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Purpose of Professional
Development (PD) Series

Increase ADMINISTRATORS'’ capacity to provide relevant PD supportive of...

...enhancing classroom EDUCATORS’ ability to support...

...STUDENTS' social, emotional, & behavioral growth in a manner that celebrates
their individual & intersecting identities & cultural histories.
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This session focuses on supporting Practice Supervision
educators in practicing neutralizing routines
and slowing down decision-making during a 5
vulnerable decision point (VDP). By pausing g ’Y‘
and choosing intentional responses, TZF\?Y 3 ‘ .
educators reduce bias, prevent conflict from

escalating, and create more equitable
outcomes for students.

Neutralizing Routines Use Data to Check Wellbeing
& De-Escalation Yourself & Class
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Guided Practice Implement In Real Life Monitor & Adjust

At the end, we will invite you to work on your

Implementation plan



c ~c Point of Connection:

L5— From Awareness to Action

e Last Session: We focused on
recognizing when decisions are

most influenced by bias (VDPs).

* This Session: We focus on how
adult self-regulation supports
more intentional decision making

when those moments occur.

Awareness creates opportunity,
practiced responses create change.

Decision Moment

Disruption,
confusion,
collaboration?

Consequence
Students missed
instruction

Antecedent Behavior
(student behavior) (my snap response)

Setting event

Middle of Two students
instruction, |—» T —1 nstruoton:
Instruction and

feeling mentally télk':g d:rlng
drained Instruction sent studgnts
"‘ to the office

Teacher gain
sense of control,
maybe some loss

of momentum

Planned response
M
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What?
Definition




<@, ) Defining Neutralizing Routine

"« A brief self-instruction practice educators use during A
a VDP (when bias influences decision) to interrupt knee-
 jerk, harsh responses and respond instructionally. y

Key Word: Interrupt

Stop the automatic reaction
Insert a brief pause

Choose instruction

\Example: “See me after class” /

~

5 Critical Features: What itis

Positive Behavioral
PBIS o eSimos  Mcintosh etal. (2014)

If-then statement

“IF a student ignores my request, THEN | will pause,

take a deep breath, and restate the direction
calmly.”

Brief

Clear steps (1, 2, 3...)

Doable

Interrupts the chain of events

INCil for

eptional
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@/‘ Neutralizing Routine: What is NOT?
/\

@omething thatis done to us v \

Having a privilege taken away

X A gentler way to exclude v
students
Cross-class timeout

X A long procedure
Stop class for a restorative circle
,_\iunning a lap around the field

Cc
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/ What it looks, sounds, and feels like

Pause to think clearly

“See me after class/at
the next break”

Ask the student to reflect
on their behavior/feelings

Am | acting in line with
my values?
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Reframe situation

“I love you, butthat
behavior is not ok”

“How do we do that at
school?”

Assume student’s best
effort at getting needs met

Respond as if the student
was physically injured

Take care of yourself

Take two deep breaths

Recognize my upset
feelings and let them go

Model schoolwide
“reset” strategy
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Supporting Resources
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A 5-Point Intervention
Approach for Enhancing
Equity in School Discipline
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Resources for Enhancing
Equity in School Discipline

Positive Behavioral
Interventions & Supports

CENTERING EQUITY WITHIN
F'HE PBIS FRAMEWORK:
OVERVIEW AND EVIDENCE
OF EFFECTIVENESS

July 2022
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https://cdn.prod.website-files.com/5d3725188825e071f1670246/5d9dfe3274806826f66dc624_A%205-Point%20Intervention%20%20Approach%20for%20Enhancing%20%20Equity%20in%20School%20Discipline.pdf
https://www.pbis.org/resource/centering-equity-within-the-pbis-framework-overview-and-evidence-of-effectiveness
https://youtu.be/776w3vywUXA?si=5VS0Q1ai6B6tTPRf

Supporting Resources

Habit Development Example 4.r

Then the parent realizes...there must be a better way!

