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Understanding Bullying




What is
Bullying?

BULLYING

Adapted from Gladden et al. (2014)
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What is NOT Bullying

‘ Instrumental Aggression

‘ Retaliatory Aggression

‘ Jostling




Traditional Thinking

PURE PEER AGGRESSION
BULLY

(Rose, Simpson, & Moss, 2015)



Contemporary Thinking

TIME/CONTEXT

HIGH BULLYING <«

UNINVOLVED <X /\ /\ /\
VAN

HIGH VICTIM <«

(Rose, Simpson, & Moss, 2015)



TIME

INDIVIDUAL
FACTORS

Social-Ecological Perspective
of Bully/Victimization

(Rose, Allison, & Simpson, 2012)



Risk Factors and Warning Signs




Teachers Can Make Experiences
Better or Worse

What Works What Doesn’t

Stop tattling

Listened

Solve the problem
independently

Checked in afterwards to
see if the behavior stopped

Act differently this

Gave advice ;
wouldn’t happen

Increased supervision in high

risk/low supervised areas Ignored the situation



Risk

Factors




Individual

Risk
Factors

SOCIAL ISOLATION

RISK
FACTORS



6“;?G‘
7
)

INTERSECTIONALITY

|dentity

IDENTITY
Related EACTORS
Factors

O,
ALINMVNOILVYN




Warning Signs a Student is Being Victimized

Frequent
headaches or
stomach
aches

Lost or
destroyed
personal items

Unexplainable
injuries

Changesiin
eating habits

Difficulty
sleeping or
frequent
nightmares

Warning Signs
a Student is
Being
Victimized

Declining
grades or loss
of interest in
school

Sudden loss of
friends or
avoidance of
social
situations

Decreased
self esteem

Self-
destructive
behaviors




Warning Signs a Student is Bullying Others

Are
increasingly
aggressive

Have friends
who bully
others

Get into
physical or
verbal fights

Gets sent to
the principal’'s
office or
detention
frequently

Have
unexplained
extra money or
new
belongings

Warning Signs
a Student is
Bullying Others

Blame others
for their
problems

Don't accept
responsibility
for their
actions

Are
competitive
and worry
about their
popularity

Self-
destructive
behaviors




Youth with Disabilities




Prevalence

Rates

(USDOE, 2022
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Bullying Across Student Subgroups

Bullying Across Student
Subgroups

(Rose et al., 2015)




Victimization Across Student Subgroups

Victimization Across
Student Subgroups

(Rose et al., 2015)




Intervention Foundation




Effective Approaches
(NASEM, 2016)

‘ Multicomponent
‘ Schoolwide Programs

‘ Implemented Across a Variety of Settings




Important Considerations
(NASEM, 2016)

‘ Parent Training and Information
' Improved Playground Supervision

Appropriate Disciplinary Methods based in Skill Development

' School conferences on awareness and training

‘ Classroom Rules and Management



NOT RECOMMENDED

(NASEM, 2016)

‘ Punitive Approaches (Suspension, Zero Tolerance, Exp)

‘ Encourage Aggressive Response
‘ Peer Mediation or Peer-Led Conflict Resolution

‘ Forced Apology

‘ Peer Mentoring
‘ Conflict Resolution Approaches
‘ One-Day Awareness Raising Events or Brief Assemblies



PBIS Team Responsibilities in Bullying
Prevention

Conduct
Review Investigation
Bullying
Reports

Data
Collection

Establish
Reporting
Protocol

Conduct
Interviews

Establish Bully
Prevention
Protocol

Communicate
with Parents

Bully
Prevention Responsibilities
Action Plan

Implement

Interventions




Tier 1




Messaging and
Important

Considerations
— School-Wide

What to do

What to say

Who to tell

Common Language & Actions

Supporting
victim

Responding
to bully

Protecting
reporter




School-Based Examples
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Intervention foundations for Tier 1

Schoolwide
Expectations

Behavioral
Instruction

Reinforcement
System

Data-Based
Decision Making

Consistency

» 3-5 Clear & Positive Behavioral Expectations
* Provide Explicit Instruction

» Model, Practice, & Reinforce Expected Behaviors
* Integrate Expectations into Daily Curriculum

