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Survey Superheroes gathers monthly feedback from 1000 student volunteers 
regarding their opinions on a variety of pre-planned and developing issues in 
exchange for financial compensation. 
 
The Student's Guild Insight Team uses this feedback to influence decisions by the 
University, inform our projects and empower students to create change for their 
community.  
 

One of our key topics for March was IT services. We wanted to find out:  
 

 

 

This report will analyse the feedback given in relation to the above questions and 
provide recommendations for both the Student’s Guild and the University of 
Exeter to action in order to improve IT services. 

All text in quotations marks are comments provided by students showing their 
individual thoughts and opinions; they have been included as they largely reflect 
the quotes within the same topic. 

This report examines student experiences of study spaces, IT services, and IT 
support. Overall, students strongly prefer quiet, low-distraction environments, 
with libraries being the most popular. However, some students prefer social 
spaces with slight background noise for their studying. The findings reveal that in 
terms of study spaces on campus, demand exceeds availability, with preferences 
varying from flexible to social spaces. Additionally, awareness and usability of 
bookable spaces are inconsistent, especially among First year students. 

While many students report reliable IT service experiences, significant Wi-Fi issues 
persist in central academic areas, such as the Forum, likely due to congestion. 
Network restrictions and limited access to some applications also impact usability, 
though these may be necessary for security purposes. Printing is still widely used 
by the student population and remains important for both academic and 
extracurricular purposes, however, some experience troubles navigating it. 

Students primarily rely on Google and peers for IT support, with formal services 
remaining underused, despite users reporting relatively high satisfaction. 
Altogether, the findings show that improvements are needed in study space 
availability, Wi-Fi reliability, awareness and accessibility of IT support, as well as 
the implementation of instruction manuals for campus services/resources, to 
better meet student needs. 

 



 

 

Figure 1 – Question 1: When you study on campus, where do you tend to go? 

When asked where they prefer to study, 41% of students identified the library as 
their primary choice, making it the most popular option (Fig. 1). This was followed 
by silent or quiet study spaces at 19%, reinforcing a preference for quiet, low-
distraction academic environments (Fig. 1). Together, these findings suggest that 
students value spaces that support concentration and focused work.  

14% of students reported a preference for open or drop-in study spaces, which 
may reflect a need for flexibility, either due to limited seat availability or a tendency 
for more spontaneous studying habits (Fig. 1).  

Notably, 11% of students do not study on campus (Fig. 1). This may be due to 
factors such as online learning, being on placement, or a preference for studying 
in alternative environments. Supporting this statement, 10% reported a 
preference for studying in cafes or food outlets, which may offer a more flexible 
and relaxed environment, along with some background noise that some find 
beneficial (Fig. 1). 

Interestingly, only 4% of students preferred private or bookable study spaces (Fig. 
1). While these spaces offer benefits such as guaranteed availability, privacy, and 
suitability for group work, their low uptake may point to a lack of awareness or 
potential booking system barriers, highlighting an opportunity for better 
promotion.  

 

 



 

Figure 2 – Question 2: What makes this your preferred space to study? 
 

Students were also asked why they preferred particular study spaces, and their 
responses largely reinforced earlier findings (Fig. 2). A significant portion (43%) 
identified a quiet environment as essential for effective studying, further 
emphasising the strong overall demand for low-distraction spaces (Fig. 2). 
However, this preference was not completely universal, with 10% of students 
reporting that they work better with some level of background noise or within more 
social environments (Fig. 2). This highlights the diversity of study preferences and 
suggests that completely silent spaces may not suit all learners. 

18% of students cited the overall atmosphere of a study space as a key factor (Fig. 
2). Many noted that being surrounded by other students who are actively working 
creates a sense of motivation and accountability, indicating that productivity is 
not only influenced by noise levels but also by social cues. 

Practical considerations also emerged as important elements, with the availability 
of food and drink options being mentioned by 8% of students (Fig. 2). Specifically, 
proximity to coffee was a particularly strong factor for students. 

Additionally, access to plug sockets (6%) was also identified as a crucial element 
for longer study sessions, reflecting the reliance on personal devices (Fig. 2). 

Space availability was also highlighted by 6% of students, with preferences for 
more spacious, well-ventilated environments that feel less cramped or 
claustrophobic (Fig. 2). 



