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ABSTRACT
Curriculum, textbooks, and practices are sources to teach democratic values to the students. The current study was designed to analyze SNC 2020 and the content of English and history textbooks for the 6th and 7th grades regarding democratic values and to determine teachers’ democratic values practices at the elementary level in Punjab. The study was descriptive and a mixed-method QUAL + quan exploratory research design was used to explore democratic values. The data sources were curriculum documents 2020, textbooks of English and History for 6th, and 7th grades, and students. The Content analysis was made of SNC2020 and the content of selected textbooks was analyzed by using the Concept Mapping Framework. The sample of 300 respondents was selected from a simple random sampling technique from Lahore Punjab. The self-constructed questionnaire for students on teachers’ democratic values practices was employed to collect data from 6th, and 7th grade students to reveal teachers' democratic values practices in the classrooms. The Questionnaire was based on 5-point Likert-type options. The content validity of the instrument was ensured by five curriculum and subject experts.
The reliability was confirmed by calculating Cronbach’s Alpha scores; .889. The collected data were analyzed employing mean, standard deviation, and independent samples t-tests. The findings of content analysis revealed that SNC of English focused on some aspects of democratic values while SNC of History less focused on democratic values. The content of textbooks of English delineated less democratic values. Textbooks of History need to be revised to inculcate democratic values in their contents. Democratic practices of explanatory practices were repeated in exercises of the lessons of different grades and the remaining practices such as participatory, critical thinking practices suggested in exercises of textbooks were less

focused. Findings of quantitative data showed that teachers were more used to explanatory practices and critical thinking practices were less in practice. Findings further revealed a significant difference between teachers' democratic values practices in terms of teachers' gender and the school’s locality. Male teachers were practicing more democratic practices as compared to female teachers and teachers working in urban schools were practicing more democratic practices as compared to teachers teaching in rural schools. Findings further revealed significant differences between teachers’ democratic values practices teaching in 6th, and 7thgrades. It is recommended that democratic values be included in the SNC of English and History and the content of textbooks elaborated as there is more space for description of these values in different lessons of textbooks. Teachers may provide a democratic environment for learners to practice democratic values through explanatory, participatory, and critical thinking practices. Teachers' training institutions develop a module on democratic values that may be included in teachers' training.


Keywords:	Analysis of single national curriculum, democratic values, elementary schools level

CHAPTER I INTRODUCTION
1.1. Introduction
Curriculum is a written document provided by state to run educational institutions for guiding educational stakeholders in teaching-learning process. Curriculum is a plan for learning to attain desired educational outcomes (Null, 2011), learners’ experiences, field of study, subject matter, set of material dealing with people (Oliva, 2018; Ornstein & Hunkins, 2016). Important elements of curriculum are objectives, content, teaching methods and evaluation. Curriculum stated democratic values and planned classrooms practices for preparing learners to participate as productive citizen in the development of the society (Gibson & Levine, 2003; Parker, 2008). Single National curriculum document 2020 is implemented in Punjab of Pakistan to reduce diversity.
Single National Curriculum (SNC) 2022 for eight subjects was developed to provide unifying and standardizing curricula across the country. Its aims were to eliminate discrimination among society and provide an equal access to all learners. The SNC 2020 promotes a sense of national unity and shared values. It fosters a cohesive society rooted in common morals and ethos. The SNC seeks to bridge disparities among public, private schools and deni-madaris institutions in the country. The SNC 2020 document is a dynamic source focusing on changing needs of society gives awareness to students about sense of participation in schools activities and provides opportunities to implement democratic knowledge, skills, values and attitudes in community affairs (Government of Pakistan, 2022). The SNC was revised to prove standardized curriculum including new trends like democratic values to enable learners to participate as an active citizens in the democratic society.
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Democratic curriculum develops skills and competencies in citizens to enable students as active participant of democratic society. Curriculum plays essential role for the transmission of democratic values to the future generation (Brough, 2012; Hopkins, 2014; Kaymakcı & Akdeniz, 2018). Curriculum is translated into textbooks and reflection of curriculum. it is the responsibility of PCTB to develop textbooks at different levels according to the guidelines of government. Textbook is sources of knowledge and information for learners and teachers. Textbooks writer elaborate curriculum SLOs, design content, exercises, activities, and projects for effective teaching learning process (Lebrun et al., 2002; Mahmood, 2010).
Democracy education plays a crucial role in instilling democratic values among students, fostering a culture of active citizenship, and preparing individuals to engage meaningfully in democratic processes. Dundar (2013) described that it is true to say that democracy is an expression of a belief, which is based on logic. The literature emphasizes the necessity of integrating democratic values into educational curricula at all levels, highlighting the collaborative efforts of educators, students, and school leaders in this endeavor. Today learning democracy in school is linked to the current challenges and crisis presents in the system that government and citizens are ill prepared. Political scientists have identified serious threats to the foundations and basics of democratic systems in terms of financial system that determines the social and economic experience and the political disappointment globally. Learning democracy is not a single task with a defined outcome. Rather, it consists of a variety of diverse interconnected tasks: (a) learning about democracy in order to become a knowing and conscious democratic person in social and political choice and decision in future (b) learning through democracy by participating in a democratic community for acquiring sustainable democratic habits  (c) learning for democracy, includes

participation and cooperation in local, national and international contexts in the development of democratic forms of life ( Edelstein, 2011).
Democratic values practices create democratic culture and give freedom of expressions to students’ ideas in the classrooms. The democratic practices integrate the values of democracy that enables students for active participation in teaching- learning process (Ersoy, 2014; Marri, 2005; Pohan, 2003). Democratic practices create democratic and justice oriented learning environment where learners’ differences are respected and conflicts are resolved through democratic ways (Ehrhardt et al., 2016; Moswela, 2010; Tomul et al., 2012). Democratic values practices designed by teachers in the classrooms were; explanatory practices, participatory practices, exploratory practice and critical thinking practices (Larreamendy-Joerns & Muñoz, 2010; Stecher et al., 2006). Explanatory practices are methods used to comprehend why and how a phenomenon occurs. Teachers are concerned to provide information in meaningful way to clarify the concepts among the students (Stecher et al., 2006). Teachers provide democratic values through explanatory practices to introduce concepts, process and focus students attention towards explaining about current affairs, political system, and performance of government (Carr et al., 2005; Straume, 2016). Participatory practices improve communication skills that enable students to work together for wellbeing of society (Parveen etal., 2017). Teachers used participatory practices through dialogues, discussions, reflective practices, and debates to encourage students freedom of expressions, sharing of ideas and conceptual understanding. Teachers organize cooperative activities to work together, participate in cultural activities that contribute in democratic skills, dispositions and values practices (Crowe & Wilen, 2003; Johnson & Johnson, 2009).  Exploratory practices are related to new concepts.

Exploratory practices stimulate students’ interests towards collecting information and exploring realities through personal involvement in community affairs. Teachers use exploratory practices to enhance students’ interpersonal abilities, understanding level about creating, reflecting and exploring realities (Bickmore & Parker, 2014; Skovsmore, 1990). Teachers provide equal opportunities of participation students in classrooms decisions and solving problems to develop their social responsibility. They learn to handle social actions and problems beyond school and classroom (Ersoy, 2014; Devine, 2002; Pryor, 2004). Teachers design classrooms rules in cooperation with students and give them opportunities for self-evaluation.
Critical thinking practices are used for developing higher order thinking, through analyzing, synthesizing, and evaluating information to solve problems related to personal, social, economic, political and citizenship matters to democratic life (Caymaz, 2008; Lim, 2011; Pinto & Portelli, 2008). Curriculum analysis is a systematic process to reveal dimensions and intensity of curriculum content according to set standards and parameters to identified gaps (Posner, 2003). Its purpose is to make assessment for improvement of curriculum by identifying missing concepts, misalignment diversities, implementation problems and various other aspects and recommending possible solutions. Curriculum analysis extracts meanings, themes and patterns that are evident and underlying in content of particular text (Levander, & Mikkola, 2009; Jóhannesson et al., 2011). Curriculum analysis is a critical process that involves examining and evaluating educational curricula. It helps policy makers, teachers, and practitioners understand the content structure and effectiveness of curricula. Curriculum analysis remains least focused aspects curriculum studies.

Statement of the Problem
Democratic values are taught easily in a democratic country like Pakistan.

Curriculum is a tool to promote democratic values in society to prepare active citizens to take part in community and national affairs. Democratic values are transformed through curriculum, textbooks and democratic values practices among learners. There is less emphasis on including democratic values in SNC and classrooms practices In Pakistan. Major sources of democratic values for learners are curriculum, textbooks, school environment and society. Textbooks developed on the basis of curriculum are less concentrate democratic values and critical thinking content. Students have less ability in decision making, problem solving, critical thinking, and participation in community affairs as a democratic citizens. Development of democratic values are important for students to their live in democratic society and natured stated in curricula of English and History. Students are taught and practiced democratic values as a way of life to flourish democracy in the society. Necessary values are essential to build democratic society and strengthen democracy because these values cannot be developed automatically in children. It is important to comprehend concept of democratic values through SNC, textbooks and democratic values practices for pre paring learners to become citizens to preserve and shape democracy in future. It was realized as a scholar and working as teacher in one of the public sector schools to analyze SNC 2020 and textbooks contents of English and History to explore intensity and nature of description of democratic values, focusing the importance of elementary level in learners’ life. There is a dire need to frame a study to analyze democratic values stated in the SNC 2020 and textbooks of English, and History for 6th, and 7th, grades. Study was also extended to compare male and female elementary

schools teachers’ democratic values practices working in rural and urban public sector elementary schools of Punjab.
1.3 Objectives of the Study
Major objective of the study was to analyze democratic values stated in SNC 2020 at elementary level.
1. Analyze democratic values stated in SNC 2020 English and history 6th and 7th grade
2. Analyze content of textbooks of English and history for 6th and 7th grade based on SNC 2020 regarding democratic values.
3. Find out the democratic values practices of teachers by their gender and locality teaching in 6th, and7th grades at elementary schools.
1.4 Research Questions
1. Which of the democratic values were stated in the SLOs of SNC 2020 of English for 6th and 7th grade?
2. Which of the democratic values were stated in the SLOs of SNC 2020 of History for 6th and 7th grade?
3. To what extent the content of textbook of English	for 6th grade was reported regarding democratic values
4. To what extent the content of textbook of English	for 7th grade was reported regarding democratic values
5. To what extent the content of textbook of History for 6th grade was reported regarding democratic values
6. To what extent the content of textbook of History for 7th grade was reported regarding democratic values

7. What were the democratic values practices by their gender teaching in 6th, and 7th grades of elementary schools teachers?
8. What were the democratic values practices by their locality teaching in 6th, and 7th grades of elementary schools teachers?
1.5. Theoretical Framework
The concept of democratic education rooted from 17th century John Locke, Jean-Jacques Rousseau's many more and influential work of John Dewey. Pragmatism theory of Dewey’s education focused that education is source of democracy preparation of social life of learners. Critical pedagogy teaching approach focuses that helping students in developing a critical consciousness about the world around them and their role within it. It seeks to transform the way students think, question, and engage with society. Critical pedagogical experts emphasize social justice, participatory learning, curriculum reform, and community involvement in education. Critical democrats emphasize that link between schools and societies are important in harmony to eliminate inequalities within and outside educational institutions (Apple, 2014; Bacon & Sloam, 2010; Hantzopoulos, 2015).
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Figure 1.1. Theoretical frameworkH2	H03


