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Harnessing the power of 
collaboration for sustainability

Welcome and introduction



Agenda

12:55- 13:10: Staff communities of practice – Ewan Woodley

13:10- 13:25: Departmental CoP - Natalia Lawrence & Kat Ashbullby

13:25- 13:40 : Sustainability & societies - Molly Williams, Be the change ; Charlotte

Voyce, Athletic Union;

13:40 - 13:55: Co - delivering sustainability initiatives -

Erin Rowe, Aaliyah Anderson, Sara Agbenro

13:55- 14:00 Summary

1. Building communities of sustainability practice at Exeter



Agenda

14:00 - 14:10 Break

14:10- 14:20 Introduction to the Three Horizons approach and interactive sessions

14:20 - 14:35 Horizon 1 discussion: current practices (that you want to phase out)

14:35- 14:55 Horizon 3 discussion: where do we want to get to

14:55- 15:10 Horizon 2 discussion: interventions/disruptions to get there

15:10- 15:15Summary

2. Meaningful transformative practice and transitions 



Agenda

15:15- 15:25 Break

15:25- 15:30 Introduction

15:30 - 15:40 Stewart Barr – Low carbon travel for field courses

15:40 - 15:50 Angela Christidis – Decolonising sustainability education

15:50 - 16:10 Edvard Glucksman – Sustainable Solutions Minor: Future Skills 
Pathway

16:10- 16:20 Closing remarks

3. Successful interventions in sustainability education at Exeter



Ewan Woodley 

UoE Advocate for Sustainability Education

Building communities of 
sustainability practice at 
Exeter

Part 1



Agenda

12:55- 13:10: Staff communities of practice – Ewan Woodley

13:10- 13:25: Departmental CoP - Natalia Lawrence & Kat Ashbullby

13:25- 13:40 : Sustainability & societies – Charlotte Voyce, Athletic Union;

Molly Williams, Be the change

13:40 - 13:55: Co - delivering sustainability initiatives -

Erin Rowe, Aaliyah Anderson, Sara Agbenro

13:55- 14:00 Summary

1. Building communities of sustainability practice at Exeter



Ewan Woodley 

UoE Advocate for Sustainability Education

Staff communities of 
sustainability practice



Sustainability governance 

Exeter Executive Board

Climate and Environmental Crisis Board

Advocate Climate Taskforce

Thematic forums 
(Research and education)

Task and Finish Groups
Sustainability Committees: 

Humanities, Arts and Social Sciences; 
Health and Life Sciences; 

Environment, Science and Economy; 
Professional Services



The Sustainability Team

Joanna Chamberlain 
(Director of Sustainability) 
+ Team

Effective leadership of sustainability agendas and interventions 



Embedding sustainability into teaching and learning

• Curriculum for Change : a whole - institution approach to embedding 
sustainability into the curriculum

• Sustainable Solutions future skills pathway : preparing leaders for low - carbon 
societies

• Culture Change and development of a new Sustainability Strategy 



Student learning opportunities

Sustainable Solutions ‘minor’ skills pathway Global Classrooms: Future 17

Green Consultants Grand Challenges



1. The dominance of ESD in higher education 

McCowan (2023)

Seven barriers and challenges to universities engaging with UN SDG framework

1. Resources – adequate physical and virtual infrastructure
2. Recognition – Disparities in HEI prestige and public recognition
3. Marketisation – Supresses the space for public good
4. Status competition – HEIs in competition with each other, coming at the 

expense of community engagement
5. Labour market links – Universities are linked with socially and environmentally 

damaging activities
6. Difficulties of measurement – Attributing SDG - related impacts to universities 

is often challenging
7. Lack of imagination – HEIs have become homogenised



2. A diversity of academic perspectives exist on 
addressing challenges in climate and environmental 
sustainability

https://www.bbc.co.uk/news/articles/cg64pwxzln4o
https://www.climatestories.org.uk/our-creations/


3. Transforming current practices

“Higher education must become (or return to being) a deeply transformative experience, 
leading us to engage with the most profound questions of our being, knowledge and values, 
avoiding monocultures of the mind and instead developing critical deliberative environments 
and an ecology of knowledges” (McCowan, 2023:946 )

Three dimensions of human enquiry as the 
‘bedrock’ of educational endeavour:

• Ontological

• Epistemological

• Axiological

1. Critical questioning (beliefs, 
perspectives and 
assumptions)

2. Deliberation (listening to 
other’s views, communicating 
own views, revising views)



Expanding our staff community 
of sustainability practice

• Monthly, 1- hour Teams forum

• Open to all UoE staff, Students’ Guild and 
SU officers (includes Student Change 
Partners)

