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LEIGHAM PRIMARY SCHOOL
Special Educational Needs & Disability Policy

1. SUMMARY 

Rationale

At Leigham Primary School we aim to provide pupils with a safe, caring environment in which they can learn and develop purposefully. Our aim is for all pupils to grow into independent, caring, thinking people. We believe all children have gifts, talents and personal qualities which will be developed and nurtured not only through equality of opportunity but also quality of opportunity. Pupils with Special Educational Needs have a right to a broad and balanced curriculum with equal degrees of concern for their education and development.

Aims

All children should access a broad and balanced curriculum which is accessible and stimulating to them so that all individuals can reach their full potential as learners. To do this the following principles need to be applied:
· The quick identification of children’s and young people’s needs.

· For all practitioners to be teachers of children with special educational needs and know the procedures for identifying and supporting children accordingly.
· The involvement of children and parents/careers in decision making.
· Collaboration between services such as health, social services and education.

· To ensure all pupils take an active role in extra-curricular activities.

· To ensure successful transitions between classes and schools
This policy therefore aims to be inclusive by engendering a sense of community and belonging and encouraging all services to join us in supporting pupils with special education needs, within our school.  
Conclusion

We would hope by implementing this policy to meet the educational needs of each individual child.

Signed by:
	
	SENDCo
	Date
	

	
	Headteacher
	Date
	

	
	Chair of governors
	Date
	


2. Legal Framework

This policy complies with the statutory requirement laid out in the SEND Code of Practice 0 – 25 (2015) 3.65 and has been written with reference to the following guidance and documents:
· Equality Act 2010: advice for schools DfE Feb 2013
· Children and Families Act 2014
· Health and Social Care Act 2012
· DfE SEND Code of Practice 0 – 25 (2015)
· Education Act 2002

· Children’s Act 1989

· Schools SEN Information Report Regulations (2014)
· DfE Keeping Children Safe in Education 2016

· DfE Working together to safeguard children 2015

· DfE School admissions code 2014

· DfE Statutory Guidance on Supporting pupils at school with medical conditions April 2015 

· The National Curriculum in England Key Stage 1 and 2 framework document Sept 2013

· Safeguarding Policy
· Accessibility Plan
· Teachers Standards 2012
3.      Guidelines

1. All children are entitled to a broad, balanced and relevant curriculum, providing effective opportunities through:

· setting suitable learning challenges

· responding to their diverse learning needs; and

· overcoming potential barriers to learning and assessment for individuals and groups of children. To support this, we as a school use, The National Curriculum in England Key Stage 1 and 2 framework document Sept 2013, Early years foundation stage statutory framework Jan 2024 and the Qualification and Curriculum Authority (QCA) to help differentiate the curriculum.

2. All children have individual educational needs.  It is more helpful to think in terms of all pupils having individual needs, than a proportion of children have special needs.


Class teachers are responsible for providing work at appropriate levels to suit the individual needs of all children in their class.

3. All children are taught within a whole class setting whenever possible. However, in a small number of cases it may be deemed that a child will benefit from withdrawal for some part of a lesson.  This procedure also applies to children with EHC Plans.
4. The SENDCO and the class teacher meet regularly to discuss any children currently under review, or any new child causing concern within the class.

5. A whole school review is be held each term to allow staff the opportunity to voice concerns or general comments regarding children with SEND in their class and to ascertain the effectiveness of the school policy.  This occurs during Pupil Progress Meetings.

6. The SEND Policy is reviewed completely by the whole staff and governors every 3 years and by the SENDCO annually.  This is in line with Government Guidelines.

7. Staff responsible for working with SEND children (including teaching assistants and governors) may attend courses as appropriate and share relevant information with other members of staff and, when appropriate, with parents.

8.
The SEND Governors will be kept informed of developments and undertake monitoring and courses as appropriate to ensure that our policy for SEND is put into practice.

