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Getting to Know You

Who’'s here?

Parents

Students

Teacher

Administrator

Related Service Provider
Behavior Specialist/BCBA
Higher Ed/Researcher
Other
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Learning Objectives

1. ldentify key laws and policy related to family and student
involvement and collaboration in Tier 3 processes

2. Understand the research-base for best practices related to family
and student involvement and collaboration in Tier 3 processes

3. ldentify resources to support collaborative partnerships in Tier 3
processes and action plan
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FBAs in the Law

Special thanks to Dr. Mitchell Yell for his support with these slides
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Policy Related to FBA/BIPs

. Federal Law

- Statutes | |
- Regulations Ninetyfourth Cong:tsf“l:f"t'ht“ ‘ﬁlsuftd States of America
- Judicial Court Cases (federal level) bt e o f s Tk e by o e,

« Highest court (Supreme Court)
- Lowest “court” (due process hearings)

. Federal Policy (not legally binding but very
helpful)
- Guidance
- Q&A
. Letters from Education Department “
. State (same as above) i ) J
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Legal Standards vs. Professional Best

Practices

- What is the “required” of the law
according to statutes, regulations,
guidance, and judicial rulings?

* How do | stay compliant with the law ?

*  What are the simplest things | can do to
stay compliant with the law?

- What is the evidence-based “why and
how” that SEAs and LEAs should strive
for

* How do | do best by my staff, students,
and families?
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FBAs in the IDEA

When a student’s [EP team has determined that the
behavior that led to a change in placement was a
manifestation of the student’s disability, the team must
conduct an FBA and write or revise the student’s behavior
intervention plan (BIP) (34 C.F.R. 300.530[e-f]).
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FBAs are also appropriate when:

® In the context of discipline, when the student’s disability is not
determined to be a manifestation of his/her disability,

e When a student’s placement is changed to an interim alternative
educational setting (IAES),

e The IDEA requires that the student’s IEP team, as appropriate, to
conduct an FBA and write or revise the student’s BIP designed to
address the behavior so it does not recur (34 C.F.R.
300.530[d][1]Tii]).
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Who Should be Involved in the FBA-BIP process?

IDEA requires states to establish & maintain qualifications to
ensure that personnel are adequately prepared and trained to
carry out the provisions of the IDEA (34 C.F.R § 300.156][a]).

/

<
School districts must also ensure that all assessment materials are
administered by trained and knowledgeable personnel (34 C.F.R §
300.304[[1][iv]).
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FBASs in Policy
(Should Do)

e Policies are developed by the U.S. Department of Education (ED) in the
executive branch of government. Departments within ED include
OSERS, OESE, OSEP, OCR etc.

e ED was designated by the Congress to write regulations implementing
the law

e The various offices within ED develop policiqg to assist school districts
in educating students with disabilities o, B

AN T
] §i

= o
National PBIS Leadership Forum

—
[



How are Policies Issued?

e Dear Colleagues Letters (DCLs)
e Question & Answer Documents

e Significant Guidance
1
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Legal Disclaimer on Policy Documents

“The U.S. Department of Education has determined that this guidance
is significant guidance...Significant guidance is non-binding and does
not create or impose new legal requirements. The Department is
issuing this guidance to provide SEAs and LEAs to assist them in
meeting their obligations under the (IDEA and implementing
regulations). This guidance also provides members of the public
about their rights under the law and regulations.”
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Parental Consent

Consent means that—

. (aLThe parent has been fully informed of all information relevant to the activity for
which consent is sought, in his or her native language, or through another mode of
communication;

- (b) The parent understands and agrees in writing to the carrying out of the activity for
which his or her consent is sought, and the consent describes that activity and lists the
records (if any) that will be released and to whom; and

(c)(1) The parent understands that the granting of consent is voluntary on the part of
the parent and may be revoked at any time.

- (2) If a parent revokes consent, that revocation is nbt retroactive (i.e., it does not
negate an action that has occurred after the conse t was given and before the consent
was revoked). j TR m W \f 1[,._,,,,
s A
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Parental Involvement

Parental involvement refers to actions or activities that parents do
to support their child’s learning, such as attending parent-teacher
conferences or volunteering at school events. It is often seen as a
more passive role, where parents are involved in their child’s
education but may not be actively seeking to improve it beyond
these traditional activities.
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Parental Engagement

Parental engagement, on the other hand, goes beyond
involvement to include activities that are more proactive and
collaborative with educators. This could include participating in
school decision-making committees, advocating for school
improvement initiatives, or co-planning curriculum and instruction
with teachers. Parent engagement is seen as a more active and
ongoing partnership between parents and educators to promote
student success.
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Turn and Talk

What might parental consent look like
at Tier 3?