1.6. Significance of the Study
Results of the study may be helpful for curriculum developers in reviewing global trends of democratic values during including or excluding curriculum SLOs. Findings of the study may provide insight to policy to include neglected aspects of democratic values reported in the results of the study in future curriculum revision. Findings of the study may be supportive for PCTB in proving insight to textbooks writers to include more content in English and History for 6th and grades Results of the study may be useful for the teachers training institutions to prepare modules including democratic values to enhance democratic values practices of teachers in the classroom to development future generation democrats. Results of the study may be helpful heads in providing opportunities to practice democratic values and take initiatives for implementing democratic values practices to make students active and participative community affairs. Results of the study may be helpful to the teachers in

planning and implementing democratic pedagogical practices to sensitize learners for democratic values implementation.
1.7. Delimitation of the Study
The current study was designed to the analysis of SNC 2020 democratic values as an aspect of democratic education at elementary level in Punjab. The SNC 2020 consisted of Tarjuma -tul-Quran -ul Majeed, Islamiat , Urdu , Ethics, Geography, History, Math, English , Computer Science,General Science, ART & Drawing,Farsi, Punjabi, Zari Taleem, Itlaqi Barqiat, and Home Economics at elementary level (Government of Pakistan, 2020). The study was delimited to the SNC 2020 and textbooks of English and History 2023-2024 to elementary schools students of 6th and 7th grades at elementary public sector school in Punjab.
1.8. Operational Definitions of the Terms
The different terms were operationally defined for the study are as under;

	Democratic

values
	The actions that guide citizen to act democratically in the

community development in a democratic society.

	Democratic practices
	It refers to the behaviors, processes, and systems that promote participation, fairness, and equality within a society to develop
knowledge, disposition and skills about democracy.



CHAPTER II LITERATURE REVIEW
This chapter deals with Single National Curriculum, Curriculum analysis, Democratic values, SNC 2020 analysis of democratic values, precious studies designs regarding democratic values analysis.
2.1. Democracy
Twenty first century has witnessed increasing frustration with existing democratic institutions and processes as well as the development of alternatives to representative democracy (Harris, 2007). The world is changing drastically and democracy is universal strand. The claim is based on the human universal rights and standards. Progressivism and reconstructionism educational movements encountered conventional social forces in schooling. the interpretation of Dewey’s work, of neo- pragmatism called the pragmatic renaissance evolved for democracy and education. Dewey reported democracy as an ethical ideal related to individual self-realization (Wahlström, 2020). Democracy is about living together. Democracy means self- management (Howe & Covell, 2009). Democracy is a normative concept (Wahlström, 2020). According to Dewey’s idea of personally lived democracy is a moral ideal. Democracy is to understand people’s experiences.
Democracy is related to the human rights, responsibilities, accountability, justice and respect of individual as citizens of democratic states. Democracy is an experiences of inquiry, reflection, and inferences about knowledge of things (Bîrzea, 2000; Levinson, 2011; Woods, 2006; Wahlström, 2020). The concept of democracy is the idea of government by the people for the people. Democracy rests on the idea that citizens have certain rights and freedoms such as the rights to free expression and to freely association voluntary with others (Hahn, 2003).

The idea of democracy in the information age is based on the principle of sharing benefits among people’s rather distribution of benefits of among groups through accepted administration (Raab, 2003). Democracy is defined as the attitude of people with self-determination who is daring enough to act against every problem they meet with. This secured with education and education protected with democracy (Dundar, 2013). Democracy is rights and responsibilities of citizens. Democracy is the form of government. Democracy means public rule, direct ruling through the people or by the people. Democracy education started from early childhood helps develop democratic behaviors such as knowing and protecting one’s rights, respecting differences, establishing cooperation, helping, sharing, being sensitive to public events, taking responsibility, communicating effectively, innovative thinking, and problem solving (Yılmaz & Ölçer,2018). Democratic values refer to the essential principles of democratic governance that allow differentiating between democratic and nondemocratic process.
2.2. Democracy education
Democratic education is process of educating individuals following democratic values, rules and responsibilities to make them active citizens. It is based on constructivist philosophy of education values oriented play role in personal, social and moral development of students (Apple, 2014; Narey, 2012; Sünker, 2007).
Personal development focuses on developing sense of responsibility, critical thinking and self-control, Social development focuses on developing habit of working with collaboration, respect for cultural diversity, opinions of people and gender differences (Beane, 2005; Knight, 2001; Vinterek, 2010). Democratic values are learnt through experiences practicing them in classrooms rather than inherited them (Sabia, 2012; Stoddard, 2014). Democratic education prepares students to take part in democratic

way of life (Audigier, 2000). Democratic education develops ability and enhances students’ knowledge skills and attitudes to take part in democratic way of life (Delanty, 2003; Carleheden, 2006). DE develops listening communication skills, collaboration, equality, , self-expression, participation in social services, participatory decision making skills, and ability to protect own rights in learners (Callan, 2004; Kubow & Kinney, 2000). Democratic education develops abilities of self-discipline, cooperative, honesty, social awareness and eventually become democratic citizens (Acun at al., 2010; Woods, 2005).
Bernstein (2000) highlighted two features of creative democracy a) situated creativity and b) recreating democracy. Situated creativity highlights that democratic individuals are creative individuals who are willing to deal with new social situations in imaginative and intelligent ways. Recreating democracy entails handling risks and uncertainty in a world in ways that engage people rather than making them exclude from the world. The situated creativity perspectives are helpful in acknowledging the subjective, societal, and interactive aspects of democracy. Recreating democracy is related to society (Wahlström, 2020).
2.3 Democratic Education Dimensions
Democratic education is an umbrella concept that mainly includes global citizenship education, civic education, human rights education, peace education, global citizenship education and values education to promote democratic education. Global citizenship education includes citizenship education and global citizenship education aspects. Citizenship education is the process of educating learners about their rights, responsibilities, and roles as citizens within a society. It purposes is to prepare learners with the knowledge, skills, values, and attitudes necessary to participate in civic and democratic life. Key aspects of citizenship education include

understanding government systems, recognizing human rights, promoting respect for diversity, fostering a sense of community, and encouraging active participation in social and political issues (Schugurensky, & Wolhuter, 2020). Citizenship education emphases on social process to develop attitudes, behaviors, and skills of citizens among learners . Citizenship education contribute in democratic life of individual for stimulating and guarding democratic values, rule of law, justice, peace, and citizens civil rights in a democratic country (Banks, 2008; Caymaz, 2008; Koutselini, 2008). The four domains civic, socio-economic cultural and political of citizenship education contribute in developing learners to play their roles and responsibilities for better life opportunities (Bottery, 2003).
Global Citizenship Education is an educational framework designed to foster a sense of shared responsibility and understanding among people across the world. It encourages learners to recognize their role in globally and to engage in building a peaceful and sustainable world. GCE focuses on equipping learners with knowledge, skills, values, and attitudes needed to participate in global communities benefit, respect cultural diversity, human rights, and the environment. The key components of GCE include enhancing respect for diversity, social justice, environmental ownership, and democratic participation, while addressing global issues such as inequality, human rights, and sustainable development (Banks, 2008; Caymaz, 2008; Özdemı̇rcı̇, 2022). Civic education is the process of teaching learners about their rights, responsibilities, and roles within a society to play active participation role in a civic life. Civic skills are abilities to analyze problem, critical thinking, and resolving conflict of citizens. Civic dispositions are includes tolerance, justice, equality, willingness, and negotiation to live in democratic society (Smith et al., 2002; Torney- Purta et al., 2002).

Human rights education (HRE) is the process of teaching learning about the principles, values, and rules that support human rights. It objective is to enable learners with knowledge of their rights and the rights of others to promote respect, tolerance, equality, and inspire participation in society. The aims of HRE include knowledge and awareness, skills development, attitudinal change, and empowerment for action of citizens (Ben-Peretz, Brown, & Moon, 2004). Human rights education is important part of democratic education in educating citizens about their fundamental rights. Human rights education provides basis for democratic society (Çayır, 2002; Zembylas, 2011).
Values education is the process of teaching and learning about principles, and ethical standards that guide behavior and decisions. The VE focuses on developing students' moral, civic, and social values, directing to foster respect, responsibility, honesty, empathy, and citizenship. Values education takes place both explicitly through curricula, and implicitly, through the school's culture, and policies in a country. Values education prepares learners with attitudes, behaviors and values that are essential for living with harmony in society as a citizen. VE provides independence to thoughts and actions, capacity of value based decision making, sensitivity and feelings to others wellbeing (Lovat, 2011; Sim & Ho, 2010). VE enables learners to experiences respect, confidence to participate in learning activities for develop creativity and responsive towards democratic society (Hawkes, 2008).
Peace education is a teaching learning approach that aims to nurture a culture of peace by promoting attitude, behaviors, and values that enhance tolerance, cooperation, and respect for diversity in a peaceful society. Essential elements of peace education include conflict resolution, cultural awareness, human rights, environmental protection, and critical thinking among learners.

Peace education prepares to promote culture of peace through collective responsibilities, shared vision, cooperation, open-mindedness, and tolerance core for democratic societies (Brown & Morgan, 2009; Johnson & Johnson, 2005; Tidwell, 2004). Peace education focuses on cooperation, team work, acceptance of diversity, honesty in social and political behaviors and respecting democratic values (Page, 2004; Tulgar, 2017; Yousuf et al., 2010).
Democratic values and curricula
Values are guiding principles based on certain standards to lead daily life activities regarding attitudes and behaviors towards community (Halstead & Tayler, 2000). Democratic values are considered as individual’s personal rights that are connected with free and civilized citizens (Steven & Robin, 2012). There are certain core values which form the fundamental beliefs and constitutional principles of democratic societies, like liberty, equality, justice representing democratic political systems. Democratic countries treasure individual freedom. The exact balance between social and individual values in a democracy is always a matter of philosophical debate (Gafoor, 2015).
Democracy is universal value that included civilization, culture and socialization way of citizens in democratic society. Socialization is process of transformation of democratic values through school curriculum and teaching learning process during classrooms democratic values practices (Duffy, 2015; kjellin & Stier, 2008; Young, 2002). Concept of democratic values is wide and revolves around human rights, responsibilities, collaboration, rule of law, respect for life, cultural diversity, unity, equality, harmony, shared decision making, accountability, peace, patriotism, gender equality, justice, freedom of speech, respect for differences, Sustainability, and sense of involvement in community affairs (Dundar, 2013; Gafoor,

2015; Johnson & Johnson, 2009). Responsibility, rights and duties in a society based on freedom and democracy. The inclusion of democratic values into educational curricula has a Pivot point of studies since twenty century, reflects the growing role of democratic values in active engagement of citizens. Literature highlights various dimensions of how curricula can promote democratic values across different educational contexts. The studies claimed that when students experience intrinsic value in their curriculum and receive adequate teacher guidance, they are more likely to engage meaningfully with democratic principles (Coopmans, 2023).
Single National Curriculum

