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Learning Objectives

1. ldentify key criteria for evaluating evidence-based practices
Align practices within a MTSS framework

ldentify strategies to ensure implementation fidelity across fiers

LN

ldentify strategies to make data-driven decisions o enhance

sustainability and impact
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Dispelling the Myths

Evidence-based medicine is NOT Evidence-based education is NOT
Old-hat and is something everyone is doing. Something all teachers are doing.

Just conducted in university education
Conducted only by researchers in ‘ivory-towers. departments but also takes place in schools and
multi-academy trusts.

Attempting to replace teaching craft and skill

Cookbook orrecipe-led practice. with a check-list of pre-determined approaches.

Just about EEF sponsored randomized trials but
Restricted to randomized ftrials requires individual teachers to reflect on how to
and meta analyses. improve their practice in their own particular
school or college.

About reducing the cost of education by making
all teachers more effective but will require
significant mvbs’rmen’r in teacher CPD in order ’rca
increase bosm: reseorch Ilferocy Xe r
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A method for reducing the cost of health-care.



What does “Evidence-Based” mean?

Generdally, evidence derived from clinically
relevant research on psychological practices
should be based on systematic reviews,
reasonable ettect sizes, statistical and clinical
significance, and a body of supporting
evidence.

(APA Policy Statement on Evidence Based Practice in Psychology,2005)
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How Is Evidence Based Treatment
Applied?

"Evidence-based practice in psychology is the
iInfegration of the pbest available research with
clinical expertise in the context of client
characteristics, culture, and preferences’

(American Psychological Association, 2005)
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Why is Evidence-Based Care
Imporiant?

"Evidence-based practice has an important role in
facilitating our professional accountabillity... As part of
providing a professional service, it is our responsibility,
whenever possible, to ensure that our practice is informed
by the best available evidence

(Hoffman et al., 2017).
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The “gold
standard?”

-

Non-Randomized Controlled Trials

Cohort Studies
e aa

Case Series or Studies



What does a “RANDOMIZED CONTROLLED TREATMENT"” Study look like?
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Ok, if evidence-based
practices work, what gets in
the way of doing them?

Answer: It's complicated
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LACK OF
APPROPRIATE

EDUCATION-
FOCUSED
RESEARCH

Lots of studies

But few using rigorous
research design

Little high quality evidence
to guide practice

(Hayward & Phillips, 2(9!09; Nelson, Leffler, & Hansen,
2009). )
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How's this supposed to work in my
classroom?@

RELEVANCE TO
THE WORK, AND

DIFFICULTY WITH
IMPLEMENTATION
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“This doesn’t match my current
approach.”

“I'm not willing to put the fime Iin
without some incentive.”

“I'll only do this if I'm not happy
with what I'm currently doing.”

‘| already have my current

approach and I'll only adopt
this if it already confirms what
I'm doing.”
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What works to get past the impediments?

* Create professional development cohoris 1o provide a chance to try and
review new approaches

* Engage teachers in research thinking.

* Build a professional reading culture for your school, district, or system. This
might include subscribing to practitioner or academic journals, as well as
access to research-based practitioner books or academic books.

* Engage with academics and universities. This can be through professional
learning or school-university partnerships in order to bridge the gap
between those doing educational research, and those seeking to
understand and enact it in practice.

(Netoliky, 2018)

h’r’rps://www.combridge.org/insigh’r/blog/how—schools—con—engoge—?%{i’rh—reseorch—ond—evidence
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TURN &
TALK

Why do even the most
EFFECTIVE innovations

sometimes fail?
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COMMON PITFALLS

1. Siloed/ Fragmented/ "One-Off..." Adoptions and
Implementation

We stop at Visuals, Theory, or Manuals

Lack of SHARED Purpose, Outcomes, and Supports
No Plan for SUSTAINABILITY

Weak two-way COMMUNICATION
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BEHAVIORAL HEALTH AUDIT FINDINGS

Office of the
Washington
State Auditor

Pat McCarthy

The state’s approach to student Behavioral health supports and services
behavioral health is FRAGMENTED available to students DEPEND ON WHAT
AND LACKS SUFFICIENT RESOURCES SCHOOLS ARE ABLE TO PROVIDE AT THE LOCAL
o LEVEL
P | _ 7
McCarthy, P., Frank, S., Cortines, C., Fleming, T., Cato, C., Clark, B., Patino, N., Cooper, K. (2021). K-12 Student Behavioral He%lth:!r‘wa?’)sh}mgtc{n“’ ~:i{~ ]‘f""“‘i" ir, .
Opportunities to improve access to needed supports and services. Office of the Washington State Auditor. f
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COMMON PITFALLS

1. Siloed/ Fragmented/ "One-Off..."
Adoptions and Implementation

2. VW S0P Ul VISUUL, ITTI1ICOlY, Ol
Manuals

3. Lack of SHARED Purpose, Outcomes,
and Supports -

4. No Plan for SUSTAINABILITY

5. Weak two-way COMMUNICATION
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IMPLEMENTATION CASCADE

While implementation efforts may begin
with single schools serving as model or pilot
demonstrations, key to sustainability and
expansion is creating a district-wide
initiative that builds internal capacity for
training, coaching, evaluation, and
embedding behavioral expertise across the

continuum of supports.
(Hormer et al., 2014).

