Religious Perspectives on Health, Death, and Dying
Tori Lockler, Ph.D. 
REL 3852-001, Fall 2024
In person class days and times: MW 11:00am-12:15pm

“This course is part of the University of South Florida's General Education Curriculum. It is certified for Integrative & Applied Learning. Students enrolled in this course will be asked to participate in the USF General Education assessment effort. This will involve submitting copies of writing assignments for review via Canvas."

REL 3852 is certified as a Global Citizens course and may be used to fulfill partial requirements of the Global Citizen Awards upon successful completion of the course (final grade of B or higher).

USF official catalog course description:
This course examines the dying process through different religions. We examine societal understandings of death, what current resources are available to care for the dying, religious approaches to the dying process and death, and possibilities for a healthy approach to the dying process.

Course description
Varying religions have a wide range of beliefs and traditions regarding death and the dying process. Some religions have detailed rituals that are associated with the cleansing and treatment of the physical body immediately following death, some religions require rituals to separate the soul from the body so nefarious action cannot be taken against the person who has died, and some religions don’t believe death exists.

In this course we will examine various approaches to the dying process through the lens of different religions. We will look at the practices of care for the whole person leading up to death as well as rituals surrounding the death of the physical body. We will look at societal understandings of death, why death is feared, what current resources are available to care for the dying, religious approaches to the dying process and death, and ask whether there are other possibilities for a healthy approach to the dying process, one that allays fear.

This course is certified for Global Citizens Project and Integrative Learning High Impact Practice - Collaborative Learning

Course Objectives:
1. Provide base knowledge necessary for healthcare professionals to interact with dying patients and their families. 
2. Analyze the meaning of death and why it is feared.
3. Develop critical thinking and writing skills
4. Examine religious approaches to end of life care.
5. Based on our investigation we will gain knowledge on dying, death and funerary rituals through the lens of various world religions
6. Become aware of and able to grapple with ethical questions that arise from the healthcare profession
7. Build a vocabulary of theoretical terms as they pertain to various religions and healthcare topics 

Learning Outcomes:
Students will demonstrate the ability to:
1. Evaluate the impact of individual choices on local and global communities
2. Communicate ideas and information to diverse audiences.
3. Engage in meaningful critical reflection in required coursework.
4. Under professional oversight, students will utilize contextually-appropriate behaviors, tools, techniques, and/or dispositions.
5. Integrate discipline specific knowledge into the contextualized experience.
6. Synthesize discipline-appropriate learning via a culminating assignment.
7. Utilize collaborative skills to plan and execute a rigorous project central to the course learning outcomes, employing flexibility and internal conflict resolution as necessary. 
8. Explore how one's worldview is shaped by personal values, identity, cultural rules, and biases through the student’s ability to comprehend and adapt to ideas based on other’s perspectives.
9. Develop willingness to make individual choices that reflect concern for others.
10. Participate in research that strengthens communities and improves lives by learning about the end of life, dying and death practices in different religions so healthcare professionals can make individual choices that reflect their concern for others.
11. Students will utilize collaborative skills to plan and execute a rigorous project central to the course learning outcomes, employing flexibility and internal conflict resolution as necessary.
· Students engage group members in ways that facilitate their contributions to meetings by constructively building upon or synthesizing the contributions of others
· Students support a constructive team climate by respecting, motivating, and encouraging team members.



Requirements and Grades:
Attendance – 25 class days @2 points – Total 50 points
Participation/in class assignments – 10 @5 points – Total 50
#GEA2- Collaborative Project – Case Study Analysis made up of the following two assignments:
Presentation in class/PowerPoint or Prezi – 100 points – due date listed in schedule.
Collaborative research paper – 50 points – due date listed in schedule.
Reflection papers – 75 points – Due on dates listed in schedule below by 11:59pm the day they are due.
#GEA1 - Dialogue Decalogue self-reflection – 25 points – Due Friday 12/1/2024 by 11:59pm

Grades: The total possible number of points for the course is 350.
This course uses the +/- grading system, the scale is as follows:
A+       341-350                                               C+       271-280
A         327-340                                               C         257-270           
A-        316-326                                               C-        246-256
B+       306-315                                               D+       236-245
B         292-305                                               D         222-235
B-        281-291                                               D-        211-221          
       F         210 and below
Major textbooks:
*All readings are available on Canvas or as an e-book in the library
Bregman, Lucy. Religion, Death, and Dying: Volume 1-3. Santa Barbara, Calif: Praeger Publishers, 2010.