School is an important place where younger has their first experiences with democratic principles, such as negotiating and cooperating. They observe in daily routines activities students’ rights and interests in school (Eckstein & Noack, 2014). Inculcation of democratic values is effectively enacted through schools subjects.
The capacity of schooling to reduce disparity in society is a common topic of debate in countries around the world. The government curriculum reforms agenda of content, instruction, and assessment is aim to address inequality to improve national productivity and social wellbeing. Current approaches to curriculum reform emphasize the importance of redefining rigorous standards for relevance of student learning outcomes (Fenwick, 2011). Single National Curriculum (SNC) 2022 is an educational reform effort intended to standardize the curriculum across public, private, and madrassas institutions in the country.
The integration of democratic values into educational curricula has been a focal point of research since the early 2000s, reflecting the growing recognition of the role education plays in fostering active citizenship and democratic engagement. This synthesis of recent literature highlights various dimensions of how curricula can

promote democratic values across different educational contexts. One of the significant contributions to this discourse is ' study, which emphasizes the importance of an open classroom environment as a prerequisite for fostering democratic values in vocational education. This aligns with the findings of, who argue that vocational education often lacks a focus on democratic values due to the prevailing emphasis on employability, thereby limiting students' opportunities for citizenship learning (Rönnlund & Rosvall, 2021; Schulz, 2024). The comparative analysis of social studies curricula by further illustrates how different political ideologies shape citizenship education. The study highlights that curricula in different contexts, such as New York State and Thailand, reflect varying emphases on democratic and nationalistic values, thereby influencing how students are prepared for active citizenship (Nanthawong, 2024). Curricula designers stresses that discourse and debate are essential components of citizenship education, suggesting that citizenship should be enacted rather than merely taught (Rapanta et al., 2020). The discourse adjacent to democratic values has gained attention in recent years, particularly in the context of societal integration governance, and education. The understanding of democratic values is essential, as they include principles of equality, participation, and accountability, which are vital for the functioning of democratic societies. One significant area of exploration in curriculum is democratic values, as the decline in democratic attitudes among teachers and students, highlight that democratic values be taught and are less naturally possessed (Kula & Aytaç, 2022). This claim is reinforced that critical pedagogy promote democratic values, proposing that educational environments prioritize inclusivity and participatory decision-making to cultivate a democratic ideology among students (Devkota, 2021). Moreover, emphasize the significance of

citizenship education in embedding democratic values within school culture and lesson plans, which is essential for nurturing responsible citizens (Tuhuteru, 2023).
2.4. Curriculum analysis
Democratic values must be reflected in formal curricula through explicit teaching, and classroom interactions respect for the rights of all (Howe & Covell, 2009). Huang (2024) claimed that there is a significant positive correlation between democratic values and democratic institutions in East Asia.
2.5. Classroom Democratic values practices
The school is a learning place where teachers organize various learning strategies. Teacher as a change agent to thrive democratic values equality, freedom, justice tolerance, acceptance, global awareness, reflection and justice (Subba, 2014). Teachers are responsible for helping children to develop an appreciation of core democratic values and help them in developing a sense of commitment and attachment to these values. Children understood key concepts of democracy of responsibility, democratic environment, conflict resolution through classroom democratic practices (Subba, 2014).
Classrooms’ Democratic values Practices enable students to develop their democratic attitude towards democratic practices in the classrooms. Literature reported democratic values practices: explanatory, explanatory, exploratory and critical thinking (Daher & Saifi, 2016; Hess, 2009; MacMath, 2008).
Explanatory practices provide opportunities for teachers to introduce conceptual understanding of phenomenon and focuses sharing of experiences to the students ( Giridharan & Raju, 2016). Explanatory practices contribute towards formation of the classrooms norms, values and nurturing productive habits of minds which contribute towards the development of social skills. These practices are used to

transfer knowledge regarding current affairs, culture, political parties’ contribution, elections procedure, and performance of government among the learners (Carr et al., 2015; Schoenfeld, 2010).
Participatory practices focus on learners’ active engagement to explore the world. Participatory practices directly influence democratic attitudes to roots of human rights and democratic values of learners. Students participate in designing classroom rules, class representative, and community services for bringing social change (Çayır, 2002; Johnson & Johnson, 2009; Kenny & Wirth, 2009). Group discussion, projects work, debates, dialogues, group work activities have positive influence on learners to develop democratic practices (Burke (2011; Nawaz, & Akbar, 2021). Teachers provide provided opportunities to develop tolerance, justice, sharing, cooperation and respect for diversity by working together in groups to learners (Andrade & Morrell, 2008). Exploratory practices are important for exploring, organizing, and finding alternatives solutions about making judgments. Students share their ideas learn from others perspectives. Constructivist approach provides foundational bases for reflective exploratory practices (Jay & Johnson, 2002; Seher, 2013). These practices develop social interaction abilities in decision making to the students. Teachers motivate students to participate in activities for active learning and get their feedback during classrooms practices (Beck et al., 2000; Espada, 2014).
Critical thinking is the ability to analyze information objectively to form a reasoned result. It involves the process of identifying, recognizing, reflecting and evaluating to find solutions of the faced problems. Critical thinking is essential in problem-solving, decision-making, and effective communication both personal and professional contexts. Teachers provide personal, social, educational, economic, political and citizenship problems o contextual democracy (Kassem, 2000;  Parker,

2008). Critical pedagogy democratic practices are linked with critical pedagogy. Critical pedagogy is efforts to unveil the truth behind school ideology that everything is not curriculum but liberating of reproduction, and revolutionize education. Critical pedagogy contributions in the democratic educational field are undeniable. For critical pedagogy, the notion of democracy exceeds a form of government and relates to the possibility of oppressed groups participating and having their voices heard. It is imperative that democracy institutionalized. It is about apportioning a part to each group involved, within a fair and equal distribution of power, by conceiving and putting into place the right mix of structural, institutional and hermeneutical changes needed to make democracy happen, while unveiling all obstacles to its fulfillment (Friedric et al., 2010). Critical pedagogy is a teaching approach that encourages students to become critical thinkers and active citizens to contribute in a transforming society. Critical pedagogy mainly stresses on critical consciousness, dialogue, problem-posing techniques. Critical pedagogy seeks social justice, participatory learning and community engagement during teaching learning process (Freire, 1996).
2.6. Democratic values, SNC 2020 analysis of democratic values

Precious studies design regarding democratic values analysis. A study was designed by Genc (2008) to evaluate the teachers' perception about primary school principals democratic values practice in Turkey. The sample of the stud consisted of 300 participants from cities of Erzurum, Hatay, Kırsehir, and Çanakkale lie in the east, northwest, south and middle of Turkey. The random sampling technique was used to select the representative sample from these four different regions schools. The data collected through a questionnaire were analyzed using t-test and ANOVA. The results of the study indicated that there is significant difference among gender, educational level, and membership in terms of practicing democratic values.

A study was designed by Devkota (2021) to explore democratic Values and critical pedagogy regarding Henry Giroux’s perspective in American. The study was qualitative employed descriptive methodology. The sources of data were written argumentation based on themes. The findings of the study showed that critical pedagogy plays an effective role to impart democratic values across the country including the classroom practices.
A study was framed by Sim and Krishnasamy (2016) to explore students’ understandings of democracy for building a democratic society in Singapore. This qualitative study used case study design to explore phenomena. The sample of the study consisted of 64 students selected from three secondary schools. The sources of the data were students and social studies curriculum. The data were collected through interviews of students and content analysis of social studies curriculum. Results of the study revealed that students had lack of knowledge of democracy and superficial understanding of citizenship. The NVIVO software was used to analyze the data. Methodological triangulation of the interviews, document analysis and researchers’ notes data were used to maintain the credibility of the findings.
A study was structured by Murtaza and Akber (2020) to reveal students commitment towards democratic values at Elementary in Lahore Punjab. The study was descriptive leading survey design. The sample of the study consisted of 800 students’ enrolled in 6th, 7th, and 8th grades of public sector elementary schools selected through random sampling technique. Results of the study claimed significant difference among gender, locality, and age groups; male students from urban locale were more committed towards democratic values than female students from rural areas. Furthermore significant difference was existed towards democratic values commitment among sixth, seventh and eight grades’ students.

A study was structured by Álvarez‐Hevia et al., (2023) to determine the conceptions of primary and secondary teachers regarding democracy education in Spain and England. The study was phenomenographic in nature. The sample of the study consisted of 39 teachers. The results of the study identify four major conceptions of democracy in education; a) democracy as freedom, b) democracy as a collaboration and participation, c) democracy as a achieving social justice, and d) democracy to learn to social norms and live together.
A study was designed by Hahn (2003) to assess democratic values towards social action in USA. Three-stage, stratified, clustered sampling techniques was used to obtain the sample for the study. The resulting sample contained 2,811 students from 124 schools. Percentages were used to analyze the data. The students were assessed for their civic knowledge, concepts, attitudes, and experiences. Results of the study declared that free expression and free elections as most important for democracy.
A study was structured by Ersoy (2014) to explore democratic education and find out its challenges in social studies classrooms in Turkey. One public and one private school with different socioeconomic background were selected for this study. The study conducted using a holistic multiple-case study design. Deviant case sampling technique was used to collect the data through classroom observations, interviews, and documents. The sample of the study consisted of thirty students and six teachers. The results of study claimed that the democratic perceptions, political views and educational backgrounds of the teachers had an effect on the citizenship education in their lessons. Furthermore, the age, gender and social experiences of the students had an influence on citizenship education implementation.

A study was framed by Eckstein and Noack (2014) to examine students’ democratic experiences of social-emotional influences in school through a multilevel analysis from the federal state of Thuringia, Germany. The sample of the study consisted of 1,286 high school students from 6th grade, 8th and 10th grade Boys and girls from two different types of school. Descriptive and inferential statics were applied to analyzed collected data. Multilevel structural equation modeling was employed in order to account for individual, class average, and teacher effects. The results of the study claimed significant relationships between students’ democratic experiences and teachers’ perceptions of the prevailing social-emotional climate. Democratic experiences in school are primarily considered as explanatory variables and less deserving outcome. School contextual factors that predict democratic experiences like; open classroom environment for discussion, opportunities to participate in school decisions influence students social-emotional processes (Eckstein & Noack, 2014). Schools are not only responsible to teach their students’ facts and figures, but they also raise them into active and mature citizens who take responsibility for themselves and others in democratic experiences in school (Eckstein & Noack, 2014).

