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DISCLAIMER -

Generative AI Tools

The State of Tennessee does not currently permit the
use of Generative Al tools, such as Otter, in meetings
hosted on state resources. Meetings with contractors,
vendors, and subrecipients are nof public meetings and
may involve discussion of protected state data.
Generative Al tools are not adequately regulated and
are designed to train on data that is collected and may
misrepresent data or release protected data to the
general public. While the State supports your desire to
maintain documentation of the meeting and what you
learn, please respect our decision to safeguard
information and do not attempt to use tools such as
these. If you choose to use a tool such as this, the State
will block that tool from the meeting.

Welcome

1. Sit with your school team.

2. Download all training materials for this session, if you
haven't already.

Wi-Fi Network:
Password:

Gw—l;\v @




Tennessee Technical Assistance Network (TN-TAN)

Intensive Behavior

TRIAD at Vanderbilt University Medical Center provides technical
assistance for complex behavior support needs and associated
training.  Supports include direct instruction for staff on behavior

and intervention as well as ongoing
coaching to help students engage within their least restrictive
environments.

RTI>-A+RTI>-B

Tennessee Tiered Supports Center assists districts and schools as
they build and implement an aligned student support system. The
center provides training, coaching, and resources for building an
aligned framework for tiered academic and behavioral supports.

Assistive Technology

The Assistive Technology Project for Education (ATP) assists districts
and staff in building capacity to provide assistive technology supports.
for students with disabilites. Supports include strategic action
planning, professional development, direct coaching for staff, and
access to AT equipment-lending libraries for assessment trials

@ TN-TAN provides school districts, administrators, educators, and families access to free high-
quality training, resources, and supports designed to improve outcomes for students with disabiliies, ages
3-22. See below for more information about our areas of support.

Autism

TRIAD at Vanderbilt University Medical Center provides training,
consultation, and coaching services designed to support educators
in their classrooms and develop school and system-wide supports
to address needs specific to students with autism spectrum
disorder (ASD).

Secondary Transition

Transition Tennessee provides a range of services to transition
stakeholders to improve in-school and post-school outcomes for
transition-aged students (14-22) with disabilities. Supports include
tiered technical assistance for in-school transition stakeholders and
resources and services specific to educator and family needs

Family Engagement

The Arc Tennessee partners with schools and caregivers of
students with disabilities. Family Engagement provides educator
training and technical assistance to schools, integrates family
supports into existing school networks and strategic plans, and
connects families to available services and family-friendly special
education resources in order to ensure a successful school

experience.

11/21/25

About Us

Vanderbilt Unive - West TN Team

ty - Middle TN Team

B University of Tennessee, Knoxville - East TN Team

L]
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Learning Objectives

Day 1

1. Understand how RTI2-A and RTI2-B Leadership, Data-
Based Decision Making, Assessment, and Instruction
and Intervention can be aligned at Tier I.

2. Understand how using multiple data sources and
collaborative Data-Based Decision-Making Teams can
be used to identify and address barriers to effective Tier

| instruction.

3. Explore implementation fidelity data to identify areas for

improvement.

Gw—l;\v @
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Schedule
Time Topic
8:30 a.m. Welcome and Introduction
9:20 a.m. Aligning Academic and Behavior Support

. Establishing School Leadership Team Structures,
9:40 a.m. .
and Supporting Teams
10:40 a.m. Using Assessment to Support Learner Needs at Tier |
12:15 p.m. Lunch
1:30 p.m Using Data-Based Decision-Making Teams to
-0 pm. Address Learner Needs
3:05 p.m. Using Leadelrshlp to Support Successful
Implementation
3:25 p.m. Wrap-Up
Gw—x;\v @
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Norms

1. Keep discussions productive and solutions-oriented.

2. Be an active listener. Ask questions!

3. Use electronics respectfully.

4. Avoid sidebar conversations.

11

Gw—l;\v @

12



Annual Implementation Plan

RTI-A + RTE-B Implementation Plan

Distrct or School Name:

Evaluato - Have wo achieved ourgoal? [] Yes
Date Evaluated £ No-
o

o @

11/21/25
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Introduction

14

In 2022-2023...