PBIS CULTUR AL o ne Antecedent Behavior Conseguence
RESPONSIVENESS ‘
FIELD GUIDE:

Resources for Trainers

and Coaches

March 2021 Pre Bal pros ¥ Sancmems A Sy (PB L

-y
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https://www.pbis.org/resource/habits-of-effective-classroom-practice
https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches
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Teach Social Skills

High-Leverage
Practices

for Students

with Disabilities

Many students with disabilities, especially those with emational/behavioral disorders, autism spectrum disorder, and other low-incidence disabilities
have intrusive deficits in social skills that impact their ability to successfully participate fully in the school setting or in the community alongside
their peers. The effective special educator stands ready to identify which important skills are lacking, and to develop a plan for explicitly teaching
social skills to mastery. Social behaviors cross domains of interpersonal skills like communication with peers and adults, self-management. following
classroom expectations, and more. Teachers who set up classrooms to be consistent, mgamzcd, and mspnmlul tHLP?) and use rangc: o data
sources (HLP 4) while in collaboration with colleagues (HLP 1) and families (HLE e
it takes HLP 16 (Use explicit instruction) and HLP 8/22 (Provide high quality fes

new social behaviors and notes on the extent to which they are meeting exped

This resource is intended to support school leaders looking to embed the HLP
feedback efforts at their school site

The majar source for content within this resource is the chapter by Sara McDat
he inclusive Ci: : the book High-Leverage Practices in Special Educal

COMPONENT 1:

@ Teachers Who Effectively Teach Social Skills
+ Systematically and proactively identify students with social skills deficits
through a varlety of data sources (e.g., systematic screeners, schoolwide
office disciplinary referrals, classroom data, family input).
Collect and use data from multiple sources to determine the specific
type of sacial skills defici [2.0., prablem sahang, communication,
wnlhu management).

Dy based upol
suua\ sk\\ls deficits to provide: |argewdms|ruum inthose. speuhl:sk\\ls.
Break complex skills (e.g. resolving peer conflict) into smaller,
sequenced (e.g.. check for offer your
opinion, identify areas for compromise, and check for agreement) that
facilitate high rates of success 2t asch stap
(Consider tha locations and circumstances in which specific social skills
may be required and construct axamples, non-examples, and role
playing scenarios that will support students” generalization of skills.
Take students’ culture, age, and & range of natural environments it
wmldelalmn when constructing eflective examples.
If teaching greeting behaviors, examples may include
Iurma\ contexts (e.g. business-related handshakes). informal
contexts (e.g.. verbal greeting for a casual acquaintance), and
close friends (e.g.. fist bumps).
(Organize and purposefully sequence examples, prioritizing instruction
around the context where the social skill deficit is most likely to result in
negative oulcomes.

SELECT
STRATEGIES
PURPOSEFULLY

hen teaching social skills, devel

and well mirror the
lasson plans {e.q., teach, model, practice).
Include taske for all students when taaching social skills to groups of
students to maintain engagement throughout the lesson.

Promote students’ mastery of social skills through use of positive and
corrective feedback that is immediate, consistent, and specific.
Provide scafiolded supports that are gradually faded to increase
students’ independent use of social skills.

Promote generalization of the newly acquired skill after multiple
successful trials with natural practice in a single setting by providing
‘opportunities to practice the same ckil in other authentic cantexts.
Constantly monitor students’ progress with social skills instruction,
analyzing responsiveness and adjusting instruction as needed

of academic

Positive Behavioral
Interventions & Supports

Leadership Guides

hg Resources
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Excoptionol
hkiron

DOMAIN THREE

DOMAIN THREE:

Instruction in Behavior and Academics, Pillar HLP

HLP 9: Teach Social Behaviors

Teach Social

Assess and Prepare for Teaching Social Skills

« Systematically and proactively identify social skills needs through a variety
of data sources (e.g. systematic screeners, schoolwide disciplinary
referrals, classroom data, family input).

* Collect and use data from multiple sources to determine specific social
skills needs (&.g. problem solving, communication, conflict management).

= Consider developing instructional groups based on comman social skills
needs.

smaller, sequenced
or agreement) that

ecific social skills
es, and role-playing
skills.

ironments into

[ ] High- Levera e
x Council for R& a 9
for STL c!r-nls
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egories of Work

Clearly state the leaming goal, social skill addressed, purpose and rationale,
and student expectations.