District

el T Professional Organizations/ Regional Educational
apacity to Scale
and Sustain Agencies
Awareness 7
Legislation i
Funding ilr_’_ﬁ'
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ROLE OF THE STATE |
LEGISLATION

RCW.28A.150.230 | District School Directors’
Responsibilities

RCW 28A.320.230 | Instructional Materials Committee
WAC 392-190-055 | Textbooks and instructional
materials Scope Elimination of bias

RCW.28A.345.130 | Model Policy and Procedure for
Instructional Materials Diverse and Inclusive Curriculo
RCW 28A. 415.445 | Bi-annual Requwed Training with

Funding Sources f o
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ROLE OF THE PROFESSIONAL
ORGANIZATIONS | RESOURCES &

TRAINING

Soction: 2000 - Instruction

Course Design, Selection, and Adoption of
Instructional Materials

Tha baar: recaclzas Ik responsifllity “ar i aray ng and grawleg tha seacals acuzatans proagrams. Ta ths
and, soursz desiqnz wil ke evsluated, adapued, and doveloped o1 a contaung kazis. Lrstructioral matema z
zhall by selecten Lo wrsee o gl vith stee leersiing standaivs and wrgbe ¢ sudents Lo razter
“rundabianz! skllls and «neaiadga be achleva callena ane careas readinges.

L Definitions
or tha ourpas2 of aclicy and pracadura 202U, thz “cllowing defimtiars vl spaly:
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learnira standards. 1nstructional materiz's may e printed or o Atz and may Incluc textboois,

Lechns ogy-based il als, ulher eduzational snedic, and assessirents, They reay waey
dilleren. Doznsing Lypes, lrum cpen Lo all righ b reserded. For Uie purposes ol tis policy, there
are fier catrgorirs of irstructional marerizi s
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and may ke vzed for spacialzed sours: offznras or ficxale laamiag zrvicar Tents.
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rigomad sebeiond al o leachess disaetivn, These Leny extend en sappumt nsaucion, Trey
LG, MUT Ara rat limirad ta, heaks, asiedizals, 1 Alds, vInad, SaLOd rarar. ngs,
computer zoftvaarc. anc cthar diqital coatars

Temporary Supplemental Materials 2-2 thasz items used 11 coavurchizn wit hz com2
AssuTied Indleidls o d counse Uhal ere o7l wr welue ur g shull prive and aie
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Washington Offce of Superintender

PUBLIC INSTRUCTION

Course Design and Instructional Materials
Selection and Adoption WASHINGTON MODEL RESOURCE:

Screening for Biased Content in Instructional Materials

District Toolkit
2024

TABLE OF CONTENTS

Purpose and Importance 2

Instructions for Using this Screening Tool 3

entify meters Screening Tool for Biased Content 6
and Goals Criteria Discussion and Examples 10

do we References and Ac! 13

and License. 14

OSPI Equity 14

Appendice: 15

Implement Course and Analyze Existing Course
Assess Effectiveness Design P

This is version 1.0 of the updated Washington Models for the Evaluation of Bias
o Was it worth the trip eWhere are we now? g J
? Where are we no Content in Instructional Materials (2009). To create this refreshed document, we

drew upon a wide variety of existing resources, collaborators throughout OSPI
departments, and expert district and educational service district partners. See
Reference section for details.

OSPI is releasing this model tool for screening for biased content to Washington
mm ‘M Sdm districts in the hope that it will provide suggestions and examples for this
Instructional Materials required part of the instructional materials selection and adoption process. We
greatly value your feedback about the tool. Below is a link to a survey to provide
o Mow do we get there? your input, questions, and suggestions:

Screening for Biased Content ~ Tool Feedback

Based on your responses, we will plan on making any revisions to the document
in the summer of 2021.
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ACADEMICS V. BEHAVIORAL

Tier3 Tier3
Manitor students with severe behavior or emotional issues more frequently or :

refer to a behavior specialist intensive instructional services

Tier2

Identify appropriate behavior and social skills
interventions with a user-friendly tool

Set up behavior-based progress monitoring

Tier2

Assess and monitor at-risk students to determine the effectiveness of
instructional changes

.......................

...........................................

Tier 1

Benchmark all students three times per year for academic
universal screening, general education progress
monitoring and AYP accountability

Identify students at risk for academic failure

Tier1

Benchmark all students at least two times per year for
behavior and/or social skills

Identify students whose social skills
deficits and/or social/emotional behavior
roblems could interfere with leaming

L

Vo7, (220 7205 7

Write individualized annual goals and monitor more frequently for those who need
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o T pLHEALTH Fop p O State & National « Funding
W T (( Build awareness, capacity, and policies * \':?slilglity
e io *
cta na/ that fund and support what works « Research Knowledge

. .  Training
e “a\Educatlon stlpp O Regional « Coaching
?31’ | :  Expanded Data Systems
to Promote Equity

0-\str'\ct SYSte,,,s

. . e Integrated Teams
ool Syst J District Systems e Collaborative Selection &
och Cms Build district teams that fund and lead implementation of A

comprehensive school mental health Continuum of Effective
Interventions

'V 4 School Systems Single-System of Delivery

) . » Family/Youth/ Community
Select and Lead Implementation of Evidence- Partnerships
Based Practices » Data-Informed Supports

Q Mental Health Workforce « Expanding Roles of

Pre/In-service training and support for teachers, Clinicians

school counselors, school psychologists, social e Supports Across the Tiers
workers, and nurses, etc. ¢ All Roles Working Together