Bregman, Lucy. "Dying in Five Stages: Death and Emotions in Kübler-Ross and Her Influence." Pakistan Journal of Historical Studies, vol. 2 no. 2, 2017, p. 33-61. Project MUSE muse.jhu.edu/article/811922.

Fersko-Weiss, Henry. Caring for the Dying: The Doula Approach to a Meaningful Death. Newburyport, MA: Conari Press, an imprint of Red Wheel/Weiser, LLC, 2017. Print.

Frank Arthur W. The Wounded Storyteller : Body Illness and Ethics. University of Chicago Press 1995.

Gawande, Atul, author. Being Mortal : Medicine and What Matters in the End. New York :Metropolitan Books, Henry Holt and Company, 2014.

Moreman, C. (Ed.). (2017). The Routledge Companion to Death and Dying (1st ed.). Routledge. https://doi.org/10.4324/9781315723747 

Policy Matters:
Policies about disability access, religious observances, academic grievances, academic integrity and misconduct, academic continuity, food insecurity, and sexual harassment are governed by a central set of policies that apply to all classes at USF. These may be accessed at: https://www.usf.edu/provost/faculty/core-syllabus-policy-statements.aspx 
· Attendance and Participation: 
Regular attendance at all class meetings is expected and a graded component of this class.  Attendance is defined as active attendance. If you are present but not active in the course, sleeping, surfing the web, texting, or any other non-class related activities your attendance score will suffer.
Please be aware that when a student frequently misses class, it is usually in the best interest of the student to withdraw from the course and retake it the following semester.
If you miss significant parts of seven or more classes, I reserve the right to give you a “C” or lower in the class, no matter how well you do on the course assignments.
· Tardiness:
Please do not come late and/or leave early, unless it is an emergency, or something you absolutely are unable to control. (Having trouble finding a parking spot does not fit that category!) Do not schedule other activities during class time! 
Arriving late and leaving early is very interruptive. Likewise, no walking in and out of class unless it is absolutely necessary. (Answering a cell phone call that is not an emergency is not a necessity!) 
· Late Assignments:
I do not accept late assignments unless there is a compelling reason. Active military or medical emergency are examples. 
· Discussion:
Please keep on topic in group discussions. Feel free to state your opinions and disagreements with me or other classmates, using respectful discourse. Some of the issues we will discuss can be volatile. We will practice respectful discourse and try to learn from difference as well as similarity of values and experience. Above all, be supportive of your classmates.
· Academic Integrity:
You are expected to be familiar with the Academic Dishonesty and Disruption of Academic policy found in the USF 2024-2025 Undergraduate catalog: https://www.usf.edu/undergrad/students/ethics-integrity.aspx
· Student Grievance Procedures:
Students should make themselves aware of the policies and procedures associated with the grievance process according to USF System Policy 10-002.
· Incompletes: 
Incompletes for coursework will normally be given only if a student submits a written request. An “I” grade can only be awarded when a small portion of your work is incomplete and only when you are otherwise earning a passing grade in the course. See the Undergraduate Catalog for more information. 
· No Religious Activity in the Classes: 
Unless specific approval is given, students may not engage in public religious activity in the classroom, such as: proselytizing, posting/distributing religious flyers, invitations to other students to attend religious events, etc.
· Religious Observance:
Students who anticipate the necessity of being absent from class due to the observation of a major religious observance must provide notice of the date(s) to the instructor, in writing, by the second-class meeting.
· Academic Accommodations Disabilities: Students with verified disabilities are encouraged to contact me as soon as possible to arrange reasonable accommodations to assist them in the successful completion of this course.
· Sexual Misconduct/Sexual Harassment Reporting: USF is committed to providing an environment free from sex discrimination, including sexual harassment and sexual violence (USF System Policy 0-004). The USF Center for Victim Advocacy and Violence Prevention is a confidential resource where you can talk about incidents of sexual harassment and gender-based crimes including sexual assault, stalking, and domestic/relationship violence. This confidential resource can help you without having to report your situation to either the Office of Student Rights and Responsibilities (OSSR) or the Office of Diversity, Inclusion, and Equal Opportunity (DIEO), unless you request that they make a report. Please be aware that in compliance with Title IX and under the USF System Policy, educators must report incidents of sexual harassment and gender-based crimes including sexual assault, stalking, and domestic/relationship violence. If you disclose any of these situations in class, in papers, or to me personally, I am required to report it to OSSR or DIEO for investigation. Contact the USF Center for Victim Advocacy and Violence Prevention: (813) 974-5757.
· Cell Phones and Computers in Class: 
All cell phones must be turned off when you enter class and throughout the class. Do not text, check, or play with cell phones in class. They should be put away during the entire class. If you are involved in a situation where you must be available for a call (and I consider these to be rare), please let me know before class and make sure the ringer is off. No headphones/earbuds in class. No computers in class because I like to see your face rather than the back of your laptop. This is primarily a discussion course. Requests to use them for note taking must have a SAS letter of accommodations. If you bring them, please turn them off and close them during class. This is not the time or place to be checking websites or e-mail. If I find you “playing” on the computer, I will ask you to leave it at home. Likewise no reading of newspapers or other outside materials, or engaging in other distractions, such as passing notes. While I may not always point these things out, I will take points off your grade if you engage in disruptive activity.
· E-mail: Please make sure you receive e-mail on the account listed in Canvas. You will be responsible for any information I send to the class via e-mail on Canvas.
· Cancelled Classes
Please check Canvas and your e-mail for rescheduled classes or work assignments in case of cancelled class due to a hurricane or other community health emergency. In the event of an emergency, it may be necessary for USF to suspend normal operations.  During this time, USF may opt to continue delivery of instruction through methods that include but are not limited to: Canvas, Elluminate, Skype, and email messaging and/or an alternate schedule. It’s the responsibility of the student to monitor Canvas site for each class for course specific communication, and the main USF, College, and department websites, emails, and MoBull messages for important general information. 