Consider cultural contexts when describing use of the social skill

Provide step-by-step demonstration highlighting the context in which use of
the social skill 5 particularly important.

Provide an engaging model of the social skill.

Provide helpful examples and nonexamples of engage students in
demonstrating or identifying examples and nonexamples of the social skill
Engage students in levels of practice with feedback.

Promote maintenance and generalization of the newly acquired skill after
multiple suecessful trials with natural practice in a single setting by
providing opportunities to practice in other authentic contexts

Continually monitor students' progress with social skills instruction,
analyzing responsiveness and adjusting instruction as needed.

aculty to Support Candidates’ Learning and Enactment

icit instruction in
hiight the lifetime

plex social skill (e.g.
k candidates to

d settings in which
bn and maintenance

abservations and
kills that should be

Introduce ~Model providing explicit instruction in a specific social skill across
different cultures. Think aloud while modeling. Ask candidates to identify
specific categorles of work they observe while watching the model.

Prepare - Create simulated student interactions n which candidates can
practice . modeling,
examples and mh-exammes ‘Provide posiive and Instructive feedback

Enact - Provide candidates an opportunity to teach social skills to small
individual or small groups of students. Provide positive and instructive
feedback.

Analyze - Watch video with candidates of teachers providing social skills
instruction, Analyze for categories of work and discuss ways to promote
generalization and monitoring of progress

Bocial skills across a variety of settings?
need with respect to sacial functioning?
horting students’ attainment of specific social skills?
group social skills instruction, and what can you do to prevent disengagement?
identifying, planning for, and providing social skills instruction important?

Faculty Guides

Q
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https://highleveragepractices.org/sites/default/files/2025-08/HLP%20Faculty%20Guides%202025%20-%20HLP%2014.pdf
https://highleveragepractices.org/sites/default/files/2025-08/HLP%20Faculty%20Guides%202025%20-%20HLP%209.pdf
https://exceptionalchildren.org/sites/default/files/2021-01/HLP%209%20Admin%20Guide.pdf?_gl=1*1n377fk*_gcl_au*MjIyMjEzNjUzLjE3NjgyMzgyOTA.*_ga*MTk5NDAyMTc1OS4xNzY4MjM4Mjkw*_ga_L4ZFTNESGT*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MDkkajYwJGwwJGgw*_ga_Y45Y2NWG3S*czE3NzI3MzA3NzgkbzMkZzEkdDE3NzI3MzI4MDkkajYwJGwwJGgw
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Neutralizing Routine: Why do it?

* Help us pause before responding, so we can
proceed in a way that:

I
* Increases positive behavior
automatic interpretation driving punitive
discipline
* Decreases unwanted behavior
e

(e.g., Cook, Duong, et al., 2018; McIntosh et al., 2018; Mclntosh, Girvan, McDaniels, et al., 2021;
Mclntosh, Girvan, Falcon, etal., 2021; Payno-Simmons, 2021 ; Romano, 2024) 0
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, o , , Outcomes
Implementing Neutralizing Routines During a VDP

@
® (4
... Seems to improve positive teacher communication %;m

and strengthened relationships between Black male

students and teachers. Positive & Valued
Relationships

... Increased access to instruction and learning
opportunities for all students and strengthened equity by

reducing the referral gap for Black students. Learning
& Growth

L

Wellbeing

... Seems to contribute to positive school climate.

CENTER ON

L
PBIS Positive Behavioral (e.g., Cook, Duong, et al., 2018; McIntosh et al., 2018; MciIntosh, Girvan, McDaniels, et al., 2021; S. Council for

PR Interventions & Supports  MclIntosh,. Girvan, Falcon, etal., 2021; Mossing et al., 2024; Payno-Simmons, 2021, Romano, 2024) Excepfional



Neutralizing Routines:

Why Pausing Matters

Firefighters mistakenly pump jet fuel
on fire instead of water

[ONLY ON 5¢= 125
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How
Implementation Tips



Q How do we use a Neutralizing Routine?

When you see unwanted behavior, stop and ask yourself:

1. Isthis a VDP?
e Sijtuation

e Decision state

2. If so, use an agreed-upon alternative response

(the neutralizing routine)

CENTER ON ] '
PBI Positive Behavioral e Council for
Interventions & Supports Exceptional
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How do we use a Neutralizing Routine?

