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 ................................................................................................................ 14 

 ............................................................................................................ 16 

 ................................................................................................................................ 18 

 ............................................................................................................ 20 

 .............................................................................................................................. 21 

 

 .............................................................................. 22 

 ............................................. 22 

 ...................................................................................................... 23 

 ................................................................................................ 24 

 ................................................................... 24 

..................................................................................................... 25 

 ...................................................................................... 26 

 .................................................................................. 27 



 

 

 .......................................................................................................................... 28 

 

 .................................................................. 29 

 .................................................................... 30 

 ................................................................................ 30 

 .............. 31 

 .......................................................................... 31 

 ....................................................................................................... 31 

 .......................................................................................... 32 

 ...................................................................................................... 32 

 

 ................................................................................ 33 

 .............................................................................. 34 

 ................................................................................................ 35 

 ............................................................................................... 37 

 ........................................................................................................... 38 

 .................................................................. 38 

 ................................................................................................................. 38 

 .................................................................................................... 39 

 

 ..................................................................................................................... 40 

 ..................................................................................................... 40 

 ....................................................................................................... 40 

 ....................................................... 41 

.......................................................................................... 41 

 ................................................ 42 

 ................................................................................................................ 44 

 .......................................................................................................................... 44 

 ..................................................................................................... 45 

 

 .............................................................................. 45 

 ............................................................................................. 46 

 

 .............................................................................. 47 

 ....................................................................................................... 47 



 

 

 ........................................................................................ 48 

 ............................................................................................................... 48 

 ............................................................................................. 48 

 

 

 

 

 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

 

 

 



 

 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 

◼ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 



 

 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 



 

 

 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 



 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

IMPORTANT NOTE: Team Teach is used by trained staff only

Strengths- Based 
Personalised & 

Inclusive 
PRO-SOCIAL 

Process & Effort-

Focused 
Safe & Dignified 

UNSOCIABLE Apply SSS Monitor 

Record on CPOMS 

or TES if pattern 

emerges 

Apply SSS Apply ADF & RRR 
ANTISOCIAL 

(HARMFUL) 

Record on CPOMS 

or TES 

Involve DSL/ SLT if 

repeated & 

unresolved 

Ensure Safety First & Remove 

Others  or Use Team Teach  

If Safe, Conduct Search or 

Confiscation 

 

ANTISOCIAL 

(DANGEROUS) 

Immediately 

Inform DSL / 

SLT 

Record on 

CPOMS or TES 

Safeguarding 

Apply RRR/ADF 

& Risk 

Assessment 



 

 

Stage Purpose Staff Actions Example Strategies 

 
SSS – Support, Structure, 
Strengthen 
 
(Proactive & Early Intervention) 
 

 
Prevent escalation, support 
regulation. 

 
Notice early signs; offer 
regulation tools; adjust 
environment. 

 
Change seating, offer movement 
break, use sensory tool, give a 
choice. 

 
ADF – Address, De-escalate, 
Follow-up 
 
(When behaviour begins to 
disrupt or cause harm) 
 

 
 
Keep everyone safe, reduce 
intensity. 

 
 
Use calm, low-arousal voice; 
remove triggers; give clear 
choices; use space. 

 
 
Relocate pupil to calm area; use 
distraction; reduce demands 
temporarily. 

 
RRR – Reflect, Repair, Restore 
 
(Post-incident) 
 

 
Rebuild trust, teach skills. 

 
Explore what happened, identify 
needs, agree strategies for next 
time. 

 
Restorative conversation, social 
story, role-play, making amends.  

 
Last-Resort Protective 
Measures 
 
(Only if safety is at risk) 
 

 
Prevent harm. 

 
Follow Positive Handling Plan, 
use physical intervention only if 
absolutely necessary, alert SLT.  

 
Remove dangerous object, guide 
pupil to safety, call emergency 
services if required. 

 



 

 



 

 

 

This appendix provides clear, detailed tables outlining recommended Do’s and Don’ts for 

each stage of our therapeutic response framework (Stabilise, Support, Strengthen). These 

practical guides ensure consistency, promote emotional safety, and help all staff implement 

our trauma-informed, relational approach effectively and confidently. 