What about parental involvement?
What about parental engagement?
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Families in Federal Guidance

“In cases where the IEP Team seeks to conduct an FBA to determine if a child’s
conduct was a manifestation of his or her disability, the LEA must obtain parental
consent because -

“la]ln FBA is generally understood to be an individualized evaluation of a child in
accordance with 34 CFR §§300.301 through 300.311 to assist in determining
whether the child is, or continues to be, a child with a disability”

“if the FBA is intended to assess the effectiveness of behavioral interventions in
the school as a whole, the parental consent requirements in 34 CFR §300.300(a)
and (c)dgenerally would not be aBpIicabIe to such an FBA because it would not be
focused on the educational and behavioral needs of an individual child.”

“Parental consent is not required for [an assessment given to all students as part

of a daily classroom management routine] because the FBA would not be focused,

on the educational and behavioral needs of an individual child.” . ¢ A i
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Families in Federal Case Law

An evaluation or a reevaluation must consist of a comprehensive
assessment of all potential areas of disability and all program needs.
Any assessment targeting a single issue or problem area, such as
an FBA, is not a comprehensive assessment and therefore is not a
complete evaluation or reevaluation. Since it is not a complete
evaluation or reevaluation, the parent is not able to demand an
independent educational evaluation.

This also means that consent would not necessarily be required for
an FBA

Parental involvement or engagement in FBAs specifically has not
been decided, though parental partncnpat|7n is a top priority under

federal law t} {
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Case Law Analysis

In a review of recent case law where judicial rulings between school
districts and parents focused on FBA-BIPs, only 20% were found in
favor of the parent.
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Preliminary Results: State FBA Laws

ADD TDM/LK DATA HERE WHEN COMPLETE
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Using FBAs to Create Supportive
Learning Environments

Joint Guidance from OSERS and OESE
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USING FUNCTIONAL
BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION
U.S. DEPARTMENT OF EDUCATION

Using FBAs to Create Supportive
Learning Environments

Authors: Office of Special Education
Rehabilitative Services
Office of Elementary and Secondary
Education
U.S. Department of Education
Dat?z November 2024

|
l i\ . — ! ‘ (! ——
lf Ilf) Lﬁ'*r T"J Akfﬁ\’ﬂf' Vi W rﬁ f i UF

National PBIS Leadership Forum



Access the Using FBAs to @ IO i P 2 @
Create Supportive Learning X MO I

Environments Guide $gsesierss, 3o sute,
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What are some interesting
elements or parts of the 2024

Mentimeter

Guidance?

USING FUNCTIONAL

BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.
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Guiding Principles

By incorporating the FBA
and BIP into an MTSS/PBIS
framework, educators can
proactively address
interfering behaviors in a
prevention through a
tiered prevention
framework

DETERMINING THE APPROPRIATE
Sayare FUNCTION-BASED SUPPORT
) Wraparound Functional
Assessment-based
Intervention
Functional ‘ q'\o‘
e Assessment-based
g Intervention (FBA-BIP)
T
Function-based
g T:linking
'] P
\qu\ g
¢ “\e
X
v \Nb
Minor
Low € >High
SUPPORT LEVEL L]
VA ol T Page 10
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FBAs in the Guidance

USING FUNCTIONAL
BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

Page 5

Functional behavioral assessment
(FBA) is used to understand the
function and purpose of a child’s
specific, interfering behavior and
factors that contribute to the
behavior’s occurrence and non-
occurrence for the purpose of
developing effective positive
behavioral interventions,
supports, ‘and other strategies to
mitigate or eliminating the j
il

interferi g behayl?r
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FBAs in the Guidance

USING FUNCTIONAL

BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

Page 6

Data collection for an FBA should
be conducted by professionals
who have the necessary skills,
training, and knowledge to
identify, analyze, and address the
interfering behaviors of students
and collaborate and actively
engage parents and students in
the process.
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Collaborate and actively
engage parents and students...
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° Number of Times - “Parent” appears

USING FUNCTIONAL
1 1 3 BEHAVIORAL ASSESSMENTS TO
’ CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

2. 20
3. 35
4. 43

1 | | | (5 7
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° Number of Times - “Parent” appears

1. 13
2. 20

Page 10

Collaborative partnerships b
educators, parents, and students
during the planning, implementation,
and review of an FBA and BSP/BIP
are important.

