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Learning Objectives

Participants will:

1. develop an understanding of a data-informed professional learning process for
supporting school-site leadership teams, faculty and staff, and families in
implementing integrated tiered systems to meet students’ multiple needs;

2. learn to access and use a wide-range of free-access, on-demand professional learning
resources to support Ci3T implementation across the tiers;

3. conceptualize how available resources can be used to construct a data-informed
professional learning journey capable of meeting the learning needs of implementers
and school leaders with varying needs and levels of experience (e.g., onboarding new
faculty and staff, supporting experienced implementers).
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Agenda

1.  What is data-informed professional learning?

2. What resources are available to support data-informed
professional learning?

3. How can my school / district / organization use available resources
to create a data-informed professional learning journey?

v Partner Spotlight
v Enhanced Ci3T Implementation Series and Delivery

4. Evaluation + Q&A
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What is data-informed
professional learning?

A focus on integrated tiered systems

through Grants R324N190002 and R324X220067 to University of Kansas. Th ﬂoplnlons expressed are those of the

The research reported here was supported by the Institute of Education SC|e ces, U.S. Department of Education,
authors and do not represent views of the Institute or the U.S. Department $ ducation. I
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Setting the Stage:
Why Integrated Tiered Systems?

“integration of a number of

multiple-tiered systems into Leadership Data
capacity systems

one coherent, strategically
combined system meant to
address multiple domains or
content areas in education.” e
-Mclntosh & Goodman (2016) components
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Setting the Stage:
What is the importance of professional learning? (1)

/ \ W ?
Top Leadership Needs

Ci3T Leadership Team
Members’ Perceived
Facilitators and Barriers to
Implementation

Onboarding and Training o, SR

Sandra M. Chafouleas, PhD*,

Kathleen Lynne Lane, PhD, BCBA-D, CF-L1* %,

Mark Matthew Buckman, PhD* ©, Rebecca Lee Sherod® ©, and
Eric Alan Common, PhD, BCBA-D*

c )
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Abstract
In this qualinative sudy we sought to understnd the expeniences of K-12 school
- " - L - pe g Integrated Three-Tiered (CI3T).
We conducted 22 semi- nterviews and three states
and five schoo! distriets to den weam members' i .
and barriors to COT implemencation. We determined from common themes three
priority areas for contaued professional leaming t support CiIT implementadion: ()

Duperunen : e ML SA
Moy LowFulton College. Arzona Sore Unwersey, Temoe, AZ USA.
Ceparmmen spcholagy. Bouse Colisge of Medth Salences, Northeaster Unwersty, Bostor,

o) Prpeotoy, Neag Schoe of Edcydon, University of Geaneencse. Seeery, T,

Providing Professional Learning for Faculty and Staff
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Royer, D. J., Oakes, W. P., Briesch, A. M., Chafouleas, S. M., Lane, K. L., Buckman, M. M., Sherod, R. L., b
& Common, E. A. (2021). Ci3T Leadership Team Members’ perceived facilitators and barriers to

implementation. Journal of School Leadership, 32(6). https://doi.org/10.1177/10526846221095753 ,.

N ) o il o s

National PBIS Leadership Forum




Setting the Stage:
What is the importance of professional learning? (2)

TFI 1.13 Classroom Professional

Development and Coaching I -0 Criteria

+ Tier 1 leadership team develops, 4 A written process for training, coaching,

docu mer?tS, an ijmpledm,ents d q and providing feedback includes all staff
comprehensive, data-driven, an and all classroom Tier 1 practices, is

differentiated professional .
used as part of continuous PD cycle,
development system (PBIS/MTSS for additional supports are differentiated

staff), supported by adequate FTE . .
and aligned to other relevant school based on data-informed need, and PD is
initiatives. that includes initial and aligned with other school initiatives and
ongoing training, coaching, and supports.

Supportlve performance eedbac.k to Center on PBIS. (February 2025). Tiered Fidelity Inventory (TFl)
SUppO.rt. educators Im_plementatlon Manual. University of Oregon. www.pbis.org.

of positive and proactive classroom )

practices (described in item 1.10). ] ) y
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Comprehensive, Integrated, Three-Tiered
(Ci3T) Models of Prevention

Goal: Reduce Harm

Ti Specialized individual systems
. for students with high risk
Tertiary P‘on (=5% -

Tier 2

Secondary Prevention (215%)

Goal: Reverse Harm
Specialized group systems
for students at risk

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings
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What types of data can be used?

Social Validity

Treatment Integrity

Systematic Universal Screening
Academic Behavior ) 4]
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Social Validity:

How do stakeholders view the plan?

Social validity refers to the level of:

. Social significance of intervention goals

. Social acceptability of intervention procedures
- Social importance of intervention outcomes

(Wolf, 1978)

Assessed using the Primary Intervention Rating Scale (PIRS)

Social Validity: PIRS Results
Year Fall: n Fall: % (SD) Spring: n Spring: % (SD)
2025-2026 32 85.39 (8.89) TBD TBD
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Treatment Integrity:

Are we implementing our plan as intended?

Treatment integrity can refer to:
- Adherence

- Dosage

- Quality

Method Measure Name

Ci3T Treatment Integrity: Teacher Self-Report

STy and Primary Intervention Rating Scale

Observation Ci3T Treatment Integrity: Direct Observation

Rubric Tiered Fidelity Inventory (TFI)

Completed by:
Randomly Completed by:
Completed by: Selected Ci3T Leadership
All Staff Classrooms Team

X
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Behavioral and Academic Screening
How are students responding?

=

Inform Tier 1 |dentify Connect
Instruction opportunities students to Tier
for teacher- 2 and Tier 3
delivered, low- b interventions -
intensity /. Aol
strategies 18 ol B el T

National PBIS Leadership Forum



Data Reporting:
Treatment Integrity and Social Validity

Primary Intervention Rating Scale (Social Validity)
Ci3T Treatment Integrity: Teacher Self Report

Ci3T Treatment Integrity: Direct Observation
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CiSTA | Syt e

Lincoln Elementary
School

Ci3T Implementation
Report 2025-2026

Fall 2025
Implementing a
Comprehensive,
Integrated, Three-Tiered
Model of Prevention

Prepared by

Lincoln Ekmontary COT Loadership
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CiT TL Mirece Observstion Rozont

- 4 | Compra-ensiva, Int e
Ci3Ta | S

Lincoln Elementary
School

Ci3T Treatment
Integrity: Direct
Ohservation Report
Fall 2025

Implementing a
Comprehensive, Integrated,

Three-Tiered Model of
Prevention

1'rznarzd 2 Hrasrenual List of 4T Leatizrs up Taart

Tiered Fidelity Inventory

TIERED FIDELITY

INVENTORY (TFI)
MANUAL

Version 3 | February 2025
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Data Reporting:
Systematic Screening

T School W T Grade Vv T Race/Ethnicity v T Externalizing ™ T Internalizing v T SWD v T School Year: 25-26 X T Term:Fall X

Externalizing Grade Summary = Internalizing Grade Summary
@ High Risk Moderate Risk @ Low Risk @ HighRisk @ ModerateRisk @ Low Risk
100% — 100%
i -. - n n 2 lﬂ I-
g 60% g 60%
5 s
2 40% 3 a0
20% 20%
0% 0%
Grade Grade
Externalizing all grades Internalizing all grades

