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ABSTRACT
The process approach of writing is a systematic writing skill technique in English. The study used pre-experimental research based on one group pre-test and post-test research design. The sample of the study consisted of 129 students of 8th grade selected through convenience sampling technique. Content validity of the Academic Writing Motivation Questionnaire (AWMQ) was ensured. The reliability of the (AWMQ) was calculated by applying Cronbach Alpha’s score; .750. The collected data were analyzed employing mean, median, standard deviation, and One-Sample T-test to reveal significant difference between pre-test and post-test. The findings of the study revealed no significant difference between the opinion of the writing skills between overall pre-test and post-test, furthermore the value of mean difference is positive. Based on the results, it was recommended that policymakers may provide human and materials resources for effective second language writing learning skills. The curriculum developers included content and learning strategies for second language writing learning skills. The government provided facilitates to teachers and students in developing writing skills. Teacher training institutions may focus on developing modules and training for teachers on contemporary English writing skills. Additional writing classes arranged to improve writing skills of students.  Head-teachers bounded teachers to implement a writing process approach in English as a second language to enhance writing skills among elementary school students.
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CHAPTER I
INTRODUCTION 
1.1 Introduction
              Communication plays vital role in generating new knowledge. Writing is basic communication skill in language world. It is a mental effort art to think sentence and join them in a sequence and effective way.  Writing is complex activity that required creativity, time and positive feedback for influential writing. Writing in second language becomes more difficult, when it included meaningful and communicative way of presentation. Mostly, proficiency in writing is based on the way of teaching and how students learnt second language. In several years of language learning, students learn through rote-learning without attention on language learning process in traditional teaching methods. Students focus on translation and grammar and have less confidence in writing skills even have less effective writing in their careers. Teacher’s role is transmission of knowledge and learners serve as passive receivers even in transformational era (Kuzu, 2007).  Writing has distinct position in language learning that require mastery of metacognition skills. Learners need to plan carefully layout and logical structure of writing (Klimova, 2014).
	Second language is other than mother’s tongue that a person uses during communication.  There are various approaches to enhance communication skills.  Reading, writing, speaking and listing skills are considered as main skills in any language.  The writing process approach comprises of prewriting, drafting, revising, evaluating and reproducing. The process approach of learning second language is simple and similar to mother language learning skills. This approach allows learners to get feedback from peers and teachers (Kecskes & NdePapp, 2000: Yadav, 2014) 
	In mid-1960, different approaches started to influence on writing skills. One of them was process approach that focuses on learner-centered classroom. Process approach influences on understanding nature of writing and learners involvement in writing process. Learners engage in writing tasks through cyclic way. This approach is difficult, and non-linear that includes multiple revision (Hyland, 2003; Kroll, 1990).         
The writing process approach is based on cognitive process theory, in which writer needed to use long-term memory of recall of language knowledge about specific writing topic. Cognitive process theory of writing consists of three factors; task environment, long term-memory of writer, and writing procedure (Flower & Hayes, 1981). There are two effective ways to improve writing skills; knowledge about reflective writing and planning how to complete writing task. The process approach enhances learners writing capacity, problem-solving and communicative skills. Furthermore, the process approach has significant effect on writing instruction (Kamimura, 2000).  Learner confidence in writing provides support to develop other skills (Schoonen, 2019). Students are expected to write independently through trial in an error-free format.  There are many benefits of process writing approach; firstly, cognitive abilities involved in writing process to plan and review, second, instruction in writing improve quality of writing, third, motivation for writing improved through collaboration, personal struggle and effective learning environment (Rijlaarsdam & VandenBergh, 2006).  
  Writing skills influence the lives of professional during professional department document drafting and academic work. Writing is considered as a means to transform ideas into a written format (Graham & Sandmel, 2011). The writing process approach in English has various definitions in diverse contexts. Generally, writing process consisted of several periods that are prewriting, drafting, revising and editing (Hedge, 2005; Huskin, 2016; Williams, 2005; Harmer, 2007). Process approach of writing comprised of 5 phases; context, modeling, collaborative, independent writing, and compare and contrast with standard work (Hyland, 2008)
Matsuda (2003) reported that wrting process approach is an easy way to learn writing skill and is similar to learn mother language. It has definite steps as prewriting, drafting, revising, evaluation and publishing. He claimed that this approach may yields better results in foreign language. Sasaki (2000) stated that process approach of writing key steps included; prewriting, drafting, rewriting, and editing. In writing process approach, writing is divided into its parts, which reduce students’ anxiety and difficulty to achieve better results of writing.      
The process approach allows learners to get informative feedback from their peers and teachers, so students learn not only from their peers but also from their teachers (Myles, 2002). Practitioners critics on writing process approach, they contented that little time devoted for writing process, less attention spare for mastering foundational skills,  less emphasis on planning and revising (Cutler, & Graham,  2008; Nagin, 2006). 
Kim & Kim (2005) stated that process approach strains the writer as an independent developer of text and teachers provide an opportunity to develop students’ ability to select problem and design solution f problem. Hyland (2003) claimed that in process approach teacher’s role is to facilitate students in writing process and enhance their metacognitive ability in usage of writing strategy.  
Writing skill is an essential tool for academic and professional success. Writing skill supports in understanding content material, job and promotion opportunity during teaching leaning process and labor-market. Institutions expected to develop documents, reports, e-mail, and other form of communication for effective job performance. Practitioners in their life at occupation and community level are influence through writing ability.       
Students have illegible writing essential during academic writing. Even in basic, writers have to involve some analytical, critical, logical and evaluative skills in a systematized way. Students have partial mastery learning skills necessary for proficient work. Furthermore, many students exit from school without obtaining writing skill required for workplace.  Effort to enhance writing is less from school education reform. Students learn from their teacher, how teachers taught writing skills is reflected from their students. Unfortunately, teachers have less knowledge about current writing classroom practices at elementary school level (Achieve & Inc, 2005; Graham & Perin, 2007; Salahu-Din, Persky, & Miller, 2008).
This study provided base line for researchers how students writing skills may enhance through writing process approach. This study is helpful for improving writing skills. This research is primarily focused toward quantitative research approach based on intervention procedure which may helpful for the new researchers who want to conduct the research in the same field. This study contributed in generating new ways of implementing writing skill process approach in Pakistani context. 
1.2 Statement of the Problem
	The government is allocating huge human and material resources for the improvement of English as a second language but the use of English as a second language is difficult for academic and practical life for school learners. English language skills included reading, writing, listening and speaking. The writing skills involved creative writing, essays, spelling, punctuation, choice of right words, and use of correct grammar. Various techniques are reported in literature for improving writing skills. Process approach is effective writing enhancement skills through the process of generating ideas, focusing, structuring, and evaluating. So, there is dire need to execute study on implementation of the process approach for enhancement of writing skills in English as a second language among elementary school students. 
1.3 Objectives of the Study
The objectives of the current study were; 
1. To determine the implementation of process approach for the enhancement of writing skills in English as second language among elementary school students.
2. To investigate the difference of opinion between pre and post-test for the development of writing skills of the students in English through process approach. 
1.4 Research Questions
1: Is there any significance difference of opinion between pre-test and post-test for the
 development of writing skills of the students in English through process approach. 
1.1: Is there any significance difference of opinion between pre-test and post-test for the development of writing skills of the students in English through generating ideas?  
1.2: Is there any significance difference of opinion between pre-test and post-test for
the development of writing skills of the students in English through focusing? 
1.3: Is there any significance difference of opinion between pre-test and post-test for 
the development of writing skills of the students in English through structuring? 
1.4: Is there any significance difference of opinion between pre-test and post-test for 
the development of writing skills of the students in English through drafting? 
1.5: Is there any significance difference of opinion between pre-t and post-test for the 
development of writing skills of the students in English through evaluating?

