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Purpose of Professional
Development (PD) Series

Increase ADMINISTRATORS'’ capacity to provide relevant PD supportive of...

...enhancing classroom EDUCATORS’ ability to support...

...STUDENTS' social, emotional, & behavioral growth in a manner that celebrates
their individual & intersecting identities & cultural histories.
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Culturally
Sustaining

’ Learning
This session focuses on the habit of & Growth
identifying moments when our
° ] decisions can be most reactive and
..I. wﬂ. harmful and the conditions under which ’Y‘
& we make instructional, responsive, and ‘ .
equitable decision for the purpose of Wellbeing
building awareness and informing
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At the end, we will invite you to work on your

Implementation plan
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<@/‘ ) Defining Vulnerable Decision Points

(o A specific moment when our decisions are more vulnerable
to the effects of implicit bias, often shown through
\__disparities in outcomes across student groups. y

Key Word: Disparities

e Patterns where outcomes differ
across student groups

Examples:

* Discipline referrals

K- Access to opportunities

CENTER ON
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Two Elements to Decision Context (VDP\s)

Situation

Internal State

* Time pressure

* Ambiguous
behavior

e Stress
* Fatigue
e Frustration

0
Mclintosh et al. (2014) &.' Council or

Exceptional
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<@/‘2 Two Systems for Decision Making

/\
éystem 1: Fast Decisions System 2: Slow Decisions \
* Automatic, snap * Deliberate decisions
judgments * Allows for conscious

* [ntuitive, unconscious attention

Council for
Exceptional
Children




@ What It Can L

—1

Decision Moment

Disruption,
confusion,

ook Like in Practice

collaboration? ,J

Setting event

Middle of
instruction,
feeling mentally
drained

Antecedent
(student behavior)

Two students
talking during
instruction

Behavior
(my snap response)

Stopped
Instruction and
sent students
to the office

Cconsequence

Students missed
instruction

Teacher gain
sense of control,
maybe some loss

of momentum

0
o Council for
&' Exceptional
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(@" ) What It Can Look Like in Practice

Decision Moment
Choose whoto call
on
_
Setting event Antecedent Behavior Conseguence
You’ve fallen (student behavior) (my snap response) Some student
behind the receive more
lesson —» Many students A\ 4 > Sall on n —» chancesto
raise hands students who participate
schedule, often give the
feeling right answer Teacher can move
pressured on with instruction

ENT (]
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< ./‘) Defining Equitable Decision Points

f A specific moment where decisions are made Iin ways
that produce equitable outcomes, resulting in no
consistent disparities across student groups.

\_ ) J
Key Word: Equitable Outcomes\ Conditions that support EDPs \
proportionate * Positive relationships e Calm
* Routinesin place « Self-aware of personal
* Responses match needs +  Co-constructed expectations :
* Clearcriteria (ex. rubrics) SEEIANINE
Example..r.eferrals, engagement «  Structures (ex. participaton | * Prepared and
Qpportunltles, feedback / S e

= __/
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@ What It Can L

—LI

Decision Moment

Disruption,
confusion,
collaboration? ‘J

Setting event

Middle of
instruction,
feeling mentally
drained

e

Antecedent
(student behavior)

Two students
talking during
instruction

ook Like in Practice

Proximity, Praise
Around, Nonverbal
Cue

Behavior

Continue
instruction, move
closer, praise
nearby students,
praise them or tap
desk if needed

Cconsequence

Students refocus
and remain
engaged in

learning

Teaching
continues

L
o Council for
&' Exceptional
"""""""""""""""""""" Children



(@" ) What It Can Look Like in Practice

Decision Moment

Choose who to call

on
Setting event Antecedent Behavior Consequence
You’ve fallen (student behavior) (my snap response) Distributing
behind the participation
lesson — Many students | Drawnames | opportunities more
Hedul raise hands fr.om evenly
schedute, container with
feeling Planned response | name sticks Increased
pressured Participation sticks engagement

ENT ]
PBIS Positive Behavioral e Council for
Interventions & Supports Exceptional
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A 5-Point Intervention
Approach for Enhancing
Equity in School Discipline

Kent McIntosh, Erik J. Girvan, Robert H. Horner, Keith Smolkowski, & George Sugai

ly with your students and adjust as r

Lesson Details

o Paridpants: Students mentary dassn

o Prerequisites: There should be an establishe
sline disproportionality nt problems in education today iy