* One in three students scored on-track or mastered in
math.

« Two in five students scored on-track or mastered in
reading and language.

« Two in five students scored on-track or mastered in
science.

Gw—uw @

(TN Sate Govement & TN Cormrission on Cricren & Youh, 2021)
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In 2022-2023...

+ Seven in 10 schools employed a full-time nurse.

» One in four districts met the goal of one certified
social worker for every 1500 students.

+ Alittle over one in three districts met the goal of one
certified counselor per 500 students.

11/21/25
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(TN Sate Govement & TN Corrission on Cricren & Youth, 2021)
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Consider Alignment to
Manageably Address Needs

Implementing RTI2-A + RTI2-B provides an
organized approach to address these
needs by engaging all students within the
learning environment, using multiple data
points to guide strategic decisions,
developing prevention strategies to
address needs, and supporting teachers
and leaders.

(NAEA, 2021)

17

Essential Components of Tiered
Supports
L
ng'—% 000
8 SAS
Data-Based Decision
Leadership Making
Assessment Instruction and
Intervention
q A
LI [\
Gw—x;\v @)
(Adapted from AR 2022) o Tennesses Department of Education
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Group Discussion

1. What challenges might your school encounter when
aligning your Tier | academic practices and systems
with your Tier | behavior practices and systems?

2. What has been keeping your school from looking at
academics and behavior together?

Gw—r/w @
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Aligning Academic and
Behavior Support at Tier I

22

Tiered Supports

RTI*-A + RTI>-B zdm‘i‘io‘..

FEW!

ESSENTIAL COMPONENTS FOR ALL TIERS
Leadership

Assessment

Data-Based Decision Making

D
§
é
=) §
Evaluate Implement: 3
g
&
&

Instruction & Intervention

Gw—r;\rv @
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Aligned Tiered Supports

“If we want to see
improved outcomes in
both domains, we need to
invest in both.”

- Algozzine & Algozzine, 2009

Gw—uw @
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Aligned Core Instruction

Provides instruction and support to meet the
comprehensive needs of all students.

Allows entire range of learners to actively
participate.

Prioritizes school-wide practices to maximize
success in all areas.

Uses data to guide response to students’
strengths and needs.

91»1/\\4 @

(TDOE, 2018a) & Tenness

25

Utility of Problem Solving at Tier I

* Problem solving at Tier | helps:
* inform instruction,
* assess student outcomes,
* monitor fidelity of implementation,

* determine necessary school-level support and
interventions, and

* identify students needing additional support.

Gw—l;\v @

(Meirtosh & Goodimen, 2016)
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School Leadership
Team
Focuses on aligning
knowledge, resources,
and systems necessary
to implement tiered
supports

Problem Solving at Tier I

968 90
&% 5%

Data-Based Decision-
Making Team

Focuses on student
response to instruction
and intervention

Gw—x;\v @
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Isit

wrking e— Evaluate

Problem-Solving Process

What do we want students to
know and be able to do?

/. Define \

Why is this

Analyze —e  problem

occurring?
k ImpIementJ

What are we going to do?

28
“Looking at all of the available academic and
behavioral data, instead of only one or the
other, helps narrow the problems and widens
the amount of available interventions and
strategies.”
Gw—x;\v @
(Meintosh & Goodman, 2016) © Tennessee Departm ent of Education
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Using Leadership to Support
Successful Implementation
of RTI2-A + RTI2-B at Tier I

RTI?-A + RTI2-B School Implementation
Fidelity Assessment:

Leadership Teaming (1-4)

Professional Development and Coaching (5-6)
Strategic Allocation of Resources (7-9)
Communication and Engagement (10-12)