1.5 Significance of the Study
	Writing process approach is effective method for improving writing skill for elementary school students. Several stakeholders may contribute in improving English as a second language learning skills. The results of the current study may be helpful for policymakers in providing resources for effective second language writing learning skills. The curriculum developers included content and learning strategies for second language writing learning skills.  The results of the Study may be supportive for teacher training institutions in focusing on developing modules and training for teachers on contemporary English writing skills. The results of the study may be helpful for head-teachers in bounding teachers to implement a writing process approach in English as a second language to enhance writing skills of elementary school students.
1.6 Delimitation of the Study
	 The current study was delimited to government elementary urban school No.8 8th grade students’ tehsil and district Hafizabad Punjab Pakistan. 
Limitation 
The researcher planned to execute five interventions at an internal of two weeks for more effective results of the current study but owing to time limitation from university and 8th grade English course completion, it was difficult to prolong the study.     
1.7 Operational Definitions of the Terms 
The current study included the following operational terms: 
Implementation
	The process of execution of the writing-process approach at the classroom level is called implementation.        
Process Approach of Writing   
	A teaching method to improve English as a second language writing skills through the process of generating ideas, focusing, structuring, and evaluating at the classroom level.         
Writing Skills
The writing skills involved creative writing, essays, spelling, punctuation, choice of right words, and use of correct grammar. 
English as Second Language 
	The usage of English with 8th-grade students whose mother language is not English and learning to speak and write English is called English as second language.        
Elementary School Students
Grade 5th to 8th students are called elementary school students.   


























