Quality Coaching is
Centered on Education-
to-Career Outcomes

Principle 1

® Principle 1: Centered on education-to-career-outcomes

This principle emphasizes guidance and support that help
students choose educational pathways aligned with their
career goals, while providing clear, relevant information about
job opportunities, earnings, and labor market outcomes.

In practice, this approach enables students to make informed
decisions that align their education with meaningful career
outcomes. It is especially critical for students with limited
access to informal guidance, as it advances equity by

providing information and support to students furthest from

opportunity.

Research on this Quality Coaching principle points to a

clear pattern: students benefit from early, proactive, and
personalized career guidance grounded in clear labor market
information, yet implementation remains inconsistent,
especially in direct student support. The strongest impacts
are seen for students with less access to strong social capital

What the Evidence Shows!

Students often misperceive labor
market outcomes, but respond

to clear, tailored information.

Studies show mixed patterns of
misperception: community college
students tend to overestimate earnings
while underestimating employment
rates,> whereas some majors at four-
year institutions (e.g., psychology)
overestimate educational requirements
without inflating salary expectations.?
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and networks.

Major-specific, institution-relevant
labor market information influences
student preferences. \When students
receive outcomes data tied to their
own institution or field of study, many
shift preferences toward higher-return
majors. These effects are even stronger
for undecided students.* Evidence
also demonstrates students from
higher-income or privately educated
backgrounds are more likely to adjust
behaviors in response to LMI linked to
majors.®

Structured early career exploration
builds self-efficacy, agency, and
persistence in the first year of
college. First-year seminars and
career-focused courses consistently
increase students’ career self-
efficacy and confidence in conducting
career research.® Participation also

is associated with stronger major
retention, with students in career
seminars nearly three times more
likely to remain in their major for STEM
majors.’



Spotlighting Effective Practices and Models in the Research

Career-focused first-year seminars are offered at four-year

institutions across a range of disciplines, including both STEM
and non-STEM fields such as the chemical and life sciences
and communications. These seminars integrate career
exploration, self-assessment, and exposure to professional
pathways directly into first-year coursework through
activities such as guest speakers, resume development, and
reflective assignments aligned with real-world applications.
Students report stronger confidence in their academic and
career direction, including gains in career persistence self-
efficacy and clearer understanding of career options tied to
their majors. However, because these courses often are not
required and may involve self-selection, expanding access
across all disciplines is important to ensure that undecided
and underrepresented students can benefit from early career

exposure.®

Integrated state-level LMI platforms are developed by
state higher education agencies and workforce organizations
to connect postsecondary programs with labor market
outcomes, with examples including California’s LaunchBoard,
Virginia's Education Wizard, and Colorado’s Launch My
Career. These tools allow students and advisors to explore
wages, job demand, and return on investment, while also
informing institutional decisions about program design

and alignment with employer needs. The use of platforms
improves transparency for students, supports program
planning and curriculum alignment, enhances advising
conversations, and aids workforce planning by identifying
gaps between labor supply and demand. At the same

time, their impact depends on digital literacy and active
facilitation, as students with limited access to technology or
guidance may struggle to navigate these tools, interpret the
information they provide, and may not fully benefit without
intentional support.®
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