
This principle emphasizes grounding education-to-career 
coaching in trusted relationships with faculty, staff, and 
coaches, while intentionally connecting students to networks, 
resources, and services that support their goals. It centers 
engagement with students’ communities of support, 
including family, peers, and mentors, as critical to confidence, 
persistence, and long-term success.

In practice, this approach positions a broader community 
of support around students, where strong relationships 
turn advising into real opportunities by connecting them 
to networks, resources, and services within and beyond the 

Consistent, sustained relationships 
improve outcomes. Frequent, one-on-
one interactions with advisors, coaches, 
or mentors are associated with stronger 
academic persistence, greater credit 
accumulation, and increased career 
confidence. Evidence shows that both the 
frequency and duration of engagement 
matter, particularly when paired with 
ongoing academic monitoring and timely 
support for students who are struggling, 
leading to better retention in wraparound 
services and support programs.2 

What the Evidence Shows1  
Shared identities and personalized 
relationships build trust. Research 
highlights the importance of shared 
backgrounds and identities — especially 
for students of color and first-generation 
students — in fostering trust, validation, and  
a sense of belonging. These relationships 
also expand access to professional networks 
and information that students may not 
otherwise reach.3  

institution. As a result, students build confidence, expand 
their social capital, and are better equipped to navigate their 
education and career pathways successfully.

Research on this Quality Coaching principle suggests that 
sustained, relationship-based career coaching improves 
students’ confidence, readiness, and academic outcomes, 
especially when it is personalized, identity-informed, and 
embedded within comprehensive support systems. Evidence 
highlights the importance of consistent relationships, tailored 
programming, faculty engagement, and integrated services in 
driving student success. 

Engaging faculty, staff, and near-peers 
strengthens career advising. Studies 
point to the value of decentralizing career 
guidance by equipping faculty, staff, and 
near-peer mentors to support students’ 
career development. Students often report 
more frequent contact with faculty advisors 
and greater confidence in their guidance, 
with regular engagement increasing 
students’ clarity and confidence about 
post-graduation labor market options.4 

Quality Coaching  
is Rooted in  
Relationships

Principle 4 

Principle 1: Centered on education-to-career-outcomes
Principle 2: Driven by student agency  
Principle 3: Foundation and universal 
Principle 4: Rooted in relationships 
Principle 5: Informed by data and evidence
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Spotlighting Effective Practices and Models in the Research 

The Year Up program and its college-based Professional 
Training Corps are workforce development models 
implemented across multiple states that combine technical 
training, career coaching, internships, and employer 
connections to support young adults’ transition to college and 
careers. A defining feature of these programs is the presence 
of dedicated staff who provide structured coaching, monitor 
student progress, and coordinate academic, professional, 
and internship experiences in collaboration with college 
faculty and employer partners. This model reflects a case 
management approach, in which staff deliver individualized, 
ongoing support, track participant outcomes, and intervene 
as needed to address professional and personal barriers to 
success. The program integrates classroom learning with  
real-world work experiences and sustained mentorship, 
helping students build both technical and professional skills. 
Rigorous evaluation findings indicate positive impacts on 
participants’ earnings outcomes, the largest reported to date 
for workforce programs tested using a randomized controlled 
trial design.7  

iMentor is a school-based mentoring model implemented in 
New York City that pairs high school students with mentors 
to build long-term, relationship-centered support for 
postsecondary and career readiness. A defining feature of 
iMentor is its structured, technology-supported mentoring 
relationships, which are facilitated by program staff who 
coordinate mentor matching, curriculum, and ongoing 
engagement over multiple years. The program emphasizes 
consistent mentor-student interaction, career exploration, 
and goal setting, helping students navigate postsecondary 
planning with guidance from a trusted adult. iMentor has 
been shown to improve mentoring access, career exploration 
skills, and postsecondary aspirations, while also increasing 
resilience and critical thinking skills.8  

Integrated and comprehensive supports 
drive success. Programs that intentionally 
integrate career guidance with academic 
advising, tutoring, financial aid, and other 
support services – often through dedicated 
staff and coordinated teams – demonstrate 
positive impacts on academic progress, 
degree attainment, and career clarity for 
students. Coordinated supports allow 
programs to respond more effectively to 
students’ multiple and intersecting needs.5 

 

Targeted, intensive, career-focused 
programs improve career readiness 
and earnings potential for historically 
underserved students. Evidence is 
particularly strong for low-income, first-
generation students and students with 
disabilities, for whom these programs are 
associated with improved employment 
outcomes. These effects often are driven 
by sustained, trust-based relationships with 
staff, faculty, and employers that provide 

structured mentoring and personalized 
guidance. For students with visual 
impairments, vocational rehabilitation  
and informed college-to-coaching 
relationships help students navigate 
accommodations, clarify career goals, and 
connect to employment opportunities.6
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