 

7% of students expressed a preference for studying at home, citing privacy, 
convenience, and access to necessary resources as key advantages (Fig. 2).  

Altogether, the findings suggest that while quietness remains the more popular 
priority, effective study environments are shaped by a combination of different 
factors including social, practical, and sensory elements. 

 

Figure 3 – Question 3: Have you ever booked or used one of the bookable study spaces on campus? 
 

The proportion of students who have booked a study space on campus is relatively 
evenly split between those who have and those who have booked a group study 
space, suggesting a moderate awareness and usage of this option (Fig. 3). In 
contrast, silent study spaces were booked significantly less frequently with only 
17% of students reporting that they have used them (Fig. 3). This is interesting 
given the previously established preference for quiet academic environments, 
indicating a potential misunderstanding between student needs and booking 
behaviours. Accessibility spaces are the least utilized, with just 4% of students 
reporting having booked them (Fig. 3). While this may reflect a smaller population 
requiring these facilities, it could also point to issues surrounding awareness, 
perceived eligibility, or ease of access. 

 



 

Figure 4 – Question 3: Have you ever booked or used one of the bookable study spaces on campus? 
(Breakout: Year of Study) 

Further analysis of bookable study space usage reveals some variation across the 
year of study (Fig. 4). Year 2 (49%) and Year 4 students (49%) reported the highest 
levels of booking group study spaces, which may reflect a greater emphasis on 
collaborative work at these stages, such as group projects or presentations (Fig. 
3). It could also indicate that these students are more familiar with campus 
facilities, making them more likely to utilise available resources. 

On the other hand, Year 3 and Other students reported the highest usage of silent 
study spaces (21% and 24% respectively) (Fig. 4). This may be linked to increased 
academic pressure, with a stronger focus on independent work, dissertation-
related tasks, or interviews for employment. 

Notably, Year 1 students showed a significantly higher proportion of non-usage, 
with 66% reporting that they had not booked any study spaces (Fig. 4). This is 
approximately 30% higher than other year groups and suggests a potential gap in 
awareness, confidence, or engagement with the university facilities among first 
year students. It may also reflect a reliance on more informal or familiar study 
environments, such as accommodation or cafes rather than navigating booking 
systems in these early stages.  

Overall, these differences suggest that study space usage is influenced not only 
by preference but also slightly by student’s stage of study, academic demands, 
and familiarity with resources. 

 



 

Figure 5 – Question 3: Have you ever booked or used one of the bookable study spaces on campus? 
(Breakout: Faculty) 

 

Across faculties, the findings show poorly consistent patterns in study space 
usage with some notable differences (Fig. 5). Students from ESE and HLS faculties 
report a relatively high engagement with group study spaces, with approximately 
45% indicating that they have made bookings (Fig. 5). These students also 
demonstrate a higher use of silent study spaces than students from the HASS 
faculty (Fig. 5). 

In contrast, HASS students appear less engaged overall, with only 33% reporting 
booking group study spaces and just 14% reporting booking silent study spaces 
(Fig. 5). This lower level of participation is further supported by the finding that 
49% of these students have not booked any study space on campus, which is 
significantly higher than among other faculties (Fig. 5). This may be due to 
differences in awareness of booking systems or course requirements. 

Interestingly, INTO students display a mixed pattern of their use of group study 
spaces, which aligns more closely with HASS students at around 33% (Fig. 5). 
However, these students are the most likely to book silent study spaces, with 33% 
reporting usage, nearly double the rates observed among other faculties (Fig. 5). 
These differences may be driven by underlying factors beyond simple preference, 
for example, variation in course structure or assessment styles. 

 



 

Figure 6 – Question 3a: What prevents you from using these spaces? 
 

When exploring the barriers that prevent students from using these bookable 
study spaces, the most common response was a perceived lack of need, cited by 
38% of students (Fig. 6).  

 

 

 

 

 

 

 

 



 

The second most common response was uncertainty how to book these spaces 
(19%), which points to potential usability issues with the booking system or 
insufficient guidance (Fig. 6). 

 

 

Other responses included a preference for studying elsewhere (14%), reflecting a 
range of underlying factors (Fig. 6). Some of them included unplanned or flexible 
study habits, a desire for more social or comfortable environments, or a reluctance 
to engage with formal booking processes. 