@ Low Risk @ Low Risk
Moderate Risk 26% Moderate Risk
® High Risk @ HighRisk

Used with permission from Standard Co. ,-.J 7 r 'f ,,, ,
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Data Reporting:
Integrated Data Dashboards (1)

ational PBIS Leadership

Student ID | Last Name First Name

122006 Campbell Adison 4 4 0 0 2 6 64 70 96 99 96 Low 57 68

122187 Scott Thomas 1 1 1 0 1 0 21 68 41 88 54 LowW 42 72

122295 Brooks Maya 0 1 4 0 2 3 ii 82 21 37 21 MODERATE 47 96

122304 Mulder Jill 2 1 9 0 1 0 43 38 51 37 43 Low 47 59

122308 Fowler Vanessa 1 5 12 0 0 0 46 22 45 37 42 Low 26 38

122313 Watts Deshaun 0 1 2 0 0 0 60 90 93 96 91 LOW 88 90

122318 Garcia Carlos 1 1 1 0 0 0 36 54 88 88 79 Low 62 74

122334 Hawkins Julia 1 9 4 0 0 1 78 13 88 49 76 LOW 42 24

122348 Nashar Ayasha 2 1 3 0 0 0 62 29 68 96 80 LOW 80 9

122352 Cole James 5 7 3 1 4 0 1 3 16 27 13 HIGH 8 38

122363 Hill Tyrez 2 0 1 0 1 0 43 76 84 75 72 LOW 88 92

122366 Shaftoe Robert 5 2 6 0 12 5 1 42 8 5 3 HIGH 5 44

122371 Flaherty Julia 1 3 1 0 0 0 35 65 51 13 30 MODERATE 57 84

122376 Heinz Karl 1 2 2 0 5 0 17 88 26 37 27 MODERATE 22 91

122395 Xao hy 0 1 3 0 1 0 24 76 51 27 34 LOW 47 84

122411 Tumner Tony 3 1 3 0 2 0 10 42 16 37 20 MODERATE 8 54

122445 Bevins William 3 2 6 1 13 3 78 96 56 49 61 LOW 88 93

122447 Reed Fenton 3 0 2 0 0 0 27 94 56 49 46 Low 88 99

122461 Greenwood John 2 0 1 0 2 3 44 94 62 19 39 Low 52 84

122581 Ferguson Ada 2 1 4 0 0 0 68 85 96 96 94 Low 88 96

122608 Dixon James 1 1 4 0 0 0 63 72 72 61 66 LOW 62 80

122633 Martin Reid 0 0 1 0 0 0 52 38 56 27 43 LOW 32 7 68 32 MODERATE

122643 Myers Edith 4 1 1 0 0 0 66 2 62 19 45 LOW 32 38 14 27 MODERATE

122802 Perry Lily K} 3 6 0 5 1 90 4 51 [ 18 _MODFRATF 12 7 14 [ HIGH |

| G|
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Data Reporting:
Integrated Data Dashboards (2)

Student ID Ext Cat Int Cat Chronically Absent Attendance Rate Grade Race/Ethnicity SWD Disability Section 504 E7. +
Low Risk Low Risk No 100 K Black Continuing Student Developmentally Delayed (age 3-9) N 3 0
Low Risk Low Risk No 100 K Black Continuing Student Developmentally Delayed (age 3-9) N 3 0
Moderate Risk Low Risk Yes 8788 K White N 6 0
Moderate Risk Low Risk Yes 87.88 K White N 6 0
Low Risk High Risk No 100 K White N 1 4
Low Risk High Risk No 100 K White N b & 4
Low Risk Low Risk No 100 K Hispanic/Latino Continuing Student Speech / Language Disabilities N (1] 0
Low Risk Low Risk No 100 K Hispanic/Latino Continuing Student Speech / Language Disabilities N ] 0
Moderate Risk High Risk No 100 K White Continuing Student Developmentally Delayed (age 3-9) N 4 4
Moderate Risk High Risk No 100 K White Continuing Student Developmentally Delayed (age 3-9) N 4 4
Low Risk Moderate Risk No 100 1 White N 0 2
Moderate Risk Moderate Risk No 96.97 1 White Entering From Anot... Intellectual Disability N 5 2
Moderate Risk Moderate Risk No 96.97 1 Multi N 6 3
Moderate Risk High Risk No 90.91 1 White N 7 é
High Risk ModerateRisk  Yes 697 1 Hispanic/Latino N 11 2
Low Risk ModerateRisk  Yes 8788 1 White N 3 3
High Risk High Risk No 93.94 1 Hispanic/Latino Continuing Student Developmentally Delayed (age 3-9) N 12 7
High Risk High Risk No 20.91 2 White N 13 8 l
Low Risk Moderate Risk Yes 81.82 2 White N 2 3 ; l|
Vo P A 1 12 72 o, it

Used with permission from Standard Co.
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A Scenario (1)

Winter 2022
SRSS-Externalizing Results — Middle School Level

@ ® o 4 o
100% - g, 2i% 10.16%  11.5§% 9. 14% 12497%; - 6d% 12, 6&%
(]

80%

60%

40%

20%

% of Students Screened

0%

W16 w17 W18 W19 w20 w21 W22

Fall
m Low Risk (0-3) Moderate (4-8) m High (9-21) ;
w |
T -y T 3 i; | 1[
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A Scenario (2)

A National PBIS Leadership Forum

Grade N Moderate
Level | Screened n (%)
5 96 68 17 11
(70.83%) (17.71%) (11.46%)
v 126 79 32 15
(62.70%) (25.40%) (11.90%)
o 29 48 19 12 -
(60.76%) (24.05%) (15.19%) Aol
N



Fe . Moen |  StndedDedeton | Ci3TA | ST,
Teaching % €5.18 17.31 a8
Lincoln Elementary
School
Field Mean Standard Deviation
Reinforcing % . 81.73 ‘ 18.78 V a7 g‘:;‘mtgsm
Fall 2025
Implementing a
Comprehensive,
Field Mean Standard Deviation 5 \ Integrated, Three-Tiered
‘ ' ' Model of Prevention
Monitoring % 51.52 2347 37 \ \\
"" }’\,\}I\ \\\\\\\\
o0 | /ﬂmﬂﬂ | e —
-,,,,,55: = |©
i
Field Mean Standard Deviation
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Procedures for Teaching
Standard
Field Mean Deviation
1. Did | have our 3-5 schoolwide expectations posted and visible in my classroom (e.g.. Be Respectful. Be Responsible, Give 132 143
Best Effort)? ' W
oY . e
2. Did my students receive instruction (e.g.. videos, PowerPoints, formal | ) about our ide expectations for o e T Ci3TA | Sl
each setting (e.g.. hallway, classroom, and cafeteria)? ‘ ‘.“'. A
A
Lb.'wym mysnmn;ml (e.g.. videos, PowerPoints, formal lessons) the social skills component of our primary plan (e.g.. 1.63 102 ‘“ Linmln Elementary
W School
4. Did | model the behaviors (expectations) stated in the schoolwide plan for my students? 265 0.58 \\ \ p
‘ [+)
5. Did | diff iate i jon (academic tasks) as ded? 243 0.69 P]
8. Did | make individual modifications to dents’ social or behavioral needs? 251 0.60 ; \ : ‘
W Ci3T Implementation
7. Did | keep students engaged from the beginning to the end of class? 1.97 057 \\ AL
W Report 2025-2026
8. Did | conduct daily starting activities? 1.85 0.88 \\\\ . \
M | ~ Fall2025
9. Did | conduct daily dosing activities? 147 078 k ’ Implemenllng a
_— ‘.\ \ '/'
10. Did | consistently use a positive tone during student interactions? 243 0.55 \\\\\\\ “‘\\ ¢ comprehensive.
11. Did | check for understanding when giving directions to students? 247 0.60 0; r Integrated, Three-Tiered
12 Did | use clear routines for cl procedures? 249 065 & At Model of Prevention
1) 1‘\“\ \!
13. Did | integrate social skill content into my instruction? 2.08 0.79 w\ \
14. Did | use low-intensity strategies (e.g.. instructional choice, active supervision, i pportunities to respond) to 2% o | JI[//‘)/,',‘ Pripared by
support student engagement? ‘ . i Lincoin Ementary COT Losdershp
' Team
15. Did | teach my school's social skills curriculum and objecti with i ity as defined in our Ci3T Implementation —
Manual? ’ i 1.88 097 o /Iy
16. Did | use my school's ion matrix as an i bonal tool (e.g.. ref ing the matrix when interacting with 128 105
students)? i :
17. Did | prompt or remind students of the social skills that would help them engage in the lesson? 1.60 0.80
18. Did | teach Tier 1 core content according to district and state standards as defined in our Ci3T jon Manual? 1.70 1.00 ] _1 r le A
18. Did | participate in opportunities to teach students’ families about primary (Tier 1) intervention efforts happening in my 13 118 : |[| r [ ’J‘-‘J" ]f"". r ;
school (e.g., newsletters)? : ) 7 - ' :
20. Did | provide Tier 1 ir jon to all stud including those with Tier 2 or 3 needs? 228 0.87 : : N t Qnal PBIS Leadershlp Forpm ;