CHAPTER II
  LITERATURE REVIEW
 	A literature review of this study consisted of writing process approach, process of writing, and previous studies regarding implementation of the process approach for enhancement of writing skills in English as a second language. 
2.1 Writing Process Approach
The process approach in language teaching refers to an instructional method that focuses on engaging students in active learning, authentic tasks, and meaningful communication to develop their language skills. It emphasizes the process of language acquisition, rather than solely focusing on the end product. Previous studies findings explored that Implementation of process approach enhance students second language writing skills (Miftah, 2003, Ndanguru, 2008). In the similar vain, Badger and White (2000) reported that process approach focus on writing development when teachers facilitate writing skills exercise. Hyland (2003) stated that process approach influence on understanding the nature of writing skills and ways of writing that involve learners through cyclic process. This approach involves repetition and frequent revision. 
Language is source of conveying feelings, thoughts, opinions and text to other human beings. Knowledge of language is collection of memories of formal experience. There are four language skills; reading, writing, speaking and listing required for students learning (Hadely, 2001). Writing is process and product of learning. Process refers to act of collecting ideas and working them until they become comprehensive and meaningful to the readers (Sokolik, 2003).  Writing is core academic skill and complex skill to master when compared with three other communication skills; reading, listening and speaking (Nunan, 1990). Writing is most challenging language skill to learn for learners. Linguists and pedagogical social scientists considered that writing skill was difficult for second language learners.  Writing is source for people exchange, ideas and knowledge. 
Writing process approach is an effective tool to determine meaning to a piece of writing both in grammatical correction and meaningful way to the writing. Ability of writing means capacity to express thoughts fluently using previous knowledge about something.       
The term writing is regarded as creating process. The writing is an essential tool for social, professional, and academic success in the world. Writing supports in learning content material, provide opportunity of employment and promotion. Institutions expected to create written documents, technical reports, e-mail, text-message and other communication for effective job performance (Graham, Perin, 2007). Professionals in their personal life at community level are influence through writing ability.
Writing is a type of feeling in written form. There are four approaches of teaching writing skills; process, product, and genre, and genre product to help students in expressing their idea in an organized form (Harmer, 2001). Writing has various forms; preparing shopping list, designing summary plan, and academic texts like letter or essay both in formal and informal way. Each type of writing shows different features of grammar, sentence and text structure. Therefore, any type of writing requires diverse types of skills for writing, so writing has many facts (Nunan, 1999).  
         Writing is productive skill, which included written discourse. Writing has three major purposes; action, information and entertainment (Harmer, 2004). 
Important element of process approach is meaningfulness that brings connections and understanding of writing among learners. It starts brainstorming to produce new ideas from schema from real world experience to the topic of writing. Less students use the strategy to remember, generate and activate experiences during writing. The teacher role is critical in providing guidance to use this strategy for developing connection among writing (Ngadiman, 2012). 
Even at basic level, students have weak writing skills essential for academic success.  Basic writers have to involve some analytical, critical, logical and evaluative skills in an organized way ( Salahu-Din, Persky, & Miller, 2008). Students have partial mastery learning skills desired for proficient work at elementary level. Furthermore, many students dropped from school without writing skills needed for success in workplace (Achieve & Inc, 2005).  Effort to enhance writing is absent from school education reform. How fine students write is associated with how they are taught to write, unluckily, teachers know less about current writing classroom practices at school level (Graham, Perin, 2007). Process approach has critical role though process in writing
	The process approach emphasizes on active student engagement in language use, and the development of language skills through meaningful tasks. The process approach is a student-centered approach that emphasizes the importance of process over the final product. This approach allows students to explore their ideas, experiment with different techniques of language, and receive feedback throughout the writing process. The process approach has been shown to be effective in helping students to develop their English in reading, writing, listening and speaking   skills (Matsuda, 2003; Myles, 2002). 
Barreto(2011) reported that writing in second language is complex according to grammatical structure. Teacher has the responsibility to encourage and support learners in writing through process approach. When students are able to learn procedure of writhing, it become easy to write in second language.  Writing requires devotion, commitment, and organized procedure.  Harmer (2001) reported that this approach involved students to think out satisfactory writing procedure.     
	Nunan (1991) described that writing process approach focus on steps involved in effective writing of second language. He described that writing any piece of work cannot be perfect but writing become easy in following sequence of writing, reviewing, analyzing and rewriting. In writing process approach teacher just facilitate students during stages of writing. The student centered process approach requires students’ constructive engagement in completing classroom writing activities. The process of writing involved actions requires creating written text. 
	The process approach of writing focus on generating ideas, deciding about text, and language to communicate with others during writing process. Teachers’ uses process approach in classroom for teaching writing skills through brainstorming, discussion, planning for piece of writing, peer correction and editing. Badger and White (2000) reported that process approach required different time to meet need of individual’s for native and second language students.    
A meta-analysis study was structured by Graham and Sandmel (2011) in USA to examine that process writing instruction improve writing skills. The sample of the study consisted of 29 students of grades 1-12. The results of the study explored that process writing approach has no effect on quality of writing. Sasaki (2000) claimed that novice student’s start to writer with less detailed organization of content and global planning that needed long tome but writing expertise can be acquired over a short time through process approach with detailed organization and global planning.  
There are three major parts of learning writing skill in second language as English; creating social interaction among teacher and students, using collaborative learning strategy and applying process approach of writing. Students engaged less in specific types of writing; summary, essay, question-answers, word-meaning, paragraph, and story during academic course (Applebee & Langer, 2006). 
Key steps in process approach of writing included prewriting, drafting, reviewing and editing.  The process approach of teaching learning process rooted back from in the mid- 1970 as a result of literacy acquisition for language learners (Nagin, 2012).  The current proficiency level, area of strength, weakness, language accuracy, and their learning preferences are considered in implementing process approach of learning (Raimes, & Miller-Cochran, 2017).  Barcroft (2004) reported that second language understand through, focusing on meaning, word form, memory for knowing h word and leaning new word into second language. Process approach helps in improving and elaborating new knowledge.  Spelling and vocabulary are important in effective writing.  
Classroom commutation language during teaching learning process changed from teachers to students. Writing process approach is based on communication theory that focuses on writing process. This approach focuses on various classroom writing activities to enhance language development. This teaching method uses, group discussion, brainstorming, and rewriting. Writing process approach involved 6 stages; generating new ideas though  discussion, brainstorming, at stage 2, students review existing useful ideas though note taking to probe new ideas, at stage 3, students organize and structure ideas to form concept map, at stage 4, students write first draft in pairs. It allows students to correct spelling and discuss there their peers or teachers to correct sentence structure. At stage 5, writing drafts are exchanges with one another and read other’s work to improve their own work. At stage 6, peer feedback provided to improve work. At stage, 7, final draft is written and at stage 8, students again exchange to read their work and provide feedback (Ting, 2010). 
	   Hyland (2003) stated that most of the teachers apply this approach and this approach has significant influence on writing. Teacher role is facilitative to guide students in writing process and develop metacognitive awareness during writing process. Better writing required usage of effective grammar, spelling and punctuation, furthermore, it requires suitable vocabulary and solid organization. The purpose of writing results at the ends of learning process. There are five major purposes of writing; description, reflection, explanation, entertainment, and persuasion (Ken, 2002).
2.2 Process of writing
Barnett (1992) reported  writing process approach 9 steps; 1) prewriting, 2) planning abut selecting particular piece of writing 3) starting the writing 4) deciding suitable vocabulary, grammar, organization 5) reviewing 6) reformulating 7) stopping 8) contemplating 9) revising         
Hyland (2003) stated following steps o process approach; selection of topic, prewriting, composing, drafting, revising, improving, proofreading, editing, evaluation, publishing and follow-up. This is cyclic process approach for learning second language skills.
 Sundem (2006) reported five stages of process approach of writing; prewriting, writing, revising, editing and publishing. In classroom, prewriting can be simple activity of drawing, discussion between teacher and students on any topic bilingual, writing is putting ideas into paper, revising is look like feedback from teacher of peers,, editing is correcting errors in the presence of students and publishing is putting writing into finished format. These steps are repeated many times.  Literature reported various steps and techniques for writing process approach; generating ideas, focusing, structuring, and evaluating (Graham and Sandmel, 2011; Nunan, 1991; Sundem, 2006; Ting, 2010).  
Previous studies regarding process approach for writing skills were repored below.  
Kiuhara, Graham, and Hawken (2019) executed a study in US to examine teachers writing strategies at grades 9th to 10th. A sample of 361 teachers selected through started random sampling participated in the study. The results of study indicated that limited teachers were prepared and in-service training was inadequate for implementing writing strategies.      
	Yucedal, and Shareef (2022) planned a study in Iraq to improve language writing skills of students through process approach. The study was experimental in nature. The sample of the study consisted of 40 students’ selected through a simple random sampling technique. Pretest, post comparison was employed. Independent t-test revealed significant difference. The results explored that process approach group show better performance in language writing skills of students through process approach. 
	A study was structured by Mustofa and Syafi’i (2020) in Surabaya to explore influences of process writing approach on students’ text anxiety. The finding of the study established a significant difference between process approach students writing development and text anxiety. The students were able to make a well-organized text.   
	Puengpipattrakul (2014) structured a study in Thailand to reveal perception of students that process approach in writing develops socio-cognitive skill among students. The sample of the study consisted of 124 elementary students. Results of the study reported that process approach in writing improve writing ability through socio-cognitive skill. Previous studies reported that process approach of writing skills improve students linguistic writing skills (Badger & White (2000; Barreto, 2011; Harmer, 2001).  
 	A study was executed by Ndanguru (2008) in Nigeria to explore the implementation of process approach to improve the writing ability of elementary grade students. The study was experimental in nature. The sample of the study consisted of 25 students of grade VIII. Observational check list was used to collect data. Descriptive and inferential statics was used to analyze data.
	Mehr (2017) planned an experimental study of 6o Iranian learners. The findings of the study through one-way ANOVA revealed significant influence on second language English students writing skills performance. 
	Another study was conducted by Miftah (2003) in Indonesia to examine he implementation of writing process approach to enhance the students writing skills. Action research approach was used. The sample of the study consisted of 15 students. The data was collected through observation and field notes. Data was analyzed employing percentages.