11/21/25

30
Leadership
O Guides and supports the
() alignment of knowledge,
O J L O resources, organizational
oo [ structures, and practices
O necessary to implement
tiered supports
)
@m—m @
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Areas to Support

( > Professional development and coaching

( > Strategic allocation of resources

( ) Policy alignment

( > Communication and engagement

( > Data-based decision-making

Gw—x;\v @
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Professional Development & Coaching

School Leadership Team Actions

» Use multiple data sources to select professional
learning opportunities and provide coaching on:

+ Data-based decision making

» Assessment

* Instruction and intervention

» Advocate for schedules that enable training and

coaching

» Refine coaching and professional learning based on
implementation fidelity and student outcomes

11/21/25

Gwa;w @
(Stockslager et al., 2021) © Tennessee Departm ent of Education
33
Outcomes of Effective
Professional Learning
School staff are able to:
Identify desired Determine new Identify new
student practices to skills to learn
outcomes. implement. and practice.
Prepare learning Plan for Create optimal
around organizational learning
outcomes. support. activities for
students.
sm—)/w @
34

resources

(Bronn-Chicsey & Bickdord, 2016)

* Review materials

» Establish a committee

» Select new materials
» Provide training and support
» Ensure fidelity of use

Strategic Allocation of Resources

» Use resource maps to effectively identify and allocate

+ Ensure availability of personnel, funding, and materials

Gw—x;\v @

35
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School-wide Schedules

Core Provide time for effective Tier | practices
Instruction  and administering assessments

Support multiple levels of instruction and

Interventions intervention based on student need

Enable collaborative, data-based problem-

11/21/25

Teaming solving and decision-making
Gw—x;\v @
(Stockslager et al., 2021) © Tennessee Departm ent of Education
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Consider Your Schedule
Reflect on Develop Gather input
schedule. options. and evaluate.

Include time for core instruction, interventions,
lesson preparation, and teaming.

sm—uw @

(Bronn-Chidsey & Bckdord, 2016)

37

Personnel

“The ideal model allows the
most qualified staff to work
with the most struggling
students, but sometimes the
schedule becomes a barrier to
this model.”

(Bronn-Chicsey & Bickdord, 2016)

Gw—x;\v @
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Effective instruction at Tier | helps
strategically use available resources
students are meeting academic and bel

necessary level of intensity.

(Bronn-Chicsey & Bickdord, 2016)

Consider Tier I Effectiveness

schools
. If too few
havior goals,

there are likely not enough people, places, or
minutes in the day to support students at the

Gw—x;\v @
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Policy Alignment

Staff

Teams share and further

School Leadership g

define policy that reflect O J L O
a proactive and Q

responsive instructional Q
approach to academics O
and behavior for all
students. Q
40
Policy Alignment

Families and Students

Parent or Student
Handbook references @
the tiered support
process and the )
alignment of academics (@) @)
and behavior —

Gw—x;\v @
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School Leadership
Team engages in on-

Communication and Engagement

Staff engages in on-
going, two-way

11/21/25

Co?noﬁﬁ'fﬁig’;ﬁgwnav{ith communication with
staff on families on procedures,
implementation implementation
progress, and student progress, and student
outcomes. outcomes.

Gw—l;\v @
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Communication and Engagement

Reaching out to families
and the community to build
strong family-school

relationships was found to Increased communication
have a positive impact on efforts with families can
students. have a positive impact on
school success and student
outcomes.

sx.vww @

(Wood & Bauren, 2017) & Tenness

43

Communication and Engagement

Success and positive student
outcomes are communicated
and celebrated with key
collaborators including:

. staff,

. families,

- students, and

« community partners.