9. Did | conduct daily dlosing activities?

10. Did | consistently use a positive tone during student interactions?
11. Did | check for understanding when giving directions to students?
12. Did | use clear routines for classroom procedures?

13. Did | integrate social skill content into my instruction?

14. Did | use low-intensity strategies (e.g., instructional choice, active supervision, increased opportunities to respond) to
support student engagement?

15. Did | teach my school's social skills curriculum and objectives with integrity as defined in our Ci3T Implementation
Manual?

16. Did | use my school's expectation matrix as an instructional tool (e.g., referencing the matrix when interacting with
students)?

17. Did | prompt or remind students of the social skills that would help them engage in the lesson?
18. Did | teach Tier 1 core content according to district and state standards as defined in our Ci3T Implementation Manual?

19. Did | participate in opportunities to teach students' families about primary (Tier 1) intervention efforts happening in my
school (e.g., newsletters)?

20. Did | provide Tier 1 instruction to all students, including those with Tier 2 or 3 needs?

1.47

243

247

249

2.06

2.30

1.85

1.26

1.60

1.70

1.13

228

0.78

0.55

0.0

0.e5

0.79

0.55

0.97

1.05

0.0

1.00

1.18

0.87



Procedures for Teaching

Procedures for Teaching = Outside observer perspective (descriptive statistics; maximum score for each item = 3)
Standard ity Ci3TA | Rt
Procedures for Teaching (outside observer perspective) Mean Deviation PR,
A X
1. Did | have our 3-5 schoolwide expectations posted and visible in my classroom (e.g.. Be Respectful, Be Responsible, Give Best k\\\\\\“ Lincoln Elementary
041 1.03
Effort)? a School
\ '\ \ e
2. Did | model the behaviors (expectations) stated in the schooiwide plan for my students? 261 0.02 \ (_ Ci3T Treatment
3. Did | differentiate instruction (academic tasks) as needed? 245 0.4 — Integrity: Direct
4. Did | make individual modifications to support students’ social or behavioral needs? 250 0.79 0bservatlon Repon
Fall 2025
. i 5
5. Did | keep students engaged from the beginning to the end of class? 268 0.63 Implementing a
6. Did | conduct a starting activity? 1.25 148 . Comprehensive, Integrated,
\ ; Three-Tiered Model of
7. Did | conduct a closing activity? 0.80 1.20 (N \\! ’ Prevention
1 v [
8. Did | consistently use a positive tone during student interactions? 3.00 0.00 0? ’
CJ ot 3y Pesssdoviel Untet COT Le
9. Did | check for understanding when giving directions to students? 232 1.10 1\
10. Did | use dear routines for classroom procedures? 274 0.53
Il
11. Did | integrate social skill content into my instruction? 047 0.78 L 4 ]
! —, 2
12. Did | use low-intensity strategies (e.g.. instructional choice, active supervision, increased opportunities to respond) to support 228 0.85 o —f
student engagement? = '
13. Did | teach my school's social skills curriculum and objectives with integrity as defined in our Ci3T Implementation Manual? 0.50 1.12
CAXT T1: Direct Dbeervasice Repart 1
14. Did | use my school's expectation matrix as an i ional tool (e.g.. refy ing the matrix when interacting with students)? 0.00 0.00
15. Did | prompt or remind students of the social skills that would help them engage in the lesson? 0.32 0.73
16. Did | teach Tier 1 core content according to district and state standards as defined in our Ci3T Implementation Manual? 283 0.38 ﬁul ’? 7 r|
O BB Bt
17. Did | provide Tier 1 instruction to all students, including those with Tier 2 or 3 needs? 268 0.70 L i

National PBIS Leadership Fonumance
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5. Did | keep students engaged from the beginning to the end of class?

6. Did | conduct a starting activity?

7. Did | conduct a closing activity?

8. Did | consistently use a positive tone during student interactions?

9. Did | check for understanding when giving directions to students?

10. Did | use dear routines for classroom procedures?

11. Did | integrate social skill content into my instruction?

12. Did | use low-intensity strategies (e.g.. instructional choice, active supervision, increased opportunities to respond) to support
student engagement?

13. Did | teach my school's social skills curriculum and objectives with integrity as defined in our Ci3T Implementation Manual?
14. Did | use my school's expectation matrix as an instructional tool (e.g., referencing the matrix when interacting with students)?
15. Did | prompt or remind students of the social skills that would help them engage in the lesson?

16. Did | teach Tier 1 core content according to district and state standards as defined in our Ci3T Implementation Manual?

17. Did | provide Tier 1 instruction to all students, including those with Tier 2 or 3 needs?

— ; - : - ; L
A % " ¥ £ ;/;?/ # A F A Sl Y T, P b
- L .4 - 4 - ¥ - - - o+ g
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3.00
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047

2.26
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0.00

0.32
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CENTER ON
; PBI Posltive Behavloral
Interventlons & Supports

Staff Interview Questions

Interview at least 10% of staff or at least five staff members for smaller schools.

1. What are the schoolwide expectations or values (e.g., high 5's, 3 bee's; use the name of school acronym for
the behavioral expectations if there is one)? [Use to score TFI Item 1.3 Schoolwide Expectations]

2. Have you taught the behavioral expectations defined in the schoolwide matrix this year? Y or N.
[Use to score TFI Item 1.4 Schoolwide Expectations Taught]

If staff person is a classroom teacher:

a. Have you also defined and taught these behavioral expectations for each of your classroom routines
(Classroom Matrix)? Y or N. [Use to score TFI Item 1.9 Schoolwide Practices used in Classrooms]

b. Have you integrated the schoolwide expectations into your academic and social emotional behavioral
(SEB) curriculum? Y or N. [Use to score TFI Item 1.9 Schoolwide Practices used in Classrooms]

If yes, can you give an example of one way you have done this? Check any categories provided:
o embedding prompts for expectations during lesson introductions

O highlighting examples and non-examples of expectations found in curricular materials

o providing structured opportunities to demonstrate expectations within academic routines

o delivering student feedback and acknowledgment for demonstrating expectations across

instructional activities

3. Have you acknowledged students for demonstrating behaviors or skills reflected on the schoolwide matrix
within the last week? Y or N. [Use to score TFI item 1.5 Schoolwide Acknowledgment]

TIERED FIDELITY
INVENTORY (TFI)

MANUAL

Version 3 | February 2025
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What now?