Major Topics:
What is death
Why is there fear of death
Personal care for the dying (keeping person home) benefits to family and challenges
Religious perspectives on end of life stages
Retirement communities
Old age homes
Hospice
Death Doula


#GEA2 Global Citizens Project
Collaborative Team Project
Due dates listed in schedule
There are two options available for the group to choose from. Please choose one to complete.

Through this assignment students will cooperatively engage in research on one religion and end of life issue, dying, death, or funerary ritual.  Each of the prompts in this assignment requires students to describe those rituals surrounding the practice they have chosen in order to provide the audience with information about the intersection of that religion, the end-of-life stage, and the healthcare profession. Using case studies students will work together to present the religious perspective on that end of life, dying, death or funerary ritual. The students will present the case study describing the end of life, dying, death, or funerary practice being evaluated (for example, a Hindu practitioner dying in a U.S. hospital, what religious practices that dictate end of life decisions should a healthcare professional be familiar with) and work together to decide what religious practices the healthcare team or community group need to know and how best to provide the support and care for the patient. 
The prompts require student’s self-awareness as they explore their worldview and how it is shaped by their personal values, identity, cultural rules and biases so they are able to help the audience be self-aware and relate to the issues more objectively.
1. Presentation for hospital staff:
Your company has been tasked with putting together a presentation for healthcare professionals that work dominantly in a hospital setting providing information about the importance of religious rituals and practices related to end-of-life care. The goal is to help healthcare professionals become more aware of varying religious practices to increase their willingness to make individual choices that reflect concern for the individual religious practitioner in that end-of-life stage. 
2. Community Healthcare Dialogue 
You are tasked with facilitating a dialogue between healthcare practitioners and the local community regarding religious approaches to end-of-life issues that are not being handled sensitively by the local healthcare community. The goal of the dialogue is to provide solutions that are respectful of the religious practitioner as well as actionable in a healthcare setting. 
The GCP Assignment will be graded based on the student’s ability to describe the various aspects of the values and beliefs of the global and cultural system chosen for the prompt. The information should briefly include the way the issue is/is not currently addressed. Additionally, students should approach the topic with respect and objectivity. This demonstrates the student has reflected on their own beliefs, values, cultural rules and biases and are prepared to discuss another’s values without dismissal. Finally, the GCP Assignment will be graded on standards of good academic writing. Please use 12 pt. font, double space, use citations where necessary, and edit the assignment well.  

The teams will meet outside of class throughout the semester. The students will research the topic and discuss the problem as a team to sharpen their skills by gaining insight from one another. 

Students will have a Google Doc (shared with Instructor) that must be used to engage in ongoing dialogue about the progress of the assignment, including meeting notes and ongoing conversation in group. This allows the Instructor to see the way the group is interacting, i.e. contribution is equitable, teams are motivational, and research is cooperative and constructive.