Q Children & Youth - Early Detection
& o . ence-Based .
E Assure that school communities (staff, families, ,ﬁ& terveptnons ﬁ'&
SS IS NOT EN community MH providers) provide effective « Social Emotiénal Learnm '

interventions across every tier of support. K &'Edbﬂ'h‘lﬂ'mum



CRITICAL FEATURES

EFFECTIVE TEAMS co-design efforts with youth, family and community
members

8A:rI'A-BASED DECISION MAKING that include school data and community
ata

FORMAL PROCESS for the selection and implementation of EVIDENCE-BASED
PRACTICES ACROSS A CONTINUUM OF SUPPORTS

_Ri?orous PROGRESS-MONITORING for both fidelity and effectiveness of all
inferventions regardless of who delivers

Ongoing COACHING for systems and practices | r]'/ {!
;J B 7 T A A o8 |

I
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Partner Funding & : Workforce
) Policy i
Engagement Alignment Capacity

The District Leadership tiiju :

Team is a collection of Bxees Ll
personnel who serve twg LEADERSHIP TEAMING
main functions, a) ; ,
EXECUTIVE FUNCTIONS MPlementation Function®
(e.g., creating policy, 0

aligning resources) and
L) IMPLEMENTATION
FUNCTIONS (e.g..

supporting individual Training Coaching Evaluation
school teams).

[
X M
|
( Local Implementation Demonstrations )
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ROLES AND RESPONSIBILITIES

DISTRICT LEADERSHIP TEAM

- Selects innovations = Communicates with school community
-> Establishesr s ond re; Supports U|Id|ng st
> Deferminesr ere TEICII' § H@S)pﬂnes

-> Ensures ropriaf klIIeQi; oordingjes do’r bosed gcision making
> oo the-Buildings Contextualize.

= Supports implementation in buildings WITh = Progress monitoring
additional coaching and technical
assistance !

b’zi

- Aligns data, systems, and practices ,r' ! r] ﬁ
V-2 i 7 B——
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EXPANDING TEAMS

e 2

e 2

Which voices with social-emotional- behcvmml hpnl’rh i
expertise within school system could beng : | "
Which voices of mental health, juvenile jt
service agency partners could benefit thg
In what ways are we ensuring that multiog
voices (i.e.: staff, MH agencies, parents/fig
etc.) will stay at the table 5
through the development of systems ands
implementation? E

7 Natlonal PBIS Leadershlp Forum



EXPANDING TEAMS

Role

School District Superintendent or
Designee(s)

Mental Health/Child-Family
Serving/Community Agency
Agency Executive Director(s) or
Designee(s)

Family Member

Overall Description

Provide overall authority and leadership to the
project and direct reports. When possible and
appropriate, reallocate resources, address any
policy or funding needs, share information with
the school board and community to promote
visibility and buy-in for the project. This may

include the State level Department of Education.

Provide overall support and leadership to the
project and direct reports. When possible and
appropriate, reallocate resources, address any
policy or funding needs, share information with
community stakeholders to promote visibility and
buy-in for the project. This may include the State
level Department of Human Services.

Provide voice and perspective for families within
the district and community. Advocate and
promote this process with other families to
encourage buy-in and participation.

Example Tasks

Provide and promote mission within education systems
Secure funding for priorities within education systems
Direct policy changes within education systems

e Provide and promote mission within community systems

Secure funding for priorities within community systems
(e.q.. participation in teams)

Direct policy changes within community systems (e.g.,
change in process for selecting programs or interventions)

Promote mission with opportunities with other families
Ask questions about the work that create understanding
and clarity for all families
Prowgie feedback and input from a family lens in
discygssions
Eng Qe in tasks for installation and implementation | ;
licison j@ connect DL;LT ondgo’rher families Fifl} ‘IJ
! 77 1 | z—ﬂl b2 el
s 1 N
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EXPANDING TEAMS

Role Overall Description Example Tasks

Co-facilitate leadership of the team, responsible for Collaborate with a team of coaches from community partners
action plan, note taking, keeping implementation Co-coordinate and lead action planning and activities of ISF
moving with established timelines, etc. In addition, installation and implementation
District Coach to support the ISF will have responsibility with district level PBIS coach Co-facilitate DCLT meetings
for overall fidelity of continuum of interventions Co-direct evaluation plan for DCLT
e Monitor and support school staff implementation of
continuum of interventions defined by DCLT
e Design and provide training and coaching to school feams
and district staff
Collaborate with a team of coaches from district and other

Co-facilitate leadership of the team, responsible for

Mental Health/Child-Family Serving action plan, note taking, keeping implementation community partners . ' o
Agency/Community Agency moving with established timelines, etc. e Co-coordinate and lead action planning and activities of ISF
Coach to support the ISF installation and implementation

In addition, the supervisor will have responsibility  Co-facilitate DCLT meetings

within the Agency for overall fidelity of e Co-direct evaluation plan for DCLT _

implementation of continuum of interventions. e Monitor and support community staff implementation of

continuum of interventions defined by DCLT
e Design and provide training and coaching to community staff
and clinicians

Responsible for sharing information from building e Promote mission with staff, families, and students
Building Principal or Designee from  with the district-community leadership team and e Create welcoming space for community partners to facilitate
ISF Schools vice versa. Responsible for overall implementation continuum of interventions
across tiers within his/her building. Will advocate e Secure resources (e.g., reallocation of staff responsibilities,
and promote this process with students, families, time for students to receive intervention) to support
and staff. implementation of a continuum of interventions defined by
DCLT
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“I'd say one of the biggest strengths that | see out of the ISF

Having a community partner at the table has been a game changer for us, we've been
able to really build some common understanding and language around what's happening
in schools and our goals and vision for what it could look like. And the truly innovative
conversations that have started to flow have been incredible. Schools are different,

education is different from community mental health and more of a clinical type of setting.
So having that space to come together and adjust in collaboration and being able to
develop some of that shared understanding of the goals and challenges, that's going
to be what moves us forward. Because we can't do it alone, we're a school district with
almost 20,000 kids, we need our community providers and community supports.