• 72 members 

• Good representation

• Friendly, inclusive, energetic and 
productive atmosphere 



Sustainability education forum: focus and 
contributions

• Responsible Futures activities
• University agendas and education 

initiatives
• Staff research and education 

activities
• Student sustainability projects



Community progress:  

SDG mapping: supporting students in 
understanding sustainability in the 
curriculum

Support for colleagues in embedding 
transformative design principles in 
practice



Community progress:  

Climate literacy training/networking 
and assessing learner knowledge and 
understanding

Career Zone – supporting students to 
develop skills to build a greener, 
healthier and fairer world



Embedding Environmental 
Sustainability in Psychology 
Education at Exeter

Natalia Lawrence, Kat Ashbullby ,
David Parslow, Becky Rowe



Background
• Students lack opportunities to engage with 

environmental sustainability in their degrees, 
particularly in health and social science.

•NSS (2023 - ), only 20 - 30% in many HLS/HASS depts 
say their course encouraged them to think about 
sustainability or offered opportunities for action. 

•Responsible Futures (2025) 46% (39) HLS students 
said sustainability was included in course (87% ESE, 
58% HASS) but 92% said it was important.

•Rather than creating entire modules dedicated to 
sustainability, students suggested it should be 
incorporated into existing modules to 
demonstrate the real - life implications of climate 
change relevant to their studies . 



Aim
•Boost engagement with sustainability in 

psychology

•Co - produce resources and guidelines that 
can be adapted by other disciplines

Approach
• Lit review

•Good practice (here and beyond)

• Survey psych staff and students

•Explore real - world research/placement 
opportunities with community partners

Health science, accredited 
degree
~2000 (3000) students, 70 
academics
Relevance (behaviour change, 
eco - anxiety)



Social Psychology

Clinical Interventions

Human & Animal 
cognition

Cognitive Neuroscience

Psychedelics

Big data

Sustainability is an emerging but not key part 
of research in psychology

Sustainability Research film

https://www.youtube.com/watch?v=aXZFeCN_vgs


Student survey
N=138 (90 First year, 30 MSc online conversion)

✓ Personal interest (62%), role of 
psychology (80%). 

Dept opportunities to engage (31%) (vs. 
57% at uni- wide level) 

Dept clearly communicates sustainability 
commitment (37%) 

? Sustainability content included ? 49% 
agreed, 45% said presented relevant to 
psychology/career, 59% want more 

✓ Few challenges; limited module - based 
opportunities (33%) 

✓Using real - world case studies (77%), 
offering final - year sustainability projects 
(55%), uni- wide training (55%)



Staff survey
N=21; PTAs up to Prof 

✓ Important (76%), encouraged (71%)

Dept strategies to integrate in teaching 
(24%)

? Sustainability content included? 

44% do already, 79% plan to

? C hallenges? 

Lack of links to teaching topics or 
psychology (30 - 40%), time (35%)

✓Final year projects (76%), real - world case 
studies (67%), interdisciplary collab (67%)

 Uni- wide modules (29%) (55% students)



Is being engaged with sustainability/climate 

change something that should happen in 

psychology? 

What opportunities do you know about or are 

you engaged in? e.g., societies, projects, extra -

curricular activities

Any additional comments on course content 

and sustainability?

Any other challenges not covered by the 

survey?

Any further comments on approaches to 

embedding sustainability in psychology 

education?

What opportunities/activities come to mind when you think about 

students (or staff) engaging with sustainability in the department and 

wider university?

Additional comments about how sustainability is currently integrated 

into teaching in psychology?

Any positive or negative aspects of including environmental 

sustainability in your teaching:

What resources would be helpful for teaching sustainability effectively? 
e.g. pre - prepared slides, videos, ideas for linking sustainability to psychology topics or projects?

Any other challenges to embedding sustainability in teaching in 

psychology that are not listed in the survey?

Any other approaches to embedding sustainability in teaching not 

covered by the survey?

Should we be teaching students about 

environmental sustainability (including climate 

change and biodiversity loss) in psychology?

Open Qs for Qualitative analyses Staff
Students



YES Mental Health and 
Eco-Anxiety

“Climate change can cause a lot of anxiety so 
having the option to be engaged and informed 

can help reduce the anxiety felt...”

