environments and has been linked to both positive behav-
ioral and academic outcomes for students and improved perceptions of efficacy and job satisfaction for
school personnel. However, there remain concems about the involvement of students with extensive support
needs (ESN) in SWPBIS despite calls to action in 2006 and 2016 for research in this area. Addressing these
cconcems, we conducted a scoping review to examine the current research literature on SWPBIS and stu-
dents with ESN. We found that only 10 sludles hava been conducted since the 2006 call to action. Studies
primarily focused on the or of SWPBIS for students
with ESN. Although few studies examined SWPBIS effectiveness, findings from these studies lend support to
the effectiveness of Tier 1 SWPBIS for students with ESN. We describe several key implications for support-
ing the inclusion of students with ESN in SWPBIS and future research initiatives.

Kaywoeds: schoolwide positive behavioral intarventions and supports; SWPBIS, muli-ered systems of SUPPOM 0X1ansive support neads; severe
disabnl ves.

Under the Individuals with Disabili

s Education Act disability, and multiple disabilitiecs who are cligible for

(IDEA 2004), students with disabilities who receive
special education services have the right to access gen-
eral education settings with appropriate supplementary
aids and services. Yet, despite rescarch linking inclu-
sive education to positive outcomes for students with

(e.g. improved ion and social
skills, greater academic achicvement; Agran er al.
2020), the majority of students with extensive support
needs (ESN) continue to be educated in separate set-
tings (c.g. self-contained classrooms in public schools,
private alternative schools; Wehmeyer ef al 2021). In
the United States, students with ESN are the 1-2% of
students who typically receive special education serv-
ices under the categories of autism, intellectual

Camvspondenca o Vegria L Wakw, Departoant of Soace
Education and Chid Developmant, University of North

Chaots, 9201 Unbversey B, Crarite, MO 28225, g s
virgnia walker@unce odu

*Department of Spacial Education, University of Utah, Sant Lake Gity,
uT, UsA.
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alternate assessment (Taub er al. 2017). In separate set-
tings, students with ESN are more likely to be passively
engaged and have limited access to high-quality instruc-
tion (Kurth et al. 2016; Pennington and Courtade
2015). Likewise, they are less likely to have access to
the general education curriculum and same-age peer
models of expected behavior (Gee 2020) and more
likely to experience punitive discipline practices such
as physical restraint and seclusion (Gage ef al. 2022).
in separate settings, students with ESN are much
less likely to access opportunities to learn and practice
behaviors required for success in inclusive, general edu-
cation settings, thereby increasing the probability of
continued exclusion (Hawken and O"Neill 2006).

School-wide positive behavioral interventions
and supports

Although rescarch has demonstrated the effectivencss
of a variety of behavioral interventions in inclusive,

Intemational Journal of Developmental Disabilities. 2023 v 69 w1

What do we know about
students with ESN an

o Varied perceptions of
appropriateness across school
personnel

« Wide range of availability and
involvement

« Availability and involvement may
relate to educational placement
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What do we know about
students with ESN and PBIS?

School-wide positive behavioral
interventions and supports and students
with extensive support needs: a

scoping review

Virginia L. Walker* ©, Lyndsey Aiono Conradi®, M. Kathleen
Strickland-Cohen®* and Holly N. Johnson*

o of Special and Child P i ity of North Carolina at Charlotte, Charlotte,

NC, USA; of Special lion, University of Hawai'i at Manoa, Honolulu, HI, USA; *Department
of Special Education, University of Oregon, Eugene, OR, USA

e Barriers include:

School-wide Positive Behavioral Interventions and Supports (§ ) is an inclusive multi d system of
behavioral supports that has been widely adopted by K-12 schools in the United States. SWPBIS focuses
on creating safe, equitable, and inclusive school environments and has been linked to both positive behav-
ioral and academic outcomes for students and improved perceptions of efficacy and job satisfaction for
school personnel. However, there remain concems about the involvement of students with extensive support
needs (ESN) in SWPBIS despite calls to action in 2006 and 2016 for research in this area. Addressing these
cconcems, we conducted a scoping review to examine the current research literature on SWPBIS and stu-

dents with ESN. We found that only 10 sludles hava been conducted since the 2006 call to action. Studies
primariy focused on of SWPBIS for students O
with ESN. Although few studies examined SWPBIS eﬂeclweness findings from these studies lend support to

the effectiveness of Tier 1 SWPBIS for students with ESN. We describe several key implications for support-

ing the inclusion of students with ESN in SWPBIS and future research initiatives.

