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1. Executive Summary  
This deliverable (D3.1) provides an intermediary synthesis of Work Package 3 (WP3) within 
the Erasmus+ JUMP project, focusing on the development and pilot implementation of blended 
Micro-Modules and Challenge-Based Learning (CBL) projects aiming at developing 
Innovation and Entrepreneurship skills amongst students during the first experimentation phase 
(Pilot 1).  

WP3 operationalises the overarching framework defined in WP2 by translating it into concrete 
Educational Learning Opportunities (ELOs) to be integrated in the JUMP learning pathway and 
by producing empirical evidence to inform the progressive structuring of the distributed 
European Minor in responsible innovation and entrepreneurship.  

Pilot 1 was designed as an iterative two-step process. Pilot 1A primarily served as a calibration 
stage, improving and testing existing Micro-Modules while consolidating shared quality and 
alignment criteria. Pilot 1B then expanded the portfolio through newly developed blended 
Micro-Modules and the scaling of CBL formats, strengthening the Minor’s challenge-driven 
orientation and its connection to real-world contexts through increased stakeholders’ 
involvement.  

Across both phases, implementation exceeded all contractual thresholds for WP3 milestones 
indicators (M3.1–M3.3), confirming the consortium’s capacity to design, deliver and monitor 
a substantial cross-institution educational offer. In total, Pilot 1 implemented 24 ELOs, 
combining Micro-Modules and CBL projects, with delivery distributed across all partner 
institutions. Staff mobilisation also scaled significantly, with a broad contributor base and an 
increasing role for mentoring in Pilot 1B, signalling a maturation of delivery configurations and 
the emergence of collaboration potential for future co-design and co-teaching. Participation 
volumes were strong, reaching 397 enrolments and already surpassing cumulative WP3 
participation KPIs for both Micro-Modules and CBL. Pilot 1 also showed improving alignment 
with the intended JUMP target cohort over time, while maintaining openness to non-JUMP 
learners, particularly in CBL formats.  

Pilot 1 provides actionable insights for Pilot 2 integration. While cross-institution access is 
operationally feasible and already evidenced through measurable intra-consortium enrolment 
flows, completion outcomes indicate that cross-enrolled learners are at higher risk of non-
completion, underscoring the need for stronger recognition guidance, onboarding, and learner 
support when scaling pathway-based participation. In addition, recruitment timing and calendar 
variability appear to influence participation and operational workload, suggesting that earlier 
publication, clearer enrolment conventions, and lightweight late-onboarding protocols would 
improve both uptake and delivery efficiency.  
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Finally, the report highlights that feedback collection in Pilot 1 was exploratory and 
heterogeneous across institutions. To support evidence-informed integration of the JUMP 
Minor, Pilot 2 will require a more systematic and comparable approach, notably through a 
shared Educational Experience Evaluation (EEE) framework that is designed to capture 
pathway-level dimensions such as coherence, progression, integration and perceived support. 
The EEE framework was co-created under WP3 with contributions from all partners and is 
described in Section 4.3.4. of this document. 

Overall, Pilot 1 confirms the viability and attractiveness of the WP3 educational offer and 
clarifies the key levers for Pilot 2: pathway design, cross-institution success conditions, 
structured collaboration, systematic ecosystem engagement, and robust shared evaluation. 

 

2. Introduction  

2.1. Positioning of WP3 within JUMP 
The Joint University Challenge-Based Minor Program (JUMP) aims to design and implement 
a distributed, cross-disciplinary and challenge-based European Minor in responsible innovation 
and entrepreneurship (I&E). The project is structured around five interdependent Work 
Packages, each contributing to a complementary dimension of the Minor’s development. 

Within this architecture: 

- WP2 defines the overarching learning outcomes (OLOs) and structural framework of 
the distributed Minor; 

- WP3 is responsible for the design, development and pilot implementation of blended 
Micro-Modules and Challenge-Based Learning (CBL) projects; 

- WP4 facilitates intersectoral activities, including CBL internships and theses; 

- WP1 and WP5 ensure project management, quality assurance, dissemination and 
exploitation. 