Skiba, & N C t ice, 2013). The
s s of color, parti
American st s (and even more so for American boys and those with di
are at significantly increased risk for receiving exclusionary discipline practices,
ferrals and suspensions (e g, Fabelo et al , 2011, vetal, in press;

Losen & Gillespie These differences have been found consistently across geographic

PBIS CULTURAL
RESPONSIVENESS
FIELD GUIDE:

without them?” If stude

regions and cannot be adequately explained by the correlation between race and poverty
& Mcloughlin, orris & Perry, 2016). Given the negative eff
ident o (Arnerican Academy diatrics
educators must af ess this issue

of discipline disproportionality, tak
intervention on disproportionalit

n the overall objective of promoting positiv g

Resources for Trainers

Introduce the classroom matrix. For e

Components of Effective
Intervention to Prevent and

and Coaches

CENTER ON

Reduce Discipline Disproportionality
No single strategy will be sufficient to produce substantive
and susiainable change. Multiple companents may be needed,
but not all components may be necessary in all schools. We
describe here a 5-point multicomponent approach to reduce

discipline disproportionality in schools.

Positive Behavioral

Any school or district committed to reducing discipline
disproportionality should adopt data systems that can
disagaregate student data by race, ethnicity, and disability
and provide insianianeous access {o these data for both
school and district teams. Some discipline data systems

for entering and analyzing offiee diseipline referrals

Interventions & Supports

March 2021

avioral Interventions & Supparts (PRIS)

COUHCH for
Exceptional
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https://cdn.prod.website-files.com/5d3725188825e071f1670246/5d9dfe3274806826f66dc624_A%205-Point%20Intervention%20%20Approach%20for%20Enhancing%20%20Equity%20in%20School%20Discipline.pdf
https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches

Supporting Resources

Facilitating Civil and Productive
Classroom Conversations:
Guidance and Lesson Plans

This set of lesson plans is intended to assist educators in increasing the frequency and
quality of classroom conversations about community crises and current events to make
them more civil and productive. It includes tips for teaching life-long skills for constructive
and respectful discussions, even when disagreements will occur. The content is designed
specifically for discussing societal events, community crises, and productive civic
engagement. They can be modified to fit the local student and school context.

Intended Users

Then the parent realizes...there must be a better way!

A B C

Antecedent Behavior Consequence

Mutltiple Points of Entry for

Rationale -
Individual Educators

Tantrum
prevented

Piatee Mhovireel searriies A Lgpats P
-y
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https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/resource/facilitating-civil-and-productive-classroom-conversations

The goal of the

teachers.

This resource is}

High-Leverage
and content on

CENTER ON

Higher levels of stug

learning environme
12) to meet individul
help keep students

This resource is inte]
feedback efforts at

The major source fg
High-Leverage Pract

Build and maint
Individualize ac|

Supporting Resources

High-Leverage
Practices

Teach Social Skills

Many students with disabilities, especially thase with ematl
have intrusive deficits in social skills that impact their abili

their peers. The effective special educator stands ready o

social skills to mastery. Social behaviors cross domains of i
classroom expectations, and more. Teachers who set up cl
sources (HLP 4) while in collaboration with colleagues (HLA
it takes HLP 16 (Use explicit instruction) and HLP 8/22 (Prov|
new social behaviors and notes on the extent to which th

This resource is intended to support school leaders looking
feedback efforts at their school site

The major source for content within this resource is the chd
in the inclusive Classroom: the book High-Leverage Practicy
hig gepractices org.

needed.

@ Teachers Who Effectively Teach Social
- Systematically and pecactively identify students with soci
through a varlety of data sources (.g., systematic screen

office disciplinary refierrals, classroom data, family input).
Collect and use data from multiple sources to determine

type of sacial skills deficit (e.0., problem sohving, commu
conflict management).

)

D P based upon
social skills deficits o provide targeted instruction in thos

may be required and construct axamples, non-examples,
playing scenarios that will support students” generalizati
Take students’ culture, age, and a range of natural environ
consideration when constructing effective examples..
umple: If teaching greeting behaviars, examples
farmal contexts (e.., business-related handshakes]
contexts (e.g.. verbal greeting for a casual acquaint
clese friends (e.g.. fist bumps),
(Organize and purposefully sequence examples, prioritizing
around the context where the social skill deficit is most Il
negative oulcomes.
Use effective practices when teaching social skills. develo)
il mitror the
lessan plans {e.g., teach, model, peactios).
Include tasks for all students when taaching social skills 4
ctudents to maintain engagement throughout the lesson.