“... nature is very important to our mental health 
so it is important for people learning about 
psychology to understand/ experience this” 

YES Psychology’s role in changing 
attitudes and behaviour

“…human behaviour plays a key role in 
environmental issues. Understanding 

attitudes, decision-making, and 
behaviour change can help address 

climate challenges effectively.”

YES Universal responsibility 
and Interdisciplinarity 

“It should happen in all disciplines 
as it is one of the greatest issues 

we as a society face...”
“It should be a core value of the 

university...”

YES Real-world Applications and 
Professional Relevance

“… these impacts will ultimately also 
affect mental health and psychological 

stability in those around us. Psychologists 
will need to be trained and prepared to 

deal with the affects on mental health of 
damage climate change causes”

NO Limited Relevance
“Not really, I don’t think it’s a key part of 

the course.“

“… I'm unsure, one hand I feel like it's 
irrelevant, on the other I participated in a 

practical which suggested that climate 
change causing stress is a thing.”

YES Education Integration and 
Opportunities

“I liked the assignment on eco-anxiety – it 
made me think more deeply”

“There should be a module on 
sustainability and climate change”

Do you think being engaged with sustainability/climate change is something that should happen in psychology? 

Should Psychology engage?



Grand Challenges and Institutional Programs 
“I’m aware that there are opportunities to work on 
sustainability in the Grand Challenges scheme” (1st

year)

"Be the Change society, Green consultants (career 
zone), future 17 programme, grand challenges.” (3rd

year)

Informal Personal Practices
“As a distance learner, I am not 

currently engaged in opportunities at 
the University of Exeter. However, I try 

to be mindful of these issues (I limit 
plane travel, use public transport 

wherever possible, am vegan, etc.).” 
(MSc)

Halls and campus
“East Park - reducing the amount of parcels 
every month compared to last month” (1st)

“the recycling schemes across campus.” (1st)

Societies and Volunteering
“surfing society beach clean, animal 
conservation activities with animal 
behaviour department“ (1st year)

“Be the change society host loads of amazing 
activities…” (2nd year)

Limited Awareness or Engagement
“I currently have no knowledge or known 

opportunity to engage in.“ (1st year)

“I am an online student so am not engaged 
in any currently and am not really aware of 

any.” 

Course content
“Engagement from lectures about 

applying content to ways to improve 
sustainability and support others to do the 

same” (1st)

What opportunities do you know about or are you engaged in? e.g., societies, projects, extra - curricular activities

What opportunities exist?



Conclusions from survey

✓Students and staff recognise the value and relevance of 
sustainability in psychology - staff should be more 
confident embedding. 

Gaps persist in visibility, integration, and opportunities. 

• Increase visibility of sustainability commitments and 
opportunities to students.

• Expand module opportunities; real - world case studies and 
final - year research projects.

• Facilitate interdisciplinary and applied learning (e.g., 
collaborations with community partners).

• Support staff with resources/time to integrate 
sustainability, especially where links are less obvious.

• Continue to co - develop strategies and align with 
institutional priorities and student interest.



Transformative Education Design Principles
Teaching Psychology for Sustainability
Syllabi, student activities, multimedia resources to 
integrate sustainability into psychology courses

https://www.1in5project.info/project-ideas for 3rd year 
dissertation projects

(Add SDGs to module descriptors that anyone can access, not 
just students registered for module?)

“Climate change can cause a lot of anxiety so having 
the option to be engaged and informed can help 
reduce the anxiety felt...” (first year psychology 
student)

Career Development for Sustainability | Career 
Zone | University of Exeter
Detailed landing page offering further resources on 
career development through learning about 
sustainability, gaining experience and relevant job 
sectors.
Environmental and Social Governance (ESG) | 
Career Zone | University of Exeter
Gives detailed description of what ESG is including 
example job roles, skills employers look for and 
how to improve these skills. 

https://www.exeter.ac.uk/students/grandchallenges/
https://www.exeter.ac.uk/students/careers/employab
ility-schemes/greenconsultants/
https://www.exeter.ac.uk/study/future17/students/
Highlight online opportunities (MSc online)

https://my.exeterguild.com/groups/P8MHK/be-the-change-
society
https://www.facebook.com/btcexeter/
https://www.exeterguild.com/article-post/be-the-change

https://www.exeter.ac.uk/about/sustainability/whatyoucando/

https://my.exeterguild.com/groups/V4H8D/esv-exeter-
student-volunteers
https://www.exeterguild.com/article-post/community-
esv-volunteering

