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Rationale and Ethos

At Thornbury Primary School, we believe that positive relationships are the foundation for learning, wellbeing and
behaviour. As a trauma-informed school, we understand that behaviour is a form of communication and that children may
display behaviours as a response to unmet needs, emotional dysregulation, or adverse experiences.

Our approach prioritises:

e Safety and belonging

e  Strong, trusting relationships

e Teaching behaviour rather than punishing behaviour
o High expectations with high support

We are committed to creating a calm, inclusive and respectful environment where all children feel valued and able to
succeed.

Aims of the Policy

This policy aims to:

e Promote positive behaviour and emotional regulation

e Support children to develop self-awareness, empathy and responsibility

e Ensure consistency and fairness in behaviour management

e Reduce exclusions and incidents of escalation

e Meet the needs of all pupils, including those with SEND or additional needs

Trauma-Informed Principles

Our behaviour approach is underpinned by trauma-informed principles:

e Behaviouris communication —we seek to understand what a child is communicating through their behaviour
o Regulate before relate, relate before reason

e Predictable routines and clear boundaries support emotional safety

e Connection comes before correction

e Repairis as important as consequence

Staff use de-escalation strategies, emotional coaching and restorative conversations to support children.

Expectations for Behaviour (Be Ready, Be Respectful, Be Safe)

We teach behaviour explicitly and consistently. All children are expected to:

e Bekind and respectful

e Follow adult instructions

e Keep hands, feet and objects to themselves

e Trytheir best and take responsibility for their actions

These expectations are taught, modelled and revisited regularly.

Positive Recognition and Rewards

We believe that positive behaviour should be noticed and celebrated.



ClassDojo
ClassDojo is used to:

e Recognise positive behaviour linked to school values
e Share successes with families
e Track patterns and support behaviour discussions

Dojo points may be awarded for:

e Kindness and respect

e Effortandresilience

e Following routines

e Making positive choices

Whole-School Recognition

e Verbal praise and recognition

e Celebration assemblies

e Certificates and awards

e House points and team rewards

Responding to Behaviour That Challenges

We use a graduated, needs-led response.

Low-Level Behaviour

Examples: calling out, off-task behaviour, low-level disruption
Responses may include:

e Non-verbalreminders

e Private verbal reminder

e Check-in and emotional coaching

e Movement break or regulation strategy

Repeated or Escalating Behaviour
Examples: refusal, persistent disruption, unsafe behaviour
Responses may include:

e Co-regulation with a trusted adult

e Restorative conversation

e Internal separation from class or regulation space
e Communication with parents

Serious Behaviour Incidents
Examples: physical aggression, significant verbal abuse, unsafe behaviour
Responses may include:

e Senior leadership involvement



e Internal exclusion or suspension (in line with DfE guidance)
e Individual behaviour support plan
e Riskassessment

Exclusion is always a last resort.

Restorative Approach

Following incidents, staff support children to:

e Reflect on what happened

e Understand impact on others
e Take responsibility

e Repair relationships

Restorative conversations are developmentally appropriate and supported by adults.
Supporting Children with Additional Needs
Some children may require additional support due to SEND, trauma or emotional needs.

Support may include:

e Individual behaviour plans
e Regulation strategies

e Sensory supports

e Adult check-ins

e  Multi-agency involvement

Behaviour expectations remain high, but responses are adapted to meet individual needs.
Roles and Responsibilities
Al Staff

e Model calm, respectful behaviour
e Build positive relationships
e Apply this policy consistently

Senior Leaders

e Support staff with behaviour management
e Monitor incidents and patterns
e Liaise with families and external agencies

Parents and Carers

e  Support school expectations
e Communicate concerns promptly
e Workin partnership with school



Reasonable use of force in schools and safety intervention (see Appendix 1)

The school recognises that, on rare occasions, staff may need to use reasonable force to prevent a pupil from causing
injury to themselves or others, damaging property, or seriously disrupting the good order and discipline of the school.
Reasonable force will only be used as a last resort, when other strategies have been unsuccessful or are judged
inappropriate in the circumstances, and will always be proportionate to the situation, taking into account the pupil’s age,
understanding, medical needs, and any additional vulnerabilities. Any use of reasonable force will be recorded and
reported in line with school procedures, and parents or carers will be informed as appropriate.