Self-assessment

“Is this a
vulnerable
decision point?”
Setting event r‘ Aenavior
Ligzi‘(/)g Loud OQ Send Student
P . | complaints student to | leaves class
interactions * about work office | (Escape
Fatigue Alternative interaction)

Response

“See me at the next

break.” g’

L
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Intention

Collaborative
Partnership

Culturally
Sustaining

Inclusive

& Safe Spaces

CENTER ON

Co-develop neutralizing routines with colleagues from common VDPs experienced school- or
grade-wide.

Invite students to share what adult responses help them reset, use that inputto select or
refine your personal neutralizing routine.

Gather family input on how redirections look at home, any language used to pause and reset.

Engage in identity-based reflection to examine how our own cultural norms and experiences
shape how behavior is interpreted and support interruption of assumptions during decisions.

Intentionally surface students’ perspectives on behavior across contexts and use that input
to interrupt biased or narrow interpretations in the moment.

Student co-created norms tied to NR by having them define fairness and respectin
redirection, align NRs to shared definitions.

Proactively teach, model, and practice NRs. Explicitly teach: “If | give you this signal, it
means pause and reset, so that we can think about our next step.”

Use NRs in similar ways regardless of who the studentis.

Reduce the need for NR by tightening transitions, visual expectations, structured
participation.

PBI Positive Behavioral
Interventions & Supports

Council for
Exceptional
Children
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Examples or Non-Examples
Is this a neutralizing routine?

Let’s Play!

Quick activity to check our
understanding of this practice.

If the scenario is an example of the
practice, give it a “thumbs up.”

If the scenario is NOT an example, give
it a “thumbs down.”

Positive Behavioral Council for
Interventions & Supports Exceptional

Children




Example or Non-Example #1
Is this a neutralizing routine?

During whole-group instruction, a student

continues talking after a reminder. If a student ignores my request for

quiet, then | will pause, take a deep

T h |. d . breath, step closer, and calmly
eacner pauses, moves closer, and says: restate the expectation.

“Quiet mouth during carpet time. Thank

»

you.

YES!
12( If-Then statement
M Brief
12( Clear Steps (1,2,3)
o
o

Doable

Interrupts chain of events

Council for
Exceptional
Children




Example or Non-Example #2
Is this a neutralizing routine?

After being redirected, a student mutters,
“This is stupid.”

If a studentis disrespectful, then|
will address it immediately.

Teacher says: “That commentis
unacceptable. Step outside.”

NO!
If-Then statement
Brief
Clear Steps (1,2,3)
Doable
Interrupts chain of events

Council for
Exceptional
Children




Creating a Neutralizing Routine

Cre’mng Neutrallzmg Routmes

Neutrabong Soctre A bewf salf stnuction sritegy b0 meutraloe the offect
~aung "n heip us Vol awto mate: r«pn ISPANSASE 50 we <t i iow with owr vahwes
0 pants

1 ASSESS s s » Vet Decien Pomt VOPP

T A Open the worksheet
Take about 5 minutes @

F 20 wae your sevlinhney ;ndnnqnd pon AO LT .)

Brainstorm possible neutralizing routines
and check for critical features

Consider: What usually happens between
noticing unwanted behavior and responding
to it, and where might a brief pause change
the direction of that interaction?

Respond

CENTER ON ]
g o C 'I
PBIS o & Siopons Application Activity / &I‘ Exceprional
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https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fbpb-us-e1.wpmucdn.com%2Fblogs.uoregon.edu%2Fdist%2Ff%2F19192%2Ffiles%2F2024%2F09%2FNeutralizingRoutine_Worksheet.docx&wdOrigin=BROWSELINK
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Plan & Do
Implement in Real Life



Always Start with Intentional Inputs

Collaborative
Partnership

Inclusive
& Safe Spaces

Culturally
Sustaining

INTENTIONAL INPUTS

Considerations

Action Steps

Collaboratively Partner with Families and Students

Consider the following questions as you plan action steps:
*  How will students and families co-design or
inform implementation plans?
s  What strengths, needs, and preferences will you
gather from students and families?
*  How will you maintain ongoing, two-way
ication about impl it

*  How will you ensure family and student voices are
equitably represented in decisions?