. - District Community Leodershi? Team Member
!
i
- | -
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Role of Community Pariners

YAs a Community Partner it has been extremely useful to be a part of the DCLT
and learn how school systems function. Systems, in general, are offen complex,
confusing and only understood to those who function within them. Having an
equal seat at the table allows for an open dialog about how each system
(behavioral health and education) can work together. This partnership then
lends itself to how we can impact our shared end goal of supporting the
overall wellbeing of the child. The opportunity to work together and build a
system that will function effectively for each and every child is paramount for
communities, families and youth.”

Andrea Peyton, MSW, CMHS

Program Director, Lutheran C[’t;mmuni’ry Services Northwest
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STUDENT & FAMILY VOICE

v ¥

v ¥

2 YEAR Process
SHARED
LEARNING-External
Facilitation

Over 50 participants
Family/ Community
Prioritization

1 Year Field Testing
(Student/Staff/Family
Voice)
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PASCO SCHOOL DISTRICT

—

Rl —

s For

mal Exploration and |
election

Development of

selection criteria baseg

On our district needs

Consensus building
process to facilitate
decision-making
Selected a universall
screening tool for Field

Bl Testing at three
-,
NORTHWEST -

B demonstration sites.
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DECISION MAKING
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THE HEXAGON
TOOL

Scaffolds the decision-making process
for evaluating the fit and feasibility of
evidence-based programs or practices
within your specific context during the
exploration phase.

= |t's more than a tool/resource!

= |t's a continuous improvement
process intended to
regularly evaluate new and existing
programs, communicate, and foster
stakeholder engagement.

SUPPORTS

17
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FORMAL SELECTION PROCESSES

CONSUMER GUIDE TO SELECTING EVIDENCED BASED MENTAL HEALTH SERVICES
WITHIN A SWPBS MODEL

> What state/local
policies/resources
currently existe

> What does your
organization use for
academicse

> What other
high-quality/reputable
existe

Assessment

ITEM

STATUS

NOTES

1. An assessment has been conducted to determine the
need, risk and intensity of the services. These may
include the following depending on the presenting
problem and the level of risk student presents with:

[ strengths assessment. i.e.; Strengths and Difficulties
Questionnaire (Goodman, 1997)

O Functional behavioral assessment

[0 social skills assessment i.e.; (SSIS, SRS)

[0 Mental health functioning rating scales i.e.; Self-Report
Youth Inventories

[ Risk assessment

[[J Diagnostic assessment

Select Current Status ~

2. Results of the assessment indicate the sirengths and
skill deficits of the student

Select Cumrent Status ~

3. Assessment resulis are reviewed at the appropriate
continuum of behavior support team (universal, tier Il

tier Ill)
O

O

to determine the appropriate school based intervention
and/or

referral, in conjunction with the school team, to a more

qudlified mental health professional if needed to assess

[ i,

L vl BEA |
] 1{ ’ii ’"!
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PASCO SCHOOL DISTRICT

I [

R GNP
) = ]. ""7—"‘“[ i - 3o r} ]K l{ I}J
P57 VN W R e

lf._f‘u ; ! .
National PBIS Leadership Forum


https://docs.google.com/file/d/1nIJNywNBw37qTyc86Az_l2LveCRu7RHU/preview

EXEMPLAR TAKEAWAYS

2 2K 2\

v {

v ¥

|dentify barriers early and invite/address them early!

Spend fime on relationships

Invest in learning

Leverage the policies, resources, and practices we use with
academic interventions

OVER communicate—-early and often

Create frequent feedback loops and ensure it is
representative of the entire community

Participate rather than lead

Go slow to go far

7 National PBIS Leadership Forum



@W-Assessment Strategies \ N

* Conducting a Needs and Resources Assessment
+ Conducting a Fit Assessment
» Conducting a Capacity/Readiness Assessment
Decisions about Adaptation
» Possibility for Adaptation
Capacity-Building Strategies
+ Obtaining Explicit Buy-in from

Critical Stakeholders &

Fostering a Supportive Climate
* Building General/Organizational Capacity
+ Staff recruitment/maintenance
kEffective Pre-Innovation Staff Training

Phase 1

Structural Features for Implementation
» Creating Implementation Teams
» Developing an Implementation

/Ongoing Implementation Support

| Strategies

» Technical Assistance/Coaching/
Supervision

* Process Evaluation

* Supportive Feedback Mechanism

» Learning from Experience

QUALITY IMPLEMENTATION FRAMEWORK - Abe

Wandersman
Plan

ey




Figure 2

The Interactive Systems Framework for Dissemination and Implementation 2.0
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GTO STEPS ACCOUNTABILITY QUESTIONS RELEVANT LITERATURES