An FBA and BSP/BIP should be used to better
support @ student in their current learning
= el e e
practices. and provide data that can contribute to

Developing collaborative partnerships a larger body of informal and formal
between school or early childhood that can guide educational decision-making.
program-based personnel and parents

can contribute to the successful creation, implementation, and review of an FBA and subsequent
development of strategies and supports. An effective FBA is developed by a team that includes
professionals with technical expertise, school staff who are knowledgeable about the curriculum
and the environment, and parents who know their student’s unique learning history to ensure
strategies are contextually and culturally relevant. Parents can provide valuable insight and
feedback about the student’s behavior to help inform the FBA process. Additionally, including the
student (as appropriate) in an FBA process can improve the likelihood of success in implementing
the BSP or BIP and provide additional insight and information. Together, educators and parents
can ensure that behaviors are addressed consistently at home and in school.

An FBA and BSP/BIP are strategies that should support a student’s access,
participation, and engagement in their learning environment.

An FBA should be approached from a problem-solving perspective that focuses on identifying
factors that contribute to the student’s behavior. This approach should emp the notion that
through a better understanding of factors influencing the student’s behavior, changes can be
made to the student’s current environment to support greater access, participation, and
engagement. Accordingly, an FBA and BSP/BIP should be used to better support a student in their
current learning environment, support indusive educational practices, and provide data that can
contribute to a larger body of informal and formal assessments that can guide educational
decision-making. ©
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?

¢ What are the results of collaborating with
families and students?

|

|
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?

° Call out or raise your hand

1. Improved behavior
2. Higher academic outcomes

3. Positive social-emotional

development

4. All of the above

igrl[l Lﬁ“{
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? What are the results of collaborating with
families?

1. Improved behavior
2. Higher academic outcomes ’

3. Positive social-emotional

' s_Allof the aboye _ .

Dearing et al., 2006; Delgado-Gaitan, 2004; Dotterer & |
Wehrspann, 2016; Fernandez-Alonso et al., 2017; Hill &

> §
Craft, 2003; Hill & Tyson, 2009; Sheldon & Epstein, ]1 T NN jl/\li/ i{r’”“w
2002 j \ F'I' 779 { { i s !h_r,ﬁ,ﬁf st U
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Collaborate and actively engage parents and
students... to support student learning and
secure needed services

|

|
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f)

Think about a colleague who is really
skilled and successful at collaborating with
families - How do they do it?

!
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Collaborate with families to support student
learning and secure needed services

S e &
Communication Seven principles of Trust
@ effective partnerships
have been identified g&
Professional in the literature =
Competence (A. P. Turnbull et al., 2015) Advocacy
@ f‘« = y
- 1 | s ‘ i ——,
x L PEGuality- ﬁf\(f
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Supporting Students’ Social, Emotional, Behavioral, and
Academic Well-Being and Success:

Strategies for Schools to Enhance
Relationships with Families

This fact sheet is one of four developed by a collaboration of U.S. Department of Education, Office of
Elementary and Secondary Education, Office of Safe and Supportive Schools technical assistance
centers to c'vh tate and district implementation of the Guiding Principles for Creating Safe,

I and Fair School Climates to ensure that all students have the opportunity to learn
in envuonmeﬂls that are safe, mcluswe supporhve and fair. Please view the supporting fact sheets here

hitps:/t4pacenter.ed.gov/Suppo

Framing the Topic and Needs

Students deserve inclusive, safe, and supportive
learning environments e all children can thrive
To achieve this goal, it is critical for educators and
families' to have opportunities to form relationships
built on mutual trust and respect. These relationships
are linked to learning and development strategies
that focus on the strengths of students from diverse
backgrounds and are culturally responsive?,
respectful, and collaborative’. Relationships that
benefit both educators and families can set the stage
for robust, meaningful two-way communication
between school and home, This type of

communication helps famikes understand what is
expected of their students in school and provides
significant opportunities for collaboration to help
students meel or exceed those expeclations.

Educators and families are important partners in
addressing students’ social, emotional, behavioral,
and academic well-being. When students need
additional supports, effective educator and family
engagement is critical for student success. An
effective partnership can lead to decreased student
disciplinary issues, improved parent-teacher and
teacher-student relationships, and an improved
school environment.*

Haimns @ peis:

g Lummq Environments u@

=
gegement  Safety + Envin

‘.. National Center on Safe Supportive -B REMS O Social and Emotional

&/ Learing and School  Sebety

Strategies for Schools to Enhance
Relationships with Families

https://t4pacenter.ed.gov/SupportiveS
chools

The Title IV, Part A Technical Assistance Center (T4PA Center)
operates on behalf of the U.S. Department of Education (ED)

» B
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https://t4pacenter.ed.gov/SupportiveSchools
https://t4pacenter.ed.gov/SupportiveSchools