Gw—l;\v @
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Establishing School
Leadership Team Structures

RTI2-A + RTI2-B School Implementation
Fidelity Assessment:

Leadership Teaming (1-3)

Data-Based Decision-Making Team (15)

11/21/25
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RTI?-A + RTI?*-B Teaming
o

i

District Leadership Team

|
— &
00[T]00

School Leadership Team

I
900 962
Ll

Data-Based Decision-Making Team

48

School Leadership Team
Members

0O 0 O .
o o o Representative of all key
« Administrator ithi
of [ 2 Do olsbomtors it
* Specialists . A i Y,
O(] + Family DO including families and
« Student representatives students, when

0 O 2

o O O

appropriate

Gw—x;\v @
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Responsibilities

Attend to School-
Wide Needs

School Leadership Team

Attend to Key
Collaborator Needs

* Identify barriers to
implementation

+ Engage in problem-solving

* Implement plans to
overcome barriers

* Request or provide coaching
support to teams

Help build knowledge and
skills of staff

Engage with families and
students to identify shared
values and ways RTI%-A +
RTI2-B can meet their needs

Network with School
Leadership Teams from
other buildings

11/21/25
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(Veiosh & Goociren, 2016) Tennessee Depariment of Educaion
50
Problem-Solving Process
What do we want students to
know and be able to do?
/. Define \v
Why is this

Is it
workr'rrtg? *~ Eva I u ate

An a Iyze —®  problem

occurring?
klmplementJ

What are we going to do?

51

(Meirtosh & Goodimen, 2016)

Purpose Statement

Develop Emphasize Explain team’s
identity relative team’s role of focus and
to team’s goals coordinating goals to key
systems collaborators
Gw—x;\v @
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Example Purpose Statement

The purpose of our School Leadership Team is to
align academic and behavior support for all students
through a more efficient system that uses school-wide
implementation and outcome data to identify needs,
develop strategies to meet those needs, and ensure
completion of our school’s overall priorities.

Gw—x;\v @
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Meeting Structures

( ) Determine team norms.

( ) Establish regular meeting schedule.

Use a structured agenda to take minutes and
assign action items.

Align RTI2-A + RTI2-B implementation plan
with school improvement plan.

Gm—uw @

(Meintosh & Goodmen, 2016)

54

Meeting Operations

+ Use data to inform decisions.
+ Use a consistent process for making decisions that
considers:
* majority voting,
» consensus model, or
» thumbs-up approach.
+ Establish two-way communication loops. N Lol
School Leadership
Te

00[T]00

+ Gather key collaborator input. [~ 208 eam
— B8 T g

School Staff

11/21/25

Students and ] Gw—x;\v ®

Families

(Bronn-Chicsey & Bickdord, 2016)

55
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* Team Lead
* Recorder
+ Data Coordinator

+ Active Team
Member(s)

+ Time Keeper

Assign Team Roles
Be sure to assign back-up roles!

Team members should
have collective expertise
in data analysis and the
intensification of
instruction and
intervention for
academic and
behavioral needs.

Gw—l;\v @
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(Meintosh & Goodmen, 2016)

Create a Sense of Team

« By establishing clear

meeting operations.

By structuring the work

through:

strategies for organization,
effective interactions, and
useful problem solving.

sx.vww @
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Fidelity Assessment:

RTI?-A + RTI2-B School Implementation

Data-Based Decision-Making Teams (13-17)

Supporting Data-Based
Decision-Making Teams

61
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11/21/25

Data-Based Decision Making

* Occurs at all levels, from
individual students to district

» Uses multiple data sources
to make decisions
regarding:

» Selection of instructional

O O O practices
OO + Intensification of
instruction and supports

* |dentification of students
with disabilities

E;xva:v (D

(AR 2020)

62

RTI?-A + RTI?*-B Teaming
o

i

District Leadership Team

87N
oooooo
00[T]00

School Leadership Team

I
. 982 g3
Ll

Data-Based Decision-Making Team

63

Supporting Data-Based Decision-
Making Teams

Team Team Team
Members Creation Conversations
Start where Prioritize g ?'?”;V )
you are function ecisions 1o
make
Overlap Choose Solve
members configuration problems

E;xva:v (D

64
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Data-Based Decision-Making
Team

and intervention

across grade levels and
content areas

» Utilize a data-driven

improve outcomes for all
students

(Bronn-Chicsey & Bickdord, 2016)

11/21/25

* Meet regularly for continuous
improvement of instruction

* Monitor data for all students

problem-solving process to

Gw—x;\v @

65

Tier I Problem Solving

* Review current data to determine if efforts to support all
students are successful.