- Wouldn’t it be nice if we had...

- A bank of free-access, well-aligned professional
learning materials?

- A teaming structure capable of using data to
inform professional learning decisions?

- District support for creating opportunities for
professional learning?

— ]

__v'_ l - r o
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What resources are available to
support data-informed
professional learning?

I

!,f :_; ["u {
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Enhancing Ci3T Modules (1)

- 40+ free-access professional learning
modules available at ci3t.org/enhance

- Topic areas:
« Serving as a Ci3T Leader
- Selecting and Installing Behavior Screeners
« Primary (Tier 1) Prevention efforts

- Low-intensity, Teacher-delivered
Strategies

- Implementing Secondary (Tier 2)
Strategies

- Implementing Tertiary (Tier 3) Strategies I

- Foundational Knowledge [ i

|
g 7 FiA
e . .. )
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Leadership:
Perceived facilitators and barriers to implementation

/ \ W ?
Top Leadership Needs

Ci3T Leadership Team
Members’ Perceived
Facilitators and Barriers to
Implementation

Onboarding and Training o, SR

Sandra M. Chafouleas, PhD*,

Kathleen Lynne Lane, PhD, BCBA-D, CF-L1* %,

Mark Matthew Buckman, PhD* ©, Rebecca Lee Sherod® ©, and
Eric Alan Common, PhD, BCBA-D*

c )
D ]
SSAGE

Abstract
In this qualinative sudy we sought to understnd the expeniences of K-12 school
- " - L - pe g Integrated Three-Tiered (CI3T).
We conducted 22 semi- nterviews and three states
and five schoo! distriets to den weam members' i .
and barriors to COT implemencation. We determined from common themes three
priority areas for contaued professional leaming t support CiIT implementadion: ()

Duperunen : e ML SA
Moy LowFulton College. Arzona Sore Unwersey, Temoe, AZ USA.
Ceparmmen spcholagy. Bouse Colisge of Medth Salences, Northeaster Unwersty, Bostor,

o) Prpeotoy, Neag Schoe of Edcydon, University of Geaneencse. Seeery, T,

Providing Professional Learning for Faculty and Staff

- —

]

Royer, D. J., Oakes, W. P., Briesch, A. M., Chafouleas, S. M., Lane, K. L., Buckman, M. M., Sherod, R. L., b
& Common, E. A. (2021). Ci3T Leadership Team Members’ perceived facilitators and barriers to

implementation. Journal of School Leadership, 32(6). https://doi.org/10.1177/10526846221095753 ,.
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Building Capacity:

Assessing Professional Learning Needs

~

-

Top Professional
Learning Needs

De-escalation techniques

Social skill instruction

Supports for students with internalizing
behavior patterns

K L

ENHANCE: Assessing Professional Learning Needs for Implementing Comprehensive, Integrated, Three-Tiered (Ci3T) Models of
Prevention. Education and Treatment of Children. https://doi.org/10.1007/s43494-021-00049-z

) l'“’

Common, E. A., Buckman, M. M., Lane, K. L., Oakes, W. P., Royer, D. J., Chafouleas, S., Briesch, A., & Sherod, R. (2021). Project

National
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Building Capacity:
Assessing Professional Learning Preferences

-

Preferred Professional h
Learning Avenues

In-district workshops
(during school hours)

Online courses for college credit

Teacher collaborative networks

Asynchronous opportunities
K ! (e.g., web-based modules, webinars)

| { X gl )
Common, E. A., Buckman, M. M., Lane, K. L., Oakes, W. P., Royer, D. J., Chafouleas, S., Briesch, A., & Sherod, R. (2021). Project li 5 p ] o i | ! | £
ENHANCE: Assessing Professional Learning Needs for Implementing Comprehensive, Integrated, Three-Tiered (Ci3T) Models of | { __ | 1,,_, ; Ir { ‘ O, | e '
Prevention. Education and Treatment of Children. https://doi.org/10.1007/s43494-021-00049-z | i 1’ I Zh ' [Zon |

& r _f:
|
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Enhancing Ci3T Modules (2

Roks ang
Fresponsiiioes

About G3T Building Your Gi3T Model Ci3T In Action Contact Us Function

ent-Based Intes

nting Your Ci3T Model Literature Measure: Presentations nal Learning Enhancing CI3T Modules

g CI3T Train the Tral

A T 3 inwrowmseri v
Suewon Stusen

Universal Understas

Reinforcement Consequences

ystem in a Ci3T Mode
IfLmT\ First time module users for 2024-2025 view
\Iy informational letter and register here!

e ey e g
ite you to complete the |

——

| ™

o
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Navigating Ci3T Modules

Access module content by reading page by page (like a book), watching the interactive

resource, or using the table of resources to locate specific items (e.g., infographic, video)

&N

Understanding Search and accessibility features
Roles and

Responsibilities

EnhanCing Ci3T """" Click the arrow

to go to the
=~ next page
]

Click “overview" for the
table of resources '..

Leading in a Ci3T System

N

Understanding Roles and

Responsibilities

CI3T Project ENHANCE Research Team

To cite this module:

Ci3T Project ENHANCE Research Team
and responsibilities. Author, hilj WWw CidL, )

(2021, August). Leading in a Ci3T system: Understanding roles

= Authors Designers Contributors
Use the sidebar
. Amy M. Brigsch Tammy J. Becker Tammy J. Becker
to navigate
Mark M. Buckman Haley Jo Gil Mark M. Buckman
Chapters Kathieen Lynne Lane David James Royer Howard Campbell Diacon
Wendy Peia Oakes David James Royer

David James Royer

Access the interactive resource
version of the module

Note. Names listed in alphabetical order

View this module's interactive re @ that can be used as a st

alone tool or in conjunction with this aBook text!

g

All modules available as
eBook or Interactive
Resource

Include downloadable
resources (e.g.,
infographic, templates),
multimedia (e.g.,
videos) and interactive
activities

'5 i.{ r)!] ‘ o g-—-- . J'['—'i Il/ '.

.f!‘[l s ’ ’ i 7

H —'13'_' " o8 4z
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Exploring Enhancing Ci3T Modules:
Examples Across Tiers & Users

Functional
Assessment-Based
Intervention (FABI)
Introduction

Serving as a Ci3T Leader
A Guide to Effective
Ci3T Leadership
Team Meetlngs

Embedding and
Integrating Ci3T
Domains Into Daily

- An intervention package for students
Instruction struggling with Ao feelings

|1
[ ]

%)
| ) | e

| s 3 l___
,'[J i IFiYe PN

1/ :
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Exploring Enhancing Ci3T Modules:
Ci3T Leadership Team Members

Objecives

Overview

1 Intregustion

2 Introguction

Stap 1: Update your CIT Leadersnip ...
Step 2. Schedule Monthly CidT Leede...

