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At Eden Park, we believe that background should never define a child’s future.
Our ambition is simple but powerful:

How well-off your family are will no longer determine how well our children do at our school.
We are committed to ensuring that disadvantaged pupils achieve at least as well as, and often better than, their peers. Every adult in the school plays a role in achieving this.
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	337

	Proportion (%) of pupil premium eligible pupils
	36%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2026
2026-2027
2027-2028

	Date this statement was published
	12th November 2025

	Date on which it will be reviewed
	12th November 2026

	Statement authorised by
	Adele Clayton - Headteacher

	Pupil premium lead
	Hayley McCrum – Assistant Headteacher

	Governor / Trustee lead
	Vanessa Dunn - Governor


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£169,680 

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year
	£169,680


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
At Eden Park Primary and Nursery School, we are deeply committed to ensuring every child, regardless of background or circumstance, achieves success and flourishes personally and academically.
Our Pupil Premium strategy aims to remove barriers to learning, raise aspirations and broaden horizons for disadvantaged pupils, ensuring they access the same rich curriculum and opportunities as their peers.
We believe that all children can achieve excellence when they are known, valued and supported through high-quality teaching, precise intervention, and inclusive enrichment experiences.
Our approach combines the EEF’s tiered model of high-quality teaching, targeted academic support and wider strategies with a robust monitoring system aligned to the Ofsted Education Inspection Framework (EIF, November 2025), particularly the new Inclusion evaluation area.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Variability in progress and attainment, particularly in reading, writing, and maths.

	2
	Social, emotional, and wellbeing barriers affecting readiness to learn.

	3
	Limited access to enrichment and cultural experiences beyond the local community.

	4
	Attendance below the whole-school average in a small number of cases.

	[bookmark: _Toc443397160]5
	Lower aspirations and self-belief, particularly among older pupils.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved attainment and progress for disadvantaged pupils across reading, writing and maths.
	Disadvantaged pupils make progress in line with or exceeding national averages; the attainment gap continues to narrow each term.

	Strengthened pupil voice and self-belief through visible celebration of achievements.
	Case studies demonstrate sustained progress and confidence; pupils can articulate their learning journey.

	Increased participation in enrichment and extra-curricular opportunities.
	100% of disadvantaged pupils attend at least one enrichment or extra-curricular activity each term. Participation tracked and subsidised.

	Improved attendance and engagement.
	Attendance for disadvantaged pupils remains at or above 95%

	Enhanced staff understanding of barriers and effective strategies.
	Inclusion Lead and SLT reviews show all staff can articulate barriers and planned interventions for disadvantaged pupils.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching 
Budgeted cost: £65,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Ongoing CPD for staff on adaptive teaching, feedback and metacognition.
	EEF identifies high-quality teaching as the most significant driver for improving outcomes for disadvantaged pupils. Metacognition and feedback approaches have high impact for low cost.
	1, 5

	Professional development in reading fluency and vocabulary (in partnership with Belinda? and Hertfordshire Fluency Project).
	EEF evidence shows that reading comprehension and oral language interventions lead to +6 months progress on average.
	1, 5

	Continued implementation of Mastery Maths supported by White Rose Maths and peer coaching.
	EEF Mastery Learning Toolkit notes consistent positive impact on progress, especially when linked to professional dialogue and lesson study.
	1

	Lesson visits and coaching by SLT and Inclusion Lead to ensure consistency and equity in classroom practice.
	Ofsted EIF (2025) emphasises inclusion and consistency in quality of education as key indicators of effectiveness.
	1, 5

	Inclusion Lead based in one phase each half term to monitor pupil experience and support teachers in making adaptive adjustments.
	EEF’s Implementation Guidance advocates for ongoing review and support to maintain fidelity and impact of strategies.
	1, 2, 5



Targeted academic support 
Budgeted cost: £80,000 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Structured interventions in phonics, reading fluency, writing and maths, led by teachers and HLTAs using diagnostic assessment.
	EEF Toolkit shows one-to-one and small-group tuition have strong positive effects on attainment (+4–5 months progress).
	1