The team must provide a case study to present to the class and projects will be presented in class and graded according to the rubric listed below. 
Collaborative Project rubric:
The group presentations will be graded according to: 
a) a clear and concise presentation
b) use of imaginative charts, illustrations, power point, etc. to hold class attention
c) highlights the important points of the project research using the tools developed in the academic field of religious studies
d) suggests themes and ideas to invite further discussion on civic engagement 
e) an imaginative class exercise that gets everyone involved in discussion and furthers our understanding of the issues in the text. (This may not be a crossword, word search, or anything that is not interactive).

Research Paper – Due with the collaborative project
At the end of the project students will submit their presentation in the form of a Power Point or Prezi and a 5-7 page research paper, created collaboratively, which will include an assessment of their collaborative experience as well as self-analysis. 

Your research paper is based on the research compiled in your collaborative project. It should be 5-7 pages (not including your cover page and bibliography) and is worth 50 points. The paper should be 12 pt. font, double-spaced and follow all standards of good academic writing. You must cite your sources and edit your paper. You must have at least 3 scholarly sources (individually) – Scholarly sources should come from the USF Library, Online Library Search Engine, or the Inter-Library Loan Program only.
The research paper should not mirror only the information provided in the collaborative assignment. This assignment is to articulate the research, analysis, and individual unique perspective on the material researched. Your group should discuss aspects of the work you all completed. The paper should be representative of the case study, research, analysis, recommendations for the audience (either Hospital Staff or Community Dialogue group) and concluding findings.
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HIP Collaborative Presentation
The rubric below will be used for the collaborative oral presentation
	Criteria
	Ratings: Criteria Embedded Throughout Curriculum

	
	Novice
	Developing
	Proficient

	Communication: Students will produce well-organized, well- developed statements that reflect appropriate use of language to clearly present specific ideas/concepts to distinct audiences.
	· Student demonstrates minimal attention to context, audience, purpose, and to the assigned task.
· Student uses appropriate and relevant content to develop simple ideas in some part of the assignment.
· Student attempts to use a consistent system for basic organization and presentation.
· Student demonstrates an attempt to use sources to support ideas and uses language that sometimes impedes meaning because of errors in usage.
	· Student demonstrates an adequate understanding of context, audience, and purpose and to the assigned task.
· Student uses appropriate and relevant content to explore and develop ideas throughout most of the assignment.
· Student demonstrates fairly consistent use of important conventions such as organization, content, presentation, and style.
· Student demonstrates use of credible and relevant sources to support ideas and uses straightforward language that generally conveys meaning to audience with some errors.
	· Student demonstrates a thorough understanding of context, audience, and purpose and to the assigned task.
· Student uses appropriate, relevant, and compelling content to illustrate mastery of the subject.
· Student demonstrates detailed attention to and successful execution of a wide range of conventions to an assignment.
· Student demonstrates skillful use of high-quality, credible, and relevant sources to develop ideas and uses graceful language that skillfully communicates meaning to audience with very few, if any, errors.

	Critical and Analytical Thinking: Students will comprehensively explore issues, ideas, artifacts, and events before accepting or formulating opinions or conclusions.
	· Student states problem to be considered without clarification or description.
· Student gathers information without interpretation/evaluation; viewpoints of experts are taken as fact without question.
· Student demonstrates some awareness of assumptions and begins to identify some contexts when presenting a position.
· Student expresses a position that is simplistic and obvious and reaches a conclusion that is inconsistently tied to some of the information discussed/presented.
	· Student identifies problem to be considered critically, but description has some omissions or needs additional clarity.
· Student gathers information that is mostly appropriate to develop a coherent analysis or synthesis. The viewpoints of experts are subject to questioning.
· Student questions assumptions and identifies several relevant contexts (sides of an issue) when presenting a position.
· Student considers opposing viewpoints when formulating a logical conclusion that is tied to appropriate information.
	· Student states an issue or problem clearly and comprehensively, providing all relevant information for full understanding
· Student takes information from sources with enough interpretation/evaluation to develop a comprehensive analysis or synthesis. The viewpoints of experts are questioned thoroughly.
· Student thoroughly analyzes assumptions and carefully evaluates the relevance of contexts when presenting a position, taking into consideration the complexities of an issue.
· Student formulates a logical conclusion that reflects her/his ability to place evidence and perspectives discussed in priority order.