WP3 therefore occupies an operational position. It translates the conceptual framework 
developed in WP2 into concrete educational experiences (Educational Learning Opportunities 
– ELOs) and generates empirical evidence that will inform the integration phase of the Minor 
and the development of guidelines and toolkits in later stages of the project. 

According to the Grant Agreement, WP3 aims to advance innovation and entrepreneurship 
skills among engineering and Innovation Management Master’s students through the 
coordinated development and piloting of blended Micro-Modules and CBL projects. It is 
structured around three actions: 
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- A3.1 – Design, develop and improve blended Micro-Modules and CBL projects 

- A3.2 – Pilot blended Micro-Modules and CBL projects 

- A3.3 – Develop guidelines and a methodological toolkit for implementation and 
integration into a structured CBL Minor 

The present deliverable focuses primarily on Actions A3.1 and A3.2 during the first 
experimentation phase (Pilot 1). 

2.2. Objectives of D3.1 
Deliverable D3.1 corresponds to Month M17 and is defined as an “Intermediary summary 
report on the development and pilot implementation of a minimum of eight blended Micro-
Modules and two CBL projects focusing on innovation and entrepreneurship skills  in Pilot 1 
and recommendations for Pilot 2”. 

The objectives of this deliverable are fourfold: 

- To document the development process of existing and newly created Micro-Modules 
and CBL projects under Action A3.1; 

- To provide an overview of their pilot implementation across partner institutions under 
Action A3.2; 

- To analyse intermediary quantitative and qualitative results, including student 
participation and staff involvement in relation to the WP3 Key Performance Indicators 
(KPIs); 

- To formulate evidence-based recommendations for Pilot 2, to strengthen cross-
institutional integration and contribute to the structuring of the JUMP Minor. 

Beyond compliance reporting, D3.1 captures the first empirical phase of experimentation and 
supports the transition from a distributed collection of ELOs toward a more integrated and 
pedagogically aligned European educational pathway. 

2.3. Scope of Pilot 1  
Pilot 1 was conceived as an exploratory and iterative experimentation phase to prepare the full 
implementation of the integrated Minor. It was divided into two successive stages aligned with 
the contractual milestones of WP3. 

Pilot 1A – Improvement and Testing of Existing Micro-Modules (Milestone M3.1) 

Pilot 1A focused on the improvement and alignment of at least four existing Micro-Modules 
already implemented within the partner institutions. The objectives of this phase were: 
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- to analyse the contribution of existing modules to innovation and entrepreneurship 
skills, 

- to align them more explicitly with the JUMP vision and emerging overarching learning 
outcomes, 

- to strengthen their blended learning dimension where necessary, 

- and to test them within the framework of JUMP coordination and monitoring processes. 

This phase allowed the consortium to build upon established pedagogical practices while 
progressively defining shared quality and alignment criteria. 

Pilot 1B – Development and Implementation of New Blended Micro-Modules and CBL 
Projects (Milestones M3.2 and M3.3) 

Building on the results of Pilot 1A, Pilot 1B focused on: 

- the development of at least four new blended Micro-Modules, 

- the design and implementation of at least two CBL projects, 

- and the achievement of a minimum portfolio of eight blended Micro-Modules and two 
CBL projects implemented across the consortium by the end of Pilot 1. 

Particular attention was given to interdisciplinarity, responsible innovation, entrepreneurial 
mindset development, and intercultural collaboration.  

2.4. Methodological Approach 
The implementation and analysis of Pilot 1 relied on a structured methodological framework 
combining portfolio documentation, quantitative monitoring and qualitative feedback 
mechanisms. 