CHAPTER III
RESEARCH METHODOLOGY
	The purpose of this study was examining the implementation of the process approach of writing skills for the enhancement of writing skills in English as second language among elementary school students.  The research methodology comprised of research design, population, sample and sampling, data collection instrument, collection of the data, the data analysis and ethical considerations.
3.1 Research Design
Research design is a strategy and procedures that makes the decisions from comprehensive assumptions towards detailed methods for data collection and analysis.  Experimental research design allows researcher to study cause and effect between two or more variables (Vanderstoep & Johnson, 2009). Pre-experimental, quasi- experimental and true-experimental types of research designs are commonly reported in literature (Vanderstoep, & Johnson, 2009). Researcher selects a single-subject design of pre-experimental design and provides interventions during conducting experiment. The researcher used pre-experimental research design in the form of one group pre-test and post-test design to examine the cause and effect after the treatment. A single-subject design involves observing the behavior of small number of individual (Creswell, 2017). There were two variables in this study; independent and dependent variables. Independent variable is process approach and dependent variable is writing skills. In a single-subject research design data are collected and analyzed for one group at a time. A single group is observed before and after treatment (Fraenkel, Wallen, & Hyun, 2012). One group pre-test and post-test design have many benefits; it is simple experimental design which is suitable for class skill development, simple and easy for implementation, no need of equalization of group, and it work as a stimulus for effective teaching ( Singh, 2006). The design of the current research is given below.  
Pre-test                     Intervention            Post-test
Y1                                  X                          Y2
             One group pre-test and post-test design consisted of three steps. First, the researcher held pre-test to measure students existing writing skills of English grade 8th students from urban government elementary school No.8 tehsil and district Hafizabad Punjab. Second, interactive strategy is used during implementation of process approach for enhancing writing skills during intervention. Third, the purpose of administering post-test is to measure students’ enhancement of writing skills in English as a second language among elementary school students.       
3.2 Population and Sampling
Appropriate population is critical for education research. Large group of subjects having collective features from which , the representative sample selected and results generalized id called population (Best & Kahn, 2006; Gay, Mills & Airasian; 2009). Teachers contribute in playing their leadership role in students’ better achievement.    
The population of the current study was all government elementary schools students from district Hafizabad of Punjab Pakistan. The researcher selected three sections; section-A, section-B, and section-C students of 8th grade. Total sample of the current study was 129 students. The sample of the current study was selected through convenience sampling technique. 




Table 3.1 Sample of the Study 
	Sr # 
	Groups 
	No of Students 

	1
	Group-A
	43

	2
	Group-B
	43

	3
	Group-C
	43

	
	Total 
	129


 
	Table 3.1 represent sample of the Study. 
3.3 Instrumentation
The structured questionnaire was adopted for this study. Academic Writing Motivation Questionnaire (AWMQ) was adopted from (Payne, 2012) which is comprised on the dimensions; generating ideas, focusing, structuring, drafting and evaluating. AWMQ was based on Likert options: Strongly Agree; SA, Agree: A, Neutral; N, Disagree; D, and Strongly Disagree SDA. Analysis score were assigned as; SA; 5, A; 4, N; 3, D; 2, and SDA;1.  
Table 3.2: Cronbach's Alpha reliability statistics
	Sr #
	Factors name
	Cronbach's Alpha
	N of Items

	1
	Generating Ideas
	.816
	7

	2
	Focusing
	.737
	7

	3
	Structuring
	.837
	7

	4
	Drafting
	.692
	7

	5
	Evaluating
	.671
	7




The Table 3.2 demonstrated that the reliability of the questionnaire used in the study through Cronbach's Alpha coefficients. Notably, the Generating Ideas (0.816), Focusing (0.737), Structuring (0.837), Drafting (0.692) and Evaluating (0.67), all values of parameters levels of internal consistency, with Cronbach’s Alpha values ranging from 0.67 to 0.837. 