	Problem Solving: Students will design, evaluate, and implement a strategy to answer open-ended questions or achieve desired goals.
	· Student demonstrates a limited ability to identify a problem statement or related contextual factors.
· Student identifies approaches for solving the problem that do not apply to the specific context.
· Student proposes a solution/hypothesis that is vague and difficult to evaluate.
· Student provides a superficial solution that is implemented in a manner that does not directly address the problem statement
· Student reviews results superficially with no consideration of need for further work.
	· Student demonstrates the ability to construct a problem statement with evidence of most relevant contextual factors.
· Student identifies multiple approaches to solve a problem, only some of which apply within a specific context.
· Student proposes a solution/hypothesis that indicates comprehension of the problem.
· Student provides a solution that is adequate and address multiple contextual factors of the problem.
· Student reviews results relative to the problem with some consideration of need for further work.
	· Student demonstrates the ability to construct a clear and insightful problem statement with evidence of all relevant contextual factors.
· Student identifies multiple approaches to solve a problem that apply within a specific context.
· Student proposes multiple solutions/ hypotheses that indicate insightful comprehension of the problem.
· Student provides a solution that is insightful and elegant and implements the solution in a manner that thoroughly addresses multiple contextual factors of the problem.
· Student thoroughly reviews results relative to the problem with specific consideration of need for further work.



	Ratings: Criteria Targeted at One Point in Time

	
	Needs Improvement
	Satisfactory
	Exceeds Expectations

	Integrative and Applied Learning: Students will make connections among ideas and experiences to synthesize and transfer learning to new, complex situations within and beyond the classroom.
	· Student identifies connections between life experiences and academic knowledge and ideas perceived as similar and related to her/his own interests.
· Student presents examples/facts/theories from one academic field of study when prompted.
· Student uses skills and knowledge in a basic way in new situations.
· Student fulfills assignments in an appropriate form.
· Student describes self-performance with general descriptors of success and failure.
	· Student effectively selects and develops examples of life experiences from a variety of contexts to
illuminate concepts/theories/frameworks of field of
study.
· Student independently adapts and applies skills/abilities/theories/methodologies from more than one field of study.
· Student uses skills and knowledge in one situation in a new situation to contribute to solve and understand problems.
· Student communicates appropriately and connects content and form in a basic way, demonstrating awareness of purpose and audience.
· Student evaluates changes in her/his learning over time, recognizing different contextual factors.
	· Student meaningfully synthesizes connections among experiences outside of the formal classroom
to deepen understanding of fields of study and to
broaden her/his own points of view.
· Student independently creates wholes out of multiple parts or draws conclusions by combining examples, facts, or theories from more than one field of study
or experience.
· Student independently adapts and applies skills/ abilities/theories/methodologies to solve difficult problems or explore complex issues in original ways.
· Student communicates strategically and in a way that enhances meaning, making clear the
interdependence of language and meaning, thought, and expression.
· Student envisions a future self, building on past experiences that have occurred across multiple and
diverse contexts.



Reflection Papers - 5 points each
For each reflection paper students will be required to answer in at least 250 words (no maximum word requirement), being sure to quote/cite the primary course text that the reading is based on in at least one area of every 250-word student reflection paper. While all reflection papers will require students to engage with the required text and our class discussions, you may cite additional scholarly sources in these responses, too, if you would like. Please, don’t use/cite Wikipedia. Scholarly sources should come from the USF Library, Online Library Search Engine, or the Inter-Library Loan Program only.
Ten reflection papers have a due date on the schedule. Five reflection papers will be done through in class writing exercises.

#GEA1_Dialogue and Self-Reflection – 25 points - Due 12/6/24 by 11:59pm

Students will engage in reflection about academic dialogue, awareness, understanding, and respect for varying values arising from engagement with religion. They will gain the ability to practice respectful discourse learning from differences as well as similarity of values and experience.  Students will increase their capacity to be supportive of their classmates, which will extend to the larger outside community.
 
The assignment through which students will demonstrate their understanding is as follows:
To complete this assignment you must seriously look at your growth this semester and how the course, and exposure to various religious perspectives on end of life, dying, death and funerary practices, helped you understand individuals different from you in a new way. How has that knowledge reinforced your willingness to do further research to strengthen communities and improve lives by making choices that reflect concern for others?
 
Using the discussion of and experiences with academic dialogue this semester, trace your journey through the semester highlighting the major values you began the semester with, why you held those values, and now at the end of the semester if those values are the same, why or why not.
Second, express values you have come in contact with this semester that do not align with your own. What about the values competed with yours? What tactics did you use to not dismiss these values? What approach did you use to gain awareness, understanding, and respect for these values? 
Finally, what lessons have you learned about acceptance of disparate values that you can pass on to others?
This paper shall be 2-4 pages double-spaced, Times New Roman, 1” margins, size 12 font. This paper needs to show clear and focused description of the journey throughout the semester. It needs to show critical reflection of student’s own changing understanding of various religious traditions and healthcare practices. The paper needs to have effective organization, concrete and precise language, and be well edited.  