CHAPTER III

RESEARCH DESIGN AND METHODOLOGY
The present study was aimed to analysis the SNS 2020 of English and History at 6th and 7th grade for democratic values. This chapter deals with research design and methodology, population and sampling, data collection instrument, validity and reliability of questionnaire for students on teachers’ democratic values, data collection procedure, ethical considerations and data analysis.
3.1 Research Design and Methodology
Research design is systematic plan of framing research project that consisted of critical elements of problem, process, design, collecting, and analysis data.
Research design is research mapping strategy used to guide researchers towards data collection and data analysis techniques to complete the study (Creswell& Creswell, 2018). The present study used mixed-method research design. The Mixed-method Research design is appropriate to achieve the objectives of the study. The Mixed- method Research design supports to understand objective and subjective nature of reality of phenomena through multiple approaches. It is suitable for exploratory, explanatory and critical analysis of the study (Johnson & Christensen, 2016; Onwuegbuzie & Leech, 2005). The Mixed-method research design directs practitioners towards practical implications used in qualitative and quantitative researches (Cresswell, 2003; Neuman, 2002).
Literature stated various types of mixed-method research design: triangulation, Embedded, exploratory, explanatory sequential; QUAL + QUAN, QUAL+ quan, and QUAN +qual (Cresswell, 2003; Johnson & Christensen, 2016; Patton, 2015; Tashakkori & Teddlie, 2003). The Mixed-method; QUAL + quan design was used for this study. The researcher collected quantitative about democratic practices data from

element teachers and qualitative data from content analysis of curriculum and textbooks of English and History at 6th and 7th grade. Research methodology is a way of framing research. The research methodology refers to the procedural arrangement of conducting research. It is a specific strategy to implement research design that use data collections methods, data analysis, and conclusions (Fielden, 2003; Knight, & Cross, 2012). The researcher used descriptive survey research design in the present study. Descriptive survey is used to explore situation through large data under the research study. Descriptive cross-sectional survey methodology was used in this study.
3.2 Population and Sampling
The well-defined and appropriate population is critical for educational studies. The respondent having common features from where results were generalized is called the population (Best & Kahn, 2006; Gay at al., 2014). Population includes individuals, objects or group having common features that a researcher intends to study. It is a particular group of objects to whom the samples are taken for measurement to generalize the results of the study (Creswell& Creswell, 2018; Fraenkel, Wallen, & Hyun, 2019; Orodho, 2009). The curriculum is implemented on students and they are real observers of their teachers. The students are also real observer of CI practices (van der Zouwen, 2000). All public sector elementary school of 6th and 7th grade students enrolled for session 2023-2024 of Punjab constitute the population of the study.
Population of the current study was all male and female students of 6th, and 7th, grades enrolled in rural and urban public sector elementary schools of Punjab. The sample is a part of individuals selected from researcher interest population.

The sample refers to subset of the population selected according to certain rules to collect data from individuals (Fraenkel, et al., 2019; Johnson & Christensen, 2016). Sampling is a process of selecting appropriate units of sample and representing entire population (Bell & Bryman, 2007; Gay, et al., 2014: Johnson & Christensen, 2008). In this research, the sample of the study consisted of 300 respondents selected from district Lahore applying a simple random sampling technique.
Table 3.1

Sample by gender and locale

	Sr
#
	Gender
	
	Locality
	
	Class	Class
	

	
	Male
	Female
	Urban
	Rural
	6th
	7th
	Total

	
	75
	75
	75
	75
	150
	150
	300

	
	150
	
	150
	
	
	
	




Data Collection Instrument
The instrument is a tool for measuring, observing or documenting the relevant data (Skinner, Edwards, & Corbett, 2014). Research tool is important for collecting data from the participants of the study (Riazi, 2016). Selecting suitable instrument provides accurate measure to find proposed results (Johnson & Christensen, 2016). Questionnaire is time saving and helpful instrument for obtaining opinions of respondents on intended study. (Bourdon, et al., 2005; Fraenkel, et al., 2019; McMillan & Schumacher, 2001; Mertler & Charles, 2005). The researcher used self- developed questionnaire for data collection from students (Appendix-B). Keeping in view the nature of study and the requirement of data for the study appropriate sources of data were selected.

The current study was about curriculum analysis based on mixed method research design. The researcher aid two sources of data in collecting data for the current study;
I. Documents; SNC curriculum, and 6th and 7th grade textbooks,

II. Students studying in 6th and 7th grades of public sector elementary school of Lahore Punjab.
The current study consisted of following steps:
i. Content analysis (Qualitative)
ii. Students opinion on teachers classrooms democratic practices (Quantitative)
Validity and Reliability of Instrument
Validity is an important feature of self-constructed tool. Validity refers to measures what it is intended to measure. Instrument validity refers to the correctness, and usefulness of instrument. The relevant experts’ opinion provides suitable feedback to include or exclude concerned statements before finalizing the instrument (Colton & Covert, 2007; Rubio et al., 2003; Twycross & Shields, 2004). The content validity of the self-developed questionnaire was validated from five experts (Appendix-D).
Questionnaire for Students on Teachers’ democratic values Practices
Various practitioners measured democratic values practices by using questionnaire (Ahmad et al., 2015; Ahmad, 2004; Ahmad et al., 2012; Daher & Saifi, 2016). The researcher developed questionnaire for students on teachers democratic values practices with the help of literature review, focusing Single National curriculum 2020, consulting with supervisor. The researcher is also working as elementary public school teacher from last 15 years. The teachers’ practices can

observe by their students as they are real observers. The questionnaire were developed on 5-point Likert type scale to measure students perceptions regarding democratic values practices of their teachers. Final questionnaire consisted of 35 items categorized in four sub-factors; explanatory practices, 13-items; participatory practices, 6-items; exploratory practices, 5-items; and critical thinking practices, 6- items.
Pilot study is essential part of major study. Pilot study provides insight for future research obstacles and sort out potential practical problems faced during research process (Polit, Beck, & Hungler, 2001). Researcher piloted self-developed questionnaire on small sample of randomly selected public sector elementary schools students of District Kasur. Total sample for pilot study consisted of 65 elementary schools‟ students of 6th and 7th class. Data collected from sample during pilot study were not part of selected sample for study. The researcher obtained permission letter from NCBA&E for data collection. Researcher visited selected schools, showed permission letter to heads and ensured ethical considerations towards participation. Questionnaires were distributed among male and female students of rural and urban public sector elementary schools in their classrooms.
Collected data through pilot testing were entered in SPSS to ensure reliability of the instrument. Reliability confirms consistency of measuring instrument .After pilot testing Cronbach’s Alpha was calculated to measure the internal consistency of the research instrument. Cronbach’s Alpha reliability score of questionnaire was .889 and factor wise reliability scores of questionnaire are given below.

Table 3.2

Reliability of Global Citizenship Education Practices

	Sr
#
	Factors’ Name
	Cronbach's Alpha
	N of
Items

	1
	Explanatory practices
	.742
	16

	2
	Exploratory practices
	.748
	8

	3
	Participatory practices
	.720
	6

	4
	Critical thinking practices
	.906
	4

	
	Overall
	
	34




3.4 Validity and Reliability of Qualitative Data
Validity and reliability of qualitative data were ensured through truthfulness, consistency and transferability techniques. Experts analysis is a technique used to check the adequacy of qualitative data. The panel of experts and peers evaluate emerging interpretations during content analysis (Flick, 2006; Golafshani, 2003). Data gathered on CMF and DDF were presented to five experts of curriculum to determine its validity. In this way expert peer review technique was used for validity and reliability of data.
Data Collection Procedure
Quantitative data were collected with help of the questionnaire to determine teachers’ democratic values practices. The researcher personally visited selected school and collected data. The researcher guided the students for providing accurate data. The researcher shared purpose and context of the study and briefed them prior to start to fill in the questionnaire.
Data Analysis
Data analysis is a procedure for results interpretation to draw conclusions (Cohen et al., 2011; Fraenkel et al., 2012). There are various qualitative approaches to analyze data and thematic analysis is seen as a foundational useful qualitative analysis approaches. Actually identify meanings in theme is one of best skill in

qualitative analysis (Holloway, & Todres, 2003). Boyatzis (1998) reported that it is not as a specific method but three are several methods (Braun, & Clarke, 2006).
. Themes within data are identified in one of two principal ways in thematic analysis inductive is ‘bottom up’ way and theoretical or deductive is ‘top down’ way (Hayes, 1997). An inductive analysis means the themes identified are strongly linked to the data themselves (Patton, 2015). When the data is collected from interviews or focus group discussion, the themes identified bear relation to the specific questions asked from participants. Inductive analysis is a process of coding the data without trying to fit it into a preexisting coding frame. Transcribing, generating initial codes, searching for themes, reviewing themes, defining and naming themes and producing the report
Quantitative data obtained from respondents of study were entered in SPSS and analyzed by applying descriptive and inferential statistical techniques. Data were analyzed through percentages, mean and standard deviation on each statement of questionnaire. The researcher applied independent samples t-test and one way ANOVA on collected data. Prescribed tests were applied to find out significant difference between mean scores of sampled groups that were teachers‟ gender and schools‟ locality and democratic practices; explanatory, participatory, simulated, critical thinking, problem solving, reflective and investigatory practices exercised in 6th, and 7th, grades.
Content Analysis
The content analysis is useful and flexible qualitative data analysis method in which researcher interprets content text according to rules. Three approaches are used to interpret content data to understand meaning of text; conventional content analysis, directed approach, and summative content analysis. Conventional content analysis

involves coding, and categories are derived directly from the text data, directed approach started with a theory and summative content analysis involves counting and comparisons of keywords or content through interpretation of the context ( Alaryani, 2016; Bogdan & Biklen, 2003; Braun & Clarke, 2006).
Researcher finds themes of the content through identifying the meaning of particular concept of the text (Neuendorf, 2002; Stirling, 2001). Researcher performs content analysis of SNC 2020 documents and textbooks of English, and History at two stages; Concept Mapping Framework at first stage and Dimensional Description Framework at second stage.
3.3.1.1 Concept Mapping Framework (CMF)
Concept mapping enables scholars identify and enlist and units of analysis (Rye & Rubba, 2002; Van Zele, Lenaerts & Wieme, 2004). Units of analysis are fundamental items of text that are identified during content analysis. Units of analysis are developed by using concept mapping technique in qualitative data analysis (De Wever et al. 2006; Mason, 1992). The researcher used Concept mapping framework (CMF) for better understanding of aspects of democratic values and democratic practices in this research. Concept mapping framework were used in content analysis various studies of (Bashir & Akbar, 2019). Concept mapping technique was used to describe democratic values stated in SLOs of Single national curriculum 2020 and textbooks of English, and History at elementary level and democratic practices suggested in the textbooks. After review of literature, list of eighteen democratic value and four democratic values practices were prepared for concept mapping. List of democratic values were finalized with the help of practicing teachers, curriculum experts and supervisor of the study. These democratic values were standards for content analysis and in the light of prepared list of democratic values, SLOs of Single

national curriculum documents 2006 and text books of , English, and History for 6th, and7th, grades were analyzed.
Activities regarding democratic values suggested in the exercises of the lessons of textbooks were analyzed in the light of democratic practices enlisted in CMF. Researcher read SLOs of curriculum and textbooks content and proposed practices related to the aspects of democratic values outlined in CMF. Researcher completed first reading to place the SLOs, text and practices to fit into the values enlisted in CMF. Findings of concept mapping were presented to five curriculum experts and three peer scholars for its reliability.
Following democratic values and democratic practices were enlisted as units of analysis in CMF.