Step 1: Needs and What are the underlying needs and conditions that must be Needs/Resource assessment
Resources Assessment addressed?
Step 2: Goals What are the goals, target population, and objectives? (i.e., desired  Goal setting
Step 3: Best Practices What science (evidence) based models and best practice can be Consult literature on science-based and
used in reaching the goals? best-practice programs
G ] O Step 4: Fit What actions need to be taken so the selected practices “fits” the Feedback on comprehensiveness and fit of
community context? program
oo
A ‘ < O ‘ ‘ ‘ , TO b I II 1- Step 5: Capacities What organizational capacities are needed to implement the Assessment of organizational capacities
practices?
°
Q l ’ eS TI O ' ' O ’ ' d Step 6: Planning What is the plan? Planning
Step 7: Implementation/ Is the practice being implemented with quality? Process evaluation

Process Evaluation

S p p 1- .
g Step 8: Outcome How well is the practice working? Outcome and impact evaluation
! I.1_ E r : 1_ r E B : S E Evaluation
Step 9: Continuous Quality How will continuous quality improvement strategies be included? Total quality management; continuous quality
Improvement improvement
Step 10: Sustainability If the practice is successful, how will it be sustained? Sustainability and institutionalization

N I A
V7N N ;

National PBIS Leadership Forum
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Example: Addressing Trauma Across
Tiers

o Supporting Students Exposed to Trauma

e Cognitive Behavioral Intervention for Trauma in
Schools

* Trauma-Focused Cognitive Behavioral Therapy

Il
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Supporting Students Exposed to Trauma
(SSET)

- SSET is an intervention program for students in 5th grade and above who

have been exposed to tfrauma and have symptoms of PTSD; adapted from
CBITS

. Delivered by school staff- including teachers and counselors without clinical
training (with support from a local clinician); designed to help schools and
school systems that do not have access to school-based clinicians

. Consists of 10 student-group meetings with periodical progress updates for
parents and out of session assignments and activities for students

- Students learn skills surrounding regulation, relaxafion, problem solving, and
. . . !:r"g
processing tfrauma related memories and grief || e
A _

&%)
V#i

i _ B : |
(National Child Traumatic Stress J A7 ‘ ; 7 ;

Network, 2017) National PBIS Leadership Forum
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Supporting Students Exposed to Trauma
(SSET)

FOCUS POPULATIONS

OTHERS INVOLVED
Youth ages 11-18

School staff

PARTICIPANT
FREQUENCY

1 session per week

A A A

MV

STRUCTURE

Group Sessions

A
v

TRAUMA TYPES

Any type of trauma

V.
v

PARTICIPANT
EXPECTATION

Others are not required to
participate in any sessions

i j | \/J)’ \
1 A 2 () ‘ \
| L_" i ,-—f—&,[‘ (\ j
,-ﬁ 3'. j““i{' r ‘![ - Vo WX ‘ ;
(2I\[;€|It7it;nal Child Traumatic Stress Netwaork, ' National PBIS Leadership Forum



Supporting Students Exposed to Trauma
(SSET)

. Training can be live (in person or virtual) or online, though live frainings are
considered the gold-standard

- More information and intervention materials can be found through the
Center for Safe and Resilient Schools and Workplaces website, found here

. Learn more about SSET from the National Child Traumatic Stress Network's
(NCTSN) Fact Sheet

(National Child Traumatic Stress I’“E
Network, 2017) g | ( |
{ | — -

B o [
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r | | P
| Vil VA O 20 mmmmiil 181
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https://traumaawareschools.org/index.php/learn-more-sset/
https://www.nctsn.org/sites/default/files/interventions/support-for-students-exposed-to-trauma-2024.pdf
https://www.nctsn.org/sites/default/files/interventions/support-for-students-exposed-to-trauma-2024.pdf

Cognitive Behavioral Intervention for
Trauma in Schools (CBITS)

CBITS: a school-based group intfervention used to target the effects and
symptoms of trauma (i.e. PTSD, depression, anxiety, behavioral problems) in
students ages 10-18 (Langley et al., 2010; The National Child Traumatic Stress
Network, 2024).

. Successful implementation results in improved social and academic
functioning, improved grades and attendance, increased peer and parent
support, and increased coping skills (Center for Safe & Resilient Workplaces,
2025).

. CBT techniques and skills: affect regulation, relaxation, challenging
maladapftive thoughts and problem-solving, cognl’rlve restructuring, and
traumatic memoy and grief processing through ﬁ)sychoeducc’non and -
experiential learning (The National Child Troumo’rlc S’rress NeTworIg 2024) »( j———

L - S : P N o S, i\
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Cognitive Behavioral Intervention for
Trauma in Schools (CBITS)

PARTICIPANT
FREQUENCY
One group session per
week, 1-2 individual
sessions are provided over
the course of the program

FOCUS POPULATIONS
Students ages 10-18,
parents, caregivers

OTHERS INVOLVED
Families, Caregivers,
School staff

\

N N\

V

STRUCTURE
Group and individual child
sessions; parent/teacher
psychoeducation sessions

Vv,
v

TRAUMA TYPES
Any type of trauma

A
v

PARTICIPANT
EXPECTATION

Others involved are
encouraged to participate in

some sessions

J : f‘i{'ﬁ]’““-- r j‘zrh'ﬁdg l“ 2V 5l W r‘J 0 U _

(National Child Traumatic Stress Network, National PBIS Leadership Forum

2017)



Cognitive Behavioral Intervention for
Trauma in Schools (CBITS)

. Students develop and reinforce social-emotional
processing skills through 10, in-school group sessions, 1-2
individual meetings, 2 parent education sessions, and 1
teacher education session over the course of 10
weeks (Langley et al., 2010).