 

STABILISE DO’s 

◼ Use clear, simple and concrete language 
◼ Use visual supports (e.g schedules, now-next boards, emotion charts) consistently 
◼ Check understanding gently and give time for processing (e.g count silently, pause 

before repeating) 
◼ Validate all feelings (e.g it’s okay to feel overwhelmed, let’s work it out together) 
◼ Anticipate transitions and pre-warn pupils, using clear cues and time reminders 
◼ Allow for safe exit or ‘Check-in time’ to prevent escalation 
◼ Offer sensory tools or movement opportunities proactively (e.g stress balls, wobble 

cushions, movement breaks) 
◼ Observe body language and early signs of distress (e.g., fidgeting, gaze aversion, 

self-talk) 
◼ Provide individualised seating arrangements or adjustments to environment (e.g., 

quiet corners, ear defenders) 
◼ Use private, non-confrontational approaches when addressing issues 
◼ Be aware of and respect personal space, using gentle, supportive proximity 
◼ Promote pupil voice and choice regularly (e.g., choosing activity order, selecting 

break options) 
◼ Stay predictable and consistent- follow through on promises and boundaries 
◼ Encourage use of agreed self-regulation strategies (e.g., planned scripts, quiet 

cards, break passes) 
◼ Praise specific effort and progress rather than general compliance ("I noticed how 

you took deep breaths.") 
◼ Model self-regulation openly (e.g., "I’m feeling a bit stressed; I’m going to take three 

deep breaths.") 
◼ Be mindful of sensory sensitivities (e.g., noise, light, smell) and adjust environment 

as needed 
◼ Provide clear expectations and scaffolded steps for tasks or instructions 

STABILISE DON’TS 

◼ Use abstract language, idioms, sarcasm, or figurative speech that may confuse 
◼ Remove visuals suddenly or rely solely on spoken instructions. 
◼ Demand immediate responses or repeatedly question when pupils are processing 
◼ Dismiss or minimise feelings (e.g., "Stop overreacting," "You’re fine.") 
◼ Announce changes last minute or rush transitions 
◼ Block exits physically or insist on staying in the room at all costs 
◼ Remove or deny access to known self-regulation tools 
◼ Ignore early warning signs or interpret them as defiance 
◼ Force pupils to stay in overstimulating or triggering spaces 



 

 

◼ Call out or reprimand in front of peers, causing embarrassment 
◼ Invade personal space suddenly or touch without clear consent 
◼ Remove choices as a form of control or punishment 
◼ Change expectations unpredictably or use empty threats 
◼ Punish pupils for using self-regulation plans (e.g., "Why are you leaving again?") 
◼ Use only generic praise ("Good job") or praise purely for compliance 
◼ Expect pupils to regulate independently without adult modelling 
◼ Overload sensory systems intentionally (e.g., sudden loud noises to "get attention" 
◼ Overwhelm pupils with long lists or complex multi-step instructions 

 

 

SUPPORT DO’s 

◼ Notice and respond to early signs of distress promptly (e.g., changes in breathing, 
facial expression, posture) 

◼ Use a calm, low, steady tone of voice; speak slowly and clearly 
◼ Reduce demands temporarily (e.g., "Let’s take this one step at a time." 
◼ Validate feelings even if you can’t validate the behaviour ("I can see this is really 

hard right now.") 
◼ Offer supportive proximity but respect personal space ("I’m here if you need me.") 
◼ Offer options or safe alternatives (e.g., "Would you like to move to a quiet space or 

use your break card?") 
◼ Use minimal language and avoid rapid questioning ("We’ll talk more when you’re 

ready." 
◼ Maintain a calm, open posture; avoid looming or crossing arms 
◼ Allow time for processing; give silent pauses and avoid rushing 
◼ Provide co-regulation strategies ("Let’s try breathing together," "Would your 

weighted item help?" 
◼ Protect dignity by redirecting away from audiences (e.g., move to a quieter space) 
◼ Anticipate and remove potential triggers where possible (e.g., loud noises, crowded 

corridors) 
◼ Stay flexible and adapt expectations temporarily if needed 
◼ Remind pupils of self-selected strategies from their support plans ("Remember your 

headphones or your safe space option." 
◼ Offer non-verbal reassurance (e.g., thumbs-up, gentle gestures, calm presence) 