Rubric for all written assignments throughout the semester
	Criteria
	Ratings: Criteria Embedded Throughout Curriculum

	
	Novice
	Developing
	Proficient

	Communication: Students will produce well-organized, well- developed statements that reflect appropriate use of language to clearly present specific ideas/concepts to distinct audiences.
	· Student demonstrates minimal attention to context, audience, purpose, and to the assigned task.
· Student uses appropriate and relevant content to develop simple ideas in some part of the assignment.
· Student attempts to use a consistent system for basic organization and presentation.
· Student demonstrates an attempt to use sources to support ideas and uses language that sometimes impedes meaning because of errors in usage.
	· Student demonstrates an adequate understanding of context, audience, and purpose and to the assigned task.
· Student uses appropriate and relevant content to explore and develop ideas throughout most of the assignment.
· Student demonstrates fairly consistent use of important conventions such as organization, content, presentation, and style.
· Student demonstrates use of credible and relevant sources to support ideas and uses straightforward language that generally conveys meaning to audience with some errors.
	· Student demonstrates a thorough understanding of context, audience, and purpose and to the assigned task.
· Student uses appropriate, relevant, and compelling content to illustrate mastery of the subject.
· Student demonstrates detailed attention to and successful execution of a wide range of conventions to an assignment.
· Student demonstrates skillful use of high-quality, credible, and relevant sources to develop ideas and uses graceful language that skillfully communicates meaning to audience with very few, if any, errors.

	Critical and Analytical Thinking: Students will comprehensively explore issues, ideas, artifacts, and events before accepting or formulating opinions or conclusions.
	· Student states problem to be considered without clarification or description.
· Student gathers information without interpretation/evaluation; viewpoints of experts are taken as fact without question.
· Student demonstrates some awareness of assumptions and begins to identify some contexts when presenting a position.
· Student expresses a position that is simplistic and obvious and reaches a conclusion that is inconsistently tied to some of the information discussed/presented.
	· Student identifies problem to be considered critically, but description has some omissions or needs additional clarity.
· Student gathers information that is mostly appropriate to develop a coherent analysis or synthesis. The viewpoints of experts are subject to questioning.
· Student questions assumptions and identifies several relevant contexts (sides of an issue) when presenting a position.
· Student considers opposing viewpoints when formulating a logical conclusion that is tied to appropriate information.
	· Student states an issue or problem clearly and comprehensively, providing all relevant information for full understanding
· Student takes information from sources with enough interpretation/evaluation to develop a comprehensive analysis or synthesis. The viewpoints of experts are questioned thoroughly.
· Student thoroughly analyzes assumptions and carefully evaluates the relevance of contexts when presenting a position, taking into consideration the complexities of an issue.
· Student formulates a logical conclusion that reflects her/his ability to place evidence and perspectives discussed in priority order.

	Problem Solving: Students will design, evaluate, and implement a strategy to answer open-ended questions or achieve desired goals.
	· Student demonstrates a limited ability to identify a problem statement or related contextual factors.
· Student identifies approaches for solving the problem that do not apply to the specific context.
· Student proposes a solution/hypothesis that is vague and difficult to evaluate.
· Student provides a superficial solution that is implemented in a manner that does not directly address the problem statement
· Student reviews results superficially with no consideration of need for further work.
	· Student demonstrates the ability to construct a problem statement with evidence of most relevant contextual factors.
· Student identifies multiple approaches to solve a problem, only some of which apply within a specific context.
· Student proposes a solution/hypothesis that indicates comprehension of the problem.
· Student provides a solution that is adequate and address multiple contextual factors of the problem.
· Student reviews results relative to the problem with some consideration of need for further work.
	· Student demonstrates the ability to construct a clear and insightful problem statement with evidence of all relevant contextual factors.
· Student identifies multiple approaches to solve a problem that apply within a specific context.
· Student proposes multiple solutions/ hypotheses that indicate insightful comprehension of the problem.
· Student provides a solution that is insightful and elegant and implements the solution in a manner that thoroughly addresses multiple contextual factors of the problem.
· Student thoroughly reviews results relative to the problem with specific consideration of need for further work.