= | eadership Guides

Constantly mj
analyzing

High-Leverage
Council for Prgctices
Exceptional for Students
Children with Disabilities

®% High-Levera
Council for i’ gcti ad

DOMAIN THREE: X ! oo Practices
Exceptional for Students
Instruction in Behavior and Academics, Embedded HLP Children %}A »?lrth B:[sl;&\thgues

HLP 18: Use Strategies to Promote Active Student Engagement

Use Strategies to Promote Active Student Engagement: Categories of Work

« Build and maintd U i
XX High-Levera
'\, rgctioes o

. Council for P
DOMAIN THREE. . . . &r Excepﬁonul .,F for Students
Instruction in Behavior and Academics, Pillar HLP Children g% with Disabilities

HLP 9: Teach Social Behaviors

: Categories of Work

Clearly state the leaming goal, social skill addressed, purpose and rationale,
and student expectations.

Consider cultural contexts when describing use of the social skill

Provide step-by-step demonstration highlighting the context in which use of
the social skill 5 particularly important.

Provide an engaging model of the social skill

Provide helpful examples and nonexamples of engage students in
demonstrating or identifying examples and nonexamples of the social skill
Engage students in levels of practioe with feedback.

Promote maintenance and generalization of the newly acquired skill after
multiple suscessful trials with natural practice in a single setting by
providing opportunities to practice in other authentic contexts

ble-playing Continually monitor students' progress with social skills instruction,
analyzing responsiveness and adjusting instruction as needed,

ts into

> Support Candidates’ Learning and Enactment

Introduce ~Model providing explicit instruction in a specific social skill across
different cultures. Think aloud while modeling. Ask candidates to identify
specific categories of work they abserve while watching the madel.

Prepare - Create simulated student interactions in which candidates can
practice by-step lions, modeling,
examples and non-examples. Provide positive and instructive feedback

Enact - Provide candidates an opportunity to teach social skills to small
individual or small groups of students. Provide pasitive and instructive
feedback.

Analyze - Watch video with candidates of teachers providing social skills
instruction, Analyze for categories of work and discuss ways to promote
generalization and monitoring of progress

s across a variety of settings?

th respect to social functioning?

tudents’ attainment of specific social skills?

boial skills instruction, and what can you do to prevent disengagement?
ying, planning for, and providing social skills instruction important?

ouncil for
xceptional

ald~la



https://exceptionalchildren.org/sites/default/files/2021-01/HLP%2022%20Admin%20Guide.pdf?_gl=1*8kjuva*_gcl_au*MjIyMjEzNjUzLjE3NjgyMzgyOTA.*_ga*MTk5NDAyMTc1OS4xNzY4MjM4Mjkw*_ga_L4ZFTNESGT*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MzQkajM1JGwwJGgw*_ga_Y45Y2NWG3S*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MzQkajM1JGwwJGgw
https://exceptionalchildren.org/sites/default/files/2021-01/HLP%2018%20Admin%20Guide.pdf?_gl=1*rs8k1p*_gcl_au*MjIyMjEzNjUzLjE3NjgyMzgyOTA.*_ga*MTk5NDAyMTc1OS4xNzY4MjM4Mjkw*_ga_L4ZFTNESGT*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI3MzMkajgkbDAkaDA.*_ga_Y45Y2NWG3S*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI3MzMkajgkbDAkaDA.
https://highleveragepractices.org/sites/default/files/2023-10/HLP%20Faculty%20Guides%20-%20HLP%2022.pdf
https://highleveragepractices.org/sites/default/files/2025-08/HLP%20Faculty%20Guides%202025%20-%20HLP%2018.pdf
https://highleveragepractices.org/sites/default/files/2025-08/HLP%20Faculty%20Guides%202025%20-%20HLP%209.pdf
https://exceptionalchildren.org/sites/default/files/2021-01/HLP%209%20Admin%20Guide.pdf?_gl=1*1n377fk*_gcl_au*MjIyMjEzNjUzLjE3NjgyMzgyOTA.*_ga*MTk5NDAyMTc1OS4xNzY4MjM4Mjkw*_ga_L4ZFTNESGT*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MDkkajYwJGwwJGgw*_ga_Y45Y2NWG3S*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MDkkajYwJGwwJGgw
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Rationale for Identifying VDPs and
EDPs