2.4.1. Data Sources 

The primary data sources used for this deliverable include: 

- ELO Monitoring Data collected across partner institutions, documenting each Micro-
Module and CBL project implemented during Pilot 1 (format, institution, academic 
year, implementation status); 

- Institutional participation records detailing student enrolment and staff involvement; 

Each partner institution described its ELOs using a common documentation template to ensure 
comparability across the consortium (see Appendix 1). This structured documentation included 
a detailed description of the learning opportunity, its positioning within the JUMP framework, 
its contribution to innovation and entrepreneurship skills, and a qualitative self-evaluation at 
the end of the teaching period. 
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2.4.2 Monitoring Instruments 

Monitoring of Pilot 1 combined: 

- Institutional quality assurance systems, which provided course-level student 
feedback; 

- A shared WP3 monitoring framework, including portfolio mapping and alignment 
tools; 

- The initial co-design of an Educational Experience Evaluation (EEE) tool. 

This multi-layered methodological approach ensures that D3.1 is based not only on descriptive 
reporting but also on structured monitoring and reflective analysis, supporting evidence-based 
recommendations for the next phase of the project. 

3. Action A3.1 - Development of the Pilot Portfolio 

3.1. From Existing ELOs to a Structured Portfolio 
Action A3.1 focuses on the pedagogical design and development of blended Micro-Modules 
and CBL projects forming the foundational layer of the future JUMP Minor. All JUMP partner 
institutions are members of the European Consortium of Innovative Universities (ECIU), which 
promotes flexible, challenge-based and student-centred learning through formats such as 
Micro-Modules and Challenges. These Educational Learning Opportunities (ELOs) aim to 
develop interdisciplinary and innovation-oriented competences by engaging students with real-
world problems.  

Within this ecosystem, JUMP represents an experimental initiative to structure and integrate 
these learning opportunities into a coherent and complementary pathway in contrast with the 
current fragmented ECIU offer. Pilot 1 was designed as a progressive and iterative process, 
combining the improvement of existing ELOs with the development of new ones. This 
approach aimed to ensure both continuity with current ECIU best practices inside partners 
institutions and the construction of the JUMP pathway. 

By working within the ECIU pedagogical framework, WP3 ensured alignment with established 
quality criteria regarding challenge-based learning, blended formats, international collaboration 
and competence-oriented design. The improvement process therefore did not merely consist of 
minor adjustments but involved a structured alignment of existing modules with explicit 
innovation and entrepreneurship (I&E) learning objectives; responsible innovation 
perspectives; strengthened blended learning components; enhanced assessment coherence; and, 
where relevant, reinforced intercultural and interdisciplinary dimensions. The Pilot 1A thus 
functioned as a calibration stage. It enabled partners to define shared quality expectations and 
to clarify what would constitute the emerging JUMP pedagogical identity.  
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To support this dynamic, WP3 established a coordination framework combining regular 
exchanges, shared monitoring processes, and collaborative activities across partner institutions. 
Continuous coordination was ensured through regular progress meetings organised within the 
broader JUMP project governance. These meetings enabled partners to present interim 
analyses, share feedback, and collectively formulate recommendations, supporting the iterative 
refinement of the educational offer and reinforcing alignment between institutional strategies 
and project objectives. 

To support monitoring and evidence-based decision-making, WP3 also developed and 
implemented a set of shared tools for documenting and analysing the ELO offer. Each partner 
institution was responsible for describing its activities using a common template (Appendix 1). 
This framework included a detailed pedagogical description of each ELO, a self-positioning 
matrix aligned with JUMP skills, and a qualitative self-evaluation conducted at the end of each 
teaching period. This structured and data-informed approach ensured consistency in the 
monitoring of Pilot 1 and provided a common basis for analysis across the consortium. 

3.2. Pilot 1A: Improvement Criteria and Quality Alignment 
The objective of Pilot 1A was to test and improve at least four existing Micro-Modules. The 
selection of these modules was based on the recommendations of WP2 (D2.1.1) and on the 
mapping of existing educational offers across partner institutions. This phase aimed to analyse 
how these Micro-Modules contributed to the development of innovation and entrepreneurship 
skills, to assess their alignment with the JUMP vision, and to identify potential areas for 
improvement in terms of content, pedagogical design, and blended learning formats. 