	Ratings: Criteria Targeted at One Point in Time

	
	Needs Improvement
	Satisfactory
	Exceeds Expectations

	Integrative and Applied Learning: Students will make connections among ideas and experiences to synthesize and transfer learning to new, complex situations within and beyond the classroom.
	· Student identifies connections between life experiences and academic knowledge and ideas perceived as similar and related to her/his own interests.
· Student presents examples/facts/theories from one academic field of study when prompted.
· Student uses skills and knowledge in a basic way in new situations.
· Student fulfills assignments in an appropriate form.
· Student describes self-performance with general descriptors of success and failure.
	· Student effectively selects and develops examples of life experiences from a variety of contexts to
illuminate concepts/theories/frameworks of field of
study.
· Student independently adapts and applies skills/abilities/theories/methodologies from more than one field of study.
· Student uses skills and knowledge in one situation in a new situation to contribute to solve and understand problems.
· Student communicates appropriately and connects content and form in a basic way, demonstrating awareness of purpose and audience.
· Student evaluates changes in her/his learning over time, recognizing different contextual factors.
	· Student meaningfully synthesizes connections among experiences outside of the formal classroom
to deepen understanding of fields of study and to
broaden her/his own points of view.
· Student independently creates wholes out of multiple parts or draws conclusions by combining examples, facts, or theories from more than one field of study
or experience.
· Student independently adapts and applies skills/ abilities/theories/methodologies to solve difficult problems or explore complex issues in original ways.
· Student communicates strategically and in a way that enhances meaning, making clear the
interdependence of language and meaning, thought, and expression.
· Student envisions a future self, building on past experiences that have occurred across multiple and
diverse contexts.





Tentative Schedule:
Week One:
8/26/2024	Welcome, Introduction, Syllabus

8/28/2024	What do we mean by religious perspectives?
		How do we study religion? Why should we study death? 
Reading:	In The Routledge Companion to Death and Dying 
Chapter 37 “Defining Death,” by James L. Bernat 

Week Two:
9/2/2024	No Class – Labor Day Holiday

9/4/2024	Getting into the meaning of death – definitions of death
Reading:	In The Routledge Companion to Death and Dying 
Chapter 38 “The Death Awareness Movement,” by Lucy Bregman
Chapter 39 “Conceptual Approaches to understanding the dying process,” by Kenneth Doka
Due:		Reflection paper #1

Week Three:
9/9/2024	Death & Death Studies today
		EKR
Reading:	“Dying in Five Stages: Death and Emotions in Kubler-Ross and Her Influence,” by Lucy Bregman


9/11/2024	Old age and the monetization of illness and death
		Fear and awareness
Reading:	Being Mortal by Atul Gawande – Intro-Chap 3
		Narrative Medicine by Rita Charon – Chapter 1-3
Due:	Reflection paper #2

Week Four:
9/16/2024	Old age and the monetization of illness and death
		Fear and awareness
Reading:	Being Mortal by Atul Gawande – Chap 4-6
		Narrative Medicine by Rita Charon – Chap 3-5

9/18/2024	Medicalization/colonization of the body
		Hope for the future 
Reading:	Being Mortal by Atul Gawande – Chap 4-6
		Narrative Medicine by Rita Charon – Chap 4-5
Due:		Reflection paper #3

Week Five:
9/23/2024	Bodily autonomy and body as a stranger
	Documentary
Reading:	Wounded Storyteller: Body, Illness, and Ethics by Arthur Frank – Chap 1-3 
Being Mortal by Atul Gawande – Chap 7-Epilogue

9/25/2024 	Bodily autonomy and body as a stranger
Reading:	Wounded Storyteller: Body, Illness, and Ethics by Arthur Frank – Chap 1-3 
Being Mortal by Atul Gawande – Chap 7-Epilogue 
Due:		Reflection paper #4

Week Six:
9/30/2024 	Bodily autonomy and shifting identity, and illness narratives
Reading:	Wounded Storyteller: Body, Illness, and Ethics – Chap 1-3 & 7

10/2/2024	Illness and assisted suicide
Reading:	In Routledge Companion to death and dying
		Chap 42 “Assisted Dying” by Paul Badham
Chap 43 “Psychopathology, existential choice, or religious/cultural influences” by Mark M. Leach & Frederick T.L. Leong
Due:		Reflection paper #5

Week Seven:
10/7/2024	Illness and assisted suicide
	Documentary
Reading:	In Routledge Companion to death and dying
		Chap 42 “Assisted Dying” by Paul Badham
Chap 43 “Psychopathology, existential choice, or religious/cultural influences” by Mark M. Leach & Frederick T.L. Leong