o Interventions also target parents and caregivers

o CBITS Training Menu

o Learn more about CBITS from the Natjonal Child
Traumatic Stress Network’s (NCTSN) Fcc’r Shee’r N
m PN —

: FAE f
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https://dm0gz550769cd.cloudfront.net/cbitsdelp/41/419440c7d7890631f517c8add3926de6.pdf
https://www.nctsn.org/sites/default/files/interventions/cognitive-behavioral-intervention-for-trauma-in-schools-2024.pdf

Trauma-Focused CBT (TF-CBT)

. Integrates theories and techniques of several therapeutic
inferventions to address and improve the symptoms of
post-traumatic stress in youth

. Originally developed to address needs of children who experienced
sexual abuse, but has been used and studied over the past 15 years
for many other populations of fraumatized youth

. Evaluated and refined over the past 30 years; 25 RCTs have been
conducted in the U.S., Europe, and Africa comparing TF-CBT to other
active freatment conditions (all documenhnp superiority of the

freatment) B, d

f ! 2.2 i { ! | 4 74 i
! WY N - PV |
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(National Child Traumatic Stress Network, 2017; National Therapist Certification | National PBIS Leadership Forum
Program, 2025)



Trauma-Focused CBT (TF-CBT)

. Structured, short-term intfervention that can last anywhere from 8-25
sessions

. Core features include psychoeducation, coping skills, gradual
exposure, cognitive processing, and caregiver involvement

.- Highly effective ad improving youth PTSD symptoms; also effectively
addresses affective (e.g., depressive, anxiety), cognitive, and
behavioral problems, and improves the participating parent or
caregiver's personal distress about a child's traumatic experience,
effective parenting skills, and supportive interactions with the child

!1
(National Child Traumatic Stress Network, 2017; National Therapist CeI’TIfICOTIOﬂ[ |
Program, 2025) L | {
i i .:} 4 J— E/“'i Fl A i !
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Trauma-Focused CBT (TF-CBT)

FOCUS POPULATIONS
young children (3-6),
children (7-12), youth (13-
18), parents, caregivers,
special focus area addition:
(children with history of
trauma and sexual behavior
problems)

OTHERS INVOLVED
Caregivers,
Residential staff

PARTICIPANT
FREQUENCY

1 Session per Week

A A 2

A
v

STRUCTURE
Individual Sessions,
Family Sessions

v
A4

TRAUMA TYPES

Any type of trauma

v
"

PARTICIPANT
EXPECTATION

Others involved are
important but not

o
absolutely required to : {
participate in sessions. ‘(\\ } — ey
,, ﬁ I

Vo 2} 1 7o W% ) :

YN iz WA,
(National Child Traumatic Stress Netwaork, 2017; National Therapist Certification "~ National PBIS Leadership Forum
Program, 2025) ' x4




TF-CBT - Access to Materials

SAMHSA has recognized TF-CBT as a Model Program due to the extensive outcome data from

RCTs that support its effectiveness in improving a variety of problems. Training is available at:
e MUSC -TF-CBT Web 2.0

e TF-CBT National Therapist Certification Program

Learn more about TF-CBT from the National Child Traumatic Stress Network's (NCTSN) TF-CBT
Fact Sheet

7) y (
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https://tfcbt.musc.edu/
https://tfcbt.org/
https://tfcbt.org/wp-content/uploads/2025/02/Trauma-Focused-Cognitive-Behavioral-Therapy-2024.pdf
https://tfcbt.org/wp-content/uploads/2025/02/Trauma-Focused-Cognitive-Behavioral-Therapy-2024.pdf

ALIGNING PROGRAMS:
SUPPORTS ARE ADDITIVE

Intensive,
\ individualized
“¢1- .- intervention for

FEW
Supplemental,
targeted intervention
for SOME
School-wide or
class-wide
prevention and
promotion for ALL

« Students receiving Tier
2 and Tier 3 support also
continue receiving Tier 1
support

 Aligning practices means
more streamlined supports
for students

e, () I
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WHY ALIGN?

e Ensures resources are responsive to student needs
e Maximizes efficiency for staff, school, and district
 Reduces "initiative overload” and duplication of effort

 Promotes consistency and coherence across system
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APPROACHES TO ALIGNMENT

Single-Practice Scaling

« Select EBPs you can
implement across tiers

* Focus on intensity

* e.g., Second Step at Tier 1
and "double dose" in small

group setting at Tier 2

Core-Plus Model

Consistent core practices
across tiers

Focus on layering

e.g., Tier 1 PBIS,
Check-in/Check-out at Tier
2, Behavior Intervention
Plan at Tier 3

11’ ’i{ - |

Nested Practices

 Coherent framework and
language

« Focus on complementarity

* e.g., select practices with
common theoretical
foundations (CBT, SEL,
trauma-informed care)
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CONSIDERATIONS FOR ALIGNMENT

Cross-Disciplinary Collaboration
o Teams should include:

= Individuals involved in intervention delivery across fiers (at minimum)

= School-based and community providers (ideally)

o Ensures EBPs complement instead of compete

f[ ] i ;

&) | / |
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CONSIDERATIONS FOR ALIGNMENT

Integrated Data Systems
o Include relevant social-emotional, behavioral, academic, and community data