Field trips

Social Psychology

https://universityofexeteruk.sharepoint.com/sites/SuccessforAll/SitePages/Transformative-Education-Design-Principles.aspx?promotedState=0&source=FromAppBar
https://www.teachgreenpsych.com/
https://www.1in5project.info/project-ideas
https://www.1in5project.info/project-ideas
https://www.1in5project.info/project-ideas
https://www.exeter.ac.uk/students/careers/sustainability/
https://www.exeter.ac.uk/students/careers/sustainability/
https://www.exeter.ac.uk/students/careers/research/explore/employmentsectors/environmentconservationandecology/environmentalandsocialgovernanceesg/
https://www.exeter.ac.uk/students/careers/research/explore/employmentsectors/environmentconservationandecology/environmentalandsocialgovernanceesg/
https://www.exeter.ac.uk/students/grandchallenges/
https://www.exeter.ac.uk/study/future17/students/
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://my.exeterguild.com/groups/P8MHK/be-the-change-society
https://www.facebook.com/btcexeter/
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://www.exeterguild.com/article-post/be-the-change
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://my.exeterguild.com/groups/V4H8D/esv-exeter-student-volunteers
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://www.exeterguild.com/article-post/community-esv-volunteering
https://youtu.be/8hRRDVtahaU
https://www.youtube.com/watch?v=-mZcrIarbwc


• Grand Challenges students (2022) explored 
(N=45) parents’ attitudes towards children going 
vegetarian

• Stimulated staff research in psychology (2024) 
in collaboration with 2 other depts funded by 
https://www.exeter.ac.uk/research/networks/cypwellbeing/

• Contributed to 2 MSc projects in 2025 (in clinical 
psychology, global sustainability solutions): 
cross - cultural comparisons with India; focus 
groups in parents) 

•Main study published in 2026 and shared via 
article in The Conversation 

Case study of student → staff research

https://www.exeter.ac.uk/students/grandchallenges/
https://www.exeter.ac.uk/students/grandchallenges/
https://www.exeter.ac.uk/research/networks/cypwellbeing/
https://phair.psychopen.eu/index.php/phair/article/view/20587
https://theconversation.com/young-people-more-open-to-ditching-meat-than-previously-thought-new-study-277567


• Co - creating content, assessments, and projects

• Be the change society,  responsible futures intern, and intern on this 
project! 

• 3rd year dissertation: A mixed methods study of university students' 
experiences of eco - anxiety & the impacts on wellbeing 

• From eco anxiety to action: Education Incubator with Natural England 
& Exeter Science Centre building on third year project - co- created 
resources  

• Inspired future 3rd year projects that built on this research and allowed 
2 other students to explore this area

• Adapted interviews used with  qualitative methods second year 
students (70 - 90 students per year)

• Inspired topic of Research methods and conceptual issues assessment 
for MSc conversion ( approx 150 students per year)

• MSc project with national and local climate facing organisations on 
employee psychological wellbeing and coping strategies 

• Future Leaders and innovators graduate scheme with senior mentor Jo 
Chamberlain (Director of Sustainability)

• Student guild re - use project

Case study of student → Co-creation 



Why I chose Exeter and the 
opportunities I have had from 

it

Sustainability

Optional modules

Year 2 – Qualitative methods (eco-anxiety)

Year 3 – Environmental Psychology

Dissertation – “Why do university 

students reduce meat consumption in 

their diets?”

Employed by the university as a

Sustainable Education Intern

The beach!

Societies / volunteering

BodySoc: Pilates/ YogaAcademi

c peer 

mentorin

g

Exeter Student 

Environmental Volunteers

Case study of psychology student → Sustainability journey 



BLEED GREEN
Sustainability League



Using the competitive nature of Exeter Sport 
Students to encourage students to compete for 

Sustainability Objectives

7 clubs took part in the trial throughout  
March, including:

• Cheerleading, Gymastics and Dance
• Cycling
• Climbing 
• Boxing
• Karate
• Womens Football
• Womens Rugby

1,537
Students in 

total 
participated 



In Teams Training Sessions:
In 2 training sessions a week, members had to tally 
which sustainable actions they took that day, based on 
key sustainability objectives, such as sustainable travel 
and the circular economy. 

They received points for different actions.
Encouraging them to be more sustainable.

The total number of 
members at sessions 
was collected to 
ensure scores were 
fair across clubs of 
different sizes.



Extra Activities
Clubs were encouraged to organise
additional sustainability-focused 
events for club members to attend 
and help them earn extra league 
points.