 

Notably 6% of students reported being unaware that bookable study spaces were 
available at all (Fig. 6). Although this is a smaller proportion of students, it is still a 
significant result as it highlights a clear gap in communication. Improving 
marketing, visibility, and initial engagement via emails or social media on study 
space availability could potentially increase meaningful engagement. 

 

 

Figure 7 – Question 3b: Is there anything that you think could improve these spaces? 
 

After identifying the barriers to using bookable study spaces we asked students 
what improvements they would suggest (Fig. 7). The most common response cited 
by 39% of students was a need for more available spaces (Fig. 7). This aligns 
closely with the findings on booking difficulties and suggests that limited 
availability rather than a lack of demand may be a key factor restricting 
engagement. 



 

 

 

22% of students reported that they could not think of any improvements (Fig. 7). 
While this may indicate a general satisfaction with the current services, it could 
also reflect limited engagement or awareness of these spaces highlighted in 
previous figures (Fig. 6). This could mean that some students may feel unable to 
evaluate them meaningfully. 

 

 

 

 



 

A further 16% specifically identified the booking system as a key area for 
improvement, reinforcing earlier concerns that access issues may be procedural 
rather than related to the quality of the spaces themselves (Fig. 7).  

 

 

Finally, 9% of students pointed to improvements in the facilities, including 
whiteboards, plug sockets, and ventilation (Fig. 7). Although this represents a 
smaller proportion of students, the feedback is still important as it relates directly 
to the quality of the study spaces and may influence both satisfaction and 
repeated usage. 

 



 

Figure 8 – Question 7: Is there anything you find frustrating about the way technology is used at the 
university or on your course? 

 

When students were asked whether they found anything frustrating about the 
technology used at the university or on their course, the majority (54%) reported 
no issues (Fig. 8). While this suggests a generally positive perception of 
technology use on campus, it may also reflect low expectations or limited 
engagement with certain systems (Fig. 8).  

 

 



 

Among the reported concerns, printing services were the most common issue 
identified by 11% of students (Fig. 8). This indicates that despite the increasing use 
of technology, physical resources remain important for students (Fig. 8).  

 

 

Wi-Fi connection was highlighted by 9% of students, with responses suggesting 
inconsistency across campus (Fig. 8).  

 

 



 

A further 7% of students identified issues with the ELE platform, particularly 
related to uploading lecture materials, accessing recordings, and navigating the 
platform itself (Fig. 8). These issues appear to overlap with other responses 
including problems with lectures (5%), online learning (4%), and access to readings 
(3%), suggesting that challenges with digital platforms may have a wider impact 
on the overall learning experience (Fig. 8).  

 

 

Additionally, 6% of students raised concerns about access to computers, with 
some noting that their personal devices are not always sufficient to handle certain 
academic demands (Fig. 8). This highlights potential inequalities in accessing 
reliable technology that could disadvantage certain groups of student students. 



 

 

Figure 9 – Question 4: Are there any specific buildings, lecture theatres, study rooms, etc, on campus where 
you struggle with the Wi-Fi? 

 

To gain a better understanding of how students interact with IT services on 
campus, we asked them whether there are specific locations where they 
experience difficulties with the Wi-Fi (Fig. 9). 

Around 35% of students reported no issues, suggesting that for a significant 
proportion, connectivity is generally reliable (Fig. 9). However, the remaining 
responses highlight clear problem areas across campus (Fig. 9).  

The most frequently reported location was the Newman building, identified by 10% 
of students (Fig. 9). Additionally, 8% of students highlighted the libraries on both 
the Streatham and St Luke’s campus as areas where Wi-Fi is unreliable (Fig. 9). 
This is particularly concerning as libraries are central study spaces where strong 
and consistent internet connection is essential for academic work. 

A further 8% of students reported issues in the Peter Chalk building, while 6% 
identified the Forum as a problematic area (Fig. 9). An additional 5% also reported 



 

difficulties in the Guild, highlighting those central areas on campus experience 
frequent connectivity issues.  

5% of students noted Wi-Fi problems across St Luke’s campus, including areas 
such as the medical school building and Cross keys (Fig. 9).  

Notably, 7% of students stated that the Wi-Fi is inconsistent everywhere, 
suggesting that for some the issue is not location-specific (Fig. 9).  

These findings are significant, as many of the identified problem areas, particularly 
the libraries and central campus buildings are frequently visited academic spaces 
located close to one another. This suggests that connectivity problems may stem 
from network congestion during peak usage times rather than isolated technical 
faults. 