Dimensional Description Framework DDF Extensive


Extensive (ii)









Implicit	Explicit

(iv)	(iii)



Brief (i)

1. Brief: Minor description of content and few words are considered brief in nature.

Generally it is presented in the form of list. Usually 5-15 words explain concept in brief dimension stated in content and SLOs of national curriculum focusing more than two democratic values falls in brief category. The example of brief description is as; “Treat equally with all human beings”. Brief narration is simple in meaning with few words of description.
II. Extensive: Extensive description explains relationship of concept and whole lesson of one or more aspect of democratic values. Usually detailed information of an idea. Whole SLOs of curriculum documents and whole lesson of textbooks explaining concept of justice is example of broad description in extensive description.
III. Explicit: Description of an idea with sufficient narration or example explained explicit category. Content having 10-15 lines or one or two paragraphs and SLOs of curriculum focusing democratic values along with other values fall in explicit category. For example; concept of justice in Islam (10-15) lines.
IV. Implicit: Indirect description of any idea and high level concepts are considered as implicit description. Implicit description is considered as abstract form of sentence having less number of words but thinking behind the description is higher that forces reader to think about description of the concept. Indirect description of democratic values identified in SLOs of curriculum is considered in implicit category.
Ethical Considerations
Ethical considerations are apprehensions of researchers at every stage of research process (Bryman, 2012; Fouka & Mantzorou, 2011). Here the researchers conduct experiments and collect data from respondents who can be embarrassed, frightened or hurt by the nature of experiments. The ethical considirations help the researchers in addressing the initial and ongoing issues at every stage of research to

meet the objectives of the research and retain the rights of research participants (Cohen & Duun, 2011; Creswell & Creswell, 2018; Kour, 2014). Good researchers timely inform the respondents of their study so that they may participate or withdraw their responses without any commitment during research process (Fleming & Zegwaard, 2018). The researcher intended to collect data from respondents of public sector elementary schools and kept in mind following ethical considerations during and after data collection of the study:
Informed consent is important for participants to take part in study on the basis of information given by the researcher (Beebe & Smith, 2010; Bhutta, 2004; Bull & Lindegger, 2011; Jegede, 2009). Researcher provided necessary information about nature and purpose of study to participants for the sake of collection data.
The researcher assured the anonymity of participants by avoiding to write their names, schools‟ name on the questionnaire and even did not highlight or quote their identity in any part of research report. Researcher confirmed the privacy and confidentiality of the participants not to disclose their information to anyone who is not directly involved and part of this research. Researcher ensured the voluntarily participation of the respondents. They were not forced to participate in the research. Participants of the study were guaranteed not to give any harm both physical and psychological for their contribution in data collection procedure

[bookmark: CHAPTER IV]CHAPTER IV

[bookmark: DATA ANLYSIS AND INTERPRETATION]DATA ANLYSIS AND INTERPRETATION
This chapter deals with data analysis and its interpretation, following two parts. First part deals with qualitative content analysis of SLOs of single national curriculum 2020 and textbooks of English, and History for 6th, and 7th grades concerning democratic values. Content analysis was performed at two stages: At1st stage, Concept Mapping Framework (CMF) and at 2nd stage, Dimensional Description Framework (DDF) was employed. Second part of the study included analysis and interpretation of quantitative data collected from students on teachers democratic values practices. After review of literature and meeting with experts, questionnaire was developed to collect data from respondents. Questionnaire was categorized into five sub-scales; explanatory, participatory, stimulated, critical thinking and problem solving, reflective and investigatory practices based on 5-point Likert type options; always, often, sometimes, rarely and never. Data were collected from 300 students of 6th, and 7th, grades enrolled in male and female public sector elementary schools in Punjab. Data were entered in SPSS version 16 for analysis by applying mean, standard, deviation and independent samples t-test to make comparison on the basis of teachers‟ gender, locality and class levels. One way ANOVA was applied to find out significant difference between teachers classrooms democratic practices teaching in 6th, and 7th, grades. 124

4.1 Content Analysis
The qualitative data analysis technique is to interpret content of text data. This part deals with analysis of SLOs of SNC 2020 and content of textbooks of English, and History for 6th, and 7th grades on the basis of Concept Mapping Framework (CMF) and Dimensional Description Framework (DDF).
4.1.1 Analysis of SNC of English, and History for 6th and 7th Grades on the Basis of Concept Mapping Framework
At this stage Single National curriculum 2020 of English, and History for 6th, and 7th, grades were analyzed on the basis of Concept Mapping Framework. The Single National curricula of English, and History for 6th, and 7th, grades were analyzed focusing on democratic values.
Research Question 1
Which democratic values were provided in SNC 2020 of English, for 6th, and7th grades?
4.1.1.1 Analysis of SNC 2020 for English Grades V1 and VII
The SNC 2020 for English less focuses on democratic values in its strands, Standards/competency and SLOs for ethical and social development. On the basis of concept mapping frame work competencies, standards and benchmarks related to democratic values were presented as under:

Equity, Justice, Respect to cultural diversity
The SNC 20200 for English of 6th, and 7th grades focused on democratic values that were stated in strands, standards/competency, benchmark, and SLOs. The SNC 2020 suggested to include content related to these values at 6th, and 7th grade . Valuing diversity, Equality among people
Gender equality
Gender equality is considered an important democratic value related to democratic education. Bench mark 3 of national curriculum stated that text related to gender equality as role of women for development of society will be included in the content of text books of English for 6th, and 7th grades.
Research Question 2
Which democratic values were provided in the SNC 2020 of History for 6th, and 7th, grades?
4.1.1.2 Analysis of SNC 2020 for History VI and VII
The SNC 2020 history for 6th and 7th grades less focused on democratic values.

4.1.2 Analysis of SLOs of SNC 2020 on the Basis of Dimensional Description Framework; DDF
This stage deals with dimensional description of democratic values stated in SLOs of SNC 2020 for 6th, and 7th grades. The intensity of description of democratic values stated in SLOs of SNC 2020 is presented in following.
Table 4.1
Dimensional Description of DV stated in textbook of History 2020 for 6th, and 7th grades
	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Unity
	Yes
	No
	No
	No

	2.
	Cooperation
	Yes
	No
	No
	No

	3.
	Equality
	Yes
	No
	No
	No

	4.
	Justice
	Yes
	No
	No
	No

	5.
	Gender Equality
	No
	No
	Yes
	No

	6.
	Peace
	Yes
	No
	Yes
	No

	7.
	Respect for humanity
	Yes
	No
	Yes
	No



As revealed in table 4.1 that democratic values; Justice, equity, respect to cultural diversity/ valuing diversity and gender equality were extensively sated. Equality among people was explicitly emphasized in the SNC 2020 for English.

Analysis of Text Books of History for 6th, and 7th Grades on the Basis of Concept Mapping Framework
Content of textbooks of History for 6th, and 7th grades were analyzed on the basis of CMF regarding democratic values. Content of textbooks regarding democratic values and democratic practices proposed in exercises of lessons of the textbooks were stated as under. civilization, civil rights, quality, democratic, culture, critical thinking, human rights, peace, love, critical thinking, responsibilities, trustworthy, unity, justice, political skills, political power, patience, responsibility, human social, prosperity, social system, religious belief, opportunity, conflict, civil skills, justice, law, rights, social, peace and prosperity, social structure, social and political stability, tolerance, religious freedom, religious, religion worship, freedom , peace, caring, stop harm activities, peace and order, leadership, responsibility, accountable, war, challenges, ruin economic bases, conspiracies, services, faith, zakat, socio-cultural, equality, culture, religious wars, renaissance, and human dignity.

Research Question
To what extent the content of textbook of English for 6th grade was reflecting the concepts of democratic values?
4.1.5.1 Analysis of Textbook of English for 6th Grade
Content of text book of English for 6th grade was analyzed on the basis of concept mapping framework. Detailed description of content relevant to democratic values was given below.
Respect to cultural diversity
unit 3rd Chitral Valley was reflection of cultural diversity and gave detailed description about its culture, people, objects, places, music, dance, festivals and supports. Chitral Valley attracts to urists due to its culture and traditions of Kalash people (p. 24).
Respect for humanity
Respect for humanity was focused by stating bad effects of drugs on human health in 12th lesson “Drugs are Dangerous. Last paragraph of the lesson the addicts make our world unhappy and insecure. They make surroundings unclear. They heart the world we share” describes the dangers of drugs for society (p. 126). Story of “Happy Prince” focused on to serve the humanity and helps the needy people. Conclusion of story stated that “Allah was much pleased with happy prince and services of little swallow by their sympathy and helping the needy people. He said to one of the angles to bring the heart of Prince and dead body of swallow. They will live in heaven as reward of their respect and love for humanity (p. 136). Respect for humanity was stated broadly by focusing different dimensions of respect for humanity
i.e. care of humanity, human health, helping poor people, solving problems of human beings and looking after needy people.

Democratic Practices
Democratic practices suggested for students in the end of exercise of textbook of English focused on critical thinking practices (pp. 15, 25, 49). Teachers will encourage students to work in groups (pp. 73, 133). Conduct dialogues on different topics for communication skills as participatory and simulated practice in classroom. Research Question
To what extent the content of textbook of English for 7th grade was reflecting the concepts of democratic values?
4.1.5.2 Analysis of Textbook of English for 7th Grade
Democratic values found in the textbook of English for 7th grade were analyzed on the basis of concept mapping framework. Content related to democratic values stated in textbook along with their page numbers was described below.
Equality
The Last Sermon of Holy Prophet Muhammad (صلى الله عليه وسلم) is the universal charter of human rights. Different parts of the sermon stated in this lesson. The concept of equality in Islam is described as “All human beings are equal, an Arab has no superiority over a Non-Arab nor does a non-Arab has any superiority over an Arab; also a white has no superiority over a black nor a black has any superiority over a white, except by piety and good actions” no one is superior before God except Taqwa” (p. 2). The poem “I Dream a World” described the aspect of equality that every person and race is equal and valuable. In 3rd stanza, poet uses the term “Black or White” for absolute equality among all human races. People should be treated with respect, will have equal access and freedom to use resources without any discrimination (p. 140). Descriptions provide thought provoking examples of equality.

Justice
Accountability as democratic value was described in the first lesson by stating that verily you will soon meet your Lord and you will be held answerable for your actions”. It was also emphasized that everyone is accountable for its deeds and culprit will be treated with justice. Beware! No one, committing a crime is responsible for it but himself. Neither a child is responsible for the crime of his father, nor is the father responsible for the crime of his child (p. 4).
Cooperation, Unity
Aspect of cooperation was described in first lesson “The Last Sermon of the Rasool Hazrat Muhammad (صلى الله عليه وسلم) that “All Muslims are brothers to every other Muslims and all Muslims form one brotherhood” (pp. 3, 5). The 13th passage of this lesson focused on the aspect of unity. Verily I have left amongst you “the Book of Allah” if you hold fast you will never goes astray (p. 5). The 2nd lesson “Our Villages” focused that village life is an example of cooperation and unity where people live like a family and share each other joys and sorrows (p. 17). The 3rd lesson “Eid-Ul-Azha” elaborated that “festivals and cultural events create a sense of brotherhood, selflessness and sacrifice among people”. Sentiments of harmony and collaboration were evident in the image presented in this lesson. People are giving hug to each other that promotes cooperation (pp. 28-30). The poem “A Nation‟s Strength” focused that strength and glory of a nation does not depend on heap of wealth or gold but on unity and cooperation of people (p. 89).
Freedom of Life, Freedom of Speech Peace
It was emphasized in the 5th paragraph of first lesson “The Last sermon of the Rasool Hazrat Muhammad (صلى الله عليه وسلم) to forgive others and not to take revenge.