Monitoring and Review

Behaviour data (including ClassDojo and incident records) is monitored regularly to:

e |dentify patterns
e Evaluate effectiveness of support
e Inform next steps

This policy is reviewed annually.
How this aligns with Thornbury Primary School RAISE Values

At Thornbury Primary School, our approach to relationships and behaviour is firmly rooted in our RAISE values. These
values underpin all expectations, interactions, rewards, and responses to behaviour and are explicitly taught, modelled,
and reinforced across the school community.

Respect

We expect all members of our community to treat one another with kindness, empathy, and consideration. Respect is
shown through listening to others, using polite language, caring for our environment, and valuing differences. Adults
model respectful behaviour at all times, and children are supported to resolve conflict through restorative conversations.

Aspiration

We encourage children to have high aspirations for their learning, behaviour, and personal development. Children are
supported to reflect on their choices, learn from mistakes, and strive to do their best. Positive behaviour choices are
recognised and celebrated, helping children to see themselves as successful learners and valued members of the school
community.

Integrity

Integrity means doing the right thing, even when it is difficult. We support children to take responsibility for their actions,
to be honest, and to repair relationships when things go wrong. Restorative approaches help children to understand the
impact of their behaviour and to make amends in a safe and supportive way.

Self-Belief

We aim to build children’s confidence and emotional resilience. Through a trauma-informed approach, children are
taught strategies to regulate their emotions and believe in their ability to manage challenges. Adults provide
encouragement, reassurance, and guidance so that children feel safe, supported, and capable.

Excellence

Excellence in behaviour is reflected through consistent positive choices, effort, and pride in our school. We recognise and
celebrate excellence through praise, awards, and ClassDojo points, reinforcing behaviours that contribute to a calm,

purposeful, and inclusive learning environment.

By embedding the RAISE values into our relationships and behaviour policy, we ensure a consistent, compassionate, and
aspirational approach that supports every child to thrive socially, emotionally, and academically.

Approved by Governors: September 2026



Date:

Next Review: September 2027

Appendix 1
Reasonable use of force in schools

At Thornbury Primary School our aim is to provide a welcoming, secure and safe environment. This policy should be read
in conjunction with the guidance issued from time to time by the Department for Education (DFE). The School follows the
principles and recommendation set out in this guidance. It should also be read in conjunction with the School’s Pupil
Relationship, Ethos & Behaviour policies. Our aim is to create an environment in which the use of force in relation to a
pupilis unlikely.

Circumstances in Which Reasonable Force May Be Used

Section 550A of the Education Act 1996 and following legislation, allows teachers and other persons who are authorised
by the Headteacher to use force as is reasonable in all the circumstances to prevent a pupil from doing or continuing to
do, any of the following:

e Commit a criminal offence (including behaving in a way that would be an offence if the pupil were not under the age of
criminal responsibility)

e Injuring themselves or others

e Causing damage to property (including the pupil's own property)

e Engaging in any behaviour prejudicial to maintaining good order and discipline.

Wherever possible, at Thornbury, we use the CPI Safety Interventions guidance, which states that a hold is to be used ifa
child could cause injury to others or self, and as a last resort.

Thornbury Primary school has selected the CPI Safety Interventions (formally Pivotal MAPA) programme which teaches
management and intervention techniques to help staff cope with escalating behaviour in a professional and safe manner.

Safety Interventions: Underpinning Values and Philosophy:

Care: Respect, dignity, empathy, person-centred

Welfare: Maintaining independence, choice and well-being

Safety: Protecting rights and minimising harm

Security: Safe, effective, harmonious and collaborative relationships

Staff Authorised to Use Force - holds
All members of school staff have a legal power to use reasonable force in certain circumstances.

To prevent or stop a pupil from:
1. Causing injury to themselves or others.
2. Committing a criminal offence
3. Damaging property
4. Causing disorder among pupils at the school, whether during a teaching session or otherwise.

Headteachers and staff they authorise have a statutory power to search a pupil or their possessions where they have
reasonable grounds to suspect that the pupil may have a legally prohibited item.

The staff to which this power applies are defined in section 95 of the Act. They are:

1.  Anyteacher who works at the School and
2. Anyother person whom the Headteacher has authorised to have control or charge of pupils. This includes:
e Support Staff whose job normally includes supervising pupils such as Teaching Assistants, MTAs and Office
Staff.
e Caninclude people to whom the Headteacher has given temporary
authorisation i.e. a member of staff who does not normally supervise children or a volunteer (for example a
parent accompanying pupils on school-organised visit).