 
 



 

Figure 10 – Question 5: Is there a particular activity that you can’t currently do online on campus that you’d 
like to? 

 

Students were also asked whether there are any activities that they are currently 
unable to do online on campus but would like to (Fig. 10). The responses 
highlighting a range of unmet needs linked to network restrictions and 
functionality. 

The most common response, cited by 24% of students, was that certain activities 
require Wi-Fi permissions that are currently not granted (Fig. 10). While such 
restrictions are often necessary, they also raise questions about whether the 
balance between safety and accessibility is appropriately calibrated to student 
needs. 

 

 

21% of students identified streaming as an activity that they would like to access 
(Fig. 10). Similarly, 12% specifically mentioned platforms such as YouTube and 
Netflix (Fig. 10). While streaming may be viewed as non-academic, it can still play 
a role in student life, particularly in terms of well-being. Additionally, students who 
spend all day on campus due to living further away from Exeter might benefit from 
accessing these platforms during their break times.  

18% of students reported being unable to access certain websites or applications, 
including banking apps (Fig. 10). This is a more significant concern as it relates to 



 

essential everyday tasks rather than optional activities. It may also indicate overly 
restrictive network settings or compatibility issues. 

 

 

A smaller proportion of students also highlighted issues with communication 
tools, with 6% identifying problems with calling or messaging, which points to 
limitations in the networks ability to support basic connectivity needs (Fig. 10). 

 
 
 

 



 

Figure 11 – Question 6: Have you used any of the printers on campus? 

 

There was relatively even split between students who have sometimes used 
campus sprinters (44%) and those who have never used them (43%) (Fig. 11). In 
contrast, only a small proportion of students reported frequent use (6%), while a 
further 6% indicated that they have wanted to use the printers but have been 
unable to do so (Fig. 11). Overall, these findings suggest that printing is not a core 
or routine activity for many students, likely reflecting the shift towards more 
technology-based learning, however the high proportion of students who have 
never used the printing services raises questions about accessibility, awareness, 
or perceived relevance of the service.  

The group of students who wanted to use printers but were unable to do so is 
particularly important as it may point towards practical barriers, including unclear 
instructions, lack of familiarity with the system, or technical difficulties (Fig. 11). 
While this represents a small percentage of students, it also highlights a gap 
between demand and usability, suggesting that issues may arise from how easy 
they are to access and use. Ultimately, these findings indicate that while printing 
is no longer essential for the majority, there remains a need to ensure that the 
services are accessible for those who require them. This may include improving 
guidance, visibility, and ease of use. 

 

Figure 12 – Question 6a: What reasons have you used the printers for? 

 

When students were asked about their reasons for using the campus printers, the 
most common response was printing articles or course materials to study with 
(44%) (Fig. 12). This suggests that despite the large shift towards digital learning 
many students still value physical copies for reading and revision, potentially due 
to benefits including easier annotation or improved focus (Fig. 12).  



 

A further 34% of students reported that printing was required for their course (Fig. 
12). This reinforces earlier findings and indicates that, in some cases, printing is 
not simply a preference but a course necessity (Fig. 12). It also raises important 
questions about the accessibility of the printing services, as issues with them can 
directly impact students for which physical printed copies are a requirement.  

Additionally, 28% of students stated that they use printers for society or club-
related purposes, indicating that printing serves not only for academic purposes 
but also supports wider student engagement and extracurricular activities (Fig. 
12). 

A further 22% selected “Other” reasons, which may reflect a range of less common 
uses (Fig. 12). 

Altogether, these finding suggest that while printing may not be frequently used 
by all students, it remains an important service for a significant minority, with its 
role extending beyond academic requirements. 

 

 

Figure 13 – Question 11: Would you find a longer-term laptop loan scheme helpful? 
 

To assess whether a computer loan scheme would be beneficial, we asked 
students how helpful they would find this type of service. Overall, responses were 
varied but generally skewed towards a positive perception, with the majority (62%) 
of students indicating that they find the scheme somewhat to very helpful (Fig. 
13). 36% specifically stated that they would find it very helpful, suggesting that 
there is a clear demand for additional support in accessing resources (Fig. 13). 

This positive response may reflect a range of underlying needs, including financial 
constraints, limited access to personal equipment or materials, or a need for 
flexibility in terms of technology. A loan scheme could therefore play an important 
role in improving accessibility and reducing inequalities between students with 
differing levels of personal resources. 