This included: Litter Picks

Sustainability themed socials
Karate, Rugby, Climbing & Football held 

socials where they repurposed old outfits 

and items.

Tree Planting
Members from Climbing, Cycling & Football 

planted over 200 trees at Duckes Meadow 

playing fields in collaboration with the 

Sustainability and University Grounds team

Women’s Football did a litter Pick 

at Exeter Cathedral and Women’s 

Rugby did one at the Quay.



Overall Statistics of the Sustainability League:

Sustainable Actions 
at Training Sessions:

Students Travel to Trainings:
Extra Sustainable 

Actions:



To sum up…

The Bleed Green 
Sustainability 

League



Erin Rowe , Sustainable Education Intern
Aaliyah Anderson, Sustainable Education Intern
Sara Agbenro , Sustainable Education Assistant



What is Green Seeds?

• Informal monthly sessions bringing 
students and staff together to explore 
sustainability themes.

• Co - designed and facilitated by student 
interns.

• Welcoming, non - hierarchical learning 
space to engage with sustainability, and 
gain useful skills and tools for the real -
world.



Launching Green Seeds 

Driven by student feedback and insights:

• Need for community and belonging around sustainability.

• Desire to explore topics that feel relevant to them, but are not widely 
covered by formal curriculum.

• Sulitest TASK data showed lowest scores for Exeter students were 
around 'levers of opportunities'.

• RF Survey results highlighted the value of informal, participatory 
learning for sustainability.



A platform for staff - student 
collaborations

Co-creation

Collective climate actionMutual learning



Community - building around
sustainability

"It pushed me out of my comfort zone 
and made me think about new 
sustainable habits that I may want to 
implement in my life. I felt inspired by 
others to be more sustainable’

‘All Green Seeds sessions have 
[contained] this throughline of 
informal community that has led 
to a feeling of solidarity with 
staff and students’

"...it was nice to see that 
students outside of the 
geography discipline also are 
interested in 
sustainability/climate change"

'I have gained a community with 
other students, and an insight
into how student and staff feel 
around climate issues’







...building community

Our experience...

...facilitating

...building a community



Thank You!

Sara Agbenro , Sustainable Education Assistant, s.a.m.agbenro@exeter.ac.uk

Erin Rowe , Sustainable Education Intern

Aaliyah Anderson, Sustainable Education Intern

mailto:s.a.m.agbenro@exeter.ac.uk


Ewan Woodley 

UoE Advocate for Sustainability Education

Meaningful transformative 
practice and transitions

Part 2



Focus of discussions for Part 2

How can colleges and universities move from education 
about sustainability to education for positive societal 

transformation? 



Agenda

14:00 - 14:10 Break

14:10- 14:20 Introduction to the Three Horizons approach and interactive sessions

14:20 - 14:35 Horizon 1 discussion: current practices (that you want to phase out)

14:35- 14:55 Horizon 3 discussion: where do we want to get to

14:55- 15:10 Horizon 2 discussion: interventions/disruptions to get there

15:10- 15:15Summary

2. Meaningful transformative practice and transitions 



Structuring our discussions: the three horizons 
approach

A conceptual tool that enables participants to engage with complex and often intractable challenges with uncertain 
futures (Sharpe, 2015 ; Sharpe et al., 2016 ). Ref: https://www.youtube.com/watch?v=p90ZTg0svmM

P
at

te
rn

Time

https://rgs-ibg.onlinelibrary.wiley.com/doi/full/10.1002/geo2.158#geo2158-bib-0077
https://rgs-ibg.onlinelibrary.wiley.com/doi/full/10.1002/geo2.158#geo2158-bib-0078
https://www.youtube.com/watch?v=p90ZTg0svmM


Horizon 1: the way we do things now

Horizon one (H1) represents dominant behaviours and practices surrounding the 
design and delivery of higher education; a ‘Business - as - Usual’ (BAU) analysis of 
practices that may become increasingly unviable due to wider sector and societal 
changes. 



Horizon 3: radical vision for transformation

Horizon three (H3) illustrates a radical vision for transforming sustainability in 
higher education that represents a significant departure from H1/BAU.



Horizon 2: emergent/disruptive innovations

Horizon two (H2) outlines responses to the challenges of H1, exploring emergent, 
often ‘disruptive’ innovations that may either temporarily allow continuation of 
BAU practices, or enable more radical and sustainable transformations to be 
realised. 