» Positive Reinforcement
» Behavior Specific Praise

* Analyze and Collect Data to Track Progress and
|dentify Areas of Improvement

» Consistent Responses to Student Misbehavior
» Consistency across Environments



Rapport

Development




Physical Layout of
the Classroom

Independent Work Areas




Conclusions

and Next
Steps
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Skill Building — Teacher Behaviors

POSITIVE
PRE-CORRECT "T';ng;;’;:g SPECIFIC
FEEDBACK




Verbal —
Hand
Raised

Choral

Jamboards Response

Opportunities
to Respond

Opportunities
to Respond

Dry Erase Think-Pair-
Boards Share

Note Cards




Tier 2




Increasing
Social

Skill
Acquisition

FEELINGS VERBAL
ABOUT SELF PRESENTATION

INTERPERSONAL NONVERBAL
RELATIONSHIPS PRESENTATION

INCREASING

SOCIAL SKILLS

AWARENESS OF EMOTIONAL
SELF & OTHERS RESPONSE

(PREAST, BOWMAN, & ROSE, 2017)



Critical

Social
Skills

RULE p
ROUTINES

SOCIAL SKILLS
CONVERSATIONS COOPERATION

LESSONS

SELF
REGULATION

(Preast, Bowman, & Rose, 2017)



‘ Generalize
y | _ Skill
Reinforce
y | Skill
Role Play
y Skill

Demonstrate

Skill
Introduce
Skill

Teaching Social Skills Lessons




Foster
Communication

Development




Tier 3




Behavioral Functions Should Drive Individualized Interventions

Access to
Attention

Access to
Tangible
or Activity

Power &
Control

Escape a
Task
Demand

Escape
Attention




CheCk In — CheCk Out (Examples from www.pbis.org)

Date Student Teacher
- CICO Record
Be Safe Be Be Your Personal Best | Teacher Name: Date:
0 = Not Yet Respectful initials 0=Need work, 1="0K" 2 = Nice Job
1= Good
to self and actions
Class 0 1 2 0 1 2 0 1 2 0 1 2 Check In 0 1 2 10 1 2 |0 1 2
Recess 0 1 2 0 1 2 0 1 2
Before 0 1 2 |0 1 2 10 1 2
Class 0 1 2 0 1 2 |0 1 2 0 1 2 Recess
Lunch 0 1 2 0 1 2 0 1 2 Before 0 1 2 |0 1 2 |0 1 2
Lunch
Cl 0 1 2 0 1 2 0 1 2 0 1 2
ass After Recess o 1 2100 1 210 1 2
Recess 0 1 2 0 1 2 0 1 2
Check Out 0 1 2 |0 1 2 |0 1 2
Class 0 1 2 0 1 2 0 1 2 0 1 2
Total Points = Today Yo Goal %Yo Today’s goal Today’s tOta] polnts
Points Possible = 50 Comments:




Self-Monitoring Process

Teacher and student monitor behavior

Teacher and student select Teacher and student establish Teacher and student determine
—— ec——— ) onh the same system and schedule
behavior to monitor. data collection system. the reinforcer and schedule. through the dally matching phase.
v
_’

Is the student consistently achieving
the preset threshold for random
matching and independent monitoring?

Is the student consistently achieving
the preset threshold for paired
matching and Iindependent monitoring?

Are the teacher and student consistent
on dally matching?

Predetermined days for paired matching Student gets predetermined reinforcer. Student gets predetermined reinforcer.
(student-teacher) and independent

monitoring -

Example: M/W/F = paired,
T/Th = independent

Random matching is removed and
student continues to independently
monitor.

Paired matching is removed and random
matching is introduced.

Provide corrective feedback and
reintroduce paired matching.

Provide corrective feedback and
continue paired matching and
independent monitoring.

Continue daily matching phase. I




Use Social Narratives to
Increase Social Competence

‘ |dentify individual target skills

‘ Create an appropriate and complete scenario

‘ Present the social narrative
‘ Discuss the implications from the social narrative

‘ Teach and reinforce self-modeling

‘ Practice and reinforce the social skill in the natural environment
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Questions?




ContaCt Sara McDaniel Chad A. Rose

| nfOrm atl on Professor Professor
University of Alabama University of South
Carolina

scmcdaniel@ua.edu
ChadRose@sc.edu
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