It was emphasized that “The blood revenge of the days of ignorance are remitted” (p. 3). Eid-ul-Azha is celebration of an occasion to create a sense of peace among people (p. 28).
Gender equality
Gender equality was described in 7th paragraph of first lesson “The Last Sermon of The Rasool Hazrat Muhammad (صلى الله عليه وسلم) that focused on women rights that “treat the women kindly and equally, since they are your helpers and care takers of your homes. Fear Allah concerning women (p. 4).
Respect for humanity
Respect for humanity can be seen when the enormous earthquake struck the northern region of Pakistan on 5th October, 2005. Effective relief work started immediately on emergency bases in the earthquake affected areas. Rescue teams were worried about the safety of affected people. First aid, dry ration, clean drinking water and cooked food was provided.
Democratic Practices
Democratic practices suggested for teachers in text book of English were related to participatory, simulated and problem solving practices respectively as to form groups and give students different situations and problems to solve them. Ask them to prepare dialogues for each situation and present in the classroom.

Analysis of Textbooks of English for 6th and 7th Grades on the Basis of Dimensional Description Framework; DDF
Dimensional description of content related to democratic values and democratic practices stated and suggested in textbooks of English for 6th, and 7th, grades were presented in this section.
Table 4.2
Dimensional Description of DV stated in textbook of English for 6th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Equality
	Yes
	No
	No
	No

	2.
	Justice
	Yes
	No
	No
	No

	3.
	Unit
	Yes
	Yes
	No
	No

	4.
	Gender equality
	Yes
	Yes
	No
	No

	5.
	Respect to culture diversity
	No
	Yes
	Yes
	No

	6.
	Responsibility
	Yes
	No
	No
	Yes

	7.
	Respect for humanity
	Yes
	No
	No
	Yes



As presented in table 4.2 that respect to cultural diversity and humanity were stated extensively in content of the textbook.

Table 4.3
Dimensional description of DP suggested in textbook of English for 6th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Explanatory practices
	Yes
	No
	No
	No

	2.
	Exploratory Practices
	No
	Yes
	Yes
	No

	3.
	Participatory practices
	No
	No
	No
	Yes

	4.
	Critical thinking practices
	No
	No
	No
	YEs


As depicted in table 4.3 that participatory and simulated practices were briefly suggested in exercises of lessons while practices regarding critical thinking were extensively as well as implicitly recommended. Reflective and investigatory practices were not focused in exercise of the lessons of textbook of English for 6th class.

Dimensional description of DV stated in textbook of English for 7th grade

As demonstrated in that in the text book of English for 7th grade the aspects of, accountability and justice were stated explicitly. Equality, freedom of life, freedom of speech, and gender equality were stated briefly while cooperation was extensive and explicit in nature. Unity and peace were stated briefly and explicitly. Respect for humanity was described brief, extensive as well as implicit in the content.

Table 4.4
Dimensional description of DP suggested in textbook of English for 7th grade


	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1
	Explanatory practices
	Yes
	No
	No
	No

	2
	Exploratory Practices
	No
	Yes
	Yes
	No

	3
	Participatory practices
	No
	No
	No
	Yes

	4
	Critical thinking practices
	No
	No
	Yes
	Yes



As revealed in table 4.4 that participatory, simulated and problem solving practices were briefly advised while explanatory, reflective and investigatory practices were not suggested in exercises of the lessons of textbook of English for 7th grade.

Analysis of Textbook of History for 6th, and 7th Grades on the Basis of Concept Mapping Framework; CMF
Textbooks of History for 6th, and 7th grades were analyzed on the bases of concept mapping framework. Content description related to democratic values and democratic practices stated and suggested in textbooks was presented below.
Research Question
To what extent the content of textbook of History for 6th grade was reflecting the concepts of democratic values?
4.1.9.1 Analysis of Textbook of History for 6th Grade
Content related to democratic values and democratic practices stated and suggested in the textbook of History for 6th grade based on concept mapping framework was presented here.
Unity, Cooperation, Equality
Aspects of unity, cooperation and equality were stated on different pages of the textbook that showed these values were the attributes of Aryans, Muslims and Saints. Aryans had great cooperation and unity among themselves. They believed in joint family system (p. 20). Gautam Buddh rejected caste and creed system in Hindu society and preached them about equality (p. 25). He described the principles of equality: “No one should be considered inferior. Cast and creed system should be abolished. All humans must be treated equally” (p. 35). Muhammad bin Qasim established the rule of equality that affected Indian society. The Saints and abstemious persons forbade the non-Muslims to indulge in racialism. They gave them the lesson of equality, unity, cooperation and treated low class people very nicely (p.65).

Justice
During the period of Chandar Gupt Maurya a council of village elders was responsible for delivering justice in village. Muhammad Bin Qasim established rule of law in society and justice was provided to them to facilitate people (p. 33). Sultan Mahmood Ghaznavi also appointed Qazis for justice in villages and towns (p. 35). Sultan Shamasuddin Iltutmish established justice among public (p. 38). Sultan Feroz Shah Tughlaq introduced judicial reforms to provide justice to people. He appointed Qazis throughout the country, who decided the cases under Islamic laws (p. 54).
Gender equality
Aspect of gender equality was stated in the textbook about describing the role of Razia Sultana that she was the first woman who ascended the throne. She was the women of extra ordinary qualities (p. 39).
Peace
People of Indus Valley were civilized and led peaceful life. They maintained the relations with their neighbors and contemporary civilizations on the basis of peace. Common weapons which found during digging were used only for hunting. Gautam Buddh struggled to maintain peace everywhere and stated that “One should avoid gambling, wine, murder, theft and telling a lie in society (p. 10). Domination of Hinduism must be eliminated. Blood shed should be avoided” (p. 20). Efforts of King Ashok were described to establish peace in his state. He attacked on the state of Orissa in 261 BC and got victory. In this battle almost one lac people were killed. After this incident he started hating from battles and decided not to fight any other battle. He expressed regret to the nation and liberated the prisoners of war. He became the adherent of Buddhism and left the cruelty and violence (p. 24). During his era crime ratio was very low (pp. 27, 28). Sultan Shahab uddin Ghauri maintained peace

and behaved well with the public. He established stable government of Muslims in India and ended the domination of Hindus (p. 36). Qutubuddin Aibak also paid attention towards management and peace of conquered areas (p. 37). Ghiasuddin Bulban stated that “king should make the state affairs of his country better and establish peace and order instead of invading on other countries. His period of regime was known for peace and order” (p. 42). Sultan Behlol Lodhi also appointed Qazis for justice and peace (p. 58). Soofiya Kiram forbade people to indulge in racialism and gave them the message of peace (p. 65, 66). The government system of Dehli kingdom appointed “Kotwal” to maintain safety and peace (p. 77).
Respect for humanity
Respect for humanity remained a prominent feature of Aryans and Muslims in South Asia during their ruling era. Reflecting upon love for humanity it was stated in textbook of history that during establishment of Mauryan Empire in India, the poor and orphans were brought up by the empire of Chandar Gupt Maurya (p. 24). Samdar Gupt did many reforms for the welfare of the people and state (p.26). Raja Hirsh also worked for the welfare of his people day and night. The attitude of the king was very generous towards people (pp. 27, 28). Sultan Ghaisuddin Tughlaq worked for the welfare of the people in his short regime (p. 51). Sultan Feroz Shah Tughlaq was very careful about his subjects. He did several welfare works for public. Scholarships were awarded to widows, crippled and poor people. Poor girls were married from funds. Slaves were brought up on state‟s expenditure. Many health centers were set up where patients were treated freely. Sultan finished the dreadful punishments (p. 55).
Democratic Practices Democratic practices suggested for teachers at the end of exercise in the textbook were focused to prepare participatory democratic citizens

such as suggesting conversation/dialogue between students as simulated practices (p. 44).
Research Question
To what extent the content of textbook of History for 7th grade was reflecting the concepts of democratic values?
4.1.9.2 Analysis of Textbook of History for 7th Grade
Textbook of History for 7th grade was analyzed on the basis of concept mapping framework regarding democratic values. The content related to democratic values and democratic practices suggested in the textbook along is presented below.
Justice
Mughal Emperor “Sher Shah Suri” introduced system of justice. His view was that the individual and collective happiness and prosperity could be guaranteed only by maintaining justice. He tried to fulfill the demands of justice in every matter of life without any discrimination (p. 24). King Jahangir showed his passion for justice by taking measures to establish justice in society. Chain of justice and bell was hanged outside the royal palace so that anyone could appeal for justice directly to the emperor (p. 44). Abul Muzaffar muhiud Din Aurangzeb Alamgir was too cautious in the matter of justice (p. 59). The central and provincial administration of Mughal Empire also focused on providing justice (pp. 74, 78).
Responsibility, Accountability
Aspects of responsibility and accountability are important values in a democratic state. Sher Shah Suri introduced police system in his administrative reforms which was responsible for law and order and investigation of any murder, robbery and theft (p. 21). Aurangzeb Alamgir considered kingship as a sacred responsibility and held himself accountable before Allah Almighty for all his doings.

He also believed that if a king is negligent in the fulfillment of his duties, Allah will question him on the Day of Judgment (pp. 54, 58). Mughal emperors adopted the golden principles of Islam: accountability and answerability to law for the improvement of socio-cultural condition and transformation of society (p. 69). According to Quran, accountability is necessary task (p. 77). Mughal emperors divided administrative system to empower local population and officers by giving them a sense of responsibility (p. 81).
Freedom of religion, Equality, Equal opportunities, Collaboration, Safety
In the era of Mughal Emperors, everyone had liberty to practice his religion. Muslim society was based on Islamic principles of human equality. Islamic system of Justice and equality deeply impressed the Hindus. They enjoyed full religious freedom in going to their temples and offering their worship. Equal opportunities were provided to everyone. Even a slave was able to reach a high social status on the basis of his intelligence and abilities. Maintaining law and order and providing safety to his subjects were the duties of king during Mughal period (pp. 69, 70, 74).
Gender equality
Chapter 2nd of textbook of history the aspect of gender equality was described by focusing cultural norms during the regime of Noor Jahan. She took interest in affairs of kingdom and step by step increased her control over governmental affairs.
During the final days of Jahangir‟s reign, laws and orders were issued after the consultation with Noor Jahan (pp. 41, 42).
Peace
Different rulers ruled over subcontinent and made efforts to establish peace in their societies for peaceful living. Humayun had prohibited his soldiers from any type of killing and looting (p. 13). In the “Military Reforms” of Sher Shah Suri, “robbing

and killing was not allowed after any victory. It was also forbidden to damage crops during march” (p. 22). During Mughal period administrative measures were adopted to establish peace in society. A “Cotwal” head of police force was appointed in each city to maintain law and order for monitoring criminals, taking actions against drug trafficking and “Faujdar” as army officials to take action against rebels and control crimes to maintain peace in society (p. 79). In villages “watchman” was responsible for keeping an eye on thieves (p. 81).
Respect for humanity
Respect for humanity was important attribute of the Mughal emperor Sher Shah Suri. Most of his policies are proof of his caring for common people. He established many institutions of public welfare where free food was provided for the poor and deprived all the time (p. 25). During period of Abul Muzaffar Muhiud din Aurangzeb Alamgir oppressed people and petitioner were allowed to come to his court without any hindrance (p. 59). In administrative system of Mughals, the duty of “Subedar” was to help famine affected population (p. 78). There was a “Pinchayat” in every village that was responsible for settling local disputes and provides relief to oppressed ones (p. 81).
Democratic Practices
Democratic practices suggested for teachers in exercises of chapters of textbook of History focused on to organize speech contest and discussion as simulated practices (pp. 29, 63, 86, 99). Reflective and explanatory practices were suggested in the end of exercises of chapters one “Mughal Empire: The Foundation”, chapter three “Mughal Empire: Socio-Cultural Conditions” and fifth chapter “Mughal Empire: Ascendancy of the British” (pp. 29, 86, 98).