4. Admissions and SEND
The school will fulfil its duties under the DfE’s School Admissions Code by ensuring that it:

· Does not refuse admission to a child on the basis that they may be disruptive or require assessment for SEND. 

· Does not refuse admission to a child where the school is named in their Education, Health and Care (EHC) plan. 

· Considers applications from children with SEND who do not have an EHC plan. 

· Does not refuse admission to a child with SEND without an EHC plan on the grounds that the school feels unable to meet their needs. 

· Does not refuse admission to a child solely because they do not have an EHC plan. 

· Does not discriminate against or disadvantage applicants with SEND. 

· Applies fair and lawful admissions practices in accordance with the School Admissions Code, including for children without an EHC plan. 

· Ensures that oversubscription criteria do not disadvantage children with SEND. 

Arrangements for the fair admission of pupils with SEND are detailed in the school’s Admissions Policy and are published on the school website.

5.    SEND Code of Practice - Procedure for Identification of SEND

The Code of Practice states all schools should have a clear approach to identifying and responding to SEN and as a school, we are committed to provide provision for ALL special educational needs. The benefits of early identification are widely recognised – identifying need at the earliest point and then making effective provision improves long-term outcomes for a child or young person.
All teachers at Leigham Primary School have a duty to continually monitor and assess the children they are teaching.

An assessment can be in the form of an observation, a summative assessment or a formative assessment. 

A summative assessment demonstrates the extent of a learner's success in meeting a learning outcome and is normally given a score. A formative assessment does not contribute to a final mark in a learning outcome, instead it contributes to learning through providing feedback. It indicates what is good about a piece of work and why this is good; as well as how the work could be improved.

These assessments are continuously used to inform progress and are monitored rigorously by SLT through the tracking of data on Insight, termly Pupil Progress Meetings and our termly vulnerable meetings.
Through these procedures pupils, who are making less than expected progress given their age and individual circumstances, are quickly identified.

A pupil is perceived as ‘falling behind’ if they are not making adequate progress as suggested in the revised SEND Code of Practice, that is, progress which:

1. Closes the attainment gap between the child and their peers

2. Prevents the attainment gap from growing wider

3. Is similar to that of peers starting at the same attainment baseline, but less than the majority of peers

4. Matches or betters the child’s previous rate of progress

5. Ensures full access to the curriculum

6. Demonstrates an improvement in self-help or social or personal skills

7. Demonstrates an improvement in the child’s behaviour
If a child is identified as ‘falling behind’, then high-quality teaching targeted at their area of weakness using information and advice gained from the ‘Ordinarily Available Provision’ guidance is the first step. Where pupils continue to make inadequate progress, despite the use of the strategies identified above, the class teacher will complete a raising concern form and share their concerns with parents and the school SENDCo. As a cohesive group, all parties will together complete the Plymouth Graduated Approach to Inclusion (assess) document to see if the pupil has a significant learning need. At this point additional interventions may be appropriate at this stage. The completion of the raising concern form does not mean that the child is placed on the SEN register.
6.  Definition of SEN

According to the SEN Code of Practice, a pupil has SEN where their learning difficulty or disability calls for special educational provision, namely provision different from or additional to that normally available to pupils of the same age.
A child of compulsory school age or a young person has a learning difficulty or disability if he or she: 

• has a significantly greater difficulty in learning than the majority of others of the same age, or 

• has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions.

Under the Equality Act 2010 – a disability is a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day activities.

For the purpose of this policy there are four broad categories of SEN that need to be identified and planned for accordingly:
Communication and interaction needs;
· Children and young people with speech, language and communication needs (SLCN) have difficulty in communicating with others. This may be because they have difficulty saying what they want to, understanding what is being said to them or they do not understand or use social rules of communication. The profile for every child with SLCN is different and their needs may change over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at different times of their lives.
· Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how they relate to others.