Reasonable Force

There is no legal definition of when it is reasonable to use force, but the following are

guidelines:

e whetheritis reasonable to use force will always depend on the precise
circumstances of individual cases

o the degree of force used must be proportional to the consequencesiitis intended
to prevent

e any force must be the minimum needed to achieve the desired result

e the use of force to prevent trivial behaviour is not justified.

Deciding Whether to Use Force
Judgement on whether to use force and what force to use depends upon the circumstances of each case. Any force used
should always be the minimum needed to achieve the desired result and be a last choice resort.

CPI Safety Interventions trained staff use the ‘Decision-Making Matrix’ to assess risk, based on the likelihood and severity
of risk-taking behaviours, to ensure there is a lawful justification for their actions.

Staff Need to Make Judgements About:
e The seriousness of the incident, assessed by the effect of the injury, damage or disorder which is likely to result if
force is not used
e The chances of achieving the desired result by other means
e Therelative risks associated with physical intervention compared with using other
strategies.
Wherever possible these judgements should take account of the particular characteristic of the pupil, including age, SEN
or disability the pupil may have.

Considerations for pupils with SEND or Disabilities

Children or young people with SEND may react to distressing or confusing situations by displaying behaviour which may
be harmful to themselves or others. Triggers may include pain, sensory overload, unfamiliar situation or environments or
feelings of fear and anxiety. In particular, pupils who are non-verbal or find verbal communication challenging may
express their needs, discomfort or confusion through actions. This can lead to pupils with SEND being disproportionately
subjected to the use of restrictive interventions. The school seeks to understand the underlying triggers of challenging
behaviour so that they can provide proactive support, create an inclusive environment and consider the impact of school
policies on pupils with SEND.

Dealing with Volatile and potentially Violent Behaviour

Safety Interventions trained staff use the CPI Crisis Development Model and the Verbal Escalation Continuum, which
represent a series of recognisable behaviour levels that an individual may experience during a crisis moment and the
related staff attitudes/approaches used to de-escalate distress behaviours. This ensures interventions are managed in
the context of an ‘Integrated Experience’ which to helps to ensure ‘Consistent, Calm Adult Behaviour’.

De-escalation

Staff should use every opportunity to de-escalate a situation.

If staff can identify and respond to behaviour at an early stage, the person may reach ‘Tension Reduction’ and not escalate
into other crisis levels.

Be calm and attune by sharing your understanding — ‘| can see that you are really angry, | understand that you are cross,
I’m wondering if it’s because... can we...?’

Ignore the behaviour initially and try to focus on the child, offer something else as a distraction

Re-direct - ‘you are shouting, please speak quietly’ ‘if you can stop shouting then we can sort the problem out’

Be precise, keep language to a minimum - calm and respectful, short and simple

Set boundaries to contain the situation

Don’t reason with the child

Give hope - ‘we can sort this out together when you are calm,’

‘Come and walk with me’

Offer choice - ‘your choices are this or this’

‘If you do... then we can do...” ‘When you... then...’

Give calming down time —walk away or offer a drink of water/snack

Seek help - if the situation is at an impasse, or escalating, ORYOU are getting stressed!
Find a fresh adult

Don’t discuss the sanction until you have established calm reparation as part of the restorative process



Safety Intervention — use of holds
Staff are advised that as far as possible, they should not use restraint unless or until another responsible adult is present
to support, observe and call for assistance.

Types of force used could include:

. standing between pupils or blocking a pupil’s path

° in more extreme circumstances using appropriate restricting holds, which may need specific expertise or training

. where there is a high and immediate risk of injury, any member of staff would be
justified in taking any necessary action (consistent with the principle of seeking to use the minimum force required to
achieve the desired result). For example to prevent a pupil running off the pavement onto a busy road, or to prevent a
pupil hitting someone, or throwing something at another person.

Safe Touch

As professionals we have a duty of care which means we may have to intervene and hold a child. At all times we must
maintain a ‘professional regard’ considering the child’s: safety, vulnerability, gender, cultural and social background and
their previous experience of trauma.