* Reduced discipline referrals for everyone

* Reduced disparities in referrals between
Black students and peers

* Reduced disparities in grading for immigrant
students

(e.g., Alesina et al., 2024; Cook, Duong, et al., 2018; Gregory et al., 2014; Gregory et al. 2026l Mclntosh et
ENTER O al., 2018; Mclintosh, Girvan, McDaniels, et al., 2021; MclIntosh, Girvan, Falcon, et al., 2021; Payno - 0

Cc

PBIS Positive Behavioral Simmons, 2021) e Council for

Interventions & Supports Exceptional
i Children



Rationale for Identifying VDPs and
EDPs

Improved school climate
Improved student engagement and
classroom interactions
Improved teacher instruction quality
Improved self-reported connection with
school for Black male students
—

ENT .
PBIS Positive Behavioral (e.g., Alesina et al., 2024; Cook, Duong, et al., 2018; Gregory et al., 2014; Gregory et al. 2026l Mclntosh et x, Council for

Exceptional
Children
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- Outcomes
Identifying VDPs and EDPs...

[ 4
o 2 [ 4
... sSeems to foster a stronger sense of connection ( ;'

between teachers and Black students.

Positive & Valuec
Relationships

... Increased access to instruction and learning
opportunities for all students and strengthened equity by

reducing the referral gap for Black students. Learning
& Growth

L

Wellbeing

... may contribute to positive school climate.

CENTER ON

L
PBIS Positive Behavioral (e.g., Cook, Duong, et al., 2018; McIntosh et al., 2018; MciIntosh, Girvan, McDaniels, et al., 2021; S, Council for

) T Blo L Mclntosh, Girvan, Falcon, et al., 2021; Payno-Simmons, 2021.)...... QP gsepion



THE POWER OF THE TEACHER

| have come to the frightening conclusion that | am the
decisive element in the classroom. It is my personal
approach that creates the climate. It is my daily mood
that makes the weather. As a teacher, | possess a
tremendous power to make a child's life miserable or
? joyous. | can be a tool of torture or an instrument of
inspiration. | can humiliate or humor, hurt or heal. In all
situations, it is my response that decides whether a
crisis will be escalated or de-escalated, a child
humanized or de-humanized.

HAIM GINOTT

TEACHER AND CHILD (ED. AVON, 1975), P. 13

CENTER ON ”~ o_— N \-'\“ F ‘ ““-‘_‘\j\ o ‘
iti i Council for

Positive Behavioral -
PBIS 5ot Supports . Quote image shared by the Teachers' Development Centre Facebook page. &' E’;ﬁﬁ,‘?{;‘;""'
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Key Insight: Data Builds Awareness of
= __VDPs and EDPs

a. Through national data
b. Through our own school data

c. Through examining our own

DISCIPLINE

DISPROPORTIONALITY
personal VDPs PROBLEM SOLVING:

A DATA GUIDE FOR
SCHOOL TEAMS

October 2023

ENT .
PBIS Positive Behavioral e Council for
Interventions & Supports Exceptional
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https://www.pbis.org/resource/discipline-disproportionality-problem-solving-a-data-guide-for-school-teams

Building on Data: Student Voice to Identify
Decision Points

L
L
w

1. Canyou think of atime when a rule or consequence felt fair?

What happened?

2. Canyou think of atime when a rule or consequence felt unfair

or inconsistent? What happened?

3. Aretheretimes whenyou are unsure what the teacher

expects?
FEEDBACK &
S : INPUT SURVEYS
4. What helps make participation feel fair? (FIS) MANUAL

5. What responses from teachers help you get back on track?

Version 1 | April 2022

6. What helps make the classroom feel fair for everyone?

CENTER ON 0

{ Positive Behavioral . Council for

@ PBIS 7ot Supports (adapted from schoolwide survey themes) &" Exceptional
. R T R P PR LT Children


https://www.pbisapps.org/resource/feedback-input-surveys-fis-manual?st_source=ai_mode#:~:text=The%20Feedback%20and%20Input%20Survey,and%20sustainability%20of%20those%20systems.

Building the Habit: Identifying Your
= VDP

¥ 1. Start with your own awareness: self-assess

When do I notice myself reacting quickly?

2. Look at available data for classroom patterns

Are certain situations, times of day, or student interactions showing up more often?

3. Match what you notice with what the data shows

Do my experiences match the data patterns?

4. ldentify the moments you want to watch more closely

Which momentin my classroom may be a VDP?

5. Checkinonyour learnings, progress, and adjust

What am | noticing about my decisions in these moments? What might | refine?