Stap 3: Icentty Subcormitiees and R

$tep 4: Set Up 8 Diital Workspsce

3 Summary

4 ntres

on

Characteristic 1: Predictable Commun

Charactecistic 2: Comortasle Environ..

Charactsnistic 3: Punctualty

Cheracteristic 4: Weli-defines Roles

6 Introduction

With characteristics of effective Ci3T Leadership Teams considered, the team can now engage in a

process calied TIPS to make data-informed decisions efficienty and cffectively (Newton et al., 2009;
Gage & McDaniol, 2012). Though thore are many problom-solving modals (Bransford & St
Deno, 1989, 2005; Gage & McDaniel. 2012) mest agree problem solving involves the foliowing glements:

« Identify probliom(s)

« Devalop and refine hypolheses Lo the easons why problem(s) are occurring
« Genarale idess wilh discussion lowards possible solulions

« Select solution

+ Develop action plan

« Implement action plan

+ Evaluate and rovise action pian as needed

[P Framework 1/8: ocess Ovonvew
Teamr-initated Problem Sotving.

TIPS Process Overview

[

1t e 1S Cepartmanof dcatom 10 honsed
oy v i os ivssesbyof e

Tre prseetabir s deve o
Erert RENAPTRD 1 Pl

© B crtoma Srmmarby Supserts, Urmersi of Oragea 202

Watchon {08 Youlube

Ci3T Leadership Team Meeting Agendas and Minutes
iz Mecling
Fealirg IntoTecsn
Tinre:

Froor ! Zoon Irk:

ot souas 3 s

e itk (sl

RNt A0S 10 06 (MBGLEERG (08T and 300 SUINa) AEISEIGN GXIE 52 eenEe
ey e Peror

Tugu ks

erary (T 3 Fiavemicn e gden
s e

2% s ey e

S Al [ it
|

The elegance of these recommendations for angaging in TIPS is that it allows Ci3T Leadership Team

mambars 1o garition ootential bias (g ighersnt values and baliafs influsncing our by usica

|
i

er\ g i I
A Guide to Effective
Ci3T Leadership
Team Meetings

Action Steps

Laogistics Action [tems
Use for plarrng sweos for sLpporing implementation (8.9.. supparfirg Procedures for Teaching. Re sforc ng. a7 Monitaring),

Planned
Action lten Person(s] Responsible Conipletion Oate  Date Completed

_Completad Itoms

Problem-solving Action Plan
Uses Faf Tea-1itiates Problen Soiw g TIPS, which involves usin sehoo-wele data b icent fy challerges and mass aotion pls
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Exploring Enhancing Ci3T Modules:
Tier 1

Embedding and

Integrating Ci3T

Domains Into Daily
Instruction

Embedding and Integrating Ci3T Domain s Into Daily Instruction o Marker Tools A Presenter Info B Notes = Outline @ Resources
N '
=
Integrated Lesson Plan Gisr

m AFlexible Tool to Organize Ingredients of Tier 1
Instructign

Can Ui
Q:; Integrated Lesson Pian

= T i
THUER P =

= LR 2 5 111 £
i3 AR 1R
S

| - — 1 — 1 O Jooeteae Listetod ALhion Shbacs Comesime e

R T T |
Efiemaad it INTUGRATING ACADEMIC. BOMAVIOR. AND SOCIAL DOMAINS

WORKING TOGETHER: LISTENING, ASKING, SHARING, COMPROMISING

l

i

{

i
PR

. Socal Skulh, Objective(s)

Behavional Dpectationds)

Muterisls & Techwology

[Dpening Actity (independent)

Z 4 7 F .
! |
G 1x P 194972702 50 of 68 < PREV ! i} rJ ‘l e
| ' l 7. [ ‘ i
-

) P .
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Exploring Enhancing Ci3T Modules:
Tier 2

P T T

Objectives

Overview

3 Wnat are Intemalizing Behaviors?

4 How Comman are Internaiizing Beh

5 \hat does Tier 2 for Internalizng B
8 Summary
7 Whal ize. Relax Record 7

av

s Recognize. Relax Record

L]
10 Véhat does Supporting Research {

11 What aro the Banefits a

12 Summary

13 Getling

led with Ro

14 Step 1+ Use data to

et stude

Tips for Effective RRR Instruction

As you prepare ta implement RRR lessons, make & mental nate of which
materials {e.q., strategy cards) you will need te implement the lesson. Become
familiar with the locstion of spacific resaurces {e.q., Story Cards: Caveman
Carl) as you read over the lesson plan. You might consider bookmarking cur
online resources to your web-browser for quick access, We suggest reading ove
the prompts where students are asked t¢ share personal infarmation or provide
examples. You may conslcer bralnstorming your own examples during your
proparation In case students are Initially hesitant 10 respond during the
discussion. This helps lessen fulls in conversation which may cccur. You can

siluste these examples as relevant lo the sludent os possible by providing en in-|

Where 13 Recognze. Relax. Reoord...

class example of @ situation that recently cocumred (e.g., fire drill). As you
become familiar With tho lassons and tholf fofmat over time, we dellave It will
lake you less Ume 1o prepare for individual lessons. Vhen gelling slatled, we

recommend selling aside 5-10 minules 1o prepare lor each lessen

‘ ‘ Quotes from Teachers who have Implemented RRR:
I

took 2-5 minutes o prep for lessons.” — 3rd Grade Teacher

*Prep was sasy.” - Sth Grade Teacher

During lessan instruction, we have provided a pacing guide of time estimstes

We encourage you to spend more of less time as you se

t, depending on the
needs ol your students. For example, the section on selling expectations for the
session aligned with your school’s expectations (i.e.. Be responsible) should be
8 quick 1-2 minute section. If you find yourself taking more time than we allotted
reflect on this as you prepare for the next lesson. While we want to provide
space for student input and sharing, consicer the sections where this may be
mast impactful when allot diticnally, effective instruction should
strategles interwaven threughout the lesson, just as you
woule when teaching academics! Cheek our
and tricks to Integrating these stratogi

q ime.

Include low-inten:

o Interaction below for more tips

not only during RRR, but thraughout

your entite school day.

W

Record | Lesson 1

Learning to Self-Monitor (Record) our Behaviors

Lesson Objectives & Preparation
After completing this lesson, students will be able 1o

Define the terms self-monitoring and academi

academic engagement

Identffy examples and non-examples of academic engagement
Demonstrate use of the Student Materials: Self Monitoring Sheet to monitor

An intervention package for students
struggling with anxious feelings

ic engagement Guided Imagery Steps

e S

Big ldeas

feelings and prompt them o use strategies that can

vocabulary and praciice recording their

The big idea of this Record lessan is to provide new tools to students that will help
them become more aware of times when they may be having anxious thoughts and

and increase their academic engagement. Students will learn content-related

i sit or lie down- N

help them manage those feelings

introduce to them can be used in any school setfing

and use of strategies. The Student Materials: Self-Monitoring Sheet that you will

deep breaths.

ot Close eyes: take

Lesson Materials

the full size of each material in the RRR Instruction Hi
accordion for each lesson). Feel free to either presen
paper copies, whichever you prefer.

This table previews all the materials that you will need for this lesson. You can access

e Think of @ safe or calm place.

jence?
ub (fook for the Materials tab in the ) d i scents do you onpeﬂel\
t th terials digitally or print wit s a
ese materials digitally o i £°f at soun

Name

What do you see?