Kaywoeds: schoolwide positive behavioral intarventions and supports; SWPBIS, muli-ered systems of SUPPOM 0X1ansive support neads; severe
disabnl ves.

o Misconceptions about PBIS

Perceptions of student abilities and
characteristics

Under the Individuals with Disabilities Education Act

disability, and multiple disabilities who are eligible for

(IDEA 2004), students with disabilities who receive
special education services have the right to access gen-
eral education settings with appropriate supplementary
aids and services. Yet, despite rescarch linking inclu-
sive education to positive outcomes for students with

(e.g. improved ion and social
skills, greater academic achicvement; Agran er al
2020), the majority of students with extensive support
needs (ESN) continue to be educated in separate set-
tings (c.g. self-contained classrooms in public schools,
private alternative schools; Wehmeyer ef al 2021). In
the United States, students with ESN are the 1-2% of
students who typically receive special education serv-
ices under the categories of autism, intellectual

Camvspondenca o Vegria L Wakw, Departoant of Soace
Education and Chid Developmant, University of North

Chaots, 9201 Unbversey B, Crarite, MO 28225, g s
virgnia walker@unce odu

*Department of Spacial Education, University of Utah, Sant Lake Gity,
uT, UsA.
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alternate assessment (Taub er al. 2017). In separate set-
tings, students with ESN are more likely to be passively
engaged and have limited access to high-quality instruc-
tion (Kurth et al. 2016; Pennington and Courtade
2015). Likewise, they are less likely to have access to
the general education curriculum and same-age peer
models of expected behavior (Gee 2020) and more
likely to experience punitive discipline practices such
as physical restraint and seclusion (Gage ef al. 2022).
Thus, in separate settings, students with ESN are much
less likely to access opportunities to learn and practice
behaviors required for success in inclusive, general edu-
cation settings, thereby increasing the probability of
continued exclusion (Hawken and O"Neill 2006).

School-wide positive behavioral interventions
and supports

Although rescarch has demonstrated the effectivencss
of a variety of behavioral interventions in inclusive,

Intemational Journal of Developmental Disabilities. 2023 v 69 w1

Educational placement

PBIS team composition

Resources and training
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What do we know about students with ESN
and PBIS?

Empirical Research
B
Promoting the Accessibility of SWPBIS :‘!:_.;"‘.L'?_“‘.L'..;'.W.m

for Students With Severe Disabilities

o Paiana rae
DOk 1.1771SMNRTITITS

Sheldon L. Loman, PhD',
M. Kathleen Strickland-Cohen, PhD, BCBA-D’,
and Virginia L. Walker, PhD, BCBA-D’

o Adapted Tier 1 supports are

effective for students with ESN
(Loman et al., 2018)

Abstract
This study heeds a decade-long call to action to examine the accessibility of Schootwide Positive Behavioral Interventions
and Supports (SWPBIS) for students with severe disabilies. To improve the accessibility of SWPBIS, Universal Design for

)
expectations in inchusive schoolwide settings. Special education teachers from three different elementary schools adapted
their campus SWPBIS Tier | lesson plans with additional visual supports, social narratives, and systematic instructional
procedures. Al partiipans showad improvement as evidenced by 3 reduction n the durstion of thee problem behavior
in schootwide settings. teachers found the materials to be socially valid.

Keywords
Universal Design for Learning, severe disabiliies. schoolwide positive behavioral interventions and supparts

1n 2002, Carr ct al. described Positive Behavior Supports
(PBS) as a systems-based approach built on the principles
of inclusion, person-centered planning, and applied behav-
ior analysis, the goal of which is to improve quality of life
and minimize problem behaviors for people with disabili-
tics. Since that time, the field of PBS has grown consider-
ably and the application of PBS has been expanded across a
wide range of populations and settings (Kincaid et al,
2016). One such application is Schoolwide Positive
Behavioral Interventions and Supports (SWPBIS), a multi-
tiered behavioral framework that extends the principles
defined by Carr and colleagucs 10 provide o continuum of
evidence-based practices (EBPS) that beacit all students
within a school. There is compelling evidence supporting
the use of SWPBIS 10 improve siudent prosocial behavior
and decrease office discipline refemals and suspensions
(Bradshaw, Mitchell, & Leaf, 2010), increase attendance
(). Freeman et al., 2016), increase academic performance
(Lassen, Stecle, & Sailor, 2006), improve perceived safety

of teacher efficacy (Ross, Romer, & Homer, 2012), and
reduce staff tumover and improve organizational efficiency
(Bradshaw, Koth, Bevans, lalongo, & Leaf, 2008).