» Focus on the big picture and general trends.

+ ldentify necessary changes to improve support for all
students.

(Melntosh & Goodmen, 2016)

66

Meeting Structures

( ) Determine team norms.

( ) Establish a regular meeting schedule.

Use a structured agenda to take minutes and
assign action items.

( ) Use meeting operations and team roles.

(Meirtosh & Goodimen, 2016)

Gw—x;\v @
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Assessment:
Assessment Tools and Administration (26-31)

Using Assessment to
Understand Learner Needs at
Tier I

RTI2-A + RTI?-B School Implementation Fidelity

Monitoring Response to Instruction and Intervention (21)

11/21/25
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Assessment

I

Assessment provides
data that are used within
a continuous
improvement model and
encompasses: universal
screening,
progress monitoring,
diagnostic and survey-
level assessments,
implementation fidelity, and
data management.

sm—uw @
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Screening at Tier I

The process of identifying
and verifying risk for
academic and behavioral
difficulties using multiple data
sources

Gw—x;\v @
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Screening Strengthens Prevention

» Promotes effective outcomes for all students
* Helps identify students in an equitable way

* Reduces disproportionality in student identification

 Facilitates reflection on the school environment

* Informs appropriate tiered needs

+ Highlights students who need additional support to meet
grade-level goals

Gw—x;\v @

(Bronn-Cidsey & Bicklord, 2016; Kigus, 2021)

72

Screening at Tier I

Involves a process that looks at multiple data
sources.

Ocecurs across grade levels and content
areas.

( ) Evaluates the health of Tier | instruction.

Measures skill-specific progress to determine
effectiveness of intervention.

Gm—uw @
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Screening Tools in Tennessee

Academic Screening for Grades K-8

+ Administer nationally normed, skills-based universal
screener to measure academic skills three times/year.

Academic Screening for Grades 9-12

+ Collect multiple sources of data that can be incorporated
into an Early Warning System (EWS) and establish
district criteria for identifying students at risk.

Behavior Screening

+ If your district uses a behavior screening tool, use the
manual’s guidance to administer the universal behavior
screener.

Gw—x;\v @

(TDOE, 2017; TDOE. 2018a; Oakes et a, 2021; Lane et al, 2013)

74
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Screening in Tennessee

Characteristics of Dyslexia:
T.C.A. § 49-1-229

Screening Requirements:

+ AllK-12 students must be administere{ Tenmnessee Screening Guidance
reading screener

*+ Assessments for reading must explicitl
characteristics of dyslexia.
Please Note:
Tennessee Code Annotated 49-1-229 requires

screening as a proactive way to address skill
o~ deficits through appropriate interventions; it does
— not refer to the identification or diagnosis of
dyslexia.

Gw—x;\v @

(TDOE, 2021b; TDOE, 20188)
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Universal Screening Tools

Academics Behavior

« aimswebPlus, easyCBM, | * Student Risk Screening
or other approved Scale for Internalizing
universal screener and Externalizing
Behaviors (SRSS-IE)

 Social Skills Improvement
System — Performance

 Survey-level or
diagnostic assessments

« Teacher or caregiver Screening Guide
observations (SSIS:PSG)
« Teacher or caregiver
observations
Oy @
(roce 2ty — -

76

Universal Behavior Screening
Considerations

+ Refer to district policy on notification requirements.
» Remember, behavior screening does NOT:

 provide a mental health diagnosis,
» determine Special Education eligibility, or

» provide a recommendation for medication.