Analysis of Textbook of History for 6th, and 7th Grades on the Basis of Dimensional Description Framework; DDF
Dimensional description of content related to democratic values outlined in CMF stated in textbooks of history for 6th, and 7th grades is presented in this section. Table 4.5
Dimensional Description of DV stated in textbook of History for 6th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	8.
	Unity
	Yes
	No
	No
	No

	9.
	Cooperation
	Yes
	No
	No
	No

	10
	Equality
	Yes
	No
	No
	No

	11
	Justice
	Yes
	No
	No
	No

	12
	Gender Equality
	No
	No
	Yes
	No

	13
	Peace
	Yes
	No
	Yes
	No

	14
	Respect for humanity
	Yes
	No
	Yes
	No



It is represented from the table 4.5 that four democratic values; unity, cooperation, equality and justice were stated briefly. While peace and respect for humanity were described brief as well as explicit, and gender equality was only explicitly stated in the content of text book of History for 6th grade.

Table 4.6
Dimensional Description of DV stated in textbook of History for 6th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Unity
	Yes
	No
	No
	No

	2.
	Cooperation
	Yes
	No
	No
	No

	3.
	Equality
	Yes
	No
	No
	No

	4.
	Justice
	Yes
	No
	No
	No

	5.
	Gender Equality
	No
	No
	Yes
	No

	6.
	Peace
	Yes
	No
	Yes
	No

	7.
	Respect for humanity
	Yes
	No
	Yes
	No




As presented in table 4.6 that simulated practices were briefly and participatory practices were implicitly designed while explanatory, critical thinking, problem solving, reflective, and investigatory were ignored in the exercises of the lessons of textbook of History for 6th grade.

Table 4.7
Dimensional Description of DV stated in textbook of History for 7th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Justice
	Yes
	No
	Yes
	Yes

	2.
	Responsibility
	Yes
	No
	No
	No

	3.
	Accountability
	Yes
	No
	Yes
	No

	4.
	Freedom of Religion
	Yes
	No
	No
	No

	5.
	Equality
	Yes
	No
	No
	No

	6.
	Cooperation
	Yes
	No
	No
	No

	7.
	Unity
	Yes
	No
	No
	No

	8.
	Equal opportunity
	No
	No
	Yes
	No

	9.
	Safety
	Yes
	No
	No
	No

	10
	Gender equality
	No
	Yes
	No
	No

	11
	Peace
	Yes
	No
	Yes
	Yes

	12
	Respect for humanity
	Yes
	No
	Yes
	Yes




As depicted in table 4.7 that dimensional description of the content related to democratic values that justice was stated in brief, explicit as well implicit.
Responsibility, freedom of religion, equality, cooperation, unity and safety were only stated briefly. Accountability was focused brief and explicit in dimension. The value equal opportunity was stated explicitly and gender equality was only described extensively. Peace and respect for humanity were described not only in brief and explicit but also illustrated implicitly in the content.

Table 4.8
Dimensional description of DP suggested in textbook of History for 7th grade

	Sr. No
	Democratic Values
	Dimensional Description of Content

	
	
	Brief
	Extensive
	Explicit
	Implicit

	1.
	Explanatory practices
	No
	No
	No
	No

	2.
	Participatory practices
	No
	No
	No
	Yes

	3.
	Simulated practices
	Yes
	No
	No
	No

	4.
	Critical Thinking and problem
solving practices
	No
	No
	No
	No

	5.
	Reflective and investigatory
     practices	
	No
	No
	No
	No




As revealed in table 4.8 that explanatory, simulated and reflective practices were briefly suggested while participatory, critical thinking, problem solving and investigatory practices were ignored in the exercises of the lessons of textbook of History for 7th grade.

4.2 Quantitative Data Analysis
This part deals with analysis of data obtained from respondents of the study regarding teachers classrooms democratic practices for students and its interpretation.
Research Question
What were the democratic values practices of elementary schools teachers by their gender and locale teaching at 6th, and 7th grades?

Table 4.9
Independent Sample T-Test on Dimensions of Democratic Values by Gender


	Statement
	Group
	N
	M
	SD
	T
	df
	Sig

	Explanatory Practices
	Male
	150
	4.10
	.89
	4.520
	217
	.000

	
	Female
	150
	3.62
	.84
	
	
	

	Exploratory Practices
	Male
	150
	3.85
	.91
	2.343
	217
	.020

	
	Female
	150
	3.41
	1.05
	
	
	

	Participatory Practices
	Male
	150
	3.84
	.94
	2.715
	217
	.007

	
	Female
	150
	3.26
	1.07
	
	
	

	Critical Thinking Practices
	Male
	150
	4.00
	1.08
	.659
	204
	.478

	
	Female
	150
	3.56
	1.17
	
	
	

	Overall
	Male
	150
	3.94
	.94
	2.559
	214
	.12

	
	                  Female	
	150	
	3.46	
	1.03	
	
	
	



Table 4.9 indicated that independent sample t-test was applied to explanatory practices. The mean and standard of male (M = 4.10:.89) and female teachers (M = 3.62, SD = .84) was with r value 4.520. The results showed a moderate significance regarding explanatory practices. Table 4.9 indicated that independent sample t-test was applied to exploratory practices. The mean and standard of male (M=3.85, SD=.91) and female teachers (M=3.41, SD=.94) was with r value 2.343. The results showed a moderate significance regarding exploratory practices. The independent sample t-test was applied to participatory practices. The mean and standard of male (M = 3.84:.94) and female teachers (M =3.26, SD = 1.07) was with r value 2.715. The results showed a moderate significance regarding participatory practices. The independent sample t-test was applied to critical thinking practices. The mean and standard of male (M = 4.00:1.08) and female teachers (M = 3.56: SD = 1.17) was with r value .659. The results showed a moderate significance regarding critical thinking practices. The overall results showed male and female teachers (M=3.94:.94) and (M
= 3.46:SD1.03) with r value 2.559. The values indicated that male teachers were more democratic with than female teachers. The results showed there was no significance between male female teachers regarding TCDP gender .

Table 4.10
Independent samples t-test for TCDP by schools’ locale


	Statement
	Group
	N
	M
	SD
	T
	df
	Sig

	Explanatory Practices
	Urban
	150
	3.10
	.69
	2.474
	217
	.014

	
	Rural
	150
	3.62
	.76
	
	
	

	Exploratory Practices
	Urban
	150
	4.80
	.91
	.883
	217
	.378

	
	Rural
	150
	3.41
	1.05
	
	
	

	Participatory Practices
	Urban
	150
	3.54
	.94
	3.515
	217
	.001

	
	Rural
	150
	3.26
	1.07
	
	
	

	Critical Thinking Practices
	Urban
	150
	4.75
	1.08
	.725
	204
	.469

	
	Rural
	150
	3.56
	1.17
	
	
	

	Overall
	Urban
	150
	4.04
	0.905
	1.899
	214
	0.21

	
	                  Rural	
	150	
	3.46	
	1.01	
	
	
	



Table 4.10 indicated that independent sample t-test was applied for explanatory practices. The mean and standard of urban (M=3.20:.69) and rural teachers (M=3.62, SD = .76) was with r value .2.474. The results showed a moderate significance regarding explanatory practices. The independent sample t-test applied to exploratory practices. The mean and standard of urban (M=4.80, SD=.91) and rural teachers (M = 3.41, SD = 1.05) was with r value .883. The results showed a moderate significance regarding exploratory practices. The independent sample t-test applied to participatory practices. The mean and standard of urban (M=3.54:.94) and rural teachers (M = 3.26, SD = 1.07) was with r value 2.715. The results showed a moderate significance regarding participatory practices. Table 4.10 indicated that independent sample t-test was applied to critical thinking practices. The mean and standard of urban (M = 4.75:1.08) and rural teachers (M = 3.56, SD = 1.17) was with r value .659. The results showed a moderate significance regarding critical thinking practices. The overall results of urban (M = 4.04: SD = 0.90) and rural teachers (M = 3.46:SD = 1.01) with r value 2.559. The values indicated that male teachers were more democratic with than female teachers. The results showed there was no significant difference between urban rural teachers regarding TCDP school locale.

CHAPTER V

SUMMARY, DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS
This chapter deals with summary, discussion findings, conclusions and recommendations of the study.
5.1 Summary
The present study was framed to analysis democratic values of SNC 2020 English, and History for 6th, and 7th grades. The study was descriptive research and mixed-method of QUAL + quan exploratory research design was used to analyze democratic values of SNC 2020. The study revealed gender and locale democratic values practices in 6th, and 7th grades of elementary school of teachers of Punjab. The current study was based on two parts: qualitative content analysis and quantitative data analysis. Sources of data for the study were; The SNC 2020 English, and History and textbooks of English and History for 6th, and 7th grades. For qualitative content analysis was performed at two stages. At 1st stage; list of common democratic values was developed after review of literature and finalized through curriculum experts and subjects teachers. The finalized values were benchmarks for content analysis. Enlisted values were analyzed stated in SNC 2020 and textbooks content selected using Concept Mapping Framework and described related to democratic values. At 2nd stage; Dimensional Description Framework was used for in-depth exploration, description and intensity of contents related to democratic values stated in the SNC and content of textbooks on the basis of four dimensions; brief, extensive, explicit and implicit. Democratic values practices data regarding class teachers were collected using questionnaire for students.

Findings
The current study findings of qualitative content analysis revealed that the SNC of English highlighted aspects of democratic values; justice, equality, respect to cultural diversity and gender equality. Description of democratic values stated in the SNC of English 2020 was brief in nature. The SNC of History had less focused on democratic values. Description of democratic values; unity, equality, cooperation, justice, accountability, respect to cultural diversity, respect for humanity, peace, patriotism, respect for human rights, gender equality, respect for individuals life and liberty, freedom of expression and rule of law in content of textbooks of 6th, and 7th grades were briefly while democratic values; peace, patriotism, gender equality and respect for human rights in content of textbook. Content of textbook of English for 6th, and 7th grades focused democratic values; respect to cultural diversity, respect for humanity, justice, equality, accountability, cooperation, unity, freedom of life, freedom of speech, peace and gender equality were briefly and respect to cultural diversity and respect for humanity were extensively described in textbook of English for 6th grade while accountability, justice, cooperation, equality and respect for humanity were explicitly described in content of textbooks of English for 7th grades.
Democratic values; unity, cooperation, patriotism, gender equality, respect for humanity, freedom of life, justice, security, respect to cultural diversity, unity, national unity and responsibility were briefly and extensively stated in textbooks of Urdu for 6th, and 7th grades. Textbooks of History for 6th and 7th grades focused democratic values; unity, cooperation, equality, justice, gender equality, peace, respect for humanity, responsibility, accountability, freedom of religion and safety were briefly stated in content. Explanatory and exploratory practices suggested in end of lessons‟ exercises of textbooks of English, and History for 6th, and 7th grades were