O Metrics to consider:
= Student outcomes (screening results, discipline referrals, feacher nominations, etc.)
= Service utilization (number/percent accessing Tier 1, 2, and 3 supports)
= Staffing (interventionists available in each building)
= Resources (interventions, programs, etc. available)

o Decision rules I
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2-STEP PROCESS

Step 1: Assess Needs and Resources
1. Know what the student body/community needs/wants

2. Know what is available

3. Compare needs to resources

o To what extent do resources reflect needs?

o Determine what to continue, discon’rinue“, iInvest in

"e
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2-STEP PROCESS

Step 2: Select Practices
1.  Match the practice to the problem

o If 40% of students display self-regulation difficulties, does Tier 1 address
self-regulatione

o Consider the why beneath the problem (e.g., can't do vs. won't do)

2. Maitch (or adapt) the practice to the context

o Is the infervention feasible to implement? Are staff available? Is fraining
needed/accessible? Are space and materials availablee Affordable? Does it
align with school/district priorities? ,L!.,g
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STATES SUPPORTING ALIGNMENT

e Training, coaching and guidance materials — defining
alignment, applying the logic, synthesizing data, mapping

resources, selecting practices

* Prioritizing/Tailoring support

o ldentifying haphazard implementation, resource constraints

e Templates/examples of tiered EBP menus

* Models of alignment in different setfings/contexfs S St e oiorg
 Data dashboards integrating key metrics (s’r%’jden’r T
outcomes, service utilization, staffing, resources,“e’rc ) , AAl ]

l n M N7 i o o o ]
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b&i Pediatric Clinics of North America
MR Volume 69, Issue 4, August 2022, Pages 725-737