Notably, 32% of students reported a neutral view, stating that they would find the 
scheme neither helpful nor unhelpful, which may indicate uncertainty about what 
the scheme would involve or a perception that it is not directly relevant to their 



 

needs (Fig. 13). It could also suggest that some students already have sufficient 
access to resources and therefore do not anticipate benefiting from this type of 
service. 

Only a small minority (5%) indicated that they would find the scheme somewhat to 
very unhelpful, which may be due to concerns about potential misuse and fairness 
of the scheme (Fig. 13). However, the overall findings highlight that a loan scheme 
would be positively received by the majority of students, especially those with 
reduced access to digital resources. 

 

Figure 14 – Question 11: Would you find a longer-term laptop loan scheme helpful? (Breakout: Faculty) 

 

To determine which faculties would benefit most from the scheme we analysed 
responses by faculty (Fig. 14). Overall, the findings were relatively consistent 
across faculties, with an even distribution of students rating the scheme as very 
helpful, somewhat helpful, or neither, with each category comprising of about 30% 
of students (Fig. 14). The HLS faculty reported the highest proportion of students 
who would find the scheme very helpful (40%), which was closely followed by the 
HASS faculty (37%) (Fig. 14). 

The HLS faculty also had the most students reporting that they would find the 
scheme beneficial overall (64%). In contrast, the HASS faculty had the lowest 
combined positive response at 61%, followed closely by the ESE faculty at 63% 
(Fig. 14). 

While these differences between faculties appear modest, the higher positive 
responses among HLS students may reflect a stronger perceived need of the 
scheme. Conversely, the relatively lower ratings among the HASS and ESE 
faculties suggest that the scheme may not meet their specific requirements as 
effectively or that the students in these faculties may already have access to 
alternative support mechanisms. 



 

Overall, these results highlight the importance of tailoring the scheme to faculty-
specific contexts to maximise its impact. 

 

Figure 15 – Question 11: Would you find a longer-term laptop loan scheme helpful? (Breakout: Widening 
participation) 

 

To assess which students in terms widening participation would benefit the most 
from the scheme, we examined responses from specific groups (Fig. 15). Students 
who are carers or parents reported the highest proportion finding this scheme 
very helpful (50%) (Fig. 15). Refugees and asylum seekers also reported that they 
would find the scheme very helpful (100%), however this likely reflects a small 
number of respondents in this category (Fig. 15). 

Notably, students who are estranged from their families have the highest 
proportion (75%) rating the scheme as somewhat to very helpful, other than 
refugee and sign seekers (Fig. 15). Interestingly, despite the overall positive 
responses, carers and those who are experienced also reported the largest 
percentage of neutrality, at 50% each (Fig. 15).  

Critically, this finding suggests that while the scheme is perceived as highly 
beneficial for certain widening participation groups, the impact is uneven. The 
mixed responses from carers and care experienced students indicate that the 
scheme may not fully address the specific challenges these groups face. Overall, 
these findings highlight the need for targeted support mechanisms within the 
scheme to ensure it effectively meets the diverse needs of widening participation 
students. 



 

 

Figure 16 – Question 8: If you were struggling with your IT, what is the first place you would go for support? 

 

36% of students reported that if they were struggling with IT, their first point of 
support would be Google or a general web engine, making it the most popular 
response (Fig. 16). This reliance on online resources suggests that students may 
prioritise immediate, convenient solutions over formal institutional support, 
potentially reflecting either the perceived accessibility of online information or a 
lack of confidence in internal IT services. Friends or flatmates were the second 
most common source of help, cited by 25% of students (Fig. 16). 

This highlights the key role peer networks play in situations requiring problem 
solving or the potential reliance on informal advice. In contrast, formal IT support 
channels were less frequently consulted by students, with the IT services 
helpdesk cited by 22% of students and the IT services webpage (13%).  

These findings suggest that while institutional support exists, it may not be 
sufficiently visible, approachable, or responsive to meet students’ needs as their 
first choice. The preference for Google and peers over official channels could 
indicate gaps in awareness, trust, or accessibility of formal support. Overall, this 
highlights an opportunity for IT services to improve communication, streamline 
guidance, and integrate user-friendly support platforms. 