Cognition and learning;
· Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with appropriate differentiation.
· Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and communication, through to profound and multiple learning difficulties (PMLD), where 98 children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment.
· Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia.
Social, emotional and mental health difficulties;
· Children and young people may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained.
· Other children and young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder.
· Schools and colleges should have clear processes to support children and young people, including how they will manage the effect of any disruptive behaviour so it does not adversely affect other pupils. Mental health and behaviour in schools - GOV.UK (www.gov.uk)
Sensory and/or physical;
· Some children and young people require special educational provision because they have a disability which prevents or hinders them from making use of the educational facilities generally provided. These difficulties can be age related and may fluctuate over time. Many children and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support.
· Some children and young people with a physical disability (PD) require additional ongoing support and equipment to access all the opportunities available to their peers.
As a school we are aware that persistent disruptive or withdrawn behaviours do not necessarily mean that a child or a young person has SEN. Where there are concerns, there should be an assessment to determine whether there are any casual factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour a multi-agency approach, supported by the use of approaches such as the Early Help Assessment Tool, may be appropriate.

7. Roles and responsibilities
The Special Educational Needs Co-ordinator is responsible for:

· Overseeing the day-to-day operation of the school’s SEN policy.

· Co-ordinating provision for children with SEN including those with an EHC plan
· Liaising with the relevant Designated Teacher where a looked after pupil has SEN.

· Advising on the graduated approach to providing SEN support.

· Advising on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively.

· Liaising with parents of pupils with SEN.

· Liaising with Early Years providers, other schools, educational psychologists, health and care professionals and independent or voluntary bodies.

· Being a key point of contact with external agencies, especially the local authority and its support services.

· Liaising with potential next providers of education to ensure a pupil and their parents are informed about options and a smooth transition is planned.

· Working with the headteacher and school governors to ensure that the school meets its responsibilities under the Equality Act with regard to reasonable adjustments and access arrangements.

· Undertake day-to-day responsibility for the operation of the SEND policy.

· Ensuring SEN information report is accurate and available on school website.

· Collaborating with the governing body and headteacher, as part of the school leadership team, to determine the strategic development of SEND policy and provision in the school.

· Providing professional guidance to colleagues and working closely with staff members, parent/carers and other agencies.

· Being familiar with the provision in the Local Offer.

· Ensuring that the school keeps the records of all pupils with SEND up-to-date.

· Identifying any patterns in the identification of SEND within the school and in comparison with national data.

· Supporting class teachers to accurate identify SEN through further assessments and advise on effective implementations of support.

· Providing regular CPD to all staff including TAs.

· Ensuring that the SEND information report and the SEND policy are accessible on the school website and up-dated annually.

· Using Provision Mapper to monitor the range of provisions that are happening across the school.

The Class Teacher is responsible for:

· Monitoring and also gathering evidence to support with the identification of children with SEN within their class.

· Devising, monitoring, supporting and reviewing IEPs and other systems of in-class support for children with SEND on a graduated basis.
· Planning lessons to address potential areas of difficulties to ensure that there are no barriers to every pupil achieving.
· Selecting appropriate resources for use within interventions.
· Meeting with parents/carers to review child’s progress.
· Attending review meetings with outside agencies.
· Setting high expectations for every pupil and aim to teach them the full curriculum.
· Being responsible and accountable for the progress and development of the pupils in their class.
· Using Provision Mapper to account for the interventions occurring throughout the year.
The Headteacher is responsible for:

· Ensuring that procedures and policies for the day-to-day running of the school do not directly or indirectly discriminate against pupils with SEND.

· Ensuring that teachers understand the strategies to identify and support vulnerable pupils and possess knowledge of the types of SEND most frequently encountered.

· Regularly reviewing the quality of teaching for pupils with SEN as a core part of the school’s performance management arrangements.

· Ensuring that the SENDCo has sufficient time and resources to carry out their responsibilities.

· Appointing a designated teacher for looked after children, who will work closely with the SENDCo.

