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[bookmark: _Toc115382835]Part 1 – WHAT IS LEADERSHIP FOR LEARNING FOR SUSTAINABILITY
[bookmark: _Toc115382836]Activity 1.1 – Futures thinking: the role of educators
What does a learner of the future look like? Imagine a child in 2040. What sort of world will they be living in and looking forward to growing up into?

In Module 1, you reflected upon the values, skills, attitudes and knowledges that learners would need to thrive in a sustainable future. 

Now consider, what are the key values, skills, attitudes and knowledges that educators will need in order to support the learners of the future?

	Values
	Attitudes
	Skills
	Knowledges

	
	
	
	




· How do you feel about your own such capacities as an educator?
· How does education policy or any specific initiatives in your region support the development of these capacities in you as an educator?
· How can you, in your role of leading on Learning for Sustainability, support others with this too?



[bookmark: _Toc115382837]Activity 1.2 – #ThisisLfS
What is a whole setting approach to LfS? Explore some of the #ThisisLfS case studies through the online links which give inspiration & insights towards a Whole Setting Approach to Learning for Sustainability. Select those that are most relevant to your own context to explore in more depth:

· How have they achieved a whole setting approach to LfS?
· What has worked well for the settings in these case studies?
· What are the main take-aways that you could see working in your own context?

[bookmark: _Toc115382838]Activity 1.3 – Leadership and LfS in the Standards
Spend some time examining the Overview of LfS in the Professional Standards document. 
· What aspects of leadership for LfS are relevant to your role? 
· What are your responsibilities regarding LfS as an educator in Scotland? 
· What are the responsibilities of other members of your team – do you think they are aware of these? 
· How can you support others in developing their capacities for LfS and leadership for LfS in your setting?




[bookmark: _Toc115382839]Reflection and talking points
Here are some reflection questions that you might want to take some time to consider. You could also discuss them with your colleagues when thinking about developing LfS across your educational setting:
· To what extent are we meeting our learners’ entitlement to LfS? 

· How effective are we at building a culture of inclusion and participation and supporting the development of positive relationships and ethos? 

· How well does our setting promote stakeholder engagement in relation to LfS policies?



Reflections and talking points

[bookmark: _Toc115382840]Part 2 – ENVISIONING CHANGE
[bookmark: _Toc115382841]Activity 2.1 – Your setting’s LfS journey
Think about any initiatives, projects, events or other activities that have taken place over the last five years in your setting that relate to LfS, even if they were not intended to do so. Use sticky notes – either real or electronic, or perhaps use cards to create a visual display to put up in a shared area in your setting. Use a separate card/sticky note to record each different LfS event or programme. You may want to note down:


Initiative/project/event:

Dates:

Year group/subject involved:

Outcomes:



You could complete this at a departmental level, or within your stage or year-group, or perhaps you are considering the whole school. You may wish to work with others to create your own cards and then look at your collective conceptions of LfS. You may also want to expand the time frame if your setting has been addressing LfS for more than five years.


[bookmark: _Toc115382842]Activity 2.2 – Whole setting LfS self-evaluation
Reflect again on the image of a whole setting approach. As with all education, LfS is not just about what happens in the classroom but also about what happens across a setting as a whole. A whole-setting approach to LfS ensures that sustainability is embedded in the curriculum, campus, culture and community of your school.

Complete the Whole School and Community Approach to LfS self-evaluation and improvement framework at:

https://education.gov.scot/improvement/self-evaluation/whole-school-and-community-approach-to-learning-for-sustainability-lfs-self-evaluation-and-improvement-framework 

In the third part of the module we will return to look at how you can use this self-evaluation to create transformational change across your institution.




[bookmark: _Toc115382843]Activity 2.3 – Vision and values
As well as considering our capacities as educators, we also need to consider how well our learning institutions align to the principles of LfS. One way that we can check in with this is to examine the vision and values upheld by the settings we are based within. How closely do they support a whole-setting approach to LfS? · What are your setting’s vision and values? 
· Are they conducive to an environment where learners can “learn what they live and live what they learn” in the context of LfS?
· Where do any gaps or discrepancies lie and would there be a way to resolve these easily? – this is something we will explore in more depth in Part 3


Look back again at Module 1, specifically at the activities in Part 2. Here we considered our personal values, how they influence who we are as an educator in Scotland, as well as how they might relate to the wider societal values of our learners and learning community. · How do your values align with the vision and values of your setting?
· What opportunities might this provide for you in supporting a whole-setting approach to LfS?


[bookmark: _Toc115382844]Reflection and talking points
Here are some reflection questions that you may wish to take some time to consider. You could also discuss them with your colleagues when thinking about developing LfS across your educational setting:
· How effectively have we involved the whole-setting community, including learners, in aligning our vision, values and aims with LfS? 
· How effectively is our establishment joining up the different aspects of LfS in our curriculum?
· To what extent does our use of resources and our procurement practices support our vision for LfS?
Reflections and talking points

[bookmark: _Toc115382845]Part 3 – LEADING A WHOLE SETTING APPROACH
[bookmark: _Toc115382846]Activity 3.1 - Identifying your opportunities and gaps
Return to your LfS record cards from Activity 2.1.  Use large sheets of paper to create a timeline for the period covered. Attach all the cards in the appropriate places on the timeline. [image: ]
Consider which aspects of LfS you are already working on:
 
· What are your own strengths in your context? 
· Which areas are new for you? 
· In what ways could you contribute to the development and embedding of a learning community approach in your setting? 
· What support could you seek? From where/whom?