It has also been s.ugg\'slm! lhll SWPBIS can establish

-hools with
disabilitics (Zins & Ponti, mo. Yet, despite widespread
implementation of this approach in more than 23,000
schools in the Us ) and

increasing evidence documenting its cfficacy, there remain
concems about the accessibility of SWPBIS for students
with severe disabilitics (Crimmins & Farrell, 2006; Hawken
& O"Neill, 2006; Kurth & Enyart, 2016; Landers, Courtade,
& Ryndak, 2012). Students with severe disabilitics, who
often have diagnoses of intellectual disability (ID), autism
spectrum disorder, or multiple d (Giangreco,
Dymond, & Shogren, 2016), require inicnsive, ongoing
supports 1o meet the demands of a variety of eavironmeals,

school settings. Although no suthoritative definition exists,
‘students with severe disabilities ars typically considered to
fepreseat o more than 1% of the studcnt population and,
duc to the intensity of their support needs primanily related
0 cognitive functioning, participate in altemnatives to large-
scalc state assessments. of student academic performance
{(Giangreco et al., 2016). The current study heeds a decade-
long call 10 action to explore the accessibility of SWPBIS
for students with severe disabilities by providing prelimi-
nary evidence of how schools can wtilize pringiples of

Sheidon L Loman, Portand Seae Univery. PO Box 751, Pordand. OK
972079751, USA.
Eralk
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What do we know about students with ESN
and PBIS?

e Loman et al. (2018) example:

Empiricol Research

o of Posese Babgwe o
2014 Ve 3000 113-123

© Dot 2017
Raproes 104 parmsons

Promoting the Accessibility of SWPBIS
for Students With Severe Disabilities

iageout commiourrasParsions sew
DOK 1.1 771SMGTIIIIITS

®SAGE

Sheldon L. Loman, PhD',
M. Kathleen Strickland-Cohen, PhD, BCBA-D’,
and Virginia L. Walker, PhD, BCBA-D’

Abstract

This study heeds 3 decade-long call to action to examine the accessibility of Schoolwide Positive Behavioral Interventions

and Supports (SWPBIS) for students with severe disabilies. To improve the accessibility of SWPBIS, Universal Design for
Y ) . .

o Single-case, multiple probe across

expectations in inclusive schoolwide settings. Special education teachers from three dfferent lementary schools adapted
their campus SWPBIS Tier | lesson plans with additional visual supports, social narratives, and systematic instructional
procedures. All parcicipants showed improvement as evidenced by  reduction in the duration of their problem behavior

participants design
3 students with ESN
Inclusive, school-wide settings

Baseline = access to existing PBIS
supports

Intervention = adapted PBIS lesson
plans

in schoolwide settings. teachers found the

Keywords
Universal Design for Learning, severe disabiliies.

and materials 10 be socally valid

1n 2002, Carr ct al. described Positive Behavior Supports
(PBS) as a systems-based approach built on the principles
of inclusion, person-centered planning, and applied behav-
ior analysis, the goal of which is to improve quality of life
and minimize problem behaviors for people with disabili-
tics. Since that time, the field of PBS has grown consider-
ably and the application of PBS has becn expanded across a
wide range of populations and scttings (Kincaid et al,
2016). One such application is Schoolwide Positive
Behavioral Interventions and Supports (SWPBIS), a multi-
tiered behavioral framework that extends the principles
defined by Carr and colleagucs 10 provide o continuum of
evidence-based practices (EBPS) that beacit all students
within a school. There is compelling evidence supporting
the use of SWPBIS 10 improve siudent prosocial behavior
and decrease office discipline refemals and suspensions
(Bradshaw, Mitchell, & Leaf, 2010), increase attendance
(). Freeman et al., 2016), increase academic performance
(Lassen, Steele, & Sailor, 2006), improve perceived safety
(Waasdorp, Bradshaw, & Leaf, 2012), increase perception
of teacher efficacy (Ross, Romer, & Homer, 2012), and
reduce staff turmover and improve organizational efficiency
(Bradshaw, Koth, Bevans, lalongo, & Leaf, 2008).
It has also boen suggested that SWPBIS can esiablish
chool 0 bet students with
disabilitics (Zins & Ponti, 1990). Yet, despite widespread
implementation of this. approach. in more than 23,000
schools in the United States and abroad {wwwpbis.org) and