· Ensuring that teachers monitor and review pupils’ progress during the course of the academic year.

The Governing body is responsible for:

· Monitoring the effectiveness and success of the SEND Policy within the school by regular meetings with the Special Educational Needs Team.

· Reporting back to the governing body any changes in the policy.

· Along with the Headteacher and SENDCO – any consultation with the LA, the Funding Authority and other schools.

· Appoint an individual governor to oversee the school’s arrangements for SEND.

· Ensuring the allocation of resources go to all children with SEND over the year.

8.      Partnership with Parents

· Parents are actively encouraged to meet with the class teachers regularly to share concerns.  Where necessary a date will be set for parents and class teachers to review the situation.

· Parent/carers will always be notified when the school provides their child with SEN support.

· Parents will be invited to contribute their views towards Individual Education Plans (IEP), aid its implementation and be informed of developments made where necessary at least three times a year with the class teacher.
· If it is felt that support from outside agencies is needed, the SENDCO will invite parents to discuss the support and ways forward.

· In the case of a formal EHCP review, parents are always asked to attend a meeting with the SENDCO, Headteacher and class teacher to contribute their views which are recorded on the review form.
· Parents are encouraged to use the Family Support Advisor as an additional form of support.

· Parents wishing to make a complaint regarding the school SEND Policy should consult the Headteacher who will discuss the matter with the SEND Team and governor.  Parents will then be informed of the outcome.
        Partnership with pupils
At Leigham we hold the views of pupils highly and recognise the importance of this in promoting the best pupil outcomes.

· Where appropriate, pupils are encouraged to contribute their views regarding their IEP targets and the progress they are making.

· Pupils views are welcomed at any time but are specifically sought as part of their annual review for an EHCP or a multi-agency support plan. 
9. The Graduated Approach

As a school we assess each pupil’s current skills and levels of attainment on entry, building on information from previous settings and key stages where appropriate. Class teachers, supported by the senior leadership team during pupil progress meetings, continue to make regular assessments of progress for all pupils.

Pupils will be identified as making less than expected progress if they are not making adequate progress as suggested in the SEND Code of Practice. That is progress which:

is significantly slower than that of their peers starting from the same baseline;

fails to match or better the child’s previous rate of progress;

fails to close the attainment gap between the child and their peers;

widens the attainment gap.

Where a pupil is making less progress than expected, the first response to such progress should be high quality teaching targeted at their areas of weakness using the ordinarily available provision offer as reference for strategies and support. A graduated cycle approach should then be adopted.







SEN Support

Where progress continues to be less than expected the class teacher should complete a ‘Raising Concern’ form and, working with the SENDCO, should assess whether the child has SEN. Such triggers for further intervention could be that a child may:

- make little or no progress even when teaching approaches are targeted particularly in the child’s     identified area of weakness.

- show signs of difficulty in developing literacy or mathematics skills which results in poor attainment in some curriculum areas.

- present persistent emotional difficulties which are not ameliorated by the emotional literacy management techniques usually employed in the school.

- have sensory or physical problems and continue to make little or no progress despite the provision of specialist equipment.

- have communication and/or interaction difficulties and continue to make little or no progress despite the provision of a differentiated curriculum.

If a child’s class teacher in consultation with parents and the SENDCO concludes that a child seems to need further support to help their progress than an IEP will be written for them, they will be placed on the SEN register as requiring ‘SEN support’
The graduated approach will continue to be implemented.







	Assess
	· In identifying a pupil as needing SEN support the class teacher and parents, working with the SENDCO, should carry out a clear analysis of the pupil’s needs. This should draw on the teacher’s assessment and experience of the pupil, their previous progress and attainment, as well as information from school and home

· This assessment should be reviewed regularly. This will help ensure that support and intervention are matched to need, barriers to learning are identified and overcome, and that a clear picture of the interventions put in place and their effect is developed.