	Termly progress meetings where teachers, SLT and Inclusion Lead review data, identify barriers and plan small, achievable targets.
	EEF Implementation Guide and Ofsted EIF (2025) both emphasise early identification and responsive teaching as key to equity.
	1, 2

	Case studies following one disadvantaged pupil per year group to track individual journeys, outcomes and personal development.
	EEF “Putting Evidence to Work” recommends qualitative impact evaluation to complement quantitative data.
	1, 2, 5

	Daily teacher-led monitoring of disadvantaged pupils’ progress and immediate feedback to close learning gaps.
	EEF Feedback strand – high impact for low cost; promotes responsive teaching.
	1

	Deployment of Inclusion Lead and SENDCo to co-plan and monitor interventions for children with overlapping needs.
	DfE and Ofsted EIF (2025) emphasise inclusion and SEND alignment within the pupil premium strategy.
	1, 2, 5



Wider strategies 
Budgeted cost: £70,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Family engagement and workshops supporting reading and wellbeing at home.
	EEF Toolkit shows parental engagement can add +4 months progress on average when effectively implemented.	
	2, 3, 5

	Targeted pastoral support, mentoring and early help through the Inclusion and Pastoral Teams.
	EEF Social and Emotional Learning approaches have an average impact of +4 months’ progress and improve wellbeing.
	3

	Subsidised enrichment, clubs, trips and residentials to broaden pupils’ cultural capital.
	Ofsted EIF (2025) and EEF both highlight the importance of access to enrichment in developing cultural capital and aspiration.
	3

	Termly Cultural Capital Reviews led by Inclusion Lead to monitor participation and impact of enrichment for disadvantaged pupils.
	Ofsted EIF (2025) “Inclusion” evaluation area – equitable access to opportunities beyond the classroom is a key focus.
	3

	Attendance monitoring and intervention plans led by Attendance Officer and SLT.
	DfE guidance on improving attendance and EEF evidence show
	4



Total budgeted cost: £215,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
1. How performance has been assessed
We used a combination of national and school-based evidence to evaluate outcomes for disadvantaged pupils (Ever6 / Pupil Premium) in 2024–25:
• National / statutory data and publications
· The phonics screening check for Year 1 found Ever6 pupils outperformed non-Ever6 pupils by 6 percentage points.

· EYFS GLD data. The EYFS DfE comparison shows the gap is closing between FSM-eligible children and regional/national averages. The report showed that in 2024-2025 our disadvantaged pupils outperformed their peers and the regional/national averages. 
• Summative and statutory-style school assessments
· Termly summative teacher assessments and end-of-year subject judgements in reading, writing and maths. These are triangulated with NFER-style assessments and internal standardised checks to validate teacher judgements.
· Phonics screening results for Year 1.
• Formative assessment and daily monitoring
· Daily in-class checks, small-group progress notes, intervention baselines and end-point reviews. Teachers record short-term targets and immediate feedback actions.
• Wider school data and monitoring systems
· Attendance records, pastoral records, behaviour incident logs, engagement in enrichment offers, and participation rates in clubs and trips.
· Inclusion Lead and SLT monitoring notes from learning walks, lesson observations and half-termly phase reviews.
· Case-study evidence following one disadvantaged pupil per year group (used qualitatively to illustrate progress and barriers).

2. Summary of outcomes 
Below are the key attainment figures and gaps using the school’s own data sources.
Early Years (EYFS)

• EYFS GLD: Ever6 pupils achieved +7% vs non-Ever6 pupils 
• DfE comparison: children eligible for free school meals show a +20.0-percentage point difference compared with regional averages (and +18.5 ppt vs national averages). 

