Supervised Practice: Research suggests 10–15 minutes of daily, supervised practice is better than one long weekly session. Is the practice focused and time-limited?
· Left-Handed Provision: Are left-handed pupils seated to the left of right-handed peers to avoid bumping elbows? Are they taught to hold the pencil slightly higher (1–2cm from the tip) so they can see what they have written?
· Join Readiness: For KS1, is the teacher ensuring letters are formed correctly before introducing joins? (The DfE's Reading Framework suggests caution against introducing cursive too early if it interferes with phonic recognition). 
· Purposeful Tools: Are students using tools suited to their hand size? (e.g., triangular pencils for those struggling with grip). The debate over whether to use pencil, pen or biro – the primary distinction is how the ink is delivered and how the utensil interacts with the paper. The research evidence strongly supports a developmental progression:
1. Start with Pencils: Provides the maximum tactile feedback and resistance for early letter formation.
2. Graduate to Liquid-Ink Handwriting Pens (Fiber-tip/Gel): Allows children to transition to ink without having to alter their grip pressure, encouraging a relaxed, fatigue-free hold.
3. Introduce Biros Last: Reserve ballpoint pens for older primary pupils who have already developed highly automated, fluent motor plans for their writing and no longer rely on paper resistance for control.

	Aspect
	Details – what you should see
	  Comments

	EYFS
Physical development
	Gross Motor Skills development
Before a child is expected to sit at a desk, they must have core strength.
· Vertical Surfaces: Are children using easels or chalkboards? Research shows writing on vertical surfaces builds shoulder and wrist strength essential for later control.
· Core Stability: Is there evidence of "tummy time" or activities like crawling, climbing, or planks? These develop the proximal stability needed to control distal (finger) movements.
· Crossing the Midline: Does the teacher encourage activities where children reach across their body (e.g., "painting" with water outside, large-scale ribbon movements)?
Fine motor skills development
· Manipulation: Is there a dedicated "fun" approach to finger strength? Look for use of tweezers, playdough (to strengthen intrinsic hand muscles), threading, or pegboards.
· Hand Dominance: Is the teacher observing and supporting the development of a preferred hand without forcing it too early?
· Pincer Grip: Are there activities specifically designed to move children from a "palmar supinate" (fisted) grip toward a digital pronate or tripod grip?
Proprioception—helping the child understand where their hand is in space—through heavy work like pushing weighted trolleys or squeezing firm dough.
	Letter join
· Pattern Practice: Is the teacher using the Letter-join "Magic Patterns"? Look for children practicing "The Wave," "The Loop-de-loop," or "Mountains and Valleys."
· Line Spacing: In EYFS, Letter-join often uses wide-spaced lines or "tramlines." Is the paper appropriate for the size of the children's writing?
· Visual Aids: Are the Letter-join posters or "Desktop Word Mats" visible and accessible to children at their tables?
· Left-Handed Guides: Letter-join provides specific worksheets for left-handers. Is the teacher providing these?


	EYFS Instructional modelling
	· Multi-sensory Mapping: Do children "write" letters in sand trays, shaving foam, or with "sky writing" (using the whole arm in the air)? This builds muscle memory.
· Large-to-Small Scale: Does the teacher start with large movements (e.g., drawing giant circles in the air) before moving to smaller movements on paper?
· Directionality Narratives: Does the teacher use "patter" to describe the movement?
· Example: "Around the caterpillar, up to his head, and down to his tail" for the letter a.
	· The Lead-in Stroke: Does the teacher emphasize the "bottom-up" entry stroke? Letter-join teaches almost all letters starting from the baseline.
· Flow & Rhythm: Is the focus on the continuous movement of the hand rather than jerky, disconnected lines?


	Yrs 1-3
Physical readiness
	Seating: Are children’s feet flat on the floor with hips/knees at roughly 90°? Is the table at an appropriate height (not too high, forcing shoulders up)? 
	

	
	Paper Position: Is the paper tilted slightly (about 20°) to match the natural arc of the arm? (Right-handers tilt left; left-handers tilt right).

	

	
	Grip: Is the teacher actively correcting grips? Look for a dynamic tripod grip 
NB the dynamic tripod grip (DT) is the gold standard there are 3 other mature pen grips. There is no research to show that the DT pen grip is better than the other 3 in terms of neatness and legibility 
	[image: ]

	
	Hand Support: Is the non-writing hand being used to steady the paper?
1. Feet flat on the floor.
2. Bottom at the back of the chair.
3. Chair tucked in.
4. Back straight/leaning slightly forward.
5. Non-writing hand steadying the paper.
6. Paper tilted (slanted left for right-handers, slanted right for left-handers).
Oak Academy materials explicitly teach pencil grip using a specific three-step strategy to ensure the tripod grip.
· Point: Does the child point the pencil toward their body?
· Pinch: Do they use their "pinching fingers" (thumb and index) to grab the pencil near the tip?
· Flip: Does the child use their other hand to flip the pencil over into the web of their hand?
· Observation Note: Look for the use of triangular pencils, which Oak suggests to help maintain this grip naturally.
	

	Instructional modelling
Handwriting is best learned through observing a "live" expert.

	Direct Modelling: Does the teacher demonstrate letter formation on a board or large surface, explicitly narrating the "pathway" of the pencil? 
Letter Families: Is the lesson grouped by movement patterns rather than alphabetical order?
· Examples: "Curly Caterpillars" (c, a, d, g, o, q), "Long Ladders" (l, i, t, u, j), or "One-Armed Robots" (r, b, n, h, m, k, p).
Consistent Terminology: Does the teacher use consistent language for strokes (e.g., "ascenders," "descenders," "lead-ins," "exit flicks")? 
Letter-join terminology (e.g., "get ready," "up we go," "flick")? 

Interactive Whiteboard (IWB): Does the teacher use the Letter-join animations to show the "live" path of the letter?
· Sky Writing: Are children following the animation on the board by "tracing" the letter in the air with their whole arm?
Letter-join provides specific verbal cues for each letter family.
Oak Academy groups letters by movement patterns. The teacher should be using specific "stories" or verbal mnemonics to guide the pencil's path.
· Family 1 (The "C" Family): c, o, a, g, d, q (plus e). Is the teacher emphasizing the "anti-clockwise" curve?
· Family 2 (Long Ladders): i, u, y, l, t, j.
· Family 3 (One-armed Robots): r, n, m, h, b, p, k.
· Family 4 (Zig-zags): v, w, x, z.
· Observation Note: Check that the teacher is modelling these families together, rather than teaching letters in alphabetical order.
	Orientation
Are "Curly C" letters (a, d, g, o) being formed in the correct anti-clockwise direction?
Animations
Is the digital tool used as a guide for "live" tracing?

	Active observation
bad habits are difficult to unlearn, so active supervision is critical.
	Process vs. Product: Is the teacher walking around to check where letters start? A letter 'o' might look perfect but is "incorrect" if drawn clockwise, as this will hinder speed and joining later. Focus on starting points and directionality, not just neatness.
Immediate Feedback: Is the teacher correcting formation errors in the moment? (e.g., gently pointing out a 'b' that was started from the bottom instead of the top).
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Figure 1. Four mature grasp patterns: Dynamic tripod, dynamic
quadrupod, lateral tripod, and lateral quadrupod.
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