	Plan
	· Parents/carers, with their child will meet with the class teacher to decide on the interventions and support to be put in place and a co-produced IEP will be written.
· The IEP will clearly identify the areas of need, the desired outcome and the support and resources provided, including any teaching strategies or approach that are required.

· A copy of the IEP will be given to teachers, TAs, parents and SENDCo.

· The IEP will include a contribution by parent/carers to reinforce learning at home.

See appendix for a blank copy of an IEP.

	Do
	· The class teacher remains responsible for working with the child on a daily basis. 
· A folder will be used to log and collect data/evidence to show how and when each intervention occurred and the impact of these interventions on that child.

· Teachers will work closely with any teaching assistants or specialist staff involved, to plan and assess the impact of support and interventions and how they can be linked to classroom teaching.

· The SENDCO will support the class teacher in gaining further assessment of the child’s particular strengths and weaknesses, in problem solving and advising on the effective implementation of support.

	Review
	· The effectiveness of the IEP along with the impact on the pupil’s progress will be reviewed termly with the class teacher, parent/carer and pupil.

· The feedback from the reviewed IEP will enable all parties to decide on any changes needed to either the support and/or outcomes part of the IEP ensuring co-production is continued in planning the next steps.
· Where there is sustained period of insufficient progress, the school may gain the involvement and advice from specialist or external agencies. At this point a multiagency support plan (Team Around Me) will be written in place of an IEP and will be reviewed on a 6-week cycle.
· If a child continues to have difficulties after the implementation of all the actions above, then a collaborative decision will be made, with all agencies involved, about requesting an Education, Health and Care assessment from the LA. The child in question will have demonstrated significant cause for concern.




10.      Statutory Education, Health and Care Assessment (EHC)  

Making A Request

The need for a statutory assessment should be a joint decision involving the agencies that are working as part of a multi-agency approach around the child. To reach this point as a school we would have followed the Early SEND support pathway which shows that, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of the child or young person, the child or young person has not made expected progress and that the educational provision required to meet the needs of an individual pupil exceeds the nationally prescribed threshold.

To support an EHC we will have accurate information that evidences the SEN support and its impact for that child, for example:

individual education plans for the pupil;

records of regular reviews and outcomes;

the pupil’s health including the child’s medical history where relevant;

attainment in literacy and mathematics;

educational and other assessments, for example from an advisory specialist support teacher or an educational psychologist;

views of the parents and of the child;

involvement of other professionals;

any involvement by social services or education welfare services.
The Implementation of an EHCP
The school will ensure that all those teaching or working with a pupil named in an EHC plan are aware of the pupil’s needs and that arrangements are in place to meet them. All reasonable provisions will be taken by the school in order to provide a high standard of education. Relevant training will be offered to keep staff up-to-date. Staff will be briefed about any potential problems and procedures (such as Individual Support Plans or risk assessments) are in place.

If a pupil’s needs significantly change, the school will request a re-assessment of an EHC plan at least six months after an initial assessment. The school will ensure that parents/carers are consistently kept involved throughout the implementation of an EHC plan.
Reviewing an EHC Plan
Leigham Primary School will:
· Cooperate to ensure an annual review meeting takes place.

· Ensure that the appropriate people are invited to the review meeting.

· Ensure that sufficient arrangements are in place at the school to host the annual review meeting.

· Seek advice and information about the pupil prior to the annual review meeting from all parties invited.

· Complete the relevant paperwork for the annual review and ensure a copy of the report is sent to everyone who was invited to attend.