Regular Communication: Proactively
Connecting with Families

Intention Student Check-ins

Conferences
1:1

Intentional Communication Home

Phone Call
Handwritten note
Email

Postcard
Conferences

*Provide Student & Family Choice*

National PBIS Leadership Forum



Proactive Regular
Communication:
Self-Management

Proactive Communication Log

Phone Call
Handwritten note
Email

Postcard
Conferences

National PBIS Leadership Forum



Proactive communication builds a connections

& trust

Hi Mr. and Dr.
Jones, | would like
to help “Sam” and
better understand
their behavior

anks so much
for checking in
with us and
letting us know
that you wanted

Here’s some
information
about the FBA
process.

to talk about
am’s behavior/

Z . gr]r_ / (

G o7
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Why involve and engage families &
students in the process?

|

|
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More Information

You need more information about the student to
inform your understanding of the behavior
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Culturally & Contextually Appropriate
Behaviors

Functional behavior interventions should lead to

interventions that produce culturally and
contextually appropriate behaviors.

|
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Consistency

Families/caregivers are students’ most consistent and
committed resource

e Across settings
e Across developmental stages
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Comprehensive Understanding

To obtain info necessary to provide arich,

comprehensive understanding of the student(s)

e history of interventions
strengths/preferences

medical concerns

®
® communication skills
o
e daily routines

Gk W TP BT L 4 Natlo/nal PBIS Leadershnp Forpm 67,



Turn and Talk - FBA Process

Can you think of other reasons
or benefits to involving
families and students in the

FBA process?

|
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Sample Step-by-Step Approach

Develop a
Team

People who
have daily
interactions
with the student
Invite family
Involve student
(as appropriate)
At least one
person familiar
with the FBA-
BIP process

Identify the
Behavior

Collaborate to
define the
contextually
inappropriate
behavior
Create an
observable and
measurable
definition
Define the
contexts under
which the
behavior occurs

Collect
Direct and
Indirect
Data

Interviews
o Teacher
o Student
o Family
Member
Observations
Rating Scales
Summarize
existing data
(e.g.,
attendance,
grades, testing,
referrals)

Analyze the Data
& Develop a
Hypothesis

e Consider how the

environment predicts
the behavior

o I|dentify likely

antecedents and

consequences
e Develop a hypothesis
statement
e Identify a replacement
behavior
L
| f | —
j imf L F | N

Result
Collaborate in
Design or

Revision of a
BIP with a
focus on the
function.

| [
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Collaboration from the Start

Develop a . ’
Team “ -‘!

77

People who have “
daily interactions &
with the student /) ﬂ
e Invite family R ] - <A
e Involve student Principal
(as appropriate) P Parent Student
At least one
person familiar ~ Special
with the FBABIP  E4 ~ator School ﬂ
process Ah Psychologlsp ﬁ /{
[ > - ‘L ‘
General Iz ot
—-=2_ National PBIS Leadership Forum

Educator



Solicit Input

Identify the
Behavior

Collaborate to define
the contextually
inappropriate behavior
Create an observable
and measurable
definition

Define the contexts
under which the
behavior occurs

Definition: Describe the contextually inappropriate behavior using

observable, measurable and repeatable terms.

Examples: What does the contextually inappropriate behavior look and

sound like?:

Non-Examples: What does it not look and sound like?

Frequency and Duration: How often does it happen and/or how long

does it last?
 Mostlikelytooccurz _ _Leastlikely tooccur? |

When is the
contextually

inappropriate
behavior. ..

Where is the
contextually

inappropriate
behavior. ..

With whom is the
contextually
inappropriate

behavior. ..

B £l A
-1
o o U]
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Collecting Multiple Sources of Indirect Data

Collect
Direct and Indirect Data
Indirect . £
e Easyto implement ' )
Data . .. :
 Minimal team and training required
e Interviews e Structured methods
o Teacher  May use for initial assessment
o Student * Information can be subjective
o Family Member * Non-specific functions identified (e.g.,
Observations escape from work)
Rating Scales - B
Summarize existing |
data (e.g., attendance, Genera
grades, testing, 1 Educator
referrals) f“} -
[ 1
o — | b A
BN N ) S QU 15| B
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Collecting Multiple Sources of Direct Data

Collect
Direct and Direct Data
JclIree:  Antecedent-Behavior Consequence
Rl (ABC) Data
o Interviews * Provides information about the i
o Teacher consequences that tend to occur for
o Student both replacement behaviors and
o Family Member contextually inappropriate
Obgervations behavior.
gj:;"ﬁ;fie:xistmg « Consider other environmental
data (e.g., attendance, factors
grades, testing, " Specia |
referrals) I Educator |
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Review the Data @

Analyze the Based on the o
SEICIS evidence you collect r =
Develop a ¢ h S D18
Sssilicss rom the team, x &
. develop a functional
e Consider how the )
environment hypothesis about the
predicts the source of the an
behavior student’s B A
e Identify likely
antecedents and .contextua'l Iy
consequences Inappropriate
. Eeve'ﬁpé behavior” (Scott et
ypothesis
statermnent al., 2003, p. 19). f“'
e Identifya ( “‘9 & i o ) I
replacement J - g L | N I [ !JJ
behavior AT | i ot
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Turn and Talk - Involving Parents

What strategies do you
recommend/use to involve

parents in the FBA process?

|
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USING FUNCTIONAL
BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION
U.S. DEPARTMENT OF EDUCATION

Following the completion of an FBA,
often a BIP is created to support the
student and assist educators in
developing a learning environment
that addresses the student’s behavior.