[bookmark: _Toc115382847]Activity 3.2 - Making change
Return to your whole setting self-evaluation from Activity 2.2. What were the focus areas that you identified within each of the three sections of the evaluation: 

· Leadership and Management
· Learning Provision
· Success and Achievements

Consider any opportunities and action points that you identified through Activities 2.2 and 3.1. For each one, consider where it would sit on the impact/feasibility scales, based on the potential impact and feasibility of the proposed actions. 

The actions which sit nearest the top of the paper are your “quick wins” these are all the actions that have high feasibility in your current circumstances and with the resources you have available. 
· may benefit only a segment of the school community or may have short-term value.
· could be achieved with existing resources – people, time and money.


· wide-reaching and long-term benefits
· would require additional resources and may require external approvals or outreach.
· may benefit only a segment of the school community or may have short-term value.
· would require additional resources and may require external approvals or outreach.
· wide-reaching and long-term benefits
· could be achieved with existing resources – people, time and money.
High impact
Low feasibility
Low impact
High feasibility

[bookmark: _Toc115382848]Activity 3.3 – Achieving transformation
Now that you have established your ‘quick wins’, or areas where you can make change more easily, it is time to consider how you can achieve a deeper level of transformative change. This often involves addressing more fundamental systems or structures which can be more difficult – and more impactful – to change. 

Learning from successes can be a really useful way to create opportunities for transformative change in areas that may at first appear more challenging. Look back at your timeline from Activity 3.1:

· What made some things successful, and others less so?
· Were there any common threads which connected the initiatives that were successful in the past? 
· Could you apply any of these aspects into other areas where you have identified gaps or would like to achieve more?



Consider some of the initiatives which were less successful or short lived.

· How you could approach things differently now that you have thought about the broader nature of a whole setting approach?



Look at the feasibility/impact matrix you created in Activity 3.1. You selected a number of actions as ‘quick wins’ – initiatives that you could tackle in the short term, using limited resources and within your current capacities as an individual or as an institution. Now consider all of the other actions you had identified, but that are not feasible in the short term.



· What are the challenges or barriers that you might face in regard to the other actions?
· How might you overcome these?
· What resources, knowledge, support might you need?
· What is your role in leading on change in this area? 
· How can you use your learning community to overcome these barriers?

[bookmark: _Toc115382849]Reflection and talking points
Here are some reflection questions that you might want to take some time to consider. You could also discuss them with your colleagues when thinking about developing LfS across your educational setting:
· How well do we involve all stakeholders, including learners, in self-evaluation of LfS and planning for improvement? 

· How well is evidence from self-evaluation being used to drive forward change?

· How effectively do we ensure that LfS activities across our school are connected to other strategic priorities?




[bookmark: _Toc115382850]Part 4 – REFLECTION
[bookmark: _Toc115382851]4.1 Where next for you? 
[image: ]Look at the professional learning planning cycle from GTC Scotland, which aims to support on-going critical self-evaluation and professional learning: 
(Diagram available as text in Appendix 1)
How can you apply this to your LfS practice? Consider what point you are at on the professional learning planning cycle. · What are your next steps? How will you take things forward?



[bookmark: _Toc115382852]4.2 – Planning for action
What impact has this module had on your practice? Consider an area that you recognise needs attention in your setting in order to achieve a whole-setting commitment to LfS. 

· How could you help to make this happen? 
· What will you do in your practice tomorrow, next week, next month, next year?


	
	What?
	Why?
	How?
	Who?
	When?

	
Tomorrow in the classroom
	

	

	
	
	

	
Throughout the year
	
	
	
	
	

	
Across my setting
	
	
	
	
	





[bookmark: _Toc115382853]Appendix 1 : Professional Learning Planning Cycle as text

Professional Dialogue
· How have I shared my learning and developed knowledge with others? 
· In what ways have I engaged in critical discussion about my PL and its impact?
· In what ways has my professional learning informed my professional judgement? 

Planning PL
· What do I need to know/learn to develop and improve learning?
· Why is this important? 
· How do I know? 
· How do the Professional Standards support/inform/relate to this?

Engaging in PL
· What is the focus of my PL?
· What will my PL look like? (e.g. enquiry, further study, collaborative activity, leadership, course) 
· In what ways will PL help address the needs, in my professional context, of self/ colleagues/children/ young people/ adult learners

Impact of PL
What impact/change, if any, do I anticipate for:
· My thinking/understanding? 
· My professional actions? 
· My interactions/relationships with colleagues/children/young people/adult learners? 
· My learners?

Evidence of Impact
· How will I know the impact on: 
· My practice? 
· Colleagues/children/young people/adult learners and their learning? 
· What evidence might I collect and how? 
· How will I analyse/make sense of the evidence? 
 
https://www.gtcs.org.uk/professional-standards/key-cross-cutting-themes/learning-for-sustainability/
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