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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	492

	Proportion (%) of pupil premium eligible pupils
	45.7%

	Academic year/years that our current pupil premium strategy plan covers 
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	T Papworth

	Pupil premium lead
	L Adams

	Governor / Trustee lead
	S Williams and L Otoo
Mary Kelliher 
(Trust)


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£244,025

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0.00

	Total budget for this academic year

	£244,025


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At STMLC, we strive to support and provide life chances for all students irrespective of their background or the challenges they may face academically, pastorally, socially or personally. We aim to ensure all students have access to high quality education and opportunities both inside and outside the classroom.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
• ensure disadvantaged pupils are challenged in the work that they are set
• act early to intervene at the point need is identified
• improve the spiritual and cultural capital of our disadvantage students
• adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
ensure disadvantaged pupils are challenged in the work that they are set
act early to intervene at the point need is identified
adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve
In addition, we recognise that strong partnerships with parents and carers are essential in overcoming barriers to learning, particularly where inconsistent engagement, variation in the home learning environment and limited confidence in supporting learning at home can affect disadvantaged pupils’ aspirations, engagement with school and the development of key literacy skills. To address this, we invest in high-quality communication, aspirational information evenings and weekly structured Home–Child activities to support families in promoting learning to learn, literacy and engagement with learning at home.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance 

	2
	Academic Performance 

	3
	Low aspiration of learners.

	4
	Weak Literacy skills.

	[bookmark: _Toc443397160]5
	Monitoring and supporting pupil’ social, emotional and behavioural needs.

	6
	Learners not able to access the “culture capital” of the school.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve the attendance of all pupils but specifically those who are identified as PP

	· PP attendance in line (86%) with non PP attendance. (90.8%)
· Attendance systems are effective in identifying obstacles for pupils. The school will work with the pupils to remove any obstacles. 

	To narrow the gap between the PP and non-PP pupils. 

	· Gap narrows between PP and non- PP pupils. 

	To increase the aspiration and access to a range of cultural capital activities involving pupil premium pupils.
	· Improve engagement in school for disadvantaged students with curricular and extra-curricular activities. 
· Provide a wider range of cultural experiences for pupils e.g. trips to France

	Improve literacy skills amongst PP pupils. 
	· Develop a wide range of reading opportunities within the curriculum programme. 
· Targeted reading lessons for pupils in Year 7





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 81,341
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Appointment of full-time attendance Officer September 2025
	Positive impacts were found for both parental communication approaches and targeted parental engagement interventions. The average impact was larger for targeted parental approaches. (EEF 2022)
	1,2,3,5,6

	Appointment of Pastoral and Academic Leads
	Mac (2017) Mentoring was targeted at pupils aged 11-14 who had poor attendance, behaviour issues or needed support in class. (EEF 2022)
	1,2,3,4,5,6

	Parental engagement 
	Robinson 2018l; Shoppe 2019. 
Parental communication interventions aim to increase awareness of the consequences of absenteeism or target commonly held parental misbeliefs undervaluing the important of regular attendance.
Staff discussions with parents to gain information about the reasons for low attendance and collaboratively planning support students and their families need to overcome attendance barriers. (EEF 2022)
	1,2,3,4,5,6


	ECT training and new staff induction
	Effective implementation requires schools to pay regular attention to specific, additional activities (EEF 2024)
The College has developed an effective programme to support all new staff starting at the College. 
	1, 2, 3, 4, 5, 6

	Tracking of student engagement
	Teachers need to know students’ individual needs to help them make progress (EEF)
	1, 2, 3, 4, 5, 6


	Use of effective assessment and feedback
	Teachers need to know students’ individual needs to help them make progress. ‘Feedback studies tend to show very high effects on learning’ (EEF 2021) ‘Students need to reflect on the teacher comments in their books and their needs to be evidence of how they are responding to teacher feedback and actively using it to improve their work.
	1, 2, 3, 4, 5, 6