Wherever possible it is better to remove the rest of the pupils from the class if a child is a danger to them. The child
causing the problem can then be dealt with. Staff should always avoid touching or holding a pupil in a way that could be
interpreted as sexually inappropriate conduct. Any holds should be conducted in pairs and by the staff who are CPI Safety
Interventions trained, using the blue card system to alert others and SLT.

Itis important that, should a hold have been used, the child is released as soon as it is deemed safe to do so or when the
child has reached a calm state. Once this has been achieved it is important for those involved to build a therapeutic
rapport with the child and reconstruct appropriate bonds.

CPI Safety Interventions trained staff will use the ‘Opt-Out Sequence’ to assess continued risk in order to minimise the
duration of the restraint. In any situation where a physical restraint exceeds 10 minutes, staff must take all reasonable
actions to end the restraint and seek an alternative non-physical intervention (NICE, 2015).

Staff should also consider the medical needs of an individual before and during holds. E.g., asthma, hypermobility, heart
conditions. Where children are considered as at risk of displaying challenging behaviour, staff must be informed of the
medical needs of any children they are supporting. This may be considered as part of a risk assessment.

Physical seclusion is permitted only for immediate safety risks and never as a punishment.

Unacceptable uses of force

Itisillegal to use force on a pupil for the purpose of punishment. Pupils should not be restrained in a way that affects their
airway, breathing or circulation. The use of force can be dangerous, particularly where it occurs on the ground. If a pupil is
unintentionally held on the ground, staff should release their holds or reposition into a safer alternative or standing
position as quickly as possible. Where appropriate, the pupil should receive a medical assessment and treatment for any
injuries as soon as possible. For any form of restraint, there is a risk of physical and psychological harm and it should be
avoided where possible.

Recording Incidents

Itis important that there is a detailed written report of any occasion where a hold is used as soon as practicable after the
event. It should be recorded by the staff members involved and they should endeavour to do this no later than the same
day.

Minimum requirements:

e Names of pupils and staff directly involved.

e Any relevant needs or circumstances of the pupil.

e Time, date, location and approximate duration of the intervention.

e Briefaccount of the incident, including what lead up to the incident, identified or potential triggers if known, any
preventative or deescalation strategies used, and (where relevant) what type of reasonable force was applied, the
degree of force, and details of any physical injuries sustained.

e Briefaccount of why the use of force was assessed as necessary in that instance.

e Anypostincident support, such as details of any medical treatment for injuries or other adverse impacts.



This should be recorded on CPOMs. All staff involved in a serious incident leading to a child being restrained should make
individual records from their own perspective.

All crisis incidents leading to a child being held will be reviewed by the school’s Senior Leadership Team. Learning from
the incident will be used to update pupil’s behaviour support plans and to update staff training. Where the risk-taking
behaviours may be seen to be part of a developing pattern of behaviour, a behaviour risk assessment will be undertaken.

Parents/carers will be informed of any recordable incident and will usually be offered an opportunity to discuss the
incident with the Headteacher, Senior Leadership, or member of the Inclusion Team or appropriate Class Teacher. This
should be on the same day and communicated further in writing.

Allinjuries will be recorded in accordance with the Trust’s Health and Safety Policy.
The Headteacher will make an annual (if necessary, termly) report to the Governing Body as to the recordable incidents.
Governing bodies should regularly interrogate data on restrictive interventions to ensure school leaders:

1. Identify and implement improvements to policies and practices, particularly where approaches have been used
for some time but have not been effective.

2. ldentify areas of learning and development for school staff, supporting specific departments and teachers to
improve understanding and practice.

3. Understand pupils’ repeat patterns and triggers to interrogate the effectiveness of pupils support measures,
share this information with teachers who work with those pupils to better support them and, where appropriate,
their parents, to establish a behaviour support plan or revise an existing one.

4. |dentify any disproportionate use of restrictive interventions in relation to pupils who share protected
characteristics, have SEN or other types of vulnerability.

Complaints
Any complaints or allegations about the use of force to hold or control children will be dealt with in accordance with the
Trust’s Compliments, Comments, Concerns & Complaints Procedure.

Post Incident Support
Appropriate post-incident support will be provided as set out in the guidance.

For children who have experienced a behavioural crisis the ‘Crisis Development Model’ recognises that the individual will
experience a period of ‘Tension Reduction’ as they begin to regain emotional and physical control. Itis important that
staff involved ensure that their approach re-establishes ‘Therapeutic Rapport’ with the individual.