Typically the BIP is a collaborative
effort which may include the student’s
teachers, specialized instructional
support personnel, ...parents, and if
appropriate the‘ student
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Turn and Talk - BIP Process

What strategies do you
recommend/use to involve

parents in the BIP process?
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USING FUNCTIONAL
BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES
OFFICE OF ELEMENTARY AND SECONDARY EDUCATION
U.S. DEPARTMENT OF EDUCATION

NOVEMBER 2024

A Note about Parental

Consent
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What do the Guidelines say about Consent?

If the FBA is conducted as a screening for instructional
purposes or as a review of existing data, including
classroom observations, the IDEA and the ESEA do not
require parental consent, but collaborative partnerships
between educators, parents, and students during the
planning, implementation, and review of an FBA are

important. )
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Parental Consent is Required
Certain Circumstances

The IDEA requires IEP Teams to conduct an FBA in certain circumstances related to
discipline procedures.

O When the LEA, parent, and relevant members of the IEP team determine the
student’s conduct that led to the disciplinary change of placement was a
manifestation of the student’s disability.

O Ifthe IEP Team determines that the student’s conduct is NOT a manifestation of the

student’s disability and the student is removed from their current placement for
more than 10 days; or

O If the student’s placement is changed to an interim alternative education setting
based on “special circumstances” I
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Consent would be required if, for a
particular child

(a.) an FBA is one of the assessment tools and strategies
conducted as part of an initial evaluation or reevaluation under
34 CFR §§ 300.304 through 300.311; or

(b.) the FBA, along with a review of additional data, is used as an
initial evaluation or reevaluation under 34 CFR §§ 300.304
through 300.311.

I
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How Can FBAs Support Students with
Disabilities?

e How can an FBA be used as part of the evaluation process of the

IDEA?
o Identifying academic and functional needs
o If an FBAis used as part of a tier 3 framework, and everyone gets in
tier 3 gets an FBA, parent permission is not required
o Parent permission for an FBA if it used for special education

identification or eligibility

e How can an FBA be incorporated into the IEP process?
O An FBA can be used to identify appropriateza_behavioral interventions
[

and supports, and other strategies 7
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How can an FBA be incorporated into the
IEP process?

e “The IEP team must, in the case of a child whose behaviors
impede the child’s learning or that of others, consider the use of
positive behavioral interventions and supports, and strategies, to
address that behavior (34 C.F.R. § 300.324[a][2], 2006).

e An FBA can be used to identify appropriate behavioral
interventions and supports, and other strategies
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What do you want to learn more
about?

USING FUNCTIONAL

BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

Mentimeter
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Student Voice & Person-
Centered Planning
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What is Student Voice?

Student voice refers to the values,
opinions, beliefs, perspectives, and
cultural backgrounds of individual

students and groups of students in a
school, and to instructional '
approaches and techniques that are

AR, A0

based on student choices, interests,
passions, and ambitions.
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What Is Person-Centered Planning?

Person-centered planning is a discovery process used to search out
what is truly important to and about a person and what capacities and
skills that person possesses. It is values-based with the knowledge that
each and every individual has unique capacities and skills. It focuses
on a positive vision for the future of the person based on his or her
strengths, preferences, and capacities for acquiring new skills,
abilities, and personality.

It focuses on what a person can do versus wtht a person cannot do.
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Why PCP?

Focus on student’s needs,
wants, and goals

Team-based approach with
student at the center

Wide level of support

Results in better supports that
fit person’s life and plans
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The 5 Goals of PCP

Being present and participating in community life

Gaining and maintaining satisfying relationships

Expressing preferences and making choices in everyday life
Having opportunities to fulfill respected roles and live with
dignity

e Continuing to develop personal competencies.
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Skill Development in the Guidance

USING FUNCTIONAL
BEHAVIORAL ASSESSMENTS TO
CREATE SUPPORTIVE LEARNING
ENVIRONMENTS.