Within the WP3 coordination framework, collaborative workshops played a key role in 
fostering pedagogical alignment and co-design. The first online strategic workshop was 
organised in collaboration with WP2 on March 17th, 2025. This workshop aimed to align 
partners on the objectives and methodology of Pilot 1, define the key characteristics of the 
JUMP pathway, launch of Pilot 1A, prepare for Pilot 1B, and explicit selection criteria for the 
ELOs. 

During this workshop, partners collectively reflected on the specificity and added value of the 
JUMP programme. A shared vision emerged, leading to the definition of a common pedagogical 
orientation, referred to as the “JUMP DNA”, which includes entrepreneurship mindset, 
responsible innovation, interdisciplinarity, and interculturality. This framework provided a 
shared reference point to guide the design and selection of ELOs across institutions. It also 
emphasised the importance of ensuring a strong articulation between Micro-Modules, CBL 
Challenges, and internships or theses, through a strategy of bundling ELOs, as well as the need 
to adopt an iterative design process enabling the continuous improvement and updating of the 
educational offer. 
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The discussion also addressed the structuring of the pathway in terms of workload and ECTS 
allocation. A preliminary framework was proposed, combining several Micro-Modules with 
one or more CBL Challenges, and potentially complemented by internships or thesis projects. 
This structure aimed to ensure both flexibility and coherence within the student learning 
experience. 

An important issue raised during the workshop concerned student engagement and completion 
of the full pathway. Preliminary observations on the field indicated that only a limited number 
of students tend to follow the complete sequence of suggested ELOs bundles.  

In this perspective, partners explored possible incentives to enhance student motivation and 
commitment. Among the options discussed, the development of a certification of JUMP 
pathway was identified as a promising mechanism to increase the attractiveness and perceived 
value of JUMP. 

As a result, the enhancement of existing Micro-Modules was guided by a set of collectively 
shared improvement criteria, discussed during WP3 coordination meetings and workshops. 
These included: 

- Making innovation and entrepreneurship skills more explicit in learning outcomes; 

- Strengthening the articulation between challenge-based activities and theoretical inputs 
through the bundling of ELOs strategy; 

- Increasing the blended dimension (combination of synchronous, asynchronous and 
collaborative formats and short European mobilities); 

- Ensuring coherence between intended learning outcomes, learning activities and 
assessment methods; 

- Enhancing international and intercultural collaboration opportunities. 

Alignment with the overarching learning outcomes developed in WP2 was actively pursued 
through iterative discussions and shared documentation. This qualitative alignment approach 
was appropriate for a first experimentation phase and allowed flexibility while promoting 
convergence. 

Pilot 1A therefore constituted a structured pedagogical consolidation process rather than a 
simple continuation of pre-existing courses. 

3.3. Pilot 1B: Development of New Micro-Modules and CBL Projects 
Pilot 1B focused on the development and testing of at least four new blended Micro-Modules 
and two new CBL projects. Building on the results of Pilot 1A, this phase aimed to address 
identified gaps and complementarities in the educational offer. Particular attention was given 
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to strengthening the coherence between Micro-Modules and CBL projects (also referred to as 
Challenges), as well as to reinforcing interdisciplinarity and collaboration across partner 
institutions. 

The design of the new learning opportunities was guided by the shared JUMP DNA which 
includes entrepreneurship mindset, responsible innovation, interdisciplinarity, and 
interculturality. Importantly, the development of new CBL projects marked a qualitative shift 
toward stronger challenge-driven pedagogical design, reinforcing the Minor’s identity around 
real-world problem solving and interdisciplinary collaboration. This common framework 
supported the alignment of pedagogical objectives and maintained institutional flexibility and 
diversity of educational approaches across partners for Pilot 1B. 