Interpretation: strong Early Years practice; disadvantaged children performed very well in the early years relative to the whole cohort and against reginal and national averages. 
Phonics (Year 1)
• Phonics pass (school data): Ever6 92% vs All 86% (Ever6 outperforming by 6 percentage points).
Interpretation: excellent phonics outcomes for disadvantaged pupils; RWI investment is demonstrating impact here.
Key Stage / Year-group outcomes (reading, writing and maths)

Reading (Ever6 vs Non-Ever6; gap = Ever6 minus Non-Ever6):
• Year 1: 50% vs 55% → gap -5%
• Year 2: 59% vs 76% → gap -26%
• Year 3: 38% vs 72% → gap -34%
• Year 4: 57% vs 80% → gap -23%
• Year 5: 55% vs 83% → gap -28%
• Year 6: 62% vs 83% → gap -21%
Writing (Ever6 vs Non-Ever6; gap):
• Year 1: 40% vs 52% → gap -12%
• Year 2: 29% vs 52% → gap -23%
• Year 3: 19% vs 56% → gap -37%
• Year 4: 35% vs 73% → gap -38%
• Year 5: 50% vs 67% → gap -17%
• Year 6: 67% vs 86% → gap -19%
Maths (Ever6 vs Non-Ever6; gap):
• Year 1: 20% vs 61% → gap -41%
• Year 2: 65% vs 76% → gap -11%
• Year 3: 44% vs 72% → gap -28%
• Year 4: 61% vs 80% → gap -19%
• Year 5: 64% vs 83% → gap -19%
• Year 6: 67% vs 83% → gap -26%
Attendance and engagement
• Attendance for disadvantaged pupils improved to approximately 93% (school review Dec 2024), broadly in line with national averages but below the aspiration of 95%. Persistent absence remains a focus for a small number of disadvantaged pupils.
Wider indicators (behaviour and wellbeing)
• Pastoral indicators show an increased uptake of SEMH support: around 51% of pupil premium children received school-based emotional support at points during the year. Behavioural incidents reduced in classes where TIS-informed strategies were implemented; pastoral support provision increased.
3. Comparison to non-disadvantaged pupils and national context
• The school’s internal comparisons (Ever6 vs Non-Ever6) show consistently wider gaps in Key Stage 1/2, especially in Years 2–4 in reading and writing and Years 1 and 3 in maths. These are substantial in places (e.g. writing gaps up to around -38%, maths Year 1 gap -41%).
• In EYFS and Year 1 phonics, disadvantaged pupils are performing strongly relative to the whole cohort, showing the strength of early reading and phonics provision.
• Where available, DfE regional and national comparisons (EYFS note) indicate that disadvantaged pupils outperform their peers within their cohort and regional and national averages. 
A cautious note: cohorts differ year to year, and some year groups are small. National disruption to learning in earlier years (Covid-19) will have affected individual pupils unevenly; we therefore triangulate national-style measures with formative and teacher assessment data.

4. What the school’s data and observations show about barriers to progress
From summative and formative assessment, monitoring and pastoral records we identify recurring barriers:
• Gaps in vocabulary and reading fluency that limit comprehension and independent learning in Years 2–4.
• Early maths knowledge gaps, especially in number fluency, affecting reasoning tasks in Years 1 and 3.
• Attendance and readiness to learn: while attendance improved, a group of disadvantaged pupils with lower attendance continue to miss crucial teaching input.
• SEMH and home factors: a significant proportion of disadvantaged pupils require pastoral or family support to be able to engage consistently with learning.
• Access to cultural capital: limited out-of-school experiences reduces background knowledge which affects curriculum access.

5. Are we on target to achieve the intended outcomes?
Partially.
• The strategy’s early years and phonics aims are being met. EYFS GLD and Year 1 phonics results are strong for disadvantaged pupils and demonstrate successful early intervention and effective RWI implementation.
• Reading improvements in later key stages are uneven. Year 6 reading shows a much smaller gap than other year groups (internal cohort figures show Year 6 Reading gap as small), indicating that targeted support in upper KS2 can be effective.
• Writing and maths show more persistent gaps across several year groups. These areas require intensified, high-fidelity intervention and adaptation of classroom practice.
• Attendance and pastoral aims have made positive progress (attendance improved to c.93%; pastoral provision expanded), but the 95% target has not yet been met for disadvantaged pupils.
• Enrichment access has been increased through subsidised provision and improved participation monitoring, but we need robust impact measures to show the effect on aspiration and attainment.