Please note:
Any screening for mental health concerns
requires written parental consent.

Gw—x;\v @
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Academic and Behavior Data

» Shows connection between academics and behavior
* Provides accountability

* Indicates effectiveness of Tier |

Reading Performance Increases as ODRs
Decrease

20182019 2019200 2002021

Gw—x;\v @

(Meirtosh & Goodrmen, 2016)
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Engage Key Collaborators
School Staff
+ Explain the role of screening to staff by:
« providing rationale,
« describing what is needed from them,
 asking what they want to know, and
« gathering input to make the process more feasible.

» Emphasize the desire to better support teachers and
students.

+ Share that teacher and caregiver observation can be
used.

sm—uw @

(hgs202) e
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Engage Key Collaborators

Families and Students
Communicate to all students and families
how assessments will be used.
Use resources from the Tennessee
Department of Education such as the
Dyslexia Resource Guide.
Continue ongoing communication on
progress for students receiving support.

Gw—x;\v @

(MBLISI, 2020; TOOE, 2016; TOOE, 2018a)

80
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)
. . 0
Group Discussion au
1. Are academics and behavior represented on your
screening schedule and training plans?
2. Does anyone need to connect with their district to
determine available screening options?
Gw—x;w @
81
Data-Driven Teaching
Allows teachers to know if efforts are
working.
Uses data to inform lesson preparation and
implementation.
Informs adjustments to instruction based
on student performance.
sm—mv @
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For Students Who Flag for Risk *

Data Sources Indicate Risk
(e.g., Universal Screener)

Collection of Additional Data

(?Iqser Analysis of Drill-Down and Survey-
Existing Performance Level A
Data evel Assessments

Understanding of Student Need

Intervention Supports Classroom Access and
Scaffolding Supports

Gw—x;\v @
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Apply RTI2 Decision-Making

Universal Screening Process
Using multiple sources of data

' ~
Student is exceeding
Student is at risk Student is not at risk grade-level expectations
I
L J
v

Core instruction for all students
+ High-quality instruction aligned to Tennessee Academic

Tier | Standards
+  Instructional decisions driven by ongoing formative
all students assessment .
+ High-quality professional development and support
Fidelity of instruction and fidelity monitoring
Ongoing Assessment
Required for data-based decision making

Student is exceeding

Student s at risk Student is not at risk grade-level expectations
TN-TAN
omnm @
(TDCE, 2017; RTF Framewerk, page 28) © Tennessee Departm ent of Education

85

Instructional Practice Assessment

Assess Fidelity
Tennessee Instructional Practice Tennessee Educator
Guide (IPG) Acceleration Model (TEAM)
[

11/21/25
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Ongoing Assessment
Understand Overlapping Risk

« Determine which standards or skills have been mastered
by individual students, classes, grade levels, or school-
wide.

« Use multiple data sources to determine which students
truly need additional support, as reading screeners can
purposefully over-identify students.

Gw—l;\v @

(Gibertet al, 2012) © Tennessee Depariment

87
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Drill-Down Assessment

Determine Common Areas of Need

- |dentifies skill-specific strengths or deficits that may
influence student performance

« Determines factors within the instruction, curriculum, and
environment that impact learning

« Should be used to plan instruction
« May be standardized or informal

Gw—x;\v @

(NAEA2017, AR 2022)

11/21/25
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Visualizing Risk

» Consider how you flag for [ —
risk to see school-wide risk
levels.

* Look at academic and
behavior screening data
together to verify risk.

* Build on how you are
currently looking at data.

(Kigus, 2021)

90

B

Co
_0

Group Discussion

1. How does your school help teams visualize risk for
academics and behavior?

2. How can this information help inform Tier | instruction?

Are there
behavioral
expectations we
need to re-teach?

Should we incorporate an
O acknowledgement
oo system?

Gw—x;\v @

Is there content

that needs to be
revisited?

How can we
tailor core
instruction?