Page 7

Components of a behavioral plan
(BSP/BIP) generally include...
Teaching the student skills that
will address the function of the
interfering behavior through
instructional strategies and
interventions and recognizing
when they use these skills;
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Turn and Talk - PCP

Think about 2-3 of these goals e Being present and

and imagine how they might participating in community life
_ e Gaining and maintaining

translate into a student-centered satisfying relationships

replacement or desired skill and » Expressing preferences and

corresponding IEP goal lri?:lkmg choices in everyday

e Having opportunities to fulfill
respected roles and live with
dignity

e Continuing to develop

( personal competencies. F
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Prior to the FBA Process

Student Involvement Student Engagement

e Student team is led by an individual
who has a relationship with the
student

e Student preferences, goals, and
dreams have been shared and are
known by all team members

® Setting events and antecedents
have been informally discussed

with tre student

® FBA interviews and observations
conducted by staff who has a
relationship with the student

e Staff completes preference
assessments, school climate
surveys etc. with student
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During the FBA Process

Student Involvement

Student Engagement

® FBA interviews and observations
conducted by one person include
interviewing the student about the
target behaviors

e Record review includes student’s
learning history

e Data collected is mostly current ABC
data on student behaviors

FBA interviews and observations
conducted by staff who has a
relationship with the student
Interview includes asking student
about their previous learning
history, their goals and dreams
Record review includes student’s
comprehensive history

Data cpllected is from

comprehensive and includes 1 {

community'or home data'if [l
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During the FBA-BIP Meetings

Student Involvement Student Engagement

Team is comprised of individuals who ® Team is comprised of individuals who

work with the student
Student strengths are shared
Student may attend FBA-BIP meeting if e
appropriate
{

know the student and who have built
relationships with the student

Student strengths, goals, and dreams
are the focus of the meeting

Student attends actively participates in
the meeting
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During the BIP Process

Student Involvement Student Engagement

® Goals and replacement behaviors are
co-created by the team and the
student

e Student helps track progress using
self-management techniques

e Studentis involved in discussions
about adaptations or fading

e Goals and replacement behaviors are
aligned with student-shared strengths
and interests

® Progress is shared with the student

I
|
j ic 2 u') h]’”'--{ i "'U"r‘, N /

N

National PBIS Leadership Forum



Turn and Talk - Student
Engagement

How can you move from student

involvement to student
engagement in your FBA-BIP

processes?
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Resources
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POSITIVE, PROACTIVE APPROACHES TO
SUPPORTING CHILDREN WITH DISABILITIES:
A GUIDE FOR STAKEHOLDERS

OSEP Policy Support 22-01 (TA grde

U.S. DEPARTMENT OF EDUCATION

OFFICE OF SPECIAL EDUCATION AND
REHABILITATIVE SERVICES

Jriv19, 2022
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https://tinyurl.com/PositiveProactiveApproaches

Center of Positive Behavioral Supports and
Supports (PBIS.org)

tttttt

o
Positive Behavioral . N Presentations
PEIS Interventions & Supports PBIS Topics Tools Publications e Conference About  Q

Function-Based Support Throughout
the Continuum: New Guidance from

the U.S. Department of Education

Check out new guidance on function-based support and our
five key take aways and main messages from their guidance.

Learn More
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How Should FBA/BIPs be Considered within Schools and the
MTSS Framework: Systems?

Effective, comprehensive
teaming

Behavioral PD/Capacity
Building

Alignment across Tiers
and within school

Tier 3 forms and il L’

processes J LM e
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Resources: Systems

&) PBIS mmtrr... & PBIS mier . & PBIS i,

TIER 3 DISTRICT-LEVEL TIER 3 SCHOOL-LEVEL
SYSTEMS GUIDE SYSTEMS GUIDE

TIER 3 STUDENT-LEVEL
SYSTEMS GUIDE

June 2022 January 2022 January 2022

Tier 3 District-Level Systems Tier 3 School-Level Svstrlnsﬂ phier.3 Student-Le él

B V2 Y AN

Guide Guide ; Nat.onauﬁmmr@ﬂm



https://www.pbis.org/resource/tier-3-student-level-systems-guide
https://www.pbis.org/resource/tier-3-student-level-systems-guide
https://www.pbis.org/resource/tier-3-student-level-systems-guide
https://www.pbis.org/resource/tier-3-student-level-systems-guide
https://www.pbis.org/resource/tier-3-school-level-systems-guide
https://www.pbis.org/resource/tier-3-school-level-systems-guide
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https://www.pbis.org/resource/tier-3-school-level-systems-guide
https://www.pbis.org/resource/tier-3-school-level-systems-guide
https://www.pbis.org/resource/tier-3-district-level-systems-guide
https://www.pbis.org/resource/tier-3-district-level-systems-guide
https://www.pbis.org/resource/tier-3-district-level-systems-guide
https://www.pbis.org/resource/tier-3-district-level-systems-guide
https://www.pbis.org/resource/tier-3-district-level-systems-guide

How Should FBA/BIPs be Considered within Schools and the
MTSS Framework: Data?