repeatedly emphasized while participatory, and critical thinking practices were less focused.
Second part of study deals with quantitative data analysis regarding democratic values practices of teachers in classrooms for students. The sample consisted of 300 students;50 male and50 female students selected from 120 rural and urban elementary schools from five tehsil of Lahore districts of Punjab. The simple random sampling technique was used to select respondents for data collection. Self- constructed questionnaire for students on Teachers’ Classrooms’ Democratic Practices; TCDP was administered to collect data from 6th, and 7th grades students. The validity of self-constructed questionnaire was confirmed from curriculum and subjects experts. The final questionnaire was categorized in five sub-scales; explanatory practices, participatory practices, exploratory practices, and critical thinking practices based on 5-point Likert types scale; always, often, sometimes, rarely and never. The collected data were entered in SPSS for analysis purpose. The reliability of the questionnaire was ensured .889 Data were analyzed to compare male and female teachers‟ classrooms‟ democratic practices teaching in 6th, and 7th, grades of rural and urban public sector elementary schools of Punjab.
5.2 Discussion
One purpose of education is to internalize knowledge, skills and disposition about democratic values. Democratic values stated in SNC are taught through textbooks content and practices. The SNC and textbooks are major elements of formal education to provide democratic values. Findings of qualitative content analysis explored that democratic values; justice, equity and equality among people, respect to cultural diversity and gender equality were narrated in the the SNC 2020 of English for 6th, and 7th grades while the SNC of History were less focusing on democratic

values. Findings of current research supports with the findings of other studies conducted by (Bashir, 2016; Bashir et al., 2020).
Results of content analysis showed that democratic values; respect for cultural diversity and humanity were stated extensively in content of textbook of English for 6th grade. Textbook of English for 7th grade focused that aspects of accountability and justice were explicitly stated in content. Equality, freedom of life, freedom of speech and gender equality were briefly focused. Aspects of unity and peace were brief as well as explicit in nature while cooperation was explicitly and extensively described. Respect for humanity was brief, extensive as well as implicitly described in content of textbook. Findings of study revealed that democratic values; equality and respect for humanity were explicitly stated while Justice was only extensive in nature described in the content of textbook of English for 8th grade. Such democratic values stated in the content of textbooks of English were also focused in the studies (Süngü, 2015; Yazici, İşçi, & Aliç, 2019). Participatory and problem solving practices were mainly suggested in exercises of textbooks of English for 6th, and 7th grades while explanatory, simulated and reflected practices less emphasized. Participatory and problem solving practices focus on students‟ active involvement in classrooms‟ activities and enable them to solve their problems (Behlol et al., 2018; Kuzle, 2018).
Democratic values in textbook of History for 6th grade; unity, cooperation and justice were focused briefly, gender equality was in explicit description while respect for humanity and peace were stated briefly as well as explicitly in content. Textbook of History for 7th grade highlighted democratic values that responsibility, freedom of religion, equality, cooperation, unity and safety were briefly stated while the aspect of justice was brief, explicit and implicit in nature. Accountability was focused brief and implicit in content and gender equality was extensively described. Equality of

opportunities was stated explicitly while peace and respect for humanity were briefly, explicitly as well as implicitly described in content of textbook. Democratic values were not stated in textbook of History for 8th grade. Democratic practices suggested in exercises of textbooks of history for 6th and 7th grades were mainly participatory, critical thinking and problem solving while explanatory and simulated practices were less in focus. Studies show that the democratic practices; participatory, critical thinking and problem solving suggested in the text books of History work as catalyst to develop their social skills and logical reasoning to solve social problems (Ahmad et al., 2015; Dundar, 2013; kuzle, 2018). Classrooms practices are important to develop democratic attitudes of students towards democracy (Demir & Bedir, 2013). These practices work as catalyst for developing knowledge about democracy, critical thinking, problem solving skills, freedom of participation and expression of ideas to practice democratic values (Ahmad at al., 2015). Teachers provide opportunities to practice diversity of practices; explanatory, participatory, simulated, critical thinking, problem solving, investigatory and reflective practices for students in classrooms to make them independent and confident democratic citizens (Genc, 2008; Kaya, 2013; Payne, 2017).Teachers introduce concepts and explain knowledge about current affairs, political system, role of political parties, importance of vote and democracy through explanatory practices by providing reading material to students. Participatory practices are focused in democratic education for active learning to encourage students to become active participants and transformers of the world. Simulated practices in classrooms intensify actual experience regarding contemporary situations (Badiee & Kaufman, 2014; Lateef, 2010). Innovative reforms in educational system are revolutionized by continuous application of critical thinking and problem solving practices for students during teaching learning process (Burris & Garton, 2007).

Teachers focus to develop critical thinking and problem solving practices among students that make them logical, critical thinker and problem solver (Pinto & Portelli, 2008; Korkmaz & Yeşil, 2009). Reflective practices in classrooms enable students to give feedback, think about different dimension of the aspect, more expressive and questioning oriented (Goldstein & Beutel, 2007).
5.3 Conclusions
Democracy is form of living together with shared values. Democratic values are transformed though educational experience. Democratic values and practices help in minimizing injustice, violence, intolerance and superstition to make Pakistan democratic country. Democratic education is important element of school curriculum and textbooks. Democratic classrooms practices are linked to teachers teaching learning process. Focusing the importance of democratic values the current study was designed to analyze SNC 2020 and content of textbooks of English, and History regarding democratic values.
The results of study concluded the democratic values reflected in SNC and content of textbooks of English and History. The SNC of History were deficit in asserting aspects of democratic values; collaboration, rule of law freedom of speech, respect to cultural diversity, freedom of religion, sovereignty of people, gender equality, safety and security, respect for individuals life and liberty. Overall description of stated values; accountability, unity, equality, justice, patriotism, peace, respect for humanity, responsibility and respect for human rights was brief and explicit in nature. The SNC of English were deficit in emphasizing democratic values; collation, rule of law, freedom of speech, freedom of religion, sovereignty of people, patriotism freedom of life and liberty, accountability, safety and security, responsibility, unity, peace and respect for humanity while intensity of focusing

democratic values; justice, equality, respect to cultural diversity and gender equality in objectives of curriculum were extensive in nature. The SNC of History remained aloof from highlighting aspects of democratic values and needs some revisions to infuse democratic values. Textbooks are reflection of National curriculum and important source to disseminate knowledge to students.
Textbook of English for 6th grade was deficit in stating democratic values; accountability, justice, responsibility, collaboration, rule of law, freedom of speech, unity, equality, freedom of religion, patriotism, sovereignty of people, respect for individuals life and cultural diversity, peace, safety and security and respect for human rights. Content of textbook of English for 7th grade was insufficiency in stating democratic values; responsibility, rule of law, respect for human rights, sovereignty of people, freedom of religion, respect to cultural diversity and patriotism while description of stated values in content was brief and explicit in nature. Content of textbooks of history for 6th and 7th grades were scarcity in stating democratic values; accountability, rule of law, respect for human rights, sovereignty of people, respect for individuals life, freedom of speech, responsibility, safety and security, patriotism, freedom of religion and respect to cultural diversity while stated democratic values in the content were briefly and explicitly described. Textbook of History for 8th grade had not focused any aspect of democratic values. Overall content analysis of objectives of National curriculum and content of textbooks concluded that democratic values were less focused in enriched form with healthy description. Generally description of democratic values was brief and most of the values were insufficiently focused in objectives of national curriculum and content of textbooks. Textbooks of History need to revise to inculcate democratic values in their contents. Some democratic practices such as explanatory and simulated practices were

repeated in exercises of the lessons of different grades and remaining practices such as participatory, critical thinking, problem solving, reflective and investigatory practices suggested in exercises of textbooks were less focused.
Current study was conducted to find out teachers classrooms democratic practices; explanatory, participatory, simulated, critical thinking, problem solving, reflective and investigatory practices for male and female students in elementary schools of rural and urban areas enrolled in 6th, and 7th grades. After applying statistical techniques results of current study concluded that teachers were more focusing on explanatory practices and simulated practices were least in practice. But simulated practices were more emphasized in exercises of the lessons of textbooks of English and History during content analysis.
Democratic practices such as participatory, critical thinking and exploratory practices were less emphasized in exercises of the lessons of textbooks as well as less practiced by teachers in classrooms. Study also concluded significant difference between male and female teachers‟ classrooms‟ democratic practices for students. Male teachers were practicing more democratic practices as compared to female teachers. Findings concluded that teachers teaching in elementary schools of urban localities were practicing more democratic practices as compared to the teachers teaching in rural schools. It was further concluded that teachers teaching in higher grades were practicing more democratic practices as compared to teachers teaching in lower grades.
5.4 Recommendations
On the basis of findings of the study it is recommended that;

1. Curriculum of English and History may be the source for promoting democratic values. The curriculum of English and History enriches more democratic values to develop democratic citizens.
2. The content of textbooks of English and History may need to review at 6th and 7th grades and more content regarding democratic values may be deepens as there is more space for description of these values in lessons content, exercises and projects of textbooks.
3. Democratic values practices of explanatory and were more emphasized and repeated in the exercises of the textbooks of English, and History. The exploratory practices, participatory, and critical thinking practices less focused. There is need of balanced form of democratic values practices. The teachers focused on explanatory practices in classrooms and other practices were less focused. It is also suggested that teachers may emphasize on learner- cantered practices along with the democratic values practices.
4. Teachers training institutions develop module on democratic values that may be included in teacher induction trainings, in-service trainings and PLT. The female teachers enrich their teaching with practices regarding democratic values focusing justice, equality, freedom of expression, self-respect and treat all students equally.
5. The study provided guidelines for further studies to analyze SNC 2020 for other subjects regarding democratic values at primary, secondary and higher secondary levels.
6. It is recommended that curriculum experts inculcate deficit democratic values focusing appropriate democratic practices that enhance students’ democratic attitudes and behavior.

7. It is recommended that civics lessons through social studies, and the school environment may promote students’ engagement with democracy.
8. students should know the relevance of what they pledge relative to their nation’s model of democracy,
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Dear Sir/Madam,

Appendix-A
Data Collection Permission Letter


I am a Shazia Parveen, student of M. Phil Education in NCBA&E, Main Campus Lahore. The following research is the part of my degree program which is being conducted only for academic purposes. The information collected through the questionnaire will be used for contribution to knowledge and kept confidential. Therefore, you are requested to ensure that you mark the given statements, as incomplete responses will not fulfill the requirement of research.
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Questionnaire for Students on Teachers Democratic Values Practices (QSTDVP) Demographics:
Name of Teacher	(optional)

School Name:	(optional)

	School Level:
	(1) Primary
	(2) Elementary
	(3) High

	School Location:
	(1) Urban
	(2) Rural
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List of Experts for Validation of Research Tool

	Name
	Designation
	Institution

	Dr. Tariq Mahmood CH.
	Director, Professor of Education
	Institute of Education and
Research(IER), Punjab University, Lahore

	Dr. Ayaz Muhammad Khan
	Associate Professor of Education, Director Division of Education, Education University
Lahore.
	Institute of Education and Research (IER), University of Education, Lahore.

	Dr. Mehboob Ul Hassan
	Assistant Professor of
Education
	University of Lahore,
Lahore

	Dr. Naveed Jabbar
	Assistant Professor, Head of Department of Education
	National College of Business Administration & Economics (NCBA& E), Main Campus, Gulberg,
Lahore.

	Dr. Muhammad AZeem
	Assessment Expert
	Punjab Examination
Commission (PEC), Lahore
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