91
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Using the Data-Based
Decision-Making Team to
Address Learner Needs at

Tier I

RTI2-A + RTI?-B School Implementation Fidelity
Assessment:
Data Use (16-17)

11/21/25

Selection of Instructional Practices and Interventions (18)

92

Data Informs
Selection of Tier I Practices

Starting Day 1, What skills Where are more
what do our do we need students
students need? to teach? struggling?

ST S |

(Melntosh & Goodmen, 2016)

93

@
Data Sources Relay E®

Activity
1. Stand at the chart paper assigned to your team.

2. Take turns using one marker to list out all the data your
school collects that can be used at the Tier | level for
data-based decision-making.

3. Remember to include data sources in addition to
academics and behavior such as attendance.

4. The team with the most data sources listed in one
minute wins!

Gw—x;\v @
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Data Informs

+ State achievement tests .

» Screening data .

» Benchmark data .

» World-class Instructional .
Design and Assessment .
(WIDA)

+ Attendance ’

+ Office discipline referrals

Overall Effectiveness of Tier I

Counseling referrals
Perception surveys
Suspensions

District assessments
Unit or placement tests
Course credit accrual
Nurse visits

Gw—x;\v @
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School-Based Assessment

*Note if required
a and

intervention?

Alignment Worksheet
Universal Screening
How is the How is it
data being ; . shared with
What data When | 02ta e Who is Wr:o!s Who Bl
:::‘n';:s areWe | yoesit |improve administrating fr:':""g f'hee"e"‘ N9 | collaborators
occur? |instruction the data? (teams, staff,

data? |reports? | (ERTS S

community)?

EERE

Universal Screening Needs:

96

Data System Considerations

Accessible student data and instructional decisions

should be:
entered in a repre;entliad monitored
timely manner, grapanlga Y. regularly.
Gw—x;\v @
98

11/21/25
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Problem-Solving Process
Expectations of Teams

1. Define the goals and objectives to be attained.
2. Analyze reasons why the goals are not being attained.

3. Implement evidence—based strategies to attain the
goals.

4. Evaluate the effectiveness of the plan.

Gw—x;\v @
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Tier I is Prevention

Tier | helps prevent an overload of students needing
additional support. If only some students are
demonstrating mastery of any skill, and practices are
being delivered with fidelity; in that case, data
indicate teaching practices likely need to be adjusted
by strengthening or adding more practices.

101

Determine Instructional Practices

When collaborating to select, adapt, and intensify core
instruction:

» use multiple sources of data,
« consider student needs and cultural context, and
« involve broad range of key collaborators.

Gw—x;\v @
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RTI?-A + RTI>-B z‘aucax.‘.m

ESSENTIAL COMPONENTS FOR ALL TIERS

Leadership
Assessment

Data-Based Decision Making

f‘ \
" OpA0

Instruction & Intervention $

£
§
£
5
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g
§
é
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Identify Specific Goals to Monitor
Refer to Your School Improvement Plan

» Which goals relate to Tier | behavior concerns?

» Which goals relate to Tier | academic concerns?

» Which goals address additional areas such as
attendance?

» How often are you monitoring those goals?

104

Monitoring Goals and Ongoing
Data Collection

Questions to Consider

* Is Tier | support effective? How do we know?

+ Is Tier | support matched to student needs?
» Do systems need to change to promote more effective

instruction?
* Do teachers have the necessary resources to implement
with fidelity?
Gw—r:V @
(FL PSR, 2021) © Tennessee Departmes ucation
105

30



11/21/25

Share Data with All Key
Collaborators
» Communicate success,
positive student -2y
outcomes, and progress. —
* Make data School Le?ndership
understandable. - %@g oo
. _1
» Ensure two-way <j’& School Staff
communication. sudentsand | ]
« Establish trust. Familes
Gw—x;\v @
(Gardia, Frunzi, Dean, Flores, & Miler, 2016) © Tennessee Departm ent of Education
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Triangle Scenarios E®

Considerations for Each School

* What problems could grade-level data reveal for
reading?