Structuring our discussions: the three horizons 
approach

Horizon one (H1) represents dominant behaviours and practices surrounding the 
design and delivery of higher education; a ‘Business - as - Usual’ (BAU) analysis of 
practices that may become increasingly unviable due to wider sector and societal 
changes. 

Horizon three (H3) illustrates a radical vision for transforming sustainability in 
higher education that represents a significant departure from H1/BAU.

Horizon two (H2) outlines responses to the challenges of H1, exploring emergent, 
often ‘disruptive’ innovations that may either temporarily allow continuation of 
BAU practices, or enable more radical and sustainable transformations to be 
realised. 



1. What are we teaching and learning?

“The purpose of [mainstream] education is 
to give people the ‘right’ knowledge and 
skills to feel empowered to ‘solve’ the CNE, 
while leaving the modern/colonial system in 
place. Further, the ‘right’ knowledge is 
generally presumed to be western 
knowledge, especially western science 
meanwhile, the place - based knowledges of 
Indigenous Peoples and others on the 
frontlines of the CNE are devalued or 
engaged in extractive and tokenistic ways” 
(Stein et al., 2023 )

Child labour, toxic leaks: the price we could pay for a greener future |  Green economy | The Guardian

https://www.theguardian.com/environment/2021/jan/03/child-labour-toxic-leaks-the-price-we-could-pay-for-a-greener-future


2. How are we teaching and learning?

“Education for sustainability’ —and 
specifically, more recent discussions of the 
‘Circular University Campus’ - need to take 
seriously the imperative not just to teach 
students about sustainability in the 
classroom, but to facilitate experiential 
skills- based learning that challenge taken -
for - granted socio - material relations 
outside the classroom and extend the 
sustainability competencies students 
currently graduate with” ( Hobson and 
O’Byrne, 2024 )



3. What does meaningful progress look like?

“Universities must reflect on the extent to which 
their stated environmental values, set out in 
climate emergency declarations and carbon 
reduction goals, and promoted in university 
teaching and learning, are reflected in how 
education is practiced” ( Woodley, 2025 )



Ewan Woodley 

UoE Advocate for Sustainability Education

Successful interventions in 
sustainability education at 
Exeter

Part 3



Agenda

15:15- 15:25 Break

15:25- 15:30 Introduction

15:30 - 15:40 Stewart Barr – Low carbon travel for field courses

15:40 - 15:50 Angela Christidis – Decolonising sustainability education

15:50 - 16:10 Edvard Glucksman – Sustainable Solutions Minor: Future Skills 
Pathway

16:10- 16:20 Closing remarks

3. Successful interventions in sustainability education at Exeter



Professor Stewart Barr

Department of Geography

Low - carbon 
travel in 
higher 
education: 
walking the 
talk 



1. Travel and higher 
education 

• Student and staff daily commuting
• Travel of students to campuses (domestic and international)
• Study abroad students and exchange students
• Research travel (conferences, workshops, meetings and fieldwork)
• Travel for recruitment and reputational enhancement
• Student field courses

Step into the footsteps of 
Charles Darwin and immerse 
yourself in the unparalleled 
natural beauty and scientific 
significance of the Galapagos 
islands.



2. Academic aeromobility

https://theacademic.com/why-its-so-hard-to-kick-this-carbon-intensive-habit/


3. Walking the talk



Walking the talk

• Developing low-carbon field 

courses in Geography at Exeter

• Developing low-carbon, inclusive 

and accessible field courses at 

the University: Field Course Task 

& Finish Group

• Low-carbon business travel at 

the University: Enabling Rail 

Travel Task & Finish Group

• Transforming travel at Exeter: 

The PS Connect Travel Project 



Walking the talk 
• From 2026, Geography at the University of Exeter only offers no - fly field courses to Europe

• Changes Geography has made to field course travel emissions (to and from the destination):
• 2019 estimated tonnes CO 2e: 249.21
• 2025 estimated tonnes CO 2e: 13.75

2026 Destination
(calculations based on travel to and 

from destination, based on 44 people 
per trip)

Total 
no- fly
tonnes 
CO 2e

Comparison 
total tonnes 

CO2e
by flying

No - fly 
% 

carbon 
saving 

Freiburg, Germany 1.58 11.55 86.32

Avignon, France 1.65 15.56 89.36

Paris, France 1.28 6.48 80.20

Antwerp, Belgium 1.25 8.34 84.97

Picos de Europa, Spain 9.53 17.37 45.14

All trips 15.30 59.30 74.20

Table: Indicative 

comparison 

between no-fly and 

flight-based carbon 

emissions for 2026 

field courses (all 

Geography field 

courses in 2026 

are no-fly)



I really liked travelling 

by train and on the 

whole had quite a 

positive experience with 

this slower form of 

travel. It was nice to 

have a bit longer in 

Paris on the way there 

too :) The double decker 

train was amazing and I 

loved being able to take 

in the scenery on the 
way.