Advancing School Behavioral Health at
Multiple Levels of Scale
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https://pdf.sciencedirectassets.com/273323/1-s2.0-S0031395522X00047/1-s2.0-S0031395522000396/am.pdf?X-Amz-Security-Token=IQoJb3JpZ2luX2VjEHMaCXVzLWVhc3QtMSJIMEYCIQCzCy7fkfWU0Xn%2BD6G6Exa5rEAnvbG0UOMqA%2FZMCYQTAgIhAN02KFwSgiPoA3cELfMukiJ2PsK%2BVvcuAS9qseF8ddpsKrsFCNz%2F%2F%2F%2F%2F%2F%2F%2F%2F%2FwEQBRoMMDU5MDAzNTQ2ODY1IgxhwtlPpDdw29iTCD4qjwWirPFMojRRMP0AOt5yOt1MA1WSXXOMyqSY%2Bs5XkP8yZUevmXc6AjLesT4Ckke3sUBan%2BJNZc4Mobyelaxlji92Md4HYG6Fd8J62x6YqbrEXHzhDX%2FvRh%2Fu13vknexpKfwmwcvQgzw%2Fn2L92py1I0CIP%2FUKWNCp44Ku3h%2FalEq1Txu%2Bd1l6hEUYx9Bk0kLzOlHxdUeOoQFAd6mCTHFsD%2F2uDuJZ6%2F4ie0rKg4dKHR2L1KEmBZUvqh4DtNDVeWwZixSnFiuL%2FXXr9EJmBfrRbElbRELHtRXO2LzeuHRK1UwNakwGxaV14hu9ARCH0qZRVD7YQUlGaGEH%2BWSeXNSloXWB%2FPwC9TLdVTZIZAhlkcx6ZBN8G3uzywHGzH6xW6CtZ2uSLz%2BPmyjMYjY6iKBMmdpTC76Kt3ko4i26dqHTIxxOZPM0sVZjvdo47eWeuj2tPeiwVXr%2FiKtwfO0ul6uRJae5sXqplIabUTs4gM8Zp1JpTeLEj1coWGUA0%2Fv2bT3Du%2FS2eDX%2FNlspAmnBVrMMtI8oudQrjgWNFOtZD4bli69mGKD2LrJ%2Fngb1CxaqUffeUquDPwPR6tbWRSGebu1IZGUzWwipSBep%2Bxq5XC5yFWvubeVUYViNysOBXZ8aSqoLpvxDrRLg%2B7ibcXTu2lmPQ7xd4pi6nVdT5NANagtscY4dqkV11dmM3B6Zv1JAvBarT62FmZ5ITgbUNbidggmyP%2FC9HsatK4dZf4kbrsGBAlXZWTIlwhkgkNTXzJHfz4klubh%2BGKXtwAwXQNgO2AGpkgB3dP7gnCqmD0Nw1vNZbaGd6SJM0MYfi8hVpdt3nqbJJwQFnvRmm7YDdFTqArAPSKsZS%2B1DRe43JcoztSK0AQ1TML3qgcYGOrABV%2B78RAaFVjyg%2B2Bgd6OrnU5RR2pBufgkp4alQrgr2RkYNNZrpHxLEnysQUA6HVkhyaAMKlz1UF4YvCDg%2BNLoMquSnWN%2FOHXKBHoP850clDVCaXUoRndFfZoYdU3U8zjkFxtvO6IXpr96dSdQtc9Ig7dm%2B9i1DFqow%2BRj24sXi%2Bg0dTUsFvqH%2FFknN5bMMzPz2jc9aH%2FkJoH2FJZQ%2BwOwPKULj5XCzkzQKvWpAn1t0S0%3D&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Date=20250909T194856Z&X-Amz-SignedHeaders=host&X-Amz-Expires=300&X-Amz-Credential=ASIAQ3PHCVTYXMKUZ2ML%2F20250909%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Signature=405976c3265a99f3c77c20f1fe062705982055e36b285f6fb00533020d252e41&hash=9eed69dba5bbf125ea6d6a980861e8a6fd7da17de5e287154af7a4d90eb208ba&host=68042c943591013ac2b2430a89b270f6af2c76d8dfd086a07176afe7c76c2c61&pii=S0031395522000396&tid=pdf-7320d1c1-f27f-4664-bdef-48e073bff7de&sid=d2631c6f1627c54cc69a1b53ac4c6d75de18gxrqa&type=client
https://pdf.sciencedirectassets.com/273323/1-s2.0-S0031395522X00047/1-s2.0-S0031395522000396/am.pdf?X-Amz-Security-Token=IQoJb3JpZ2luX2VjEHMaCXVzLWVhc3QtMSJIMEYCIQCzCy7fkfWU0Xn%2BD6G6Exa5rEAnvbG0UOMqA%2FZMCYQTAgIhAN02KFwSgiPoA3cELfMukiJ2PsK%2BVvcuAS9qseF8ddpsKrsFCNz%2F%2F%2F%2F%2F%2F%2F%2F%2F%2FwEQBRoMMDU5MDAzNTQ2ODY1IgxhwtlPpDdw29iTCD4qjwWirPFMojRRMP0AOt5yOt1MA1WSXXOMyqSY%2Bs5XkP8yZUevmXc6AjLesT4Ckke3sUBan%2BJNZc4Mobyelaxlji92Md4HYG6Fd8J62x6YqbrEXHzhDX%2FvRh%2Fu13vknexpKfwmwcvQgzw%2Fn2L92py1I0CIP%2FUKWNCp44Ku3h%2FalEq1Txu%2Bd1l6hEUYx9Bk0kLzOlHxdUeOoQFAd6mCTHFsD%2F2uDuJZ6%2F4ie0rKg4dKHR2L1KEmBZUvqh4DtNDVeWwZixSnFiuL%2FXXr9EJmBfrRbElbRELHtRXO2LzeuHRK1UwNakwGxaV14hu9ARCH0qZRVD7YQUlGaGEH%2BWSeXNSloXWB%2FPwC9TLdVTZIZAhlkcx6ZBN8G3uzywHGzH6xW6CtZ2uSLz%2BPmyjMYjY6iKBMmdpTC76Kt3ko4i26dqHTIxxOZPM0sVZjvdo47eWeuj2tPeiwVXr%2FiKtwfO0ul6uRJae5sXqplIabUTs4gM8Zp1JpTeLEj1coWGUA0%2Fv2bT3Du%2FS2eDX%2FNlspAmnBVrMMtI8oudQrjgWNFOtZD4bli69mGKD2LrJ%2Fngb1CxaqUffeUquDPwPR6tbWRSGebu1IZGUzWwipSBep%2Bxq5XC5yFWvubeVUYViNysOBXZ8aSqoLpvxDrRLg%2B7ibcXTu2lmPQ7xd4pi6nVdT5NANagtscY4dqkV11dmM3B6Zv1JAvBarT62FmZ5ITgbUNbidggmyP%2FC9HsatK4dZf4kbrsGBAlXZWTIlwhkgkNTXzJHfz4klubh%2BGKXtwAwXQNgO2AGpkgB3dP7gnCqmD0Nw1vNZbaGd6SJM0MYfi8hVpdt3nqbJJwQFnvRmm7YDdFTqArAPSKsZS%2B1DRe43JcoztSK0AQ1TML3qgcYGOrABV%2B78RAaFVjyg%2B2Bgd6OrnU5RR2pBufgkp4alQrgr2RkYNNZrpHxLEnysQUA6HVkhyaAMKlz1UF4YvCDg%2BNLoMquSnWN%2FOHXKBHoP850clDVCaXUoRndFfZoYdU3U8zjkFxtvO6IXpr96dSdQtc9Ig7dm%2B9i1DFqow%2BRj24sXi%2Bg0dTUsFvqH%2FFknN5bMMzPz2jc9aH%2FkJoH2FJZQ%2BwOwPKULj5XCzkzQKvWpAn1t0S0%3D&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Date=20250909T194856Z&X-Amz-SignedHeaders=host&X-Amz-Expires=300&X-Amz-Credential=ASIAQ3PHCVTYXMKUZ2ML%2F20250909%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Signature=405976c3265a99f3c77c20f1fe062705982055e36b285f6fb00533020d252e41&hash=9eed69dba5bbf125ea6d6a980861e8a6fd7da17de5e287154af7a4d90eb208ba&host=68042c943591013ac2b2430a89b270f6af2c76d8dfd086a07176afe7c76c2c61&pii=S0031395522000396&tid=pdf-7320d1c1-f27f-4664-bdef-48e073bff7de&sid=d2631c6f1627c54cc69a1b53ac4c6d75de18gxrqa&type=client

TIERED RESOURCE MAP
T e ez e

Academic
Externalizing Behavior

Social-emotional and
mental health
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TIERED RESOURCE MAP

e e [ e

Teaming
Practices
Systems

Data
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QUESTIONS

Mark Weist, Phd Rayann Silva, MEd

School Mental Health Training Director

Tona McGurie, PhD

Clinical Director & Project Developer Professor

University of Washington, College of

University of Washington Psychological e

Services & Training Center University of South Carolina, Psychology

Stepped Triage to TF-CBT Project

tonam2@uw.edu weist@mailbox.sc.edu rsilva83@uw.edu
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