Visual Cue Cards: Engaged or Distracted Activity
(20)

®  thinkofa path te walk down.

Bre: athe.

(e Just be in the safe, calm space:

Student Materials: Feelings Recording Card
(laminated)

es slowly-
® After two minutes, open YOUr e .

- ©

|
| -
ol |
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Exploring Enhancing Ci3T Modules:

Tier 3

o o Weers A e W T osms f e
—_— —— ~r—— — - - e —
When Da Behavior Challenges .

Warrant FABI

Behavior Challenges: What are They? E

| L

What behavior
challenges occurin
my classroom?

A DNAUDN

5 Steps to Design, Implemen
and Evaluate FABI

Functional Assessment-Based Intervention [FABI) is a fve-step manuaiized process,
arovnded in apphed behavior analylc (AEA) prnciphes, 1o build sn inlervenlion personalized for
each student based vn e rersons why a parlicular concerning bebavion is ooeuarring,

ldentify Students Who May Need a .
Functional Assessment-Based Intervention
Trams (15e schnowide data (mq. hehavine and acarsm ¢ s ing. nffice d scipline

retenals academc datal o deterring which students may bereht from this ntenswe
Ties  InEnsention,

Conducting the Functional Assessment

+ D are zollected through informal rassTanm nbsanerans, rachar inteniess fan by

s student imunvicas, rating scales, and dineel chsziaion (8-8-C dots co toton)
- Target and replacement behav ars are aperauonally denned
Dt Freen the functionz] gssessment av oranized using the Functon Matris snd a
Fypothesis £, LG willen Lo clacly he lunclon ol e swdent's ehason (2.4,
acess or a erition. Angih s, Acthties, or snscy]

Collecting Baseline Data
¢ Teans selee: i Dehaion INCasUIemeniL Sys L (e, moneniry U sanpling
s faa fabout 5 obscrvations) ae graphed and menitorcd o infon phase
cisions

Designing the Functional Assessment-Based

Intervention

Use the Function-Naged nierventan Decision Model 10 se ot an infeniention mehod %
» elod 1 Tieach e Replacement Behiwion -

bl 2 Adjus. the Enviromment -

shod 3 Shift ihe Cuntigens o ]

+ Mettood 1and 2 Teach the Replacerne: it Behavior snd ad nst the Environment

Testing the Intervention

MpIEMENE 200 EVEUALE I INENVENIAN ¥alh an &M phass on:
+ Studend gulcones
» Trealineil nlegnoty
+ Susial villidige

For more intonmation visit ciarargifabi

B
Complatian ¢ necklist ﬂl
Step 1: |dentifying Students Who May Need a
Functional Assessment-Based Intervention {(FABI)

Schoe Digwrict Dats

Tozart Members,

1 &
2, 3
K3 /
4, 2%
Coacn

Checklist - Step 1. |dentifying Students Whe May Need a Functional
Assessment-Based Intervention [FABI)

Estmaded Time  ~ wesk Start Dales End Date:
Chegkwhen
complated (i
T Cammunizzte with Rl (o GUAT AN and Bere e Pssicn o
condct tns Functisns Assassment-bassd irtersetion fuse your
g siict pragedures d fors for subsequent staderts),
1 Talk fc: the studert to answer questions [sssaat sxcarcing to your
o ict progadurse).
l L in Reforral Ghoeklist; Functional
Agsessmant-Based Intervantions ;Hendaut 1 [HEH] e ci2t org tabit

Considerations for Mesd
L Dees che studerd's bebaviar impecs shei- @amngarihe eaming of cifams® Or
ez 118 sutent poss & threst to thamsslvas o citars? (Drasgow & el 2007)
L Hasths siLdant omen ronrsepansivs fo cthes irtamsntian afiors?

I —

Assessment-Based
Intervention (FABI)
Introduction
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Enhancing Ci3T Modules:
An Invitation to Explore and Share!

- We invite you to visit
ci3t.org/enhance to explore all
Enhancing Ci3T Modules

- You are welcome to use them
yourself, and to share with
colleagues

li

fi =
| A ~ {
£ ’ o R PN -
N e e |
".![ I A 1 72 1 o pg le 1
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How can my school / district /
organization use available resources to

create a data-informed professional
learning journey?

i
|

.'r ) | B
i , "
l. i}‘ | {).G‘L‘: [7 r—_['ﬂaa_,.[’i L —r! gt/llj/ }r

" A ! [ N |

I', [-‘*[ AT
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Partner Spotlight!

Amber Smith
Director of Academic Intervention
Fort Mill Schools
South Carolina

|
| l | 1 T
| — - i 2 - .

1 r VR
) | | | i |

P

I |

N i
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Ci3T support (1)

Comprehensive, Integrated, Three-Tiered Model of Prevention s =y
(Lane, Kalberg, & Menzies, 2000) Ci3Ta | sremmsye.,

i Paticn Fard High [ e
Tertiary ’mn (=5%) i Z 5
P
7

[ CAT implementaticn =
Tier2 s Rezen |
Secondary Prevention (=15%) \ Fall 2024
Impiementing a
Comprehansive,
Integrated, Three-Tiered
Moadel af Pravention

=% >
&

Academic » Behavioral -

Fall 2024 Ci3T Survey Data: District-Wide

16. Did | use my school's expectation matrix as an instructional tool (e.g., referencing the matrix when
intzracting with students)?

17. Did | prompt or remind students of the social skills that would help them engage in the lesson?

Fall 2024 Ci3T Observation Data: District-Wide

14. Did | use my school's expectation matrix as an instructional tool (e.g., referencing the matrix when
interacting with students)?

15. Did | prompt or remind students of the social skills that would help them engage in the lesson?

24 %) A T U il o peii

In what ways can we
use the expectation
matrix and social skills
Q instruction that has

already occurred to
support students

\ during content /}
N instruction? 7

—

=

213 0.92
2.3 0.81
059 1.01

/
0.93 1.16 [Jsfl ir'
AYALS |
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Ci3T support (2)

- In what ways can we use the expectation matrix and social skills instruction
that has already occurred to support students during content instruction?

LIFE AND CAREER CHARACTERISTICS

- Knowing the task you have presented to students, what from the expectation
matrix and social skills will be helpful for the studefnts to use to engage most | -
effectively in the lesson? f | B o B § il

|

National PBIS Leadershlp Forum
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Ci3T support (3)

Low Intensity Supports: Precorrection
- Given at the beginning of the lesson

PROFILE OF THE
South Carolina Graduate

“Our school expectation is to give our best effort. T
That means staying positive and not giving up.
That is an example of perseverance, one of our
life & career characteristics. Today you will be
working on some tasks that may frustrate you,
but we will still want to give our best effort. What

Il

will that look like for you and your group?” |

7o
[ I; ."“l mEm B4
b2 mi 7 )

National PBIS Leadership Forum



Ci3T support (4)

Low Intensity Supports: Behavior-specific Praise

. Eivehn during the lesson. Can be behavior, academic or
ot

“I noticed that when you and your partner had trouble
getting your model organized, you took a deep breath and
then said “what if we tried it this way” instead of giving
up. Way to persevere and give it your best.”

“| can see you giving your best effort when you annotated
the article, so you could use it for text evidence later.”