Sustainability within taught curricula

Transforming content, practice and assessment across modules and wider 
programmes



Professor Angela Christidis

Associate Professor of Finance

6 May 2026

Futures Reimagined: 
Decolonising Curriculum for 
Inclusive and Sustainable 
Education



The Challenge

Sustainability education is growing but…

• Dominated by Western perspectives

• Often technocratic, finance - led, or carbon - centric

• Limited inclusion of Global South/indigenous knowledge

• Student demand for meaningful, inclusive sustainability



•Climate crisis = justice issue

•Unequal responsibility vs unequal impact

•Knowledge hierarchies shape curricula

•Risk of reproducing inequalities through 
education

Why ‘Decolonising’ Matters

Source: Behari-Leak et al. (2017, March 9). The Conversation.

https://theconversation.com/decolonising-the-curriculum-its-in-the-detail-not-just-in-the-definition-73772


Project Overview

•Education Incubator Project

•Co - creation with students

•Focus: Sustainable Finance education

•Aim: Inclusive, intercultural, future - positive curriculum



• Student - staff partnership

• Curriculum co - creation workshops

• Reflexive teaching practices

• Mapping to institutional strategy

Approach – Responsible Futures



What this looks like in practice?

Focus Groups Co - creation workshops Role - play seminars

• Student voices shaping inclusive 
and intercultural curriculum

• Students co - designing 
sustainability content and case 
studies

• Exploring integrity & decision -
making in sustainable finance



Early Impact

What we observed was a clear shift…

• Increased student engagement

• More critical thinking in assessments

• Stronger sense of relevance

• Enhanced intercultural dialogue



Sector Debates

Responding to key debates in higher education

• Add - on vs embedded sustainability

• Technical vs critical approaches

• Top- down vs co - created curricula

• Global vs Western perspectives



Scaling & Institutional Change

• Links to Responsible Futures framework

• Whole - institutional potential

• Transferable across disciplines

• Supports accreditation and strategy 



Key Takeaways

A practical pathway to more inclusive sustainability education

• Decolonising = essential, not optional

• Students are partners, not consumers

• Small curriculum changes → big impact



Thank You 

Prof Angela Christidis 
A.C.Christidis@exeter.ac.uk

mailto:A.C.Christidis@exeter.ac.uk


Future Skills Pathways:
Introducing a Minor in Sustainable Solutions

Edvard Glücksman, UEBS - Penryn
Alasdair Jones, Geography - Streatham

6 May 2026



Future Skills Pathways (Minors)
• Curated groups of elective modules that most students can choose from during 

Stage Two and Stage Three of their programme.
• Employability skills - focussed to give students an edge when entering the job 

market.
• Thirty credits will run in Stage Two and 30 in Stage Three. Successful completion of 

all 60 credits will add “ with a Minor in X ” to the student’s degree title.
• Students may elect to take a minor during their module selection process in 

March of Stage One . Minors cannot be directly applied for through UCAS. 
• In most areas minors will replace our current ‘with proficiency in’ ( WPi )

pathways. 
• Minors are Future Skills Pathways that will enhance students' employability and 

develop in - demand skills in areas including: Entrepreneurship / Data Science / 
Sustainability Solutions / Applied Artificial Intelligence / Leadership and 
Management / Intercultural Communication / Education / Digital Cultures



Timeline: Sustainable Solutions

October 
2024:

Decision 
taken to pilot 

during T2, 
2024 - 25

2023 - 24: 
Early C4C 

development

T2, 2024 - 25:
Pilot module 

BEP2220 
(15c) in 

Penryn only

Summer 
2025:

Prep for 
Streatham 
pilot w/ AJ

T2 - 3, 2025 -
26: Pilot 
module 

GEO2340 
(30c) at 

Streatham

T2 - 3, 2025 -
26: Pilot 
module 

BEP3004 (30c)

T2 - 3, 2025 -
26: Full module 
BEP2002 (30c)

T1- 2, 2026 - 27:
Pilot module 
GEO3400 

(30c) at 
Streatham

T1- 2, 2026 - 27:
Full module 

GEO2340 (30c) 
at Streatham

T2 - 3, 2026 - 27:
Full module 

BEP3004 (30c)

T1- 2, 2026 - 27:
Full module 

BEP2002 (30c)
Summer 

2025:
Paperwork 

updated



Structure and delivery

• 60 credits total (2 x 30c new bespoke modules)
• Taken in Terms 1 - 2 of Y2 - Y3
• 'Flipped learning' format

• Parallel delivery in Penryn and Streatham with a lead on each campus

• ELE identical on both campuses but submission points visible to relevant students
• Weekly asynchronous materials: lecture recordings, papers, videos etc.