posit and supports

increasing evidence documenting its cfficacy, there remain
concems about the accessibility of SWPBIS for students
with severe disabilitics (Crimmins & Farrell, 2006; Hawken
& O"Neill, 2006, Kurth & Enyart, 2016; Landers, Courtade,
& Ryndak, 2012). Students with severe disabilitics, who
often have diagnoses of intellectual disability (ID), autism
spectrum  disorder, or multiple disabilities (Giangreco,
Dymond, & Shogren, 2016), require inicnsive, ongoing
supports 1o meet the demands of a variety of eavironmeals,

school settings. Although no suthoritative definition exists,
studcats with severe disabilities are typisally considered to
fepreseat o more than 1% of the studcat population and,
«duc to the intensity of their suppont needs primarily related
0 cognitive functioning, participate in altemnatives to large-
scalc state assessments. of student academic performance
{(Giangreco et al., 2016). The current study heeds a decade-
long call 10 action to explore the accessibility of SWPBIS
for students with severe disabilities by providing prelimi-
nary evidence of how schools can wtilize pringiples of

"Partiand Stace Univertiy,
*Texas Chistian . For Worh, USA
inois Seate University, . USA

Author;
Shaidon L Lomun, Pordand Seate Univeniy, PO Box 751, Pertand, OR
972079751, USA.
B sheldon, sdu
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What do we know about students with ESN
and PBIS?

Number of Seconds with Problem Behavior
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Empirical Research

Promoting the Accessibility of SWPBIS
for Students With Severe Disabilities

Sheldon L. Loman, PhD',

M. Kathleen Strickland-Cohen, PhD, BCBA-D’,

and Virginia L. Walker, PhD, BCBA-D’

Abstract

This study heeds a decade-long call to action to examine the accessiblity of Schoolwide Positive Behavioral Interventions
of SWPBIS, L

and Supports (SWPBIS) for students with severe disabilises. To improve the

Learning (UDL

in inclusive schoolwide

‘education teachers from three different elementary schooks adapted

settings. Special
Nrmmem!mMMiMmlm social narratives, and systematic instructional

mdmhmnm found the

by a reduction in the duration of their problem behavior

Keywords

esponding materials to be socilly valid.

Universal Design for Learning, severe disabilities, schoolwide positive behavioral interventions and supports

1n 2002, Cair et al. described Positive Behavior Supports
(PBS) as a systems-based approach built on the principles
of inclusion, person-centered planning, and applicd behav-
for analysis, the goal of which is to improve quality of lifc
and minimize problcm behaviors for people with disabili-
ties. Since that time, the field of PBS has grown consider-
ably and the application of PBS bas b ed
wide range of populations and settings (Kincaid et al.
2016). Onc such spplication is Schookvidc Positive
Behavioral upports (SWPBIS), a multi-

inereasing cvidence documenting its efficacy, there remain
concerns about the accessidility of SWPBIS for students
with severe disabilities (Crimmins & Farrell, 2006; Hawken
& O"Neill, 2006, Kurth & Enyart, 2016, Landers, Courtade,
& Ryndak, 2012). Students with scvere disabilitics, who
often have diagnoses of intellectual disability (D), autism

disorder, or multiple disabilitics (Giangreco,
Dymond, & Shogren, 2016), require infensive, ongoing