I
Ask students to acknowledge peers and groqlp members
for meeting expectations and using social skills. |

"

N

I
-

Forest Creek Middle School Expect

waeds

PROFILE OF THE
South Carolina Graduate

WORLD-CLASS = WORLD-CLASS
KNOWLEDGE o« SKILLS

Crumay soa ot
Crtecal thamaireg omd

vkt e
Cotabo akor arut e
Commumcation. afumsation
e Ana mehnoogy
e ———_

aEm 6
Lg |
i
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Ci3T: Low-Intensity Teacher-Delivered Strategies

Ci3T support (5)

- Low Intensity Supports Tips

- Stick to the language of your matrix and the
language of your social skills curriculum

- Limiting your focus to one word from the
expectation matrix is fine

- Meeting expectations is the goal--not exceeding.
This is how we encourage all students.

- This can feel like a word salad to come up with
spontaneously. It’s okay to craft statements
ahead of time. l

]

- Consider where this might fit in a PLT agenda ;j ) 'y

: . - PN
E / L BB ’ i I
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Ci3T: Low-Intensity Teacher-Delivered Strategies

Ci3T support (6)

. Tickets & Additional Resources

- If you are looking for ways to expand your
use of tickets:

* Precorrection: consider giving tickets to students

who share examples of focused expectation or

social skill (best effort & perseverance in our Ci3T: Building Your Base Knowledge
example) and acknowledge their contribution. _
. . po . . L. . Principles of Universal Understanding
- Behavior-Specific Praise: consider pairing this it Roreent | 8 CioT Model

Science ..
praise with tickets, focusing on students that are : —

meeting the focused expectation or social skill
(best effort & perseverance in our example)
during the work time. [

i : ! i,
S ———— | A7

| ] . .r { | Y, | - ! '\% I ;
l Ir 5 | 2 i. - 3 l

| P i
| 55 o | -
) | | | i |
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Ci3T Comprehensive

Professional Learning Plan

Ci3T Professional Learning Series Ci3T IMPLEMENTATION
» : : : : : : Professional Learning Series
Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session é:

Activities 2 hours Full day 2 hours Full day 2 hours Full day ACADEMIE MONTH

* Team = Ci3T model | * Building * How to = Building = Building * Preparing
member overview the monitor Tier 2 Tier 3 to
selection primary the plan supports supports

gl’g;e”“m + Student - Student
team team
members members SESSION
attend attend 4 5

+ Schoolwide
Expectations

gs
(SESSS)

X Share
O overview O share

X Share Ci3T << Share
o E O revised Ci3T
2 with faculty expectation

an;
2 Complete plan;
PIRS;

O screeners;
Complete

£ and staff; £ matrix and £ assessment
o Buid o fteaching & || 5 schedule o Complete
I reactive I reinforcing e I secondary

plan components grid

Creating Positive. Ci3T as a Structure 10 Embedding and Staying on Track

Productive, Safe Creale Positive, Integrating Ci3T Using Data to Set Data ’ I A SHTIE ung porL. port DO s " bl = f Reading Sk
Learning Environments  Productive, Safe Domains into Daily Goals and Manitor | 3 C oom B 1o \avior and \ L g Sk

Introduction Leaming Environments || Instruction implementation Efforns Suppons. i 1 Engagement Engagement Concerr 3 | Tier 3 Interventions



Enhance
Delivery

Activities
District Ci3T Leadership Team meetings

Designed for
District Ci3T Leadership Teams

0

Principals meetings

Principals

District Ci3T Trainers and Coaches monthly meetings

Ci3T Trainers
Ci3T Coaches

Ci3T Leadership Team monthly meetings

Ci3T Leadership Teams
Ci3T Coaches

)| Faculty and staff monthly meetings

Faculty and staff

Professional learning community meetings

Faculty

ation & Professional Learning

Camilina and anmmaiinibs nannantinne 1o o oot 0 o Lo

Eamiliac and cnmmiimit

Ci3T Implementation Professional Learning Series (6 sessions)

Ci3T Leadership Teams
Ci3T Coaches

plemer@ati
Acti¥rities

Ci3T EMPOWER Sessions

P asuiy G san

Families and community

Ci3T Trainers and Coaches Calls

District Leaders and Principals
Ci3T Trainers and Coaches

District-selected Tier 2 interventions

Faculty and staff

1

District-selected Tier 3 interventions

Faculty and staff

Foundational Ci3T |

Onboarding series for classified and certified staff

New employees

Academic and behavior screening data collection training

Ci3T Leadership Teams

Ci3T Treatment Integrity & Social Validity data collection training

Ci3T treatment integrity and social
validity team leaders

Month
2 3 4 50600418 9 1011

Using data to connect students to supports training

Ci3T Leadership Teams
Ci3T Trainers and Coaches

Analyzing and using end of year data training

Ci3T Leadership Teams
Ci3T Trainers and Coaches

Orienting principal and district leaders

District & principal leaders (E-Ci3T

Module: Mapping your professional learning journey

District & principal leaders (E-Ci3T

Module: Effective onboarding processes

District & principal leaders (E-Ci3T

Module: Understanding roles and responsibilities

Makers and School
Learning Activities

Module: A guide to effective Ci3T Leadership Team meetings

District & principal leaders (E-Ci3T

Ci3T District Decision
Principals Professional

Module: Aligning strategic goals and initiatives with Ci3T

( )
( )
( )
District & principal leaders (E-Ci3T)
( )
( )

District & principal leaders (E-Ci3T

—'w," -y

lership

d Ci3T Implementation Series and

o]
{
L

Foru
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Ci3T Implementation Professional Learning
Series

Revising
UP FOR for the

SUCCESS _ year

=

Fall Treatment Integrity and
Social Validity Window - [“,
(= 4 weeks) [ ——_—

S !"f & et 3.
) [0 e &

National PBIS Leadership Forum



Enhancing Ci3T Modules

Roks ang
Fresponsiiioes

About G3T Building Your Gi3T Model Ci3T In Action Contact Us Function

ent-Based Intes

nting Your Ci3T Model Literature Measure: Presentations nal Learning Enhancing CI3T Modules

CI3T Train the Tral

A T 3 inwrowmseri v
Suewon Stusen

Universal Understas

Reinforcement Consequences

ystem in a Ci3T Mode
IfLmT\ First time module users for 2024-2025 view
\Iy informational letter and register here!

e ey e g
ite you to complete the |

——

| ™

o
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Module Pathways (1)

Ci3Ta

+ENHANCE

Orienting Principal
Leaders to Ci3T

This pathway is for
principals interested
in building familiarity
with and refreshing
understanding of &
what Ci3T is and
how to support
faculty and staff
high-fidelity Ci3T
implementation.

CI3T Project ENHANGE Research Team. (2025, August). Griening
principal leatiers to Ci3T: Enhancing Ci3T modile pathway, Author.

Ci3Ta

+ENHANCE

General Education
Teachers

This pathway is for
educators interested
in building familiarity
with and refreshing
understanding of
what Ci3T Is and
what it looks like |}
implemented in a
classroom.

Ci3T Project ENHANCE Research Team. (2025, Augisst). General
education teachers: Enhancing Cr3T maduie pathway. Authoe.

Ci3Ta

+ENHANCE

ersal
Reinforcement
System .,

This pathway is for =
paraprofessionals
interested in building
familiarity with Ci3T
to support students’
multiple needs
across
instructional and
non-instructional
settings.