Alongside the online workshop mentioned before, three face-to-face workshops for teachers 
were organized at INSA Toulouse in January 2026, enabling teaching teams to present their 
Pilot 1B ELOs projects, identify complementarities and potential synergies, and explore 
opportunities for co-teaching and joint development of learning activities. Discussions focused 
on strengthening interdisciplinarity, enhancing the blended learning dimension of the courses, 
and fostering closer collaboration across institutions. 

These workshops also provided a space to explore mutualisation of student cohorts, the sharing 
of pedagogical resources, and the potential use of shared infrastructures across partner 
institutions. The discussions went beyond the identification of complementarities between 
individual ELOs and led to a deeper reflection on joint curriculum development and cross-
institutional collaboration. Partners identified opportunities to co-design and co-deliver 
learning activities based on their respective areas of expertise, including combining existing 
Micro-Modules and Challenges, sharing teaching responsibilities, and creating joint learning 
pathways supported by blended and hybrid formats. 

As a result, these exchanges contributed to the identification of emerging thematic I&E clusters, 
such as Smart Manufacturing, Green Innovation, and Responsible Entrepreneurship. These 
clusters now provide a structuring framework for strengthening cross-institutional collaboration 
and for designing more integrated learning pathways in Pilot 2. 

3.4. Summary of A3.1 
To sum up, A3.1 achieved three structural outcomes: 

- Quality calibration of existing Micro-Modules within the JUMP vision; 

- Portfolio expansion through development of new blended Micro-Modules and CBL 
projects; 

- Emergence of a teaching community sharing a pedagogical identity, grounded in 
innovation, responsibility, interdisciplinarity and blended challenge-based learning. 
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This structuration phase presentation laid the foundations for the pilot implementation analyses 
detailed in the following section. 

 

4. Action A3.2 - Pilot Implementation  

4.1. Pilot 1 Implementation Overview 
4.1.1. ELOs Offer Distribution Across Pilot 1 

Pilot 1 outputs exceeded all contractual thresholds defined for WP3 (M3.1–M3.3). For clarity 
and traceability, Table 1 summarises each milestone indicator using a 'Required vs Achieved' 
logic.  

Table 1. WP3 contractual milestones indicators – Pilot 1 compliance. 

Milestone Indicator Required Achieved Evidence 

M3.1 Existing Micro-Modules 
improved and ready (Pilot 1A) 

4 9 P1A portfolio (MM) 

M3.2 NEW blended Micro-Modules 
ready (Pilot 1B) 

4 8 P1B portfolio (new MM) 

M3.2 CBL projects ready (Pilot 1B) 2 5 P1B portfolio (CBL) 

M3.3 Blended Micro-Modules 
implemented (end of Pilot 1) 

8 17 P1A+P1B (MM) 

M3.3 CBL projects implemented (end 
of Pilot 1) 

2 6 P1A+P1B (CBL) 

To contextualise compliance, Table 2 provides an overview of the implemented portfolio and 
its evolution between Pilot 1A and Pilot 1B. The data show an overall expansion of the offer 
(24 ELOs implemented), a relative stabilisation of the number of Micro-Modules, and a strong 
increase in CBL projects and newly created ELOs in Pilot 1B. This shift indicates the 
consortium’s move from improving pre-existing modules toward implementing more 
challenge-driven learning environments. 

 

 

 

 



 

 
13 

Table 2. Portfolio overview and evolution between Pilot 1A and Pilot 1B. 

Indicator Pilot 1A Pilot 1B Total Pilot 1 

Total ELOs implemented 10 14 24 

Micro-Modules (MM) 9 8 17 

CBL projects (Challenges) 1 5 6 

Newly created ELOs 0 9 9 

ELOs involving external stakeholders 3 9 12 

 

In addition to portfolio growth, the implementation remains distributed across partners. Table 
3 details each institution’s contribution across Pilot 1A and Pilot 1B, showing balanced 
engagement and shared responsibility for delivery. 