SUPPORT DON’TS 

◼ Ignore subtle signals until behaviour escalates 
◼ Speak rapidly, loudly, or change tone suddenly 
◼ Increase demands or insist on compliance immediately 
◼ Dismiss feelings ("You’re overreacting," "Just calm down.") 
◼ Crowd the pupil or attempt to force eye contact or touch 
◼ Take away options and demand immediate action 
◼ Overload with questions ("Why are you doing this?" "What’s wrong with you?") 
◼ Stand over the pupil, point, or adopt threatening stances 
◼ Fill all silences; pressure for immediate verbal responses 
◼ Demand self-regulation independently ("Sort it out yourself.") 
◼ Address escalating behaviour publicly or shame in front of peers 
◼ Continue activities or environments that might escalate distress 
◼ Enforce strict routines or academic tasks regardless of emotional state 
◼ Ignore or deny access to agreed strategies 



 

 

◼ Use threatening gestures or expressions (e.g., wagging finger, scowling) 

 

 

STRENGTHEN DO’s 

◼ Prioritise immediate safety calmly and confidently ("I’m here to keep you safe.") 
◼ Use protective holds only as an absolute last resort and only if trained (e.g., 

Team Teach), following risk assessments 
◼ Remove or reduce environmental triggers immediately (e.g., lower lights, reduce 

noise, move peers away) 
◼ Speak minimally and clearly, offering reassurance ("You’re safe. I’ll stay with you.") 
◼ Allow the pupil time and space to recover before discussing the incident ("We’ll talk 

when you feel ready.") 
◼ Provide medical and emotional aftercare following incidents (check for injuries, 

offer water, rest) 
◼ Record incidents transparently and accurately (e.g., TES MyConcern & Class 

Charts) as soon as safely possible 
◼ Inform parents/carers the same day, with compassion and without blame language 
◼ Use restorative conversations when the pupil is calm, focusing on impact, feelings, 

and future strategies 
◼ Review and update individual support plans and risk assessments promptly after 

incidents 
◼ Facilitate staff debriefs to process emotions, learn, and avoid blame culture 
◼ Reaffirm relationships, reminding pupils they are valued and welcome ("You’re not 

in trouble. We’re here to help you learn.") 
◼ Celebrate small steps in rebuilding trust and self-regulation, however small 
◼ Maintain confidentiality and dignity throughout (e.g., discrete entry/exit, no sharing 

details with peers) 
◼ Use co-regulation scripts prepared in advance ("I know this is hard. Let’s 

breathe together. You’re not alone.") 
◼ Offer concrete follow-up support options post-incident (e.g., mentor check-ins, 

gradual return plans) 
◼ Check sensory needs before and after incidents ("Do you need your 

headphones now?" "Is the light okay?") 
◼ Provide gradual re-entry or phased returns after incidents when needed. 
◼ Include pupil voice in repair planning ("What would help you next time?" "How 

can we support you better?") 

STRENGTHEN DON’TS 

◼ React with panic, fear, or anger 
◼ Use physical restraint as punishment or in anger 
◼ Continue loud, busy, or overstimulating activities during crisis 
◼ Verbally reprimand or lecture during moments of high distress 
◼ Demand immediate apologies or explanations while the pupil is dysregulated 
◼ Ignore the pupil post-incident or isolate without support 
◼ Delay recording or minimize the seriousness of events 
◼ Avoid informing parents or frame the pupil negatively ("They were awful today.") 
◼ Use shaming language or force apologies ("Say sorry now!") 
◼ Reuse the same support approach repeatedly without adaptation 
◼ Criticise or shame staff involved publicly or dismiss their emotional impact 
◼ Threaten exclusion or withdrawal of trust ("You’ve let everyone down.") 
◼ Focus only on what went wrong or dwell on consequences 



 

 

◼ Discuss incidents in front of other pupils or staff in non-confidential ways 
◼ Don’t force immediate verbal apologies or expect instant insight 
◼ Don’t remove access to trusted adults or safe spaces as punishment 
◼ Don’t withdraw sensory tools or break passes as discipline 
◼ Don’t force immediate re-joining of full class or high-demand settings 
◼ Don’t assume apologies must be verbal or immediate- allow alternative ways to 

express repair 

 



 

 

VERBAL & NON-VERBAL FEEDBACK 

Use descriptive, specific praise rather than generic comments: 

◼ "I saw you use your headphones when it got loud -  that was a great choice to 
keep yourself calm." 