 



 

Figure 17 – Question 8: If you were struggling with your IT, what is the first place you would go for support? 
(Breakout: Year of Study) 

 

When examining students’ year of study in relation to IT support usage, a varied 
pattern of responses emerges (Fig. 17). Year two and Year three students relied the 
most on Google or general web searches, with around 40% reporting this as their 
first source of help (Fig. 17). In contrast, Year five and Masters students were the 
least likely to use Google (27% and 28%), suggesting that more advanced students 
may may feel more confident navigating IT issues independently, have a greater 
peer support network, or greater familiarity with formal support channels (Fig. 17). 

Year one and Year five students reported the highest levels of turning to friends or 
flatmates for help with 32% of Year one students and 45% of Year five students 
using peer networks (Fig. 17). 

Overall, the IT services webpage was minimally used across all years, indicating 
that these services may not meet students’ needs effectively (Fig. 17). In contrast, 
the IT services helpdesk was generally more frequently used, particularly by 
Masters (33%) and Year one students (25%), which may reflect either the 
complexity of issues encountered by these groups or a willingness to engage with 
formal support at these stages of study (Fig. 17). 

Altogether, these patterns suggest that students preferred IT support methods 
evolve with experience and academic level. 

 

 



 

Figure 18 – Question 9: Have you ever contacted the IT services helpdesk for IT support? 
 

Overall, the largest proportion of students (43%) reported that they had never 
contacted the IT service helpdesk for support (Fig. 18). This suggests a significant 
proportion of students rely on alternative sources of assistance or reflects a 
possible lack of engagement due to unawareness or a lack of confidence. Among 
those who had used the IT helpdesk, in-person support was the most common 
method (22%), indicating that students may prefer direct, face-to-face interaction 
when dealing with technical issues, potentially due to the perceived effectiveness 
or immediacy of this approach (Fig. 18).  

In contrast, online and remote support channels were used less frequently, with 
14% of students reporting contacting the helpdesk by phone, 30% via the website, 
and only 2% through the app, making it the least utilised option (Fig. 18). 
Additionally, 15% of students reported using website resources independently 
instead of directly contacting IT services (Fig. 18). 

Together, these findings highlight a clear imbalance in how IT support services are 
accessed. The low engagement with digital channels, especially the app, may 
indicate issues with usability, awareness, or perceived effectiveness. At the same 
time, the high proportion of students who have never contacted the helpdesk 
raises questions about whether students feel adequately supported by existing 
services, however it may also reflect a lack of need. 

 

Figure 19 – Question 9a: How helpful was the support you received? 

 

Students that have received help from IT services were asked about how helpful 
the support they received was. Most students felt that it was helpful, with 35% 
saying that it was somewhat helpful and 53% saying that it was very helpful. Only 



 

12% in total felt that it wasn't helpful, with 4% for each feeling that it was neither 
helpful nor unhelpful, somewhat unhelpful and very unhelpful. 88% of students 
were satisfied with the support they received from IT services. (Fig. 19) 

Figure 20 – Question 9b: What makes you feel this way? 

 

We then asked these students what makes them feel this way about the support 
they received. 51% of these students felt it was due to the problems being solved 
most of the time, with a further 36% feeling that they received good and helpful 
support which enabled the problem to be fixed. 5% of students elaborated that 
they felt supported because the technicians were friendly and helpful when giving 
advice, and 24% felt that they provided this help quickly, with 1% commenting on 
the good availability of help and online information. (Fig. 20)  

 



 

 

However, 5% of students discussed having a negative experience, particularly 
when communicating online since students receive slower or no responses and it 
is harder to effectively show that problems that they are having. Other students 
discussed not receiving a solution to the problem or feeling that the staff were not 
helpful or friendly. 4% of students also mentioned that long wait that they have 
experienced when trying to get support and sometimes simply receiving generic 
advice that feels unhelpful (1%). Generally, students seem satisfied with the 
support from IT, but there are some conflicting experiences from students where 
some students do not seem to have received the same standard of support. (Fig. 
20)  

 



 

Figure 21 – Question 12: Is there anything that could be changed about university technology that would 
make it easier for you to learn on campus? 