* What problems could grade-level data reveal for
behavior?

* How are the needs of each school different?

» How can looking at risk inform changes to core
instruction?

» How might the environment need to be different for
these different schools?

sm—uw @
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Scenario 1 E®

3rd Grade Reading 3rd Grade Behavior

22% High Risk 9%

33% Moderate Risk 28%

Low

45% Risk 63%

Data Source: MAP Growth Data Source: SRSS-IE
Externalizing Triangle

This is an example of risk distribution and should not be equated to a
specific expected percentage of students operating within tiers. Tier lis -ty @
for all students. e bt
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Scenario 2 E®

6th Grade Reading 6th Grade Behavior

7% High Risk 19%

16% Moderate Risk 37%

Low

77% Risk 44%
Data Source: aimswebPlus Data Source: ODR Data on
SWIS

This is an example of risk distribution and should not be equated to a
specific expected percentage of students operating within tiers. Tier lis -ty @
for all students. e

11/21/25
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. @%E
Scenario 3 E®

9th Grade English 9th Grade Attendance

8% High Risk 19%

14% Moderate Risk 23%

Low

78% Risk 58%

Data Source: English | End- Data Source: Attendance
of-Course Test

This is an example of risk distribution and should not be equated to a
specific expected percentage of students operating within tiers. Tier lis -t &)
for all students. :
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Consider Your Triangle

 Provide Tier | support to all students so that a vast
majority of students are meeting goals and performing
at grade level.

* Remember the relation between academics and
behavior.

+ Consider your distribution of risk.
+ Disaggregate your data to look at student subgroups.
» What does your population of students really need?

Gw—x;\v @
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Disproportionality

o

Disproportionality is the presence of students
from a specific group being higher or lower
than one would expect based on their
representation in the general population of
students.

4

Subgroups to include when disaggregating
data are students from major racial and
ethnic groups, economically disadvantaged
students, students with disabilities, and
English Learners.

(Salend & Mortgormery, 2002; TDOE, 2018b; CSA, 2017)

Gw—mv @
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(BustinISD Offoe o Ecuty, 2020)

Equity-Focused Decision Making

Who is at the decision-making table and are
their perspectives diverse?

What problems are we trying to solve, for
whom, and by when?

Does this solution actually work for the
most vulnerable students and staff?

What are the plans for ongoing data
collection, analysis, and sharing results?
81»1‘/\\4 @
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solve,

and

* a limited view of the problem,
« an insufficient ability to problem-

« insufficient support available,

« limited knowledge for resource
allocation.

Aligned Tiered Supports

Implementing frameworks in isolation
leaves teams with:

« limited access to data, L2

Gw—l;\v @
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Wrap-Up

1. Prepare for Tier | Day 2.
+ High Quality Instructional Materials
» High Leverage Practices
» Effective and Engaging Instruction
+ Environment for Learning

2. Bring all data and materials to Day 2.

11/21/25

. ©2021 Tennessee Department of Education

Connect

Connect with us online, over email, or on social

media for more information on tiered supports,
Tennessee TSC, and TN-TAN.

@ Newsletter X

Social
Website Media
tennesseetsc.org

@tennesseetsc
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Connect

Connect with us online, over email, or on social

media for more information on tiered supports,
Tennessee TSC, and TN-TAN.

Newsletter X
@ I :

e i Social
Website %

=i -

Media

tennesseetsc.org @tennesseetsc

Permission is granted to use and copy these materials for non-commerial educational
purposes with il credit to the “ D of ion”. If you wish

to use these materials for reasons other than non-commercial educational purposes,

please contact the Office of General Counsel at (615) 741-2921 omnm @
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Apply here to be considered

Implementor Spotlight!

Success Stories

Share your story!

We would love to highlight
your success implementing

tiered supports.

as an upcoming

Gw—l;\v @
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