After the incident, when all involved have regained their emotional and physical control, a ‘Restorative Conversation’ can
take place. This will help the individual to recognise the impact of their actions and any harm caused. The conversation
will also consider the steps needed to make things right and to move from managing a problem behaviour to nurturing and
repair of relationships.

Staff involved in an incident may also need time out to regain emotional and physical control and require support from
colleagues to review and reflect on the incident. Care should be taken that reflective discussions do not impact on the
accurate recording of incidents.

Staff Training
Itis the responsibility of the Headteacher to ensure that staff are fully informed of the school’s policy and understand
what authorisation entails. The Headteacher will arrange training and guidance to staff as appropriate.

Accident prevention - Using Reasonable Force in the case of children being children (i.e. non-volatile)

May be used to prevent a serious accident or incident, which does not result from child being volatile or violent. E.g. a
child swinging a tennis racket without awareness of another child, and adult intervenes physically to prevent injury to self
or another child. Must be common sense and proportionate. Must be logged.

Safe Touch - Day to day touch
To reflect a trauma informed approach, safe touch is an important part of child development, and contributes to creating
a family-based environment.

These are everyday strategies, rather than in a response to negative behaviour

. offering a hand and leading a pupil by the hand - offer a hand, don’t use force

° in Foundation, you may take a child by the hand, but don’t drag or pull them - they need to willingly come along
. ushering a pupil in a direction, if necessary, by lightly and briefly touching the shoulder or top of the back



° offer a high five or fist bump where appropriate, little pat on the shoulder - well done!
. Offer the curve of an arm or shoulder to a distressed child, in public, and make it brief.
. To give first aid.

There will be times in the curriculum where the child needs physically guiding e.g.
Handwriting, gymnastics, dance, music, technology, drama, science, arts. Keep it brief, in public and with the child’s
consent.

Determining when use of restrictive interventions is appropriate

There will be times when school staff may need to use restrictive interventions, and they should know this option may be
available to them. The decision on whether it is reasonable to use a restrictive intervention depends on the individual
circumstances of each situation.

To make this assessment, the member of staff should consider the following:

Is it necessary?

e Staff should consider whether there are other more effective, less restrictive ways to manage a situation.

e Staff should assess whether a restrictive intervention is likely to successfully reduce the relevant risks, or whether its
use would escalate the situation further or cause more harm than the behaviour itself.

* Where possible, staff should communicate with other staff members to understand any broader risks in the
environment.

Is it proportionate?

» Staff should use the least amount of force or least restrictive intervention necessary for the least amount of time
required to reduce the relevant risks.

¢ [f the intervention itself is escalating the situation, staff should reconsider their approach and attempt an alternative
strategy.

e Staff should consider the personal circumstances of the pupil such as medical conditions, special educational needs or
other vulnerabilities, their characteristics such as age and size, and must consider relevant equality implications under
the Equality Act 2010.14

Have you considered the pupil’s welfare?

e Staff should consider the impact on the pupil’s overall welfare, balanced against any actions taken. For example, pupils
who have experienced an adverse life event, with diagnosed or undiagnosed medical conditions or sensory impairments,
past trauma or neglect, communication difficulties, or other needs, may find the use of restrictive interventions
particularly distressing.

¢ Staff should seek to maintain respect for a pupil’s dignity. This may include, where possible, considering the location
and environment where any intervention is used, such as in front of their peers.

* Where possible, staff should clearly and calmly communicate to the pupil what is happening, why, and explain what the
pupil needs to do.

¢ For pupils with difficulties with speech, language and communication, or with English as an additional language, verbal
and/or non-verbal strategies should be used to ensure the pupil understands what is happening and has adequate time to
process information and respond.

¢ Staff should seek to understand how the pupil is feeling and use this information to determine whether the restrictive
intervention should be, or continue to be, applied, reduced or stopped.

This list of factors is not exhaustive, and staff should also take into account other relevant considerations. Training on the
use of restrictive interventions should equip staff to judge when it is appropriate to use restrictive interventions, including
in situations where quick decisions are needed. It should also help staff understand how to assess whether their response
is reasonable under pressure.

If an assessment has been made to use restrictive interventions, staff should be supported in their decision making.
Review
This will be reviewed by staff and Governors on an annual basis.

Next review date: September 2027

SIBNEA e e DaAte it
Chair of Governors



Positive Behaviours — We RAISE great people.