PP a variety of

tiered behavioral nmmmk that exicnds the principles
defined by Carr and colleagues 1o provide a continuum of
cvidence-based practices (EBPs) that bencfit alf studcats
within a school. There is compelling evidence supporting
the use of SWPBIS to improve student prosocial behavior
and decrease office discipline referrals and suspensions
(Bradshaw, Mitchell, & Leaf, 2010), increase attendance
(). Freeman ¢t al., 2016), increase academic performance
(Lassen, Stecle, & Sailor, 2006), improve perceived safety
(Waasdorp, Bradshaw, & Leaf, 2012), increase peroeption
of teacher efficacy (Ross, Romer, & Honer, 2012), and

school settings. Although no authoritative definition exists,
stodents with severe disabilitics are typically considered to
represcnt no more than 1% of the studént population and,
duc to the iniensity urmwamm primarily related
cognitive large-
scale stk Mesessiosts of stueat dcadenic pcr(nmuncn
(G al,, 2016), Th
long ull to action to explore the accessibility MSWPHIS
for students with severe disabilities by providing prelimi-
nary evidence of baw schools can ulilize principles of

reduce stall tumover and i
(Bradshaw, Ko, Bevans, lalongo, & Leaf, 2008)
1t has also been suggesicd that SWPBIS can establish

dissbilitics (Zins & Ponti, 1990). Yet, despitc widespeead
implementation of this approach i more than 23,000
schools in the United Stat

Sheidon L Lomun, Pordand State Universty, PO Bor: 751 Porland, OR
72079751, LUSA.
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Strategies to promote inclusive and

equitable PBIS

« Supports can improve competency
and/or change the environment.

e Remember: Supports bridge the
mismatch between competencies
and environmental demands.
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Strategies to promote inclusive and
equitable PBIS

TIES Center Literature Review TIES Center Video Series

Systematic literature review on  Including Students with ESN in https:/tinyurl.com/mwnn7um
research focused on PBIS and PBIS: Tier 1 (6 videos, 5-10 :

students with ESN minutes)

TIES Center TIPs Ties Center Brief

#26 - Making universal supports  Practical suggestions for

accessible promoting access to and

#27 - Including all students in meaningful participation in

SWPBIS PBIS for students with ESN“-

#30 - Behavior is communication [ 'y Pl
#31 - Teaching school-wide l U N

expectations National PBIS Leadership Forum



Strategies to promote inclusive and
equitable PBIS

o Universal Design for
Learning (CAST, 2024) is

S ] helpful in designing

accessible PBIS

THE RAMP FOR YOU,_£&

BUT IF
YOU SHOVEL THE
RAMP, WE CAN 45
ALL GET IN!

BY A PUBLIC SCHOOL STUDENT WITH DISABILITIES
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Strategies to promote inclusive and

equitable PBIS

https://tinyurl.com/337atdjv

Provides learners with
various ways of learning
information and
knowledge

Provides learners with

alternatives for Tapping into learners
demonstrating what they interests
know
Il
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Strategies to promote inclusive and
equitable PBIS

e CAST: UDL Guidelines
e EBPs CEEDAR Center
e ASD EBPs
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Supports for teaching expectations

Adapted Poster Example

e Visual supports Playground Expectations

Hands to self Stay where an adult can see you

e Video modeling @ o %

() T a S k a n a I Si S Share with others Use kind words
.y . . Be Respectful %’% Q

e Systematic instruction
Be Responsible e é

e Social narrative /@

Walker and I_“oman (2022)
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Supports for acknowledgement systems

https://tinyurl.com/mv4euch9

e Individualized reinforcement

o https://ebip.vkcsites.org/preference-assessments/

Frequency of reinforcement

Immediacy of reinforcement

o
o
e Connect individualized systems to school-wide system
e Acknowledgement events inclusive and accessible
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Supports for acknowledgement systems

| am working for
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Strategies to promote inclusive and equitable
PBIS

HOW DO YOU TEACH
KIDS WITH SUCH A
WIDE RANGE OF

© 1998 MICHAEL GIANGRECO, ILLUSTRATIONS KEVIN RUELLE

MRS, T ONES EXPLAINS HER
SECRET TO NEVER GETTING
BENT OUT OF SHAPE.
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SWPBIS Lesson Design Worksheet