6. Analysis: what has worked well
• Early Years and phonics provision (RWI, targeted early language) — strong impact resulting in robust EYFS GLD and Year 1 phonics pass rates for disadvantaged pupils.
• Investment in CPD (reading fluency, TIS training, mastery maths) — staff report improved pedagogical knowledge and lesson observation evidence shows stronger classroom practice.
• Pastoral expansion and TIS model — more pupils receive timely SEMH support; behaviour incidents decreased where interventions are in place.
• Targeted small-group interventions and HLTA deployment — where interventions are well matched and delivered with fidelity they show measurable short-term gains.
• Inclusion of enrichment and cultural capital — subsidised offers have improved access and pupil engagement in extracurricular activities.

7. Analysis: what is not working well (or needs refinement)
• Persistent and substantial attainment gaps in KS1 and lower KS2 — the present mix of interventions has not closed gaps equitably across all year groups; some interventions lack demonstrable, sustained impact at scale.
• Variability in intervention fidelity — impact varies between classes; not all interventions have consistent baseline/mid/end measures recorded. This reduces our ability to judge cost-effectiveness precisely.
• Data presentation and rapid access to impact — while there is good tracking, governors and leaders would benefit from a concise termly dashboard that quickly shows disadvantaged vs non-disadvantaged progress across key measures.
• Attendance target not yet achieved — 93% is a positive movement but the aspiration of 95% remains unmet; a small number of families need further bespoke support to resolve persistent absence.
• Writing attainment — consistently wide gaps in writing require fresh curriculum and intervention design (genre-based teaching, extended writing scaffolds, targeted teacher modelling).
• Scaling highly effective practice — examples of high-impact practice exist but need systematic rollout with coaching cycles to ensure school-wide fidelity.

8. Overall assessment of last strategy
2024–25 was the final year of the prior Pupil Premium plan; the movement was mixed:
• Successes: The strategy successfully strengthened early reading and phonics, built pastoral capacity, improved attendance modestly, and increased access to enrichment. These are important and tangible gains. Case-study evidence and qualitative monitoring show improved pupil confidence and readiness to learn for many disadvantaged pupils.
• Areas for further work: The intended long-term aim to close attainment gaps overall has not been fully realised. Significant gaps remain in KS1/KS2 writing and in certain year groups for maths and reading. The plan has established many of the right components (evidence-informed interventions, CPD, pastoral support) but now needs to focus on implementation fidelity, clearer impact measures, and reallocation of resources to those interventions that demonstrably accelerate progress.
Conclusion: The previous strategy was partially successful — it set strong foundations and produced measurable improvements in specific areas (early reading, phonics, pastoral provision) but did not consistently close attainment gaps across all year groups. This justifies the refreshed 2025–26 strategy that maintains successful practice while tightening monitoring, strengthening targeted approaches in writing and maths, and improving evaluation of impact.

9. Recommended immediate actions for 2025–26 
1. Introduce a concise termly dashboard that shows disadvantaged vs non-disadvantaged progress, attendance, enrichment participation and intervention impact metrics.
2. Strengthen intervention fidelity: ensure all interventions have clear baselines, mid-point checks and end-point impact measures; allocate coaching time to improve delivery consistency.
3. Targeted writing strategy for KS1 and KS2: adopt a sequenced approach (modelling, scaffolds, extended writing practice, targeted feedback cycles) with CPD and pupil-level measures.
4. Targeted maths number fluency programme for Years 1 and 3, with small-group daily practice and measurable short-term targets.
5. Attendance escalation plans for persistent absentees (bespoke family support plans, early help, targeted incentives and transport/support where applicable).
6. Scale effective practice: systematise peer coaching and phase-based Inclusion Lead support so effective approaches are embedded across all classes.
7. Formalise case-study templates so each year-group pupil case study contains: baseline data, interventions, attendance/SEMH notes, mid/end outcomes and pupil voice.