Table 3.3 Overall Reliability of Writing Motivation Questionnaire
		Items	
	Reliability

	35
	.750



Table 3.3 depicted overall reliability of Writing Motivation Questionnaire (WMQ) which was yielded a commendable Cronbach's Alpha of .750.
3.4 Data Collection	
	After ensuring reliability of Academic Writing Motivation Questionnaire (AWMQ), the researcher seek permission letter of data collection (Apendix-A). The researcher is working as an English language teacher in urban government elementary school No.8 tehsil and district Hafizabad from previous twelve years. The researcher is in- charge of 8th grade. The class consisted of one section of 43 students. The researcher planned a pre-experimental followed single-subject design. Three interventions at an internal of three weeks for the current study were executed.        
The researcher first conducted pre-test before implementation of process approach of writing skills in English as a second language among elementary school students.
Pre-test
	Researcher implemented pre-test writing skills process approach in English as a second language among elementary school students. Researcher write-downs time, difficulty and ambiguity facing by students during responding. Researcher during teaching English used skills-process approach for improving writing skills. Writing process approach technique involved the process of generating ideas, focusing, structuring, and evaluating to improve English as a second language writing skills through at the classroom level. Three interventions were executed at an interval of three weeks.

Post-test 
Researcher conducted post-test for measuring enhancement in writing skills. After nine weeks same post-test were conducted.  
Schedule of Process Approach Writing Skills Implementation 
	Sr #
	Interventions
	Activities
	Time

	1
	1
	Pre-test 
	

	2
	2
	Treatment
	

	3
	3
	Treatment
	

	4
	4
	Treatment
	

	5
	5
	Post-test 
	



3.5 Reliability and Validity of Instrument 
	The validity of tool is a process to measure what is supposed to be measure actually measured (Gay, Mills, & Airasian, 2009). To calculate validity, it was determined whether the instrument was best fit according to this research or not. There were four kinds of validity; content, construct, criterion and concurrent. Structured questionnaire was used for current study but researcher furthermore confirmed contextual factors affecting validity. For this purpose, the validity of this instrument was ensured through administrating the tool. Researcher confirmed content validity of this tool with the help of five educational experimental research experts of education.
	In experimental research internal validity is important, that refers to truthfulness of the experiment being performed. Internal validity showed that experiment conducted has certain features and free of biasness. Threats to internal validity; history, maturation and instrumentation were controlled (Vanderstoep & Johnson, 2009). 
Moreover, the reliability is a process in order to assess the consistency of the questionnaire when applied more time for research (Creswell, 2009). For this study the Cronbach’S Alpha Coefficient was applied to calculate the reliability of the research instrument. Cronbach’S Alpha score of  this instrument was ensured 
3.6 Data Analysis
As the study objectives are the implementations of the process approach for the enhancement of writing skills in English as a second language among elementary school students. The collected data was coded and entered into sheets by using Statistical Package for Social Sciences (SPSS). The collected data were analyzed by  employing descriptive; Mean, Standard Deviation, factor loading, and inferential statistics; paired sample t-test.
3.7 Ethical Considerations
Ethical considerations during organizing study are obligatory for researcher to consent from participants. Informed consent, confidentially, anonymity, and volunteer participation are prominent ethical considerations for research remained concerned. Ethical considerations help research subjects how to follow, support, and improve worth of research. Practitioners are worried about important essentials of ethical considerations for volunteer participation (Bryman, 2016; Jegede, 2009). The scholar is fully informed about choice of research participants. Researcher follows university ethics committee considerations criteria; informed consent, confidentially, anonymity, and volunteer participation for this study to collect data from participation.     
The participant intent that contributes voluntarily in the study with complete information of their decisions about the research is informed consent. Standard norms of informed consent claim complete information about study type, purpose and procedure (Bhutta, 2004; Brymam, 2016). The researcher followed informed consent from head, and students for this experimental study.  
 Confidentially refers that collected information for the study protected  anywhere when applicable (Bryman, 2016). The researcher ensured that data collected from the participants neither disclosed nor shared anywhere in research.
 Anonymity refers that identifying information; name, address, and e-mail collected from research participants protected (Beebe & Smith, 2008). The researcher guaranteed that participants individual information were never used or cited anywhere in research.   
Volunteer participation from participants to assure unbiased information within a timeframe is important. According to this principle, participant protected from harm (Beebe & Smith, 2008). The researcher assured that identification of the participants secured from emotional, physical, psychical, legal and social harm or any other threat due to the study.  




















CHAPTER IV
DATA ANALYSIS 
	This chapter deals with data analysis and interpretation. Data analysis is a crucial component of research, helping researchers makes sense of the information they have collected and draw meaningful conclusions. Effective data analysis enhances the reliability and validity of research findings, enabling researchers to draw meaningful conclusions and contribute to the existing body of knowledge in respective fields.
Objective 1
To determine the implementation of process approach for the enhancement of writing skills in English as second language through pre-test and post-test among elementary school students

Table 4.1 Overall comparison of pre-test and post-test opinion
	Sr. #
	 Treatment
	N
	M
	SD
	Df
	MD
	t
	p

	1
	Overall Pre-test
	129
	111.24
	20.83
	128
	111.24
	60.645
	.05 

	
	Overall Post-test
	129
	112.99
	19.42
	128
	
	
	



Table 4.1 interpretation assured the consequences of One-Sample T-test was apply to uncover significant difference between pre-test and post-test opinions for the improvement of writing skills of the students in English through process approach. The output revealed no significant difference between the opinion of the writing skills between overall pre-test and post-test, t(129) = 60.645, p < .05. Furthermore, the value of Mean Difference is also positive (MD = 111.24) and significance value is less than .05. It is concluded that the implementation of process approach for the improvement of writing English as a second language among elementary schools students on pre-test and post-test treatment was at the same level.


Figure 4.1 Descriptive Statistics of Overall Pre-test opinions


	As shown in Figure 4.1, the output of descriptive statistics has confirmed the maximum implementation of pre-test was on factors of generating ideas (M = 22.91, SD = 5.63), then come to the focusing (M = 22.90, SD = 5.28), the position of structuring was (M = 22.25, SD = 5.13), then it was confirmed drafting (M = 22.15, SD = 4.72) and lastly it was calculated the factor evaluating (M = 21.03, SD = 5.70).