Ensure Is Culturally

Consider the following questions as you plan action steps:
*  How will you affirm students” cultural and
fi h in this p

*  What ity k or vall
reflected in the implementation?

*  How does the content or structure sustain, rather
than replace, cultural ways of knowing?

*  How will you refiect on and address any biases or
assumptions within the practice?

be

Ensure Implementation is Inclusive and Safe for All

Consider the following questions as you plan action steps:

*  How will the environment support physical,
emational, and intellectual safety for every
student?

*  What adaptations or differentiation will ensure
Jull access and participation?

*  How will you monitor for equity in who is
benefiting from the practice?

s What structures will support belonging and
respect for all identities?




Plan to Implement Neutralizing Routines

Leverage your Plan and Do, Check and Reflect, and Intentional
Inputs planning documents and other needed resources.

* ldentify your target VDP and neutralizing routine: Specify the
decision moment where you will intentionally use a neutralizing
routine and the routine you will use in the moment.

* Estimate your current practice: Notice how often you currently
interrupt automatic reactions during this VDP and use a
neutralizing routine when it occurs.

* Set arealistic goal: Choose a manageable target for intentional
use (e.g., use my neutralizing routine once per day during this
VDP or at least three times per week).

You will “plan and do”
implementation and monitoring



Plan to Implement Neutralizing
Routines

* Plan for Increasing Use During VDP: Identify personal cues,
reminders that prompt initiating s neutralizing routine (e.g., visuals,
self-talk, warning signs).

* Support Sustainability: Identify a plan to self-monitor use of the
neutralizing routine, review patterns over time, reflect with an
equity lens and examine consistent use across student group and
contexts, adjust goals and support, and celebrate meeting goals.

* Extending the Practice: Only after building fluency through
personal use, begin naming the interruption or reset you are using
so students can observe, leverage natural moments for modeling,
and explicitly teach an agreed upon school- or classwide routine.

You will “plan and do”

implementation and monitoring




Supporting Resources

Be + App Strategy Overview Tips for Teaching
(Prompt & Monitor) (lessons hyperlinked)

GET ITON
» Google Play

# Download on the

@& App Store

EEEEEEEE 0
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https://cdn.prod.website-files.com/5d3725188825e071f1670246/5e8b5ce669409f830fe49ed9_appstore.png
https://play.google.com/store/apps/details?id=edu.uoregon.emberex_bpositive
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fbpb-us-e1.wpmucdn.com%2Fblogs.uoregon.edu%2Fdist%2Ff%2F19192%2Ffiles%2F2026%2F03%2FNeutralizingRoutine_TipSheetForTeachers.docx&wdOrigin=BROWSELINK
https://bpb-us-e1.wpmucdn.com/blogs.uoregon.edu/dist/f/19192/files/2026/03/NeutralizingRoutine_Overview.pdf

Check
Monitor & Adjust



= | Monitor and Adjust Positive Greetings and

— & | Proactive Prompts

Monitor your effort:

* Use a simple checklist or weekly log

Reflect with colleagues and students:

* What’s working well?

* What blocking progress?

* What adjustments help?

* Are we alighed with our goals?

CEN
PBI Positive Behavioral
Interventions & Supports




@, WHAT @ WHY O HOW

Key Features Your Rationale Intentional Inputs
[0 Vulnerable Decision Points [0 Keeps students in instruction [ Plan and practice routines
(high-risk moments) [0 Reduces escalation and before VDP
[J NR as brief self-instruction exclusion [0 Use collaborative, culturally
[0 Planned responsesthatadd [ Support consistent, equitable sustaining inputs
pause and clarity responses [0 Design responses that protect

dignity and predictability

PLAN CHECK

Plan Your Practice Monitor, Reflect, and Adjust
[J Select one VDP and NR [J Monitor personal use of routines
[J Clarify your self-interruption cues [J Reflect on patterns and breakdowns
[] Set a realistic use goal [ Adjust routines to improve equity

CENTER ON
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THANK YOU for
Promoting Positive Practice
In the Classroom

Focus Practice 11: Implementing
Neutralizing Routines
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