· Provide the LA with a copy of the reviewed report within 10 days of the meeting.
11.      Transition of SEND children between schools and year groups

· When children move schools, either at phase transfer or at any other time, primary schools are required to transfer school records for all pupils within 15 school days of children ceasing to be registered at the school.  However, when transfer arrangements are made in advance it is good practice for information to be provided in time for appropriate planning by the receiving school. Secondary schools or a new primary school should receive the school records of all pupils identified by their primary schools as having special educational needs.  When such a pupil is admitted to a new school, the school should be in possession of a good deal of useful information about the child, including any detailed background information collated by the primary school SENDCO, e.g. copies of IEPs, Multi agency paperwork, CAF/TAM paperwork, EHAT paperwork and any EHCPs of special educational needs. 
· It is expected that both the Secondary and Nursery transition portals are used as a means of communicating and sharing information safely and in a timely manner .  
· Pupils changing schools mid-phase will have copies of all necessary SEND documents sent with their records to the new school along the with the contact number of the SENDCO if more information is required.

· When a pupil is integrated into mainstream from a special school, on a part time basis, staff from both schools will meet and liaise to discuss appropriate actions to be taken and to set dates for review of the child’s progress.  Parents will be asked to contribute their views.
·   When pupils transfer between classes, staff from both year groups will meet to discuss provision to ensure that the transfer is as smooth as possible. Enhanced transitions should be planned for the pupil.

12.      Appendices

1) SEND - Useful Contacts for School

2) Raising Concern Form

3) Class Register for SEND
           4)        Letter for Parents -

                    a). New IEP
                    b). Review IEP
c). Closing an IEP

   5)          Blank IEP Format

   6)          Log Sheet

   7)          Example of an IEP

   8)          Blank Multi-Agency Paperwork
1.        Special Educational Needs Outside Agencies

SEND: USEFUL CONTACTS FOR SCHOOLS    
The Early Help and SEND Advice Line can be used for any general information and advice question that relates to a child pre-birth through to 18 years of age (or 25 in relation to SEND matters). 

· Email AccessEarlyHelp@plymouth.gov.uk
· Phone 01752 668000

If you have a query about an Education, Health or Care Plan please ring 01752 307409 or email senadmin@plymouth.gov.uk. Please also use this phone number and email if you are moving to Plymouth and need advice.
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3. Raising Concern Form
	Adult:                               Class:

Pupil:                                d.o.b.   



	Date:                             Time:



	Area of Need:

SLCN                                      Cognition and Learning

Sensory                                   Behaviour / emotional



	Concerns:


	In – class action already taken:



	Action requested / information:



	Date pupil seen

Action
Signed:

Cc:  file       SENDCo           HT


	3. Class Register for SEND children 



	
	Area of Concern  (indicate with * if child is more able)

	Listening
	
	
	
	
	
	
	
	
	
	
	
	

	Memory
	
	
	
	
	
	
	
	
	
	
	
	

	Sequencing
	
	
	
	
	
	
	
	
	
	
	
	

	Spatial Awareness
	
	
	
	
	
	
	
	
	
	
	
	

	Motor Skills
	
	
	
	
	
	
	
	
	
	
	
	

	Handwriting
	
	
	
	
	
	
	
	
	
	
	
	

	Speech
	
	
	
	
	
	
	
	
	
	
	
	

	Language
	
	
	
	
	
	
	
	
	
	
	
	

	Comprehension
	
	
	
	
	
	
	
	
	
	
	
	

	Written Language
	
	
	
	
	
	
	
	
	
	
	
	

	Spelling
	
	
	
	
	
	
	
	
	
	
	
	

	Reading
	
	
	
	
	
	
	
	
	
	
	
	

	Number concepts
	
	
	
	
	
	
	
	
	
	
	
	

	Written Mathematics
	
	
	
	
	
	
	
	
	
	
	
	

	Behaviour
	
	
	
	
	
	
	
	
	
	
	
	

	Motivation
	
	
	
	
	
	
	
	
	
	
	
	

	Social
	
	
	
	
	
	
	
	
	
	
	
	

	Physical
	
	
	
	
	
	
	
	
	
	
	
	

	Emotional
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	Stage
	
	
	
	
	
	
	
	
	
	
	
	

	Parents Informed Date
	
	
	
	
	
	
	
	
	
	
	
	

	Date of birth
	
	
	
	
	
	
	
	
	