Table 3. Institutional contribution to implemented ELOs. 

Institution Pilot 1A Pilot 1B Total ELOs Share 

INSA Toulouse 3 4 7 29% 

University of Trento (UNITN) 3 4 7 29% 

Lodz University of Technology 
(TUL) 

2 4 6 25% 

Linköping University (LiU) 3 1 4 17% 

Total 10 14 24 100% 

 

4.1.2. Academic and non-academic staff involvement 

Across Pilot 1, a total of 33 unique contributors participated in the delivery of WP3 learning 
opportunities (Appendix 2). This exceeds the WP3 KPI requiring the involvement of at least 16 
staff members. In addition to responsible teachers, Pilot 1B introduced a clear mentoring 
dimension, with 19 unique mentors supporting pedagogical delivery (see Table 4) 
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Table 4. Pilot 1 Contributors involvement totals. 

Indicator Count 

Unique staff (responsible teachers + mentors) 33 

Unique responsible teachers 21 

Unique mentors (Pilot 1B only) 19 

Individuals acting as both responsible and mentor 7 

 

A subset of contributors played multiple roles. Seven individuals participated both as 
responsible teacher and mentor across the pilot. 

Staff involvement (Table 5) increased substantially between Pilot 1A and Pilot 1B. Pilot 1A 
relied on responsible teachers only (13 unique contributors), while Pilot 1B mobilised a broader 
contributor base (27 unique contributors) and introduced mentoring support (19 unique 
mentors). 

Table 5. Pilot 1 Contributors involvement by phase. 

Phase ELOs Unique responsible teachers Unique mentors Unique staff (all) 

1A 10 13 0 13 

1B 14 15 19 27 

 

Pilot 1 also shows continuity across phases (Table 6). Seven contributors participated in both 
Pilot 1A and Pilot 1B, while Pilot 1B introduced 20 new contributors compared to Pilot 1A, 
reflecting portfolio expansion and increased team-based delivery. 

Table 6. Staff continuity between Pilot 1A and Pilot 1B. 

Indicator Count 

Staff involved in both phases (1A & 1B) 7 

New staff in Pilot 1B (not in 1A) 20 

 

Staff involvement (Table 7) varies across partners, both in terms of unique contributors and in 
the balance between responsible teachers and mentors. The University of Trento (UNITN) and 
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INSA Toulouse show the largest number of unique contributors overall, consistent with the size 
and intensity of their Pilot 1B offers. 

Table 7. Contributors by institution and phase. 

Phase INSA Toulouse LiU TUL UNITN 

1A 4 3 3 3 

1B 9 2 6 10 

 

A role-based perspective (Table 8) highlights different delivery configurations. For example, 
UNITN reports a larger pool of mentors in Pilot 1B, while the Lodz University of Technology 
(TUL) shows strong internalisation of roles (several contributors appear both as responsible 
and mentor). 

Table 8. Role-based breakdown of contributors by institution. 

Institution Unique responsible 
teachers 

Unique mentors (Pilot 1B only) Unique staff (all) 

INSA Toulouse 7 4 11 

UNITN 5 8 12 

TUL 6 6 6 

LiU 3 1 4 

 

The size of teaching teams per ELO (Table 9) provides an operational proxy for delivery 
complexity. In Pilot 1A, ELOs were typically delivered by a single responsible teacher (median 
team size = 1). In Pilot 1B, the median team size increased to 2, with some ELOs involving up 
to 5 contributors, which indicates higher-intensity and more collaborative delivery settings. 

In addition, Pilot 1 shows collaboration capacity for cross-partner integration: co-design was 
already implemented by 2 contributors during Pilot 1, and a broader group of 9 responsible 
teachers expressed willingness to engage in co-design for Pilot 2 (with one contributor both 
having co-designed in Pilot 1 and planning to continue), providing a concrete basis to scale 
collaborative development