 

Students in the survey were then asked what they feel good be changed about 
university technology in order to make it easier for them to learn on campus. 15% 
of students discussed needing more laptops/computer spaces, in particular 
computer labs and desktops in library with a further 1% mentioning more study 
spaces specifically especially at St Luke’s campus (1%). They also request more 
plug sockets in the available study spaces (10%) and a better booking system for 
these spaces that shows how busy they are (1%).  Students also discuss options 
for students that do not have access to laptops as well, with a further 6% 
discussing the idea of a loan scheme that not only includes laptops but also iPads, 
chargers and adapters. 1% also mentioned having lockers not just for borrowing 
laptops, but for charging them and for students to leave their stuff when they do 
not need it during the day. (Fig. 21). 

 



 

 

 

 

 

 

 

 

 

 

 



 

12% of students requested better and more reliable Wi-Fi as this is not available 
everywhere on campus, as previously seen (Fig.  9). 4% of students discuss 
wanting more accessible services, once again mentioning the availability of 
services, study spaces and Wi-Fi, as well as improvements to ELE (3%) ensuring 
that all the relevant information is uploaded and easily available. Lecture 
recordings were mentioned specifically as needing to be uploaded correctly, as 
well as ways to virtually gone lectures live (<1%). (Fig. 21). 

 

 

 

 

 



 

Some students feel that there needs to better explanations as to how to use 
technology on campus, the printers in particular (6%), using signposting  to help 
students access information and support (2%) as well as general IT inductions 
available online that help students to navigate IT services as well as tools such as 
Microsoft packages (1%) and make these more accessible by helping with 
subscriptions (<1%).  However, 38% of students felt that nothing needed to be 
changes since they are already satisfied by the university technology that is 
currently provided. (Fig. 21). 

 

 

 

 

 

 

 

 

 

 



 

 

The majority of students prioritise quiet, low distraction spaces, with the library 
emerging as the most popular location (41%), followed by silent or quite study 
areas (19%) (Fig. 1). This indicates a strong overall demand for spaces that facilitate 
concentration, however some students prefer environments with background 
noise or some social interaction (10%), highlighting the diversity of study habits of 
students at the University of Exeter (Fig. 2). 

Beyond noise levels, students value social and environmental cues that influence 
productivity. Around 18% of students highlighted the motivational effect of being 
surrounded by other students working, while considerations such as proximity to 
food and drink (8%), access to plug sockets (6%), and spaciousness or ventilation 
(5%) also influenced preferences, suggesting that effective study environments 
encompass a variety of different things and target different senses (Fig. 2). 

While focused study spaces are preferred, 14% of students favoured open or drop-
in spaces, reflecting a flexibility in study habits (Fig. 1). This was also highlighted 
by the 7% of students who choose to study at home for privacy or convenience 
reasons (Fig. 2). Despite the majority of students preferring quiet study spaces, 
there is a large underutilisation of bookable study spaces at the university (Fig. 3), 
primarily among First-year (66%) and HASS students (49%) (Fig. 4, 5). Low usage 
mostly reflected barriers, such as lack of awareness (6%), booking system 
complexity (27%), and perceived irrelevance (38%) (Fig. 6). 

Overall, 54% of students reported no issues with the university’s technology, 
however challenges remain in area such as printing (11%), Wi-Fi (9%), and the ELE 
platform (7%) (Fig. 8). Additionally, access to computers, mentioned by 6% of 
students, highlights potential inequalities in technology-based resources, which 
could impact the learning outcomes of certain students (Fig. 8). 

 

 

35% of students reported no issues with the Wi-Fi, however the Newman building 
(10%), libraries (8%), Peter Chalk (8%), and the Forum (6%) were frequently cited as 
problematic (Fig. 9). These findings also suggest that network congestion during 
peak usage may be a more significant factor than isolated technical faults as most 
of these areas are centrally located on campus.  
 
While many students rarely use the campus printing services, a significant 
minority relies on them for academic, extracurricular, and personal purposes (Fig. 
11, 12). Key uses include printing course materials (44%), course-required 



 

documents (34%), and society materials (28%) (Fig. 12). Notably, some students 
have faced barriers when attempting to use the printers (6%), indicating potential 
issues with accessibility, instructions, or usability (Fig. 11). 
 
The majority of students (62%) expressed that they would find a computer loan 
scheme somewhat to very helpful, highlighting a clear demand for improved 
access to digital resources (Fig. 13). This is particularly relevant for students with 
financial constraints, limited personal equipment, or a need for flexible access. 
Perceived benefit was also generally consistent across faculties, with HLS 
students reporting the highest perceived benefit (64%) (Fig. 14). Additionally, 
widening participation groups, such as carers, estranged students, and 
refugees/asylum seekers reported the greatest perceived benefit for the loan 
scheme (Fig. 15). 
 