	
	
	

	Date Removed
	
	
	
	
	
	
	
	
	
	
	
	

	Name of Child:


	
	
	
	
	
	
	
	
	
	
	
	


4a.      Letter for Parents – After Initial Meeting 
[image: image4.png]Leigham Primary School

Gockington Close, Leigham, Plymouth PL6 8RF
Telephone: (01752)_750990

€-mail: adminleighem-primary plymouth sch uk
Mes Barker B (Hons)- Head Teacher

Parent/Guardian of

Following on from our meeting, where jointly we identified the need for your child to receive
some additional support, please find enclosed a copy of your child's Individual Education
Programme (IEP) which they will follow for a term

Please try and support your child at home with these targets as a working partnership between
school and home will benefit your child immensely.

If you have any queries or concerns about your childs IEP, please contact your child's class
teacher who will be more than happy to answer any questions

There will be an opportunity later in the term to discuss your childs progress and to review their
IEP

Thanking you for your support

Yours Sincerely

Aot

Mrs. Perkin

(SENCo)




4b.        Letter for Parents – Review Meeting 
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Date:
Dear.
As you are aware ... has been receiving extra support this term
1o help with
This letter is inviting you to attend a review meeting of the progress that your child has made

and o discuss next steps.

The date of your appointment is at

with
Iffor any reason you are unable to make this appointment, please let your childs class teacher
know and he or she willforward any relevant information to you

Yours sincerely

Al

Mrs S. Perkin

(SENDCO)




4c. 
Letter for Parent - Closing IEP

[image: image6.png]Leigham Primary School

[ Goskingtan Close, Leigham, Plymouth PL6 8RF
Telephone: (01752190590

E-mol: adminligham-prinary oot schuk [
e Borker B (Hors)- Hood Teacher

Date

Dear Parent/Guardian
|
Please find enclosed a review of your child's IEP progress for this term.

Following on from our joint IEP review meeting, | am writing to confirm that
has made really good progress and as agreed at the
review meeting they no longer require an IEP.

We will of course continue to monitor progress and keep you
informed of their attainment during regular parent meetings.

May | take this opportunity to thank you for all your support with
leaming. However, should you have any concerns
then please do not hesitate to contact , their class teacher.

Kind Regards
Mrs Perkin

Al

(SENDCo)




5. Blank IEP

Leigham Primary School – Individual Education Plan

[image: image7.png]LEIGHAM PRIMARY SCHOOL
Individual Education Plan

Date s
Neme: oB: s Date reviewed:
Class

eacher(ey Year group: Parents:

Area of need: | Communication & Interaction Strengths

Cogrition and Learring

Social, Emotional & Mental Health difficulties

Sensory and/or Physical

Intention

TImplementation

What will be done to support the child achieve the objective?

Impact

My Targets: What T am going fo do

42

to do;

What adults are going | How I think I have done | How my feacher thinks T

with my target: have done with my target:
(see below for inpact measure)





[image: image8.png]Key to impact scoring:

1. Noattempt 2. Attempts farget 3. Achieves fargei with | 4. Independently achieves | 5. Consistently achieves
minimal adulf support target making occasional | farget independently

Parent / carer's review comments Spring:

Parent / carer's review comments Summer:

Pupil Parent / carer: School:

Date




6. Log Sheet
LOG SHEET
IEP Target:
___________________________________________________
	Date
	Activity
	Comments

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


7.  Example of an IEP

[image: image9.png]LEIGHAM PRIMARY SCHOOL
Individual Education Plan

Date i
Name: 0K boe: o000 | DS Nov 2023 Date reviewed
Class Mrs Perkin & Mrs Robert: ¥e 6 Parent: 300000
Tertherts s Perkin & Mrs Roberts ear group arents:
‘Arca of need: | Communication & Interaction XXXXXKXX always seems willing fo come 1o
school and always has a big smile on his face.
Cognition and Learning XXXXXXXX will always try his hardest regardless
Social, Emotional & Mental Health difficulties of what learning he has been asked to complete
and will persevere with a task. He has quickly
learnt the rautine of Year 6 and hes already
Sensory and/or Physical attempted a maths SAT paper. XXXXXXXX loves
P.E and can confidently display many competitive
skills for a variety of sports.
Intention Implementation TImpact
What will be done 10 support the child achieve the objective?
My Targets: What T am going fo do: | What adulfs are going | How I think I have done | How my feacher thinks T