Effective, comprehensive
teaming

Behavioral PD/Capacity
Building

Alignment across Tiers
and within school

Tier 3 forms and
processes

Screening
Individual outcome data

School and district wide
outcome data

Fidelity of implementation
data
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Resources: Data

-
& PBIS ..

TIER 3 DATA
COLLECTIONS SYSTEMS:
Data for Team-Based
Decision-Making

October 2024

Tier 3 Data Collection Systems Brief

District/State

Directions: Score each item using the Product Evaluation Scoring Guide.

FBA and BIP Technical Adequacy Tool for Evaluation (TATE): Scoring Form
Evaluator Date of Review IRR[] Yes ] No IRR Score:
Date of FBA Date of BIP

school suspension (OSS) data.

[Target Behavior CMethod [)Time Frame TlAnalysis

Component Item Scoring Guide
1. Input is collected from multiple peopl to the fi 0 = unable to determine
Check all that apply. 1 = 1 source/person or list
Partl. of names with no detail
FUNCTIONAL [ Student interview [ Parent interview [ Teacher interview [ Rating Scales [ Direct 2 = two O more sources
BEHAVIOR Observations [ Team members participating listed with supporting details
ASSESSMENT | [ Record Review [ Efficient FBA (team meeting. ERASE, etc.) ) Other
2. Problem behaviors are identified and operationally defined. (Easily observable and 0 = no problem behavior
; measurable). If more than one behavior is identified, it is clear which behaviors will be the identified; ;
Data E:Lhenng focus of the FBA 11):‘ xzavcgrs are identified
Lo rar. nitions are
Hypothesis List problem behavior(s): — ambiguous or subjective
Development 2 = ALL identified behaviors
are rationally defined.
3. Baseline data on the p haviors are and iled or ized. The data g : Umable to deferming
2 : g 3 1 = data collected, but
are in to office (ODR), in-school suspension (ISS), and/or out of omits at least one of the

essential details

2 = data collected, AND
includes all 4 essential
details

4._Setting events (i.e., slow triggers; antecedent events that provide the context or “set the stage™

0 = unable to determine,

Technical Adequacy Tool for Evaluation (TATE)

L
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https://stemedresearch.siu.edu/_common/documents/behavior-assessment-training/tatescoringformnovember2017.docx.pdf
https://www.pbis.org/resource/tier-3-data-collections-systems-brief-data-for-team-based-decision-making

How Should FBA/BIPs be Considered within Schools and the
MTSS Framework: Practices?

Effective, comprehensive
teaming

Behavioral PD/Capacity
Building

Alignment across Tiers
and within school

Tier 3 forms and
processes

Screening
Individual outcome data

School and district wide
outcome data

Fidelity of implementation
data
(

l

Evidence-based FBA/BIPs

Wraparound, mental
health, and community
supports
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Resources: Practices

&) PBIS o,

TIER 3 BRIEF
FUNCTIONAL BEHAVIOR
ASSESSMENT (FBA)
GUIDE

TIER 3 COMPREHENSIVE
FUNCTIONAL BEHAVIOR
ASSESSMENT (FBA)
GUIDE

January 2022 January 2022
Tier 3 Brief FBA Guide Tier 3 Comprehensive FBA Guide ’W{ *{rﬁ
% B R i e
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https://www.pbis.org/resource/tier-3-comprehensive-functional-behavior-assessment-fba-guide
https://www.pbis.org/resource/tier-3-brief-functional-behavior-assessment-fba-guide

Resources: Early Childhood

https://challengingbeh

avior.org/wp-
content/uploads/2024

/11/pbs collection.pdf

A
VA NCPMI Pyramid Model Resource Collection

Providing Intensive
Individualized
Interventi
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https://challengingbehavior.org/wp-content/uploads/2024/11/pbs_collection.pdf
https://challengingbehavior.org/wp-content/uploads/2024/11/pbs_collection.pdf
https://challengingbehavior.org/wp-content/uploads/2024/11/pbs_collection.pdf
https://challengingbehavior.org/wp-content/uploads/2024/11/pbs_collection.pdf
https://challengingbehavior.org/wp-content/uploads/2024/11/pbs_collection.pdf

Parent/Student Interviews for FBAs

Interviewer:

Grade

Functional Assessment ChecklisT for Students (FACTS-Student
Student:

Date:

STRENGTHS: Identify your strengths and interests in cach category below:
yp— "

Social/Recreational -

Other -

ROUTINES ANALYSIS: Where, When & with Whom

Time

Class/Activity & Staff
Involved

Likelihood of Getting in
Trouble

Low High
1 2 3 4 5 6

o you have the most challenges with your Behavior

111 or 2, what helps you to

be successful in this class?