 

 

Students primarily turn to Google or other web search engines (36%) or peers 
(25%) for IT support rather than formal university IT channels, suggesting a 
preference for informal, convenient solutions when addressing IT challenges 
(Figure. 16). When contacting formal IT channels, students mostly preferred in-
person help (22%) (Fig. 16). The IT services webpage was less frequency consulted 
(13%), indicating potential gaps in visibility or perceived effectiveness (Figure. 16). 
In terms of engagement with the IT helpdesk specifically, 43% of students 
reported never having engaged with it and instead rely on the previously 
mentioned alternatives (Fig. 18).  

Patterns in IT support usage differed across student levels, with Year two (43%) 
and Year three students (41%) relying the most on web searches, while more 
advanced students depend less on this source (Fig. 17). Peer support was 
identified as particularly important among Year one (32%) and Year 5 (45%) 
students (Fig. 17). On the other hand, the IT helpdesk was more utilised by Masters 
(33%) and Year 1 students (25%), likely reflecting both complexity of issues, less 
familiarity with the IT system, or a larger willingness to engage with formal support 
(Fig. 17). 

Of the students who have used IT services at the university, 88% find the support 
somewhat to very helpful (Fig. 19). Key drivers of satisfaction include problem 
resolution (51%), quality of support (36%), speed of responses (24%), and staff 
friendliness (5%) (Fig. 20). Despite this, a minority of students reported negative 
experiences (5%), particularly with online support channels, long waiting times, or 
unhelpful advice, suggesting some inconsistency in the service quality (Fig. 20). 

 

 



 

 

Study spaces  

• Expand the number and size of quiet study spaces, particularly in libraries 
in central academic buildings (use clear signage to define quiet zones) 

• Introduce quiet wellbeing/study zones with plants, natural light/dim 
lighting, and large open areas to reduce stress and improve concentration  

• Develop more drop in study zones with open plan areas and rearrangeable 
furniture for solo and group work  

• Install additional whiteboards, projector connections, plug sockets, and 
step-by-step instruction manuals with QR codes linking to video tutorials  

• Create social studies zones with moderate background noise for students 
thrive in social environment, mimicking cafe-like features (e.g.: background 
music)  

• Host periodic “study with peers” events in collaboration with subject 
societies  

Booking system  

• Use targeted emails and social media posts to highlight study spaces 
available  

• Streamline the online booking system process with step-by-step guides 
and instructional videos  

• Re-evaluate the check-in process for bookable study spaces to improve 
problems (e.g.: make room available if the person does not check in within 
15 minutes of the starting time) 

Network access 

• Expand Wi-Fi access in high-traffic areas like libraries, Newman building, 
Peter Chalk, the Forum, and the Guild 

• Monitor real-time network usage and implement changes accordingly  
• Ensure essential apps (banking, academic platforms, and well-being 

streaming services) are accessible  
• Provide information on the network policies and best practice for Wi-Fi use  

Equipment access  

• Expand desktop spaces, especially in libraries and on St Luke’s campus 
• Introduce a laptop and charger loan scheme, linked to student ID cards for 

tracking  
• Install charging lockers for personal and borrowed devices, with reservation 

liked to the MyExeter app 

 

 



 

Software enhancements  

• Provide all new students with online tutorials covering the campus 
software, Microsoft Office, ELE, printers, and other essential tools  

• Combine study space bookings, IT support requests, and device loan 
schemes in the MyExeter app, with real time alerts for busy areas and device 
availability  

IT support  

• Advertise IT helpdesk locations, opening hours, and services via email and 
social media  

• Enhance the IT support website with live chat options to reduce reliance on 
in-person visits  
 

 

If you are a current University of Exeter student, please find some resources 
below to help you: 
 

• IT Services, University of Exeter 

https://www.exeter.ac.uk/departments/it/help/


 

 

Our panel of 1000 students is demographically representative of the University of 
Exeter’s student population but, due to varying response rate on a month-to-
month basis, the demographics of this data change survey-to-survey. 

The demographics of this report’s respondents are illustrated below. 

*PNS = Prefer not to Say 

 



  