Routine/Environment: Playground Instructor(s): Myr. Snyder and Ms. Owen
Key School-wide What We Want What We Do Now Applying UDL: Applying UDL: Applying UDL:
Social Skill Students to Do to | Representation of Student Actions/ Student Engagement/
Goals/Outcomes Demonstrate : Content Expression Motivation
Learning ‘
Note: From the 3-5 Note: From the
SWPBIS expectations behavioral matrix
(e.g., “Be Safe, Be developed by the
Respectful, Be SWPBIS team
Responsible”)
Students will be safe | o Keep hands to o Show students | o Provide pictures as o Students can use o Meaningful
at the playground themselves the poster at the ' prompts of the different ways to reinforcement
o Stay where an playground expectations. communicate their (finding incentives
adult can see o Remind them of | o Use video examples of understanding of that students prefer).
them the rules the expectations expectations (e.g., o Peer-mediated

o Role play and

practice examples
and non-examples

o Develop and use

social narratives
and/or Powercards
to explain the
expectations

create posters or
videos, use voice
output devices)

o Students can
illustrate what the
expectations should
look like and sound
like

Interventions where
students can partner
with other students
in supporting safe*
at the playgrounad
o Self-management
and reinforcemen
strategies where ¢
student can give
themselves a “thu
up, thumbs sidew.
or thumbs down”
how they were sa
at the playgrouna

Loman & Walker (2020). Adapted from Tamarkin, D. (n.d.), Universal design for learning: Applications in biology. Springfield, MA: At Ease Project, Springfield Technical

Community College.




Exemplar District/School

Rural North/Central South Carolina
.- Student population is roughly 6,000 students

Under 20 schools, including Alternative Education Center, Career
Center, and Adult Education Center

- Year 3 with MTSS implementation for Academics
- Year 2 with MTTS-B Implementation (Four Partner Schools)

] A |
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Rationale for PBIS and Students with ESN

e School culture with strong focus on inclusive practices in general
education and special education

e Schools house programs specifically for students with ESN

e District commitment to Special Olympics Unified Champion School
e Focus on building common language across settings

o High expectations for ALL students
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I
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How? Ready... Willing... Able

Readiness:

. Professional development/training related to positive and proactive supports
for students with ESN

Verbal de-escalation skills
Function-based Thinking
Opportunities to Respond

. Collaborative teaming
grade-level participation for students
grade-level teaming for planning purposes
Special education representation on leadership team Il
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How? Ready... Willing... Able
Willing

MTSS-B Implementation in ALL school settings

o All students, All staff, All settings
e Internal MTSS-B School Leadership Team is inclusive
o Collective problem solving (ECHO Model)
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How? Ready... Willing... Able

Able

Tier 1 strategies to ensure accessibility and meaningful participation
for students with ESN (e.g., Common teaching of expectations,
School-wide Matrix, Classroom Matrix, Acknowledgement systems)

Tier 1 data collection and data-based decision making that includes
students ;Nith ESN (SAS, Practices Inventory, TFl, monthly MTSS data
meetings

Tier 1 curriculum addressing self-regulationf,!..'will all students

[
| |

2 |
B A [ |

B £ ! =y
I L2 14

{ 1} o () 14 i
I ! 5 e G I A i
i i O | o | fl !
\ [rz —F s i i) ]

' National PBIS Leadership Forum



Evidence of Ready... Willing... Able

m MUUUULIL WULLAVIVLE & LULOUWLDD

[ Prepare students by teaching and modeling daily rules and procedures explicitly

]

TEACHER

1]

Redirect. reteach
model procedures

1st- Remind student of
contextually
(m)appropriate
behavior and of
potential +/-

2nd - Remind student
of contextualy
(in}sppropriate
behavior and of
potential +i-
consequence
Suggestions., School
Counselor,
Interventions, Break

Nofice and
reward comect
behavior

¥

Observe and identify problem behavior

Is the
behavior Referring staff
teacher or member completes
i Educatons Handhook
managed? el
Admin. conferences
Teacher Managed Admin. Managed vath student
(Minors) (Majors)
= Defiance = Threats
= Dishonesty = Abusive Language Admin. action
= Disruptions = Inappropriate Lang determned
= Dress code = Defiance
= Inappropriate = Severe Disrespect
language = Theft or Slealing

= Non-complance

« Physical contact

= Property misuse

« Refusal to Work

« Teasing

« Bullying

® Lying

= Cheating

» Disrespect

= Technology Violation

= Property Damage

« Discrimination

= Possession of
Weapon

= Repeated Bullying

« Fighting

= Severe Technology
Violation

3 minors = 1 major
Refer to admin

Majors require
direct
consequences and
parent contact from
an administrator.