L
PBI s Positive Behavioral e Council for
Interventions & Supports Exceptional

Children



Q Building an Equitable Decision Point

1. ldentify the decision moment (Trigger)

What situation triggers the decision? Are there moments when | react differently to

similar behavior?

2. Clarify the rule (Reduce ambiguity)

What expectation determines what should happen?

3. Use aconsistentresponse sequence

What steps will you follow when the rule is broken?

4. Add structure that support fairness

What tools or structure can help keep decisions consistent?

CENTER ON

: PBI s Positive Behavioral e Council for
Interventions & Supports Exceptional
S Children
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VDP Self-Assessment

ReACT: Identifying Our Personal Vulnerable Decision Points Self-A

But what about for me personally? Consider these questions.

1. Student Behavior (Behaviors from students that are more likely to lead to a snap response)

What student behavior do | find most challenging or frustrating? O p e n t h e S e lf— a S S e S S m e n t

CI5ide conversations during instruction OTeasing peers or making negative

ZCalling out answers without raising hand comments

CUsing phone or devices during instruction HQuestioning the directions aloud

. . L]
[ake about 5 minutes
OlPutting head down during the lesson ODirecting a negative remark towards you

ZEye rolling or shrugging shoulder when [ISpeaking back after receiving directions

given directions OOther:

T —— Notice your own patterns and moments
e e that feel more challenging

2. My Snap Response (My hasty, harsh reaction to behavior that doesn't align with my values)

What's my knee-jerk, harsh response to this behavior?

TIRaising voice at the student OTelling students to "figure it out yourself” Co n S i d e r: W h at p atte r n S m ig ht yo u eXp e Ct to

OCalling out the student in front of class OThreatening consequences (e.g., “Do that
OSending student out of the classroom again and you're going fo the office’)

craeg o s ooy VA9 e ot see if you looked at your classroom data?

N . ZCorrecting behavior without
DOlgnoring student attempts to explain communicating expectations
DEnding the interaction abruptly (e.g.,

“We're done talking about this") OComparing the student to others (e.g.,

“Everyone else is doing it")
OOther:

3. Result. What happens afterward?

To the student?

To me?

CENTER ON

. '
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PBIS [ o & Sopors Application Activity ) e\ Exceptional
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Intention

Collaborative
Partnership

Culturally
Sustaining

Inclusive
& Safe Spaces

CENTER ON

PBI

Invite students to co-identify tricky routines and what would help them feel more
successful during these tough moments.

Invite input from families to better understand behavior expectation across
context.

Work with colleagues to collect and review data at the chosen VDP and/or share
EDP routines and other strategies.

Examine whether the same behavior is interpreted differently depending on which
student is doing it.

Build routines that reflect diverse ways of engaging (verbal, nonverbal, movement,
collaborative options).

Invite students to co-create norms for routine connected to the VDP

Notice whether the environment itself creates ambiguity (unclear expectations,

chaotic transitions, unclear directions) and explicitly teach routines and procedures.

Use predictable cues and visuals showing what students can expect during

identified routine

Choose planned responses that increase consistency, clarity, and student dignity

Positive Behavioral
Interventions & Supports

Council for
Exceptional
Children
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Plan & Do
Implement in Real Life



Always Start with Intentional Inputs

Collaborative
Partnership

Inclusive
& Safe Spaces

Culturally
Sustaining

INTENTIONAL INPUTS

Considerations

Action Steps

Collaboratively Partner with Families and Students

Consider the following questions as you plan action steps:
*  How will students and families co-design or
inform implementation plans?
s  What strengths, needs, and preferences will you
gather from students and families?
*  How will you maintain ongoing, two-way
ication about impl it

*  How will you ensure family and student voices are
equitably represented in decisions?

Ensure Is Culturally

Consider the following questions as you plan action steps:
*  How will you affirm students” cultural and
fi h in this p

*  What ity k or vall
reflected in the implementation?

*  How does the content or structure sustain, rather
than replace, cultural ways of knowing?

*  How will you refiect on and address any biases or
assumptions within the practice?

be

Ensure Implementation is Inclusive and Safe for All

Consider the following questions as you plan action steps:

*  How will the environment support physical,
emational, and intellectual safety for every
student?

*  What adaptations or differentiation will ensure
Jull access and participation?

*  How will you monitor for equity in who is
benefiting from the practice?

s What structures will support belonging and
respect for all identities?