◼ "You looked a bit stuck, but you asked for help so clearly. That showed great 
self-advocacy." 

◼ "You gave your friend space when they looked upset - that was very 
thoughtful." 

Use non-verbal signals for those who prefer minimal attention: 

◼ Thumbs-up from across the room. 
◼ Quiet nod or smile when making eye contact. 
◼ Holding up a pre-agreed visual card (e.g., “Great strategy!” card or small “Well 

done” symbol). 

Offer private or after-the-lesson acknowledgements: 

◼ Quietly mention it during exit ("I noticed how you stayed with the group even 
when you felt unsure- well done.") 

◼ Small handwritten notes slipped into a pupil's tray or desk. 

VISUAL OR TANGIBLE  RECOGNITION 

 

Personalised certificates or postcards home with specific messages: 

◼ "For using your break card effectively and returning to class ready to learn." 
◼ "For helping a peer tidy up without being asked- your kindness made a 

difference today." 

Celebration walls or "Growth Gardens": 

◼ Pupils add leaves, petals, or stars when they achieve personal milestones (not 
competitive or compared to others). 

◼ Examples of what could be celebrated: "I tried something new," "I used my safe 
space before I felt overwhelmed," "I helped a new student feel welcome." 

Small tokens of recognition chosen by the pupil: 

◼ "Kindness beads" or "strategy stones" they collect discreetly and can trade in 
for a calming activity or sensory break (if they wish). 

 



 

 

OPPORTUNITIES FOR AUTONOMY 

Letting the pupil choose: 

◼ The order of tasks (e.g., "Would you like to do maths first or your project 
work?") 

◼ Seating arrangements within a safe space. 
◼ Which staff member supports them during a specific activity or transition. 
◼ Preferred sensory or regulation tool to use during independent work. 

Offering additional break or regulation time: 

◼ "You can choose to have an extra movement break today because of your 
effort in the group discussion." 

Selecting a preferred end-of-week activity: 

◼ "You’ve shown great resilience all week - would you like to choose a calming 
activity on Friday afternoon?" 

 

HOME-SCHOOL LINKS 

Positive phone calls home that are strengths-focused: 

◼ "We just wanted to let you know how patient and supportive [Name] was during 
group work today - they showed great leadership." 

Weekly "celebration emails" or postcards highlighting growth areas: 

◼ Instead of simply "good behaviour," focus on emotional or social skills: "This 
week, [Name] managed transitions with minimal support for the first time." 

Sharing photos of successes (with consent) to show pupils' progress to families, 
fostering pride and connection. 

 

ADDITIONAL RELATIONAL EXAMPLES 

 

◼ Incorporate pupil voice: "What kind of praise feels good for you?" or "How 
would you like us to celebrate your successes?" 

◼ Invite pupils to lead parts of activities or lessons as recognition of their 
strengths and progress (e.g., helping demonstrate a strategy they’ve 
mastered). 

◼ Special "role days": Assigning supportive, responsibility-based roles (e.g., 
classroom assistant, equipment checker) to build confidence and ownership. 

◼ Co-creating goals and checking in on them: Using visuals or goal ladders 
that pupils can update themselves ("I stayed in the group for 10 minutes 
today!"). 

◼ "Appreciation circles" or restorative circles: Small groups sharing one thing 
they appreciated about each other that week, fostering peer recognition (opt-in 
only for pupils who feel safe). 



 

 

◼ Using art or creative expression as a form of recognition: Invite pupils to 
create a poster or symbol representing their achievements that they can 
choose to share or keep private. 

 



 

 