If5 or 6, what behaviors get

you in trouble?

1 2 3 4 5 6

Functional Assessment Checklist for Parents (FACTS — Part A)

Student: Grade: Date:

Parent Interviewer,

* Describe your chid, What is he/she like at home?
*  How often does the behavior occur at home?

*  Describe your student’s strengths in:

Academic s~

Social/Recreational ~

Other—
*  What positive or preventative strategies have you used with this student and how effective were they?
*  What consequence strategies have you used with this student and how effective were they?

«  What other insight can you offer about this student or the behavior that might assist us in developing appropriate, effective
i X (e.g., student ituati when the student is successful, etc.)

ROUTINES ANALYSIS: Where, When and with Who are Problem Behaviors Most Likely:

https://basicfba.com/wp-content/uploads/sites/16/2021/04/HS-FACTS-Student-FBA-
Interview-Participatory-Planning-Guide-FBA.pdf

Time | Activity & Staff Involved Likelihood of Problem Specific Problem Current Intervention for
Behavior h the Problem Behavior
Low High
1 2 3 4 5 6
Low High
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Resources for Parents

enter

- Parent
o [T/} Information

& Resources Home About v  Resources v  CPIR Webinars  Parent Centers v

A Resource Collection | Functional Behavioral Assessment and Behavior Intervention Plans

November 2017A resource collection compiled by and for Parent Centers. ‘
Coordinated by the NE Parent Center Assistance & Collaboration Team/

Region 1 Parent Technical Assistance Center @ SPAN - E
in collaboration with NH Parent Information Center m

Many, many thanks go out to the Development and Review Team! e t

Are you looking for training materials, videos, Powerpoint slideshows, or webinars on how to conduct a functional

behavioral assessment (FBA) of a student with disabilities or how to use the results of the FBA to write a behavior intervention plan (BIP) for the
student? You can connect with many such resources here! The collection of materials listed below has been reviewed and recommended by a working
team of Parent Center staff from different regions of the country, coordinated by NE-PACT, the Region 1 Parent Technical Assistance Center, in
collaboration with NH Parent Information Center.

https://www.parentcenterhub.org/fba-bip-resources/ 1] ,U] — (“"1“’” g’l }{\
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Supporting Students’ Social, Emotional, Behavioral, and
Academic Well-Being and Success

HOME ABOUT v PROFILES v RESOURCES v CONTACT v Q SEARCH

https://t4pacenter.ed.gov
/SupportiveSchools

Guiding Principles and Best Practices in School Discipline to Support Students’
Social, Emotional, Behavioral, and Academic Needs

In March of 2023, the U.S. Department of Education Guiding Principles for Creating Safe,_Inclusive, _Supportive,_and Falr School Climates
(Versién en Espafiol) (££= 01 5{F) for students and school staff, featuring specific recommendations for evidence-based practices that allow students to
learn, grow, and be successful. To enhance state and local implementation of these guiding principles, a collaborative of technical assistance centers
serving the U.S. Department of , Office of y and Secondary Education, Office of Safe and Supportive Schools developed a series of
four fact sheets. The series describes best practices and approaches to help support and respond to students' social, emotional, behavioral, and

ic needs, i p ig to reduce the use of exclusionary discipline in schools. Each fact sheet is tailored to a specific audience at
the school or district level: school and district leaders, student support teams, educators and school-based staff, and families. The fact sheets also feature
resources to help support stakeholders in this important work

Fact Sheets
Creating and Sustaining Discipline Policies That Support Students’ Social, Emotional,

The Title IV, Part A Technical Assistance Center (T4PA Center) operates on behalf }‘ ,
of the U.S. Department of Education (ED) } |
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https://t4pacenter.ed.gov/SupportiveSchools
https://t4pacenter.ed.gov/SupportiveSchools

Questions

edu

tobey.duble@uconn
sehirsch@umd.edu



mailto:tobey.duble@uconn.edu
mailto:sehirsch@umd.edu

Please Complete this Session’s Evaluation

10/23
5J — Using Collaborative Partnerships, Family Involvement, & Student Voice to develop Function-based Supports

Four options, pick one!

1. Mobile App 2. QR Code el 3. Online 4. Direct Link
Click “Take Scan the code rakdE LFHAECE  Click on the link located Click the link
h . on this slide. downloadable session email reminder you
;cj € sgss!on materials posted online receive after your
escription. , :
P 2L session ends.
www.pbis.or nference-and-pr
ntations/pbis-| rship-forum
(“, Evaluations are anonymous! We send
EE After you submit each session evaluation, click the [ - ST NI R, 4, [
link to enter the gift card raffle! [ ﬁ_[, ,;'J L B P | . S0
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