42

to do;

with my target:

have done with my target:
(see below for impact measure)

e Iy
Ay

Twill be dble fo mprove my
memary to support my ability
to refain information.

Twill consitently wear my

glesses.

T willplay pairs at home.
T willlso pley T went to the

ships ond bought..”

3000000 10 attend a weekly
Session which will focus on bath
his auditory and visul memary.





[image: image10.png]Twill be dble o recallall my.
Phase 5 sounds and comman
exception words,

Twill consitently wear my
glesses.

T willpractise reading and
Spelling the words that are
sent home weekly.

T will read 4 fimes a week

T will turn on subtitles when
watching television.

3000000 il complete dally
phonic sessions using he
interventions from the.
Essentil Letter & Words
scheme and Precision Teach

Twill confinge 1o learn basic.
maths concepts such os time.
tables knowledge and namber
Facts up 0 1000

T will consistently wear my
glesses.

T will confinge ta use Times
Table Rack Stars at home.
T will access the free
resources on the website

30000000 will have dally
maths lessns based on the
Year 3 curriculum.
3000000 will ecess ‘Beat
Your Score’ sheets.

0G0000K will use Pregcision

T will complete any workbooks | Teach to support his basic
that are purchased by my number knowledge.
parents.

T willindependently complete

my STILE maths.

Key to impact scoring:

1. Noattempt 2. Attempts farget 3. Achieves fargei with | 4. Independently achieves | 5. Consistently achieves
minimal adulf support target making occasional | farget independently
Parent / carer's review comments Spring
Parent / carer's review comments Summer:
Pupil: Parent / carer, School

Date:





multi-agency support plan

	This plan is for (include as many children/young people who are relevant to this plan):
	If child/YP has SEND please state priority needs on scale of 1-4. 1 = primary need

	
	Communication 
& Interaction
	Cognition 
& Learning
	Social, Emotional 
& Mental Health
	Sensory and/or Physical needs

	 Name:
	
	 Date of birth:
	
	
	
	
	

	 Name:
	
	 Date of birth:
	
	
	
	
	

	 Name:
	
	 Date of birth:
	
	
	
	
	

	 Date of Meeting:
	
	 Time:    
	
	Is this a review?
	
	Date of previous meeting:
	

	 Present at meeting:
	

	 Apologies:
	

	 Current Lead Professional:
	

	Discussion Points:

	Child/ Young person’s story/interests/aspirations (attach one page profile):
Parents’/ carers’ aspirations for child/young person:


	Education Needs – including strengths and any education needs (for SEND attach relevant evidence e.g. IEP):
Health Needs – including strengths and any health needs (for SEND attach relevant evidence e.g. medical report):
Care Needs – including strengths, family environment and social care support (for SEND consider discussion around short breaks):
Other:



	Lead Professional agreed at meeting:
Date and time of next meeting:

Venue:

	multi-agency support plan

	Name:
	
	Date plan written:
	
	Date of review:
	

	Desired outcome 1


	How will we know if we have achieved the outcome?

	

	Support/provision/equipment/strategy required to achieve this outcome What will we do and how?
	Who will provide/monitor this support?
	By when?
	At review:

	
	
	
	Was this achieved?

	
	
	
	

	At review: How well did we succeed with outcome/next steps?
	Was this outcome achieved?

	
	Yes/No  
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DO





PLAN
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DO
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8. Blank Multi-Agency Paperwork
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