10/9/2024 	Illness, assisted suicide, and the future
Due:		Reflection paper #6

Week Eight:
10/14/2024 	Hinduism - Old age, end of life care, death rituals, funeral rituals
Due:		Collaborative Project – Hinduism End of life care – Case Study
Reading:	Case Study provided by group

10/16/2024	Hinduism 
Reading: 	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
Chapter 7 “Grieving Tradition in a New Land: Hindu Death and Dying Rituals in America,” by Kyoko Murata
In Religion, Death and Dying: Volume 3: Bereavement and Death Rituals
	Chapter 8: “Death is not final: Attitudes toward Dying, Death, and Medicalization among American Hindus,” by Lola Williamson

Week Nine:
10/21/2024	Buddhism
Due:		Collaborative Project – Buddhism End of Life care - Case Study
Reading:	Case Study provided by group

10/23/2024	Buddhism - Old age, end of life care, death rituals, funeral rituals
Reading: 	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
Chapter 8 “The Great Matter of Life and Death: Death and Dying Practices in American Buddhism,” by Jeff Wilson
In Religion, Death and Dying: Volume 3: Bereavement and Death Rituals
Chapter 9: “Death and Buddhist Perspectives in America,” by Eve Mullen

Week Ten:
10/28/2024	Judaism 
Due: 		Collaborative Project – Judaism End of life care
Reading: 	Case Study provided by group

10/30/2024	Judaism - Old age, end of life care, death rituals, funeral rituals
Reading: 	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
Chapter 2 “Grief and the Rituals Surrounding Death: A Jewish Approach,” by Rebecca Alpert
In Religion, Death and Dying: Volume 3: Bereavement and Death Rituals
Chapter 5: “Jewish Perspectives on Death and Dying,” by Elliot N. Dorff
Due:		Reflection Paper #7

Week Eleven:
11/4/2024	Christianity
Due:		Collaborative Project – Christianity –End of life care
Reading: 	Case study provided by group

11/6/2024	Christianity - Old age, end of life care, death rituals, funeral rituals
Reading: 	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
Chapter 3 “The Rituals for Dying, Death, and Bereavement among Roman Catholics and Eastern Orthodox Christians,” Regina A. Boisclair --
Chapter 4 “Protestantism and Death Rituals,” Glenn H. Asquith Jr. –
Week Twelve:
11/11/2024	No Class – Veterans Day Holiday

11/13/2024	Islam 
Due:		Collaborative Project – Islam end of life care – case study
Reading:	Case study provided by group

Week Thirteen:

11/18/2024	Islam - Old age, end of life care, death rituals, funeral rituals
Reading:	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
Chapter 6 “When Death Occurs: Islamic Rituals and Practices in the United States,” by Gisela Webb --
In Religion, Death and Dying: Volume 3: Bereavement and Death Rituals
Chapter 7: “North American Muslim Perspectives on Death and Dying”, by Amir Hussain 

11/20/2024	Memorialization of the dead – Cemeteries, funerals, digital remembrances
Reading:	In Routledge Companion to death and dying
		Chap 51 “Mortuary archaeology” by Zoe Crossland & J. Suzi Wilson
		Chap 26 “The American cemetery” by Albert N. Hamscher
		Chap 29 “Digital Memorials” by Candi K. Cann

Week Fourteen:
11/25/2024	Cemeteries, funerals, space and place
Reading:	In Religion, Death and Dying: Volume 1: Perspectives on Death and Dying
		Chapter 1 “Funeral and Mourning Rituals in America: Historical and Cultural 
Overview,” by Kathleen Garces-Foley
Due:		Reflection paper #8

11/27/2024	No Class – Thanksgiving Holiday

Week Fifteen:
12/2/2024	Hospice and Doulas
Illness, Palliative care, and death
Reading:	In Routledge Companion to death and dying
Chap 41 “A ‘good death’ in hospice palliative care” by Harold Coward & Elizabeth Causton
In Religion, Death and Dying: Volume 3: Bereavement and Death Rituals
Chap 2 “Knowledge-Seeking Wisdom: Health Care Professionals, Religion and End-of-Care” by Aaron Klink
Reading:	Caring for the Dying: The Doula Approach to a Meaningful Death by Henry Fersko-Weiss
Due:		Reflection paper #9

12/4/2024 	What is a “good” death? 
Reading:	Caring for the Dying: The Doula Approach to a Meaningful Death by Henry Fersko-Weiss
What do we want death to look like?
Due:		Reflection paper #10
Due:		#GEA1 – Dialogue and Self-Reflection by Friday, 12/6 at 11:59pm