	Cost of staff to allow setting and small groups
	Create opportunities for explicit discussions around how to apply new ideas and strategies to classroom practice and adapt existing practices. (EEF 2021) Additional groups in English and Maths to help support pupils. 
	1, 2, 3, 4, 5, 6


	Support and challenge plans for learners. Learning walks and audits.
	‘Ensuring an effective teacher is in front of every class, and every teacher is supported to keep improving, is the key ingredient of a successful school’ (EEF 2021)
	1, 2, 3, 4, 5, 6


	Developing metacognitive and self-regulation skills in all pupils. This will involve ongoing teacher training. CPD for all staff on supporting PP students.
	Teaching metacognitive strategies to pupils can be an inexpensive method to help pupils become more independent learners. There is particularly strong evidence that it can have a positive impact on maths attainment: ‘Ensuring an effective teacher is in front of every class, and every teacher is supported to keep improving, is the key ingredient of a successful school’ (EEF 2021)
	2, 3, 4, 5, 6


	Staff committing to NPQ programs
	“Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap.” (EEF 2021)
	 2, 3, 4, 5, 6



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 81,342
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance Officer involved in regular contact with parents. 
	EEF 2022- Daily contact with parents. 
‘Aim to increase awareness of the consequences of absenteeism or target commonly held parental misbeliefs undervaluing the important of regular attendance.’ (EEF 2021) 
‘The aim of these interventions are that greater awareness or eradicating misconceptions will lead to guardians’ taking a more active role in improving their student’s attendance.’  

	1, 5

	After school interventions in core subjects (Year 10/11)
	‘Overall, the pattern is that small group tuition is effective’ (EEF 2021)
‘Small group tuition has an average impact of four months’ additional progress over the course of a year.’

‘Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.’ 

‘Low attaining pupils particularly benefit from small group tuition’ (EEF 2021)
	2, 3, 6

	Mentoring sessions
	Mentoring sessions with PALs

Positive impact of about 2 months on pupils' progress. (EEF 2025)

‘Possible to target the approach to pupils from disadvantaged backgrounds and those with particular needs. Some evidence suggests that some pupils from disadvantaged backgrounds show low engagement with or have low expectations of schooling. Mentoring interventions may be more beneficial for these pupils, as the development of trusting relationships with an adult or older peer can provide a different source of support.’ (EEF 2025) 

	1,2,3,5,6

	Study Skills intervention for KS4
	‘Teachers should support pupils to plan, monitor, and evaluate their learning through explicitly teaching, modelling, and scaffolding the use of metacognitive strategies.’ (EEF 2025) 

‘Teachers should explicitly support pupils to develop independent learning skills.’
	3,5,6

	Homework Club
	‘Surveys in England suggest that pupils from disadvantaged backgrounds are less likely to have a quiet working space, are less likely to have access to a device suitable for learning or a stable internet connection and may receive less parental support to complete homework and develop effective learning habits. These difficulties may increase the gap in attainment for disadvantaged pupils.’ (EEF 2021)

‘Homework has a positive impact on average (+ 5 months), particularly with pupils in secondary schools.’ (EEF 2021)
	2,3,5,6




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 81,342
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Development of school trips to enhance cultural capital. 
	Increased range of opportunities offered to pupils to develop their cultural capital. For example, UK Parliament Education Centre and trips to France, Europe House. 
	3,5,6

	Summer School 
	Summer schools have a positive impact on average (three months’ additional progress) (EEF 2025)
	1,2,3,4,5,6

	Breakfast Club 
	EEF Report (2020) demonstrated the impact of having a breakfast club particularly on the most deprived groups. 
	1,2,3,4,5,6


	Development of the Duke of Edinburgh's Award Scheme with Years 9-11. 
	Development of a range of independent skills enabling pupils to apply these to a number of areas within the school. EEF Metacognition and the development of opportunities for pupils. 
Outdoor adventure learning studies report wider benefits in terms of self-confidence and self-efficacy. (EEF Oct 2025)
	1,2,3,5,6