Figure 4.2 Descriptive statistics of overall post-test opinions



	As shown in Figure 4.2, the output of descriptive statistics has confirmed the maximum implementation of pre-test was on factors of generating ideas (M = 22.95, SD = 4.71), then come to the focusing (M = 22.71, SD = 4.91), the position of structuring was (M = 22.59, SD = 5.30), then it was confirmed drafting (M = 22.53, SD = 4.72) and lastly it was calculated the factor evaluating (M = 22.21, SD = 4.64).




Objective 2
To investigate the difference of opinion between pre-test and post-test for the development of writing skills of the students in English through process approach 
RQ 1: Is there any Significance Difference of Opinion between Pre and Post Test for the Development of Writing Skills of the Students in English through Generating Ideas?
Table 4.2 Pre-test and post-test for generating ideas
	Sr. #
	Factors
	 Treatment
	N
	M
	SD
	df
	MD
	t
	P

	1
	Generating ideas
	Pre-test
	129
	22.15
	5.63
	128
	22.15
	44.64
	.05 

	
	
	Post-test
	129
	22.95
	4.71
	128
	
	
	


	
	Table 4.2 interpretation confirmed the results of One-Sample T-test was applied to find out significant difference between pre-test and post-test for the development of writing skills of the students in English through process approach sub-factor generating ideas. The output revealed no significant difference between the opinion of the writing skills between pre-test and post-test, t(129)=44.64, p < .05. Moreover, the value of Mean Difference is also positive (MD = 22.15) and significance value is less than .05. It is concluded that the implementation of process approach for the improvement of writing English as a second language among elementary schools students on pre-test and post-test treatment was at the same level.




RQ 1.2  Is there Any Significance Difference of Opinion between Pre and Post Test for the Development of Writing Skills of the Students in English Through Focusing?
Table 4.3 Pre and post-test for focusing  
	Sr. #
	Factors
	 Treatment
	N
	M
	SD
	df
	MD
	t
	P

	1
	Focusing
	Pre-test
	129
	21.03
	5.28
	128
	21.03
	45.21
	.05 

	
	
	Post-test
	129
	22.59
	4.91
	128
	
	
	


	
	Table 4.3  interpretation confirmed the results of One-Sample T-test was applied to find out significant difference between pre-test and post-test for the development of writing skills of the students in English through process approach on sub-factor focusing. The output revealed no significant difference between the opinion of the writing skills between pre-test and post-test, t(129) = 45.21, p < .05. Furthermore, the value of Mean Difference is also positive (MD = 21.03) and significance value is less than .05. It is concluded that the performance of process approach for the enhancement of writing English as a second language among elementary schools students on pre-test and post-test treatment was at the equivalent level.



RQ 1.3  Is there Any Significance Difference of Opinion between Pre and Post Test for the Development of Writing Skills of the Students in English Through Structuring?
Table 4.4 Pre and post-test for structuring  
	Sr. #
	Factors
	 Treatment
	N
	M
	SD
	df
	MD
	t
	P

	1
	Structuring
	Pre-test
	129
	22.8992
	5.13
	128
	22.90
	50.690
	 .05

	
	
	Post-test
	129
	22.2093
	5.30
	128
	
	
	


	
Table 4.4 interpretation confirmed the results of One-Sample T-test was applied to find out significant difference between pre-test and post-test for the development of writing skills of the students in English through process approach sub-factor structuring. The output revealed no significant difference between the opinion of the writing skills between pre-test and post-test, t(129)=50.690, p < .05. Additionally, the value of Mean Difference is also positive (MD = 22.90) and significance value is less than .05. It is fulfilled that the performance of process approach for the perfection of writing English as a second language among elementary schools students on pre-test and post-test handling was at the equivalent level.




RQ 1.4 Is there any Significance Difference of Opinion between Pre and Post test for the Development of Writing Skills of the Students in English through Drafting?
Table 4.5 Pre and post-test for drafting  
	Sr. #
	Factors
	 Treatment
	N
	M
	SD
	df
	MD
	t
	P

	1
	Drafting
	Pre-test
	129
	22.91
	4.72
	128
	22.91
	55.136
	 .05

	
	
	Post-test
	129
	22.71
	4.72
	128
	
	
	


	
Table 4.5  interpretation confirmed the results of One-Sample T-test was applied to find out significant difference between pre-test and post-test for the development of writing skills of the students in English through process approach sub-factor drafting. The output revealed no significant difference between the opinion of the writing skills between pre-test and post-test, t(129)=55.136, p < .05. In addition, the value of Mean Difference is also positive (MD = 55.136) and significance value is less than .05. It is fulfilled that the performance of process approach for the expansion of writing English as a second language among elementary schools students on pre-test and post-test handling was at the similar intensity.





RQ 1.5 Is there any Significance Difference of Opinion Between Pre and Post Test for the Development of Writing Skills of the Students in English Through Evaluating?
Table 4.6 Pre-test and post-test for evaluating  
	Sr. #
	Factors
	Treatment
	N
	M
	SD
	df
	MD
	t
	P

	1
	Evaluating
	Pre-test
	129
	22.25
	5.70
	128
	22.25
	44.324
	 .05

	
	
	Post-test
	129
	22.53
	4.64
	128
	
	
	


	
	Table 4.6 interpretation confirmed the results of One-Sample T-test was applied to find out significant difference between pre-test and post-test for the development of writing skills of the students in English through process approach sub-factor evaluating. The output revealed no significant difference between the opinion of the writing skills between pre-test and post-test, t(129)=44.324, p < .05. Likewise, the value of Mean Difference is also positive (MD = 44.324) and significance value is less than .05. It is concluded that the implementation of process approach for the improvement of writing English as a second language among elementary schools students on pre-test and post-test treatment was at the same stage.
  





