YOUR

Share Out;

In the notes leave 1 suggestion, 2 positives, 1 question

PK review K
K review 1st

1st review 2nd

2nd review 3rd

3rd review 4th

4th review 5th

5th review PK

AA review MLP

MLP review Speech

Speech review SPED

SPED review Interventionists (Stroud, McCutchen)
Interventionists review AA

-

] T " ta ——-} ]
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Evidence of Ready... Willing... Able

Behavior Matrix

Belhauior Martrbz

Teacher-Direct | Small Group Independent
Transitions Technology
Instruction Activities Work
Hands and feet to
i | Bekind to Mrs. . Use gentle hands
yourself during | All four legs of chair = i No talking when K
e e circle time on the floor. it walking in the hall e, o
’ ’ materials. g : the I-Pads.
Make sure you
All eyes on me y Completing work
< stay behind the :
SUCCESS and criss cross | Eyes on task. Completed work. assigned on the
other person when
applesauce. A |-Pad.
walking in line. '
Staying on m
Participate during s Cleaning up work | Hands and feet to o y
e ; Participating R I-Pad program and
circle time. duing IEP work materials when myself when i S
9 finished. walking in the line. PRy
other games.

In the In the Inthe
On the Bus In the Hall At Recess
Gator Cafe Classroom Restroom
: Quiet line when Stay in your work No more than 3 Show good
Walk quietly Walk quietly getting lunch area students at a time sportsmanship
Use school-
Walk in a straight Carry tray with both | Continue working Clean your hands
line Use silent greetings hands when guests visit when finished a?propnate
anguage
No feet or objectsin | Stay on the right Hands and feetto | Hands and feetto
the aisle side of the hall Only eat your food yourself yourself Taks turms
g : -Leave the restroom
Quiet and kind 5 i Clean up after Pl fo Use equipment
voices traignt Une yourself Cmn and Reat foy correctly
the next person
Hands and feet to Hands and feet to St il vour seat -Flush the toilet Hands and feet to
yourself yourself yiny when done yourself

Music On: Quietly
eatingMusic
Off: Whisper talking

i e }
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Evidence of Ready... Willing... Able

ORS Sy
oM Oy,

=RESPECT— —— | 4 =RESPECT=". —— | A =RESFECT~
~SUCCESS~ SUCCESS e =
~RESPONSIBILITY~ ~RESPONSIBILITY~ SPONSIBILITY~

{ {

Gators lo% ‘e

~RESPECT~ - ) ; w,,_
~SUCCESS~ ShOW (osseeess &
~RESPONSIBILITY ~ | -

ORS SHo

o

EEEEEEEEEEEEEEEE
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Challenges

- Schools at different levels of readiness

- Admin and staff turn-over

- Needing to go “slow” but wanting to
move “fast”

- Making “unique needs” “fit”.. thinking
flexibly!
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Tips and Recommendations Gioss s

¢ A
«, Keep your
Involve ALL stakeholders (ALL B oireet
means ALL: Parents, students, $$5¢ 0 good Friend
teaCherS) Do your work
Provide on-going coaching (top-
down and middIE'OUt) Tama Galman Gator, my goals are three:
Give space and grace for the work RESPECT
to take place..  SlCCESS

Supporting students with ESN
requires flexibly thinking and

application! K
BYOC (Bring Your Own Chair) - if g -
you are not invited to “the table” B . = il A

.y B 7| i
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Questions?




Please Complete this Session’s Evaluation

10/22
2J = Including Students with Extensive Support Needs in the PBIS Framework

Four options, pick one!

1. Mobile App 2. QR Code 3. Online 4. Direct Link
Click “Take Scan the code Click on the link located  Click the link
Survey" under . next to the provided in the
. on this slide. downloadable session il ind
the session emall reminder you
q e materials posted online receive after your
escription. : .
¥ 2t session ends.
www.pbis.org/conference-and-prese
ntations/pbis-leadership-forum
f” Evaluations are anonymous! We send
— | E 4 N 5 ‘ 3 : e . 4
EE After you submit each session evaluation, click the [ reminder emalls to all participants. | .
link to enter the gift card raffle! [ NN . | ) M
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