	Providing 5 groups in a Year 11 Maths and English to support learning. 
	Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Some studies suggest that greater feedback from the teacher, more sustained the engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. (EEF 2021) 4 months additional  progress 

	2,3,4,5,6

	Providing a range of opportunities for pupils to see a range of different opportunities. 
	For example, brilliant club to Oxford, University of Leeds trip, STEM Skills fair, Careers Roadshow (Cadogan Hall)
(EEF Oct 2025) Enabling pupils to experience a range of opportunities available to them. A number of activities linked to the European Parliament Ambassador School (EPAS) Programme. 
	3,5,6

	Reading Year 7 – Oral interventions. 
	On average, oral language approaches have a high impact on pupil outcomes (+6 months’ additional progress). (EEF May 2025)
	1,2,3,4,5,6



Total budgeted cost: £ £244,025
Further information is available online from the DFE here
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

	
	School dis. pupils
	Local authority (non-dis. pupils)
	England (non-dis. pupils)

	Attainment 8 score
	39.9
	59
	50.3

	Grade 5 or above in English & Maths
	36.8%
	69.0%
	52.8%

	Grade 4 or above in English & Maths
	50.0%
	82.7%
	72.7%

	Achieving EBacc at grade 5 or above
	0.0%
	32.5%
	22.5%

	Achieving EBacc at grade 4 or above
	0.0%
	37.8%
	30.4%

	Entering EBacc
	10.5%
	49.7%
	45.0%

	EBacc Average Point Score (APS)
	3.26
	5.35
	4.49

	In education, apprenticeships or employed for 2 terms after KS4 (2023 leavers)
	89%
	93%
	94%

	Exam entries per pupil, all KS4 qualifications
	7.6
	8.3
	8.2

	Exam entries per pupil, GCSEs
	7.5
	8.2
	7.6



	The College has over the last three years provided additional groups in Maths and English to support the learning opportunities available for the students. These smaller groups have enabled students in both the Maths and English groups to have additional support. A strong timetabled intervention programme has been developed across all the core and option subjects. The College’s tracking of students allows it to intervene at an early stage to support students. Students are clear about what they need to do to improve. Staff assess the work of students on a regular basis and provide clear feedback to them. 

The College’s strong CPD programme continues to ensure that the skills of the teaching staff are constantly being developed and enhanced. This along with the College’s appraisal programme means that all students have effective teachers who are supported at every stage to keep improving. 
The College has focused on literacy as a key area of development, and this has resulted in providing a reading intervention in Year 7 and 8. This programme is designed to help support students develop:
targeted reading aloud and book discussion; 
explicitly extending pupils’ spoken vocabulary;
the use of structured questioning to develop reading comprehension; and
the use of purposeful, curriculum-focused, dialogue and interaction.

Weekly Home-Child Activities are sent home with strong literacy and learning to learn elements to all year groups.  To further support the exceptional progress of our students, we combine robust social, emotional, and mental health initiatives with comprehensive career guidance to prepare them for future success. This can be seen in the College’s Careers programme. The programme followed a three-phase approach of inspiring pupils to think about their futures, creating an action plan of how those visions could be achieved and finally providing support post GCSE results.

The College’s careers programme which enabled pupils to visit a range of careers fairs e.g. STEM fair and the Careers Roadshow. 

The College has developed the Duke of Edinburgh Award Scheme across Years 9-11 to develop students' skills across four key areas: Physical Activity, Expedition, Service and the learning of a new skill. The development of the students in each of these areas has enabled students to see a range of new opportunities, meet new people who are able to provide a level of support and challenge to them, develop metacognition strategies of planning, monitoring and evaluating their progress. The application of these strategies can be seen in several curriculum areas. 
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