Ci3T Peajost ENHANCE Research Team, (2025, August).
Parnprafissionals: Entiancing CiaT modkie polhay, Authar,

T
1 |
'._['-Wl ' ‘[ ‘
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Module Pathways (2)

Ci3Ta

+ENHANCE

Recommended
series of
Enhancing Ci3T
Modules based
on role and/or
need

/

Effective Onboarding Processes

interactions, checks for understanding, and the

Effécli\.;e

A

e

Read the module in full, completing embedded activities,

Onboarding
Processes

Knowledge Check at the end. When the Knowledge
Check is passed 2 90% accuracy, you will receive an
automated email providing you with a line item for your CV

or résumeé.

Estimated time to complete: 60-80 minutes
Why is this of interest?

strong school culture around your Ci3T work.
[] Edcheck when complete

Recommended Module Materials
Building Ci3T Buy-In (infographic)
Chapter 10: Cautions ahead!
¥ Anticipate some challenges that may come up, and ways to plan
ahead to meet these challenges through transparency, planning,
and positivity

Ci3T Distributed Leadership (video)
Chapter 13: Distributed Leadership
¥ Learn how a principal leading Ci3T in her school uses her Ci3T
Leadership Team to increase investment and ownership across
school personnel.

Whether you are focused on being onboarded yourself as
a new principal, or how to onboard new faculty and staff,
this module has many great insights about how to build a

complel nowledge eck > /o aCCurac
pleted Knowledge Check > 90% y

This pathway is for
principals interested
in building familiarity
with and refreshing
understanding of 4
what Ci3T is and
how to support
faculty and staff
high-fidelity CiaT
implementation.

@ Orienting Principal |
Leaders to Ci3T |

i3t.org/enhance

Recommended
module-based
activities and

materials
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Orienting Principal |
Leaders to Ci3T

BUILDING Ci3T BUY-IN

with faculty and staff

SHARE THE Ci3T VISION & PROCESS |

« Be transparent
« Share Ci3T Implementation Manual

. ¥ ci3t.org/enhance

v

» Use data
Build excitement through branding
., ! + Share videos of people impacted by Ci3T

=0

ENGAGE AND SUPPORT STAFF

- Create opportunities for input, decision-making, and feedback
« Respond to feedback
« Start meetings with Ci3T triangle to contextualize content
« Make connections to Ci3T Implementation Manual
« Provide time for data collection, analysis, and use
« Share data at every meeting C 2
« Model all Gi3T practices throughout each day Y-

« Offer choice of professional learning and leverage staff expertise to lead it

& , S]]
(383 it 4 P G e |
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Start meetings with Ci3T triangle to contextualize content
Make connections to Ci3T Implementation Manual
Provide time for data collection, analysis, and use
Share data at every meeting C =
Model all Ci3T practices throughout each day Y -

Offer choice of professional learning and leverage staff expertise to lead it

CELEBRATE!

« Celebrate school-wide successes

Ci3Ta

+ENHANCE

N Dledie Ty

Orienting Principal |
Leaders to Ci3T

« Acknowledge and reinforce staff for Ci3T
implementation efforts
+ Publicly recognize individual Ci3T

successes and contributions
Shout out staff on morning announcements
Staff who give winning student tickets win too
Spotlight strong Ci3T implementors in
newsletters, emails, website, social media

L

FENHANCE For more information visit ci3t.org

R | ; |
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Ci3T EMPOWER Sessions

- Free-access, standalone professional
learning sessions for any interested
person (implementers, community
members)

- Content focused on building
knowledge, skills, and confidence to
implement effective practices to
support students’ multiple academic,
behavioral, and social and emotional
well-being needs

A
Ci3T Project EMPOWER +
Professional Learning Series 2025-2026 o

Presenters: Kathleen Lynne Lane, Ph.D., BCBA-D, CF-L2, Mark M. Buckman,
David James Royer, Ph.D., BCBA, & Ci3T Research Team

Audience: This professional learning series is offered at no charge to preK-12
educators, administrators, related service providers, paraprofessionals, and
families interested in leaming more about proactive, systematic methods of
looking for and assisting students who might require additional assistance to
experience success in school. Each session provides stand-alone information
to build knowledge, skills, and confidence to implement effective practices to
support students’ multiple academic, behavioral, and social and emotional well-
being learning needs in the context of a Comprehensive, Integrated, Three-
tiered (Ci3T) Model of Pravention.

Register here or scan the QR code —
In addition to registering with the Ci3T Research Team, check with your district’s professional development
management system to see if you can also register there to eam professional learning credits.

Expectations: Each online 2-hr session includes interactive whole-group instruction and small-group breakout
discussion time. Please come prepared to engage with presenters and fellow educalors via Zoom chat and
working audio/video technology (e.g., able to have your webcam on, type in Zoom chat, join small-group
discussions with microphone).

BCBAs: This professional learning series also covers behavior analytic content to meet requirements for
Board Certified Behavior Analysts (BCBAs) seeking continuing education units (CEUs). Attendees must be
present the entire 2-hr and meet expectations above to earn two (2) learning CEUs per session, at no cost.

Location: Zoom Cost Free  Learn more information about Ci3T: ci3t org

Date Session Description

September 24, 2025  Starting Strong: Effective Tier 1 Practices for Educators

2:30 - 4:30 PM (pacific) | We focus on Tier 1 strategies lo start the year strong, including how to provide

4:30 - 6:30 PM (central) | integrated instruction across academic, behavior (positive behavioral interventions

5:30 - 7:30 PM (eastemn) | and supports), and social and emotional well-being leamning domains. We review
procedures for teach g, and i at Tier 1, using input from
faculty and staff including treatment integrity (how well the plan is in place) and
social validity (views about the plan’s goals, procedures, and outcomes). Learn how
to begin the year headed toward sustainable, high-fidelity implementation of your
schoolwide plan!

October 08, 2025 From Data to Action: Using Systematic Screening to Inform Instruction
2:30 - 4:30 PM (pacilic) | We describe how systematic academic and behavior screening occurs within tiered
4:30 - 6:30 PM (central) | models of prevention to inform instruction for students and professional leaming for
5:30 - 7:30 PM (eastemn) | adquits. Learn how to use sy g data alongside other data

as part of regular school practlces to (a] inform instruction at Tier 1, (b) empower

with | i (e. choice), and (c) connect
students to va\edaled Tier 2 (e.g., setf-monltonng] and Tier 3 (e.g., functional
d interventions )

November 18, 2025  Ci3T in Action: Integrated Lesson Planning for Enhanced Instruction
2:30 - 4:30 PM (pacific) | We introduce a practical tool—the Ci3T Lesson Pl L

4:30 - 6:30 PM (central) | support teachers in setting the stage for students to be productively engaged across
5:30 - 7:30 PM (eastemn) | academic, behavior, and social domains. We will move from planning to practice,

Sign-up at cidt.org/pl | [
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Please Complete this Session’s Evaluation

10/23
5E — Data-Informed Professional Learning in Integrated Tiered Systems

Four options, pick one!

1. Mobile App 2. QR Code 3.. Online | 4._ Direct_ Link
Click “Take Scan the code Click on ';]he link located Cllck.the |‘Ink
Survey" under . next to the _ provided in the

. on this slide. downloadable session email reminder you
the session materials posted online

receive after your
session ends.

description. at:

www.pbis.org/conference-and-prese

ntations/pbis-leadership-forum

Evaluations are anonymous! We send
EE After you submit each session evaluation, clickthe | : s s S

link to enter the gift card raffle! i L BB B . A
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