Plan to Identify VDPs and EDPs

Leverage your Plan and Do, Check and Reflect, and
Intentional Inputs planning documents and other needed
resources.

* Reflect on your most common VDP: Identify the conditions
that make decisions more vulnerable to bias: ambiguous
behavior, pressure, internal load

* Recognize your existing EDPs: Notice when decisions feel
clear, consistent, instructional and equitable.

* Estimate your current practice: Track how often you notice
VDPs and EDP-supportive conditions.

 Set arealistic goal: Choose a manageable target (e.g.,
notice 1 VDP/day, 1 EDP/week)

You will “plan and do”
implementation and monitoring

MMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMMM

Studant behavior:

the conditions where you are mast vainerablp to | SOt oF setting event:
bigs In your dectsion making process.

My internal state;

Earty warning sign:




Plan to Implement VDPs and EDPs
Identification

 Plan how to shift conditions: Use reminders, visuals, routines and fairness
tools to help move VDPs toward EDP conditions.

 Support Sustainability: Identify a plan to self-monitor, review data, adjust
practices, and celebrate meeting goals.

Considerations

Identify Your Most Common vOP

*  Based on your earlier gelf-gssessment, describe
the conditions where you are mast winerabie to

bias in your dectsion making process.

Identify Your Existing EDP Conditions
[Moments where your decisions tend to be clear,
consictent, instructional, and equitable.)

When do routines run smoathly and predictably?
[0 do you feel calm, clear, and prepared?
When, is student behovior easiest 16 interpret?
When do stutents know exactly whot to do?
wien do you natice engogement or porticioation
is move evenly distributed?

Where da you already see no disparities in
interartions?

’ PLAN FOR PRACTICE IMPLEMENTATION AND MONITORING

Action Steps

Studant behavior:
Contest or setting evant:
My internal state;

Earty warning sign:

studants respond well when:

I am most consistent when

These moments usually happen during:

The conditions that maka them work well are:

Estimate Your Current Use of Practice

In-the-oment fecognition
How offen do you Rotice o VDR in the momant, befare
reacting?

00 Rareiy - less than once per week

O Sometimes - 1-3 times per week

00 Often— several times per week

O Almost aiways —doily ar neariy daily

Retiospeetive Recagaition
How often do you recognize a VOP ofter the situatian
happened?

O Aarely - less than once per wesk

01 Sometimes - 1.3 limes per week

O Often- several times per week

O Almast always —daily ar nearly daily

You will “plan and do”

1 currently nozaa

implementation and monitoring



Supporting Resources

Routine Assessment
(Environmental Assessment)

Be + App
(Prompt & Monitor)

ReACT Routines Assessment Activity

During what activity, time, or routine is student behavior most challenging for me?

What do you think makes it so challenging? List adult behaviors, student behaviors, or parts
of the physical environment (e.g., setup, flow, visuals) that might contribute

What are adults doing? What are students doing? Physical environment?

What is a similar activity, ime, or routine where student behavior is better for me?

What do you think makes behavior better? List adult behaviors, student behaviars, or parts of
the physical environment (e.g., setup, flow, visuals) that might contribute
What are adults doing? = What are students doing?  Physical environment?
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= | Monitor and Adjust Positive Greetings and

— & | Proactive Prompts

Monitor your effort:

* Use a simple checklist or weekly log

Reflect with colleagues and students:

* What’s working well?

* What blocking progress?

* What adjustments help?

* Are we alighed with our goals?

CEN
PBI Positive Behavioral
Interventions & Supports




@ WHAT

Key Features

[J Vulnerable Decision
Points

[ Equitable Decision Points

[ Situational factors +
decision states

<

Plan Your Practice
Llidentify your VDP and EDP
[1Develop planned responses
[IPlan to implement & monitor

quality

PLAN

ENT
P B I Positive
Interve

Q

Your Rationale

] Support positive student
engagement and
connectedness

] Improve instructional

Q HOW

Intentional Inputs

L] Notice situations prone
to snap decision

L1 Identify patterns in data

[d Reflect: when are decision
equitable?

[1 Reduce disparities

CHECK

Monitor, Reflect, and Adjust

L1 Monitor classroom decision
patterns

[IReflect on equitable-supportive

conditions

LJAdjust when needed

Council for
Exceptional
«4 Children



THANK YOU for
Promoting Positive Practice
In the Classroom

Focus Practice 10: Identifying
Vulnerable Decision Points and
Equitable Decision Points
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