CHAPTER V
SUMMARY, FINDINGS, CONCLUSION, DISCUSSION AND RECOMMENDATIONS
This chapter deals with summary, discussion, conclusion and recommendations of the study. The researcher draws conclusions based on results and suggested recommendations regarding improving writing skills of students.  
5.1 Summary
           The current study was structured to explore implementation of the process approach for enhancement of writing skills in English as a second language among elementary school students. The study used pre-experimental research followed one group pre-test and post-test design. The sample of the study comprised of 129 students of 8th grade. Content validity of the Academic Writing Motivation Questionnaire (AWMQ) was ensured. The reliability of (AWMQ) was calculated by applying Cronbach Alpha’s score; .750. 
             The collected data were analyzed employing mean, median, standard deviation, and One-Sample T-test to reveal significant difference between pre-test and post-test. The findings of the study revealed no significant difference between the opinion of the writing skills between overall pre-test and post-test, furthermore, the value of mean difference is positive on development of writing skills process approach at the elementary level.
5.2 Findings
1. The findings of the study showed  positive  mean difference between pre-test  factor of focusing (M = 22.90, SD = 5.28), and post-test factor of  generating ideas (M = 22.95, SD = 4.71)  on implementation of  process approach  writing teaching methods.  
2. The findings showed positive mean difference between pre-test factor of generating ideas (M = 22.91, SD = 5.63), and post-test factor of generating ideas (M = 22.95, SD = 4.71)  on implementation of  process approach  writing teaching methods. 
3. The findings revealed positive mean difference between pre-test  factor of structuring was (M = 22.25, SD = 5.13), and post-test factor of  structuring was (M = 22.59, SD = 5.30)  on implementation of  process approach  writing teaching methods. 
4. The findings reported positive mean difference between pre-test  factor of drafting (M = 22.15, SD = 4.72), and post-test factor of drafting (M = 22.53, SD = 4.72) on implementation of  process approach  writing teaching methods. 
5. The findings of the study showed positive mean difference between pre-test factor of evaluating (M = 21.03, SD = 5.70), and post-test factor of evaluating (M = 22.21, SD = 4.64) on implementation of process approach writing teaching methods. 
6. The findings declared positive mean value difference between pre-test and post-test of the writing skills but no significant difference between the  opinion  of pre-test and post-test during implementation of process approach of writing.  
7. Overall, findings revealed no significant difference between  pre-test and post-test  opinion of the writing skills    
5.3 Conclusion 
	Process approach of writing is useful in improving students writing skills, but limited teachers apply this approach during teaching learning writing process.  The results revealed no significant difference between the opinion of the writing skills between overall pre-test and post-test, furthermore, the value of mean difference is positive on development of writing skills process approach at the elementary level. Teachers may use process approach as effective writing technique to improve second language as English writhing skills of public sector elementary school students of Punjab Pakistan.               
5.4 Discussion 
	The current study was executed to explore implementation of the process approach for enhancement of writing skills in English as a second language among elementary school students. Process approach is systematic writing process to enhance English as a Second Language writing skills. The results of the study revealed no significant difference between writing skills and pre-test and post-test results, furthermore, the value of mean difference is positive on development of writing skills process approach at the elementary level. There were various reasons of no significant difference between writing skills and pre-test and post-test results. Teachers are less trained to use writing process approach as writing skill development strategy. Furthermore, less resource are allocated for English language skills improvement at elementary level.      
The results of the current study declared no significant difference between writing skills of pre-test and post-test achievement but mean difference was more for post-test was consistent with  a meta-analysis study of Graham and Sandmel (2011) structured in  USA to examine  process writing instruction  for improving writing skills. The writing process approach students ‘performance were significantly different in pre-test and post-test results. Furthermore, Ndanguru (2008) study executed in Nigeria to explore process approach writing skill development at elementary grade students. In similar research type, Puengpipattrakul (2014) structured a study in Thailand to improve writing skills through process approach. Mustofa and Syafi’i (2020) framed study in Surabaya to explore influences of process writing approach on students’ text anxiety and established a significant difference.    
The results of the current study declared no significant difference between writing skills of pre-test and post-test achievement bur mean difference was more for post-test was inconsistent with Mehr (2017) experimental study of 6o Iranian learners that revealed significant influence on second language English students writing skills performance. In same vain Miftah (2003) study framed in Indonesia to find-out the writing process approach implementation to enhance the students writing skills. 
5.5 Recommendations 
Based on results and conclusion, it is recommended that;  
1. Government may focus on writing in school education reform effort. The government provided facilitates to teachers and students in developing writing skills. 
2. Policymakers provide resources for effective second language writing learning skills.
3. The curriculum developers included content and learning strategies for second language writing learning skills. Curriculum planners insert process based writing content in syllabus design for better learning of second language writing skills.   
4. Teacher training institutions may focus on developing modules and training for teachers on contemporary English writing skills. 
5. School education department spent more funds to improve writing of teachers and students. 
6. Head-teachers bounded teachers to implement a writing process approach in English as a second language to enhance writing skills among elementary school students. 
7. Teachers may use process writing approach for improving second language writing skills   
Future directions; for further exploration, researcher suggested long-term empirical study required to examine the effectives of process approach of writing. A qualitative study is necessary for in-depth exploration of important communication skill.   
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Appendix-A
Consent Letter 
Letter for regarding data collection  National College of Business Administration & Economics (NCBAE); 40 E1 Shahrah-e-Hazrat Imam Hussain, Gulberg III, Lahore.
Subject:  Data collection from elementry schools of the Lahore for M. Phil education thesis under the NCBA&E, Lahore
Respected Sir/Madam,   
                                    Assalam-o-Alaikum! I am pleased to write for Mr. Muhammad  Asif Javed  M. Phil Education scholar NCBA&E, is conducting experimental research under my supervision. The title of his research is “Implementation of the Process Approach for Enhancement of Writing Skills in English as a Second Language among Elementary School Students”.  It is requested to facilitate him for conducting experiment for data collection in this regard. All information related to research will be confidential and will be used only for research purposes. 