10. Short statement to include in the published evaluation (for governors/Ofsted)
In 2024–25 Eden Park made marked progress in early years, phonics and pastoral provision for disadvantaged pupils; these areas benefited from evidence-informed practice and targeted CPD. However, attainment gaps remain in parts of KS1 and lower KS2, particularly in writing and some areas of maths. The refreshed strategy for 2025–26 therefore keeps proven approaches (early reading, targeted small-group support) while introducing tighter monitoring, stronger fidelity checks and sharper, measurable interventions designed to accelerate progress for disadvantaged pupils.
Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	

	
	

	
	






Further information
Principles Guiding the Use of Funding
· High-quality teaching remains the most effective tool for narrowing the attainment gap. Every teacher is responsible for the progress of disadvantaged pupils.
· Rigorous monitoring ensures early identification of barriers and timely intervention. The Inclusion Lead and Senior Leadership Team (SLT) meet regularly with teachers to discuss pupils of concern, plan personalised support, and track progress towards small, achievable targets.
· Data tracking is comprehensive. Each disadvantaged pupil’s academic progress, attendance, enrichment participation, and wellbeing are tracked termly and compared with non-disadvantaged peers.
· Case studies follow one disadvantaged pupil per year group through their educational journey, celebrating achievements and evidencing the long-term impact of our strategy.
· Equity in opportunity is central to our ethos. Enrichment activities, clubs, residentials and school trips are subsidised for disadvantaged pupils to ensure access to cultural capital and wider life experiences.
· Inclusion-first practice ensures all children benefit from strong systems of support, with a particularly close focus on disadvantaged pupils.
· Teachers know their pupils deeply. Each teacher is fully aware of individual targets and provides daily adaptive support to help
· The Inclusion Lead spends each half term based in a different phase of the school, observing and monitoring pupils’ experiences, gathering pupil voice, and working alongside teachers to adjust provision and remove barriers to learning.
Implementation Plan (2025–2026)
A. High-Quality Teaching and Curriculum
· Continued professional development in adaptive teaching, reading fluency, and mastery maths.
· Lesson visits, coaching, and moderation to ensure consistent, high-quality delivery.
· Regular pupil progress meetings where teachers and SLT evaluate data, discuss pupils of concern, and set next-step targets.
· Inclusion Lead monitoring of disadvantaged pupils’ experience within lessons, learning walks and pupil voice discussions.
B. Targeted Academic Support
· Structured interventions in phonics, fluency, writing, and maths, based on precise diagnostic assessment.
· Each intervention includes baseline, mid-point and end review data to measure impact.
· Teachers monitor individual progress daily, ensuring immediate response to misconceptions.
· Case studies document the journey of one pupil per year group to capture both academic and personal development.
C. Wider Strategies (Behaviour, Wellbeing, and Enrichment)
· Expanded pastoral support and mentoring for identified pupils and families.
· Subsidised trips, clubs, and residentials for disadvantaged pupils to ensure equitable access.
· Inclusion Lead coordinates half-termly “Cultural Capital Reviews” to evaluate pupil participation and impact.

Monitoring and Evaluation
· Half-termly Inclusion Reviews led by the Inclusion Lead and SLT, focusing on pupil data, progress, and provision.
· Termly Pupil Premium Impact Meetings to review data dashboards, case studies, and next steps.
· Governor Link Visits to triangulate evidence through pupil voice and learning walks, monitoring feedback and tracking systems.
· Pupil Progress Dashboards track attainment, progress, attendance, enrichment and wellbeing for all disadvantaged pupils, compared with non-disadvantaged peers.
· Annual Report to Governors summarising impact, case study outcomes, and funding allocation effectiveness.
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