• Local delivery of interactive classroom sessions mostly by locally - based educators
• Classroom sessions aim to develop an ‘artefact’ (digital or physical)

• Educators receive appropriate SWARM for their time



Aims for the student experience

• Transdisciplinary

• Focus on skills

• Practical

• Collaborative

• Informs broader degree

• The university as a ‘living lab’

• Underpinned by key theory, i.e. systems and design thinking



Sessions

• Introduction and overview
• Systems thinking (UEBS)
• Theory of change (Geography)
• Tell a different story (HASS - Politics)
• Digital poster presentations
• The sustainable university (PS – Sustainability team)
• Working in sustainability (PS – SEAS)
• Sustainable food systems and planetary health (HLS - ECEHH)
• Data science and the environment (UEBS)
• How to be a changemaker (external: Alex Budak, UC - Berkeley)
• Systems thinking and climate (GSI)
• Courage and conscientiousness (UEBS - Geography)
• Wikipedia and citizen science (GSI)
• Citizen juries and the role of citizens (HASS – Law)

BEP2002 / GEO2340 – Foundations in Sustainable Solutions



Artefacts



Weekly student workload
• Asynchronous materials on ELE

• Attend classroom session

• Attend one - to- one/group tutorials 
and book club sessions*

• 1- 3 chapters from book

• Write 500 - word reflective piece 
based on an ‘artefact’

* Not every week



2000 - level assessment (1/3)
The university as a ‘living lab’

• Digital poster, in groups

• How does the university contribute 
to sustainable solutions and what 
could be improved?

• Initially presented to the class (low % 
summative + formative feedback)

• Final mark 20% of total



2000 - level assessment (2/3)*
ePortfolio : My sustainable solutions journey

• Digital showcase using Microsoft Sway

• Based on the weekly 500 - word reflections 
and artefacts

• Teases out key concepts, areas of interest

• Encourages creativity and multimedia skills

• Final mark 60% of total

• Will become final assessment 26/27 onwards



2000 - level assessment (3/3)
Opinion piece

• First run in Term 3 of this year

• Written in the style of THE Opinion section 
and focusing on the role of universities in 
higher education

• Take a position and present a clear, 
evidence - based argument for it, related to 
sustainable solutions

• Final mark 20% of total



• Minor modules extended (to 30 - credits) in 25 - 26, with the Stage 2 
module piloted on Streatham campus

• Opportunity to review what worked in 24/25 Penryn pilots and 
build in new materials (incl. third summative assessments)

• E.g. session added on 'theories of change' and legal aspects of 
sustainability solutions (in response to student input in Week 1)

• Really enjoyable delivering the module on Streatham and 
collaborating with Ed and the session contributors – truly 
interdisciplinary experience!

• Class size has helped (9 students)
o Scaling 26/27 onwards will be challenging – student numbers tbc, but 

modules will likely need to be team taught with cap of 15 - 20 students
oClear, reproducible taught sessions (w/appropriate inductions) invaluable

Extending and scaling up



Student feedback: embedded 
sustainability

Based on 2024 - 26 pilots, students appreciated:

• Sustainability as a practice, something that is done and enacted (not simply studied) . 
Material was set out throughout their learning and not treated as a standalone topic.

• Interdisciplinarity as central to sustainability understanding . This was identified as a USP and 
core strength of the Minor.

• Sustainability framed through systems, changed and agency . Students reported shifting how 
they understood their role in contributing to sustainable solutions.

• Learning environment enabling critical engagement . Small, inclusive cohorts where students 
reported feeling confident asking questions, being critical, testing ideas without fear.

• Assessment as a driver of learning. Students valued that all module learning was assessed 
through the iterative ePortfolio and opportunities to revise work and incorporate feedback.

• Links to future pathways . Students appreciated links between their learning and 
employability skills, career intentions, internships and dissertation development.
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