Thanks 
          Dr Haq Nawaz    
Supervisor
 






Appendix-B

Academic Writing Motivation Questionnaire (AWMQ)
                  Academic Writing Motivation Questionnaire (AWMQ) consisted on two parts’ Demographic information and Academic Writing Motivation Questionnaire factors.   
I. Demographic Information
Name: …………………………………………………………(Optional)
School Name: ……………………………………………………….
Academic Writing Motivation Questionnaire Factors   
Generating Ideas
	
	Statements
	DA
	SDA
	N
	A
	SA

	1
	I use correct grammar in my writing. 
	1
	2
	3
	4
	5

	2
	I put a lot of effort into my writing.  
	1
	2
	3
	4
	5

	3
	I am able to clearly express my ideas in writing. 
	1
	2
	3
	4
	5

	4
	I enjoy creative writing assignments. 
	1
	2
	3
	4
	5

	5
	I like others to read what I have written. 
	1
	2
	3
	4
	5

	6
	I enjoy writing question answers. 
	1
	2
	3
	4
	5

	7
	Spelling is easy for me.  
	1
	2
	3
	4
	5


  Focusing
	1
	I like to write down my thoughts.  
	1
	2
	3
	4
	5

	2
	I complete a writing assignment even when it is difficult. 
	1
	2
	3
	4
	5

	3
	I like to participate in written discussions.  
	1
	2
	3
	4
	5

	4
	I easily focus on what I am writing. 
	1
	2
	3
	4
	5

	5
	I like classes that require a lot of writing.  
	1
	2
	3
	4
	5

	6
	I revise my writing before submitting an assignment. 
	1
	2
	3
	4
	5

	7
	Being a good writer is important in getting a good work.  
	1
	2
	3
	4
	5


  Structuring
	1
	I enjoy writing. 
	1
	2
	3
	4
	5

	2
	I write more than the minimum on writing assignments. 
	1
	2
	3
	4
	5

	3
	I like my writing to be graded. 
	1
	2
	3
	4
	5

	4
	I plan how I am going to write something before I write it. 
	1
	2
	3
	4
	5

	5
	I enjoy writing assignments that challenge me.  
	1
	2
	3
	4
	5

	6
	Punctuation is easy for me. 
	1
	2
	3
	4
	5

	7
	I practice writing in order to improve my skills. 
	1
	2
	3
	4
	5









  Drafting
	
	Statements
	SDA
	DA
	N
	A
	SA

	1
	Being a good writer will help me do well academically.  
	1
	2
	3
	4
	5

	2
	I write as well as other students.  
	1
	2
	3
	4
	5

	3
	I like to get feedback from a teacher on my writing.  
	1
	2
	3
	4
	5

	4
	It is easy for me to write good essays.  
	1
	2
	3
	4
	5

	5
	Becoming a better writer is important to me.  
	1
	2
	3
	4
	5

	6
	It is important to me that I make an A-grade on a writing assignment. 
	1
	2
	3
	4
	5

	7
	I enjoy writing literary analysis papers.  
	1
	2
	3
	4
	5


  Evaluating
	1
	I am more likely to succeed if I can write well. 
	1
	2
	3
	4
	5

	2
	Being a better writer will help me in my career. 
	1
	2
	3
	4
	5

	3
	I like to write even if my writing will not be graded.  
	1
	2
	3
	4
	5

	4
	I want the highest grade in the class on a writing assignment.   
	1
	2
	3
	4
	5

	5
	I am motivated to write in my classes. 
	1
	2
	3
	4
	5

	6
	I want others to recognize me as a good writer.  
	1
	2
	3
	4
	5

	7
	Choosing the right word is easy for me.  
	1
	2
	3
	4
	5






























Appendix-C
List of Experts for Validation of Research Tools
	Name
	Designation
	Institution

	Dr. Ayaz Muhammad Khan
	Associate Professor of Education, Director Division of Education, Education University Lahore.
	Institute of Education and Research (IER), University of Education, Lahore.

	Dr. Tariq Mahmood CH.
	Director, Professor of Education 
	Institute of Education and Research(IER), Punjab University, Lahore

	Prof. Dr Rizwan Akram
	Chairperson, Department of Education
	UMT, School of Social Sciences and Humanities

	Dr. Naveed Jabbar
	Assistant Professor, Head of Department of Education
	National College of Business Administration & Economics (NCBA& E), Main Campus, Gulberg, Lahore.

	Dr. Mehboob Ul Hassan
	Assistant Professor of Education  
	University of Lahore, Lahore




N	
Pre-test generating ideas	Pre-test focusing	Pre-test structuring	Pre-test drafting	Pre-test evaluating	1	2	3	4	5	129	129	129	129	129	Mean	
Pre-test generating ideas	Pre-test focusing	Pre-test structuring	Pre-test drafting	Pre-test evaluating	1	2	3	4	5	22.914728682170537	22.899224806201552	22.248062015503869	22.147286821705425	21.031007751937985	SD	
Pre-test generating ideas	Pre-test focusing	Pre-test structuring	Pre-test drafting	Pre-test evaluating	1	2	3	4	5	5.6348535573165579	5.2840236570015406	5.1308578736289148	4.7203532173052487	5.7009196184584114	
N	
Post-test generating ideas	Post-test focusing	Post-test structuring	Post-test drafting	Post-test evaluating	1	2	3	4	5	129	129	129	129	129	Mean	
Post-test generating ideas	Post-test focusing	Post-test structuring	Post-test drafting	Post-test evaluating	1	2	3	4	5	22.945736434108511	22.713178294573627	22.589147286821699	22.534883720930246	22.20930232558138	SD	
Post-test generating ideas	Post-test focusing	Post-test structuring	Post-test drafting	Post-test evaluating	1	2	3	4	5	4.7075572180527221	4.9079215354821661	5.2998738466776425	4.717311533148429	4.6402561076072111	
1
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