Behaviour Example
Respect Full body listening, following instructions, use of good manners, golden walking, understanding others’ views.
Aspiration Trying my best, engaging with my learning, seeking challenge, aiming high.
Integrity Telling the truth, being kind, looking after others, representing my school at all times.
Self-Belief Having a go at new things, challenging myself, asking for help, sharing my ideas.
Excellence Always following instructions, being a positive role model, taking pride in my learning.
Rewards

Verbal Praise

Actioned throughout the school: individually, whole class, groups

Class Dojo Points

All children gain Dojo Points for displaying any of our school values (as listed above) Parents across the school have access to
Class Dojo so positive behaviour rewards and messages can be shared instantly.

Friendship Cup

Nomination from any staff for children showing kindness, respect and compassion. The Friendship Cup will be awarded to a child

during the weekly Friday assembly. Friendship Cup nominations are awarded to all children and sent home with a certificate.
Names are shared weekly in the school’s newsletter.

RAISE Awards
(Afternoon ‘T’ with SLT)

A whole school assembly will be held at the end of each term, following the nominations from throughout the previous term.
Invitees from each year group are nominated to attend afternoon tea with the senior leadership team alongside their families.
Names/photographs to be displayed on dedicated board.

In addition to the above, teachers/TAs may wish to use their own reward systems within the class/year group e.g. Star of the Week and individual
behaviour charts etc according to the needs of their pupils and in line with our school values.




Levels of Behaviour
We recognise there are differing levels of behaviour which require different levels of sanctions. The lists below have been compiled collaboratively with the
children and are a guide only and are not an exhaustive list. Context of the child’s age and individual needs will discretely be taken into consideration when

applying a sanction.

Yellow Level (Low)

Orange Level (Medium)

Engaging in distractions /distracting others
Wasting time

Fiddling

Unhelpful talk

Silly noises

Calling out

Pulling faces

Not listening

Rocking on a chair
Being too loud
Running inside school

Refusing to do something
Shouting aggressively
Pushing and shoving
Swearing

Leaving the classroom without permission
Insulting behaviour

Telling lies

Rough play

Persistent low-level behaviour
Answering back to teacher
Being rude

Leaving the school without permission
Stealing

Swearing (high level)
Fighting — punching, kicking
Bullying

Racism

Theft

Using an object as a weapon
Biting

Spitting

Damaging school property

Being unkind Being disrespectful Threatening others
Littering Dangerous behaviour
Consequences

Consequences are applied in a fair, consistent, and proportionate manner. Our approach prioritises restoring relationships, supporting individuals to
reflect on their behaviour, and preventing recurrence. Sanctions are used alongside supportive strategies to ensure all members of the community feel

safe, respected, and valued.

For yellow behaviours, these will be dealt with at the teacher/teaching assistant’s discretion.
For orange behaviours, children will be given one verbal warning with a clear reminder of expectations. If orange behaviours continue after a verbal
warning, the children will be directed to relocate to a ‘partner class’. This will be indicated by the teacher/teaching assistant verbally or with a visual
resource (as appropriate). This offers the opportunity to regulate and reflect on the incident/situation where the child has become disruptive, unsafe,
disrespectful or unkind. This can be supported by a member of the Inclusion Team if this aligns with provision outlined within a support plan. A restorative
conversation takes place between the teacher/teaching assistant and child as soon as is reasonably practicable afterwards.

If a child is still unable to recover and regulate and continues to demonstrate orange and/or red behaviours, a ‘blue card’ or member of the Senior

Leadership Team (SLT) may be called for. ‘Teams’ should be called for if Safety Intervention may be required. Consequences may include loss of playtime,
internal seclusion or formal suspension. Parents and carers should be informed by telephone as soon as is reasonably practicable or face to face if nearer
the end of the day. Orange and red behaviours should be logged on CPOMs.



Behaviour Flowchart
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SEND Behaviour Flowchart

Consequences for unacceptable behaviour can follow the behaviour policy, however, the individual needs of each SEND pupil should be considered, and
reasonable adjustments should be made taking into consideration the child’s needs using a ‘stage not age’ approach. Persistent poor behaviour should
resultin an Inclusion Support Plan which understands the needs of the child remembering that many of our children will be using behaviour as a form of

communication. Understanding this communication rather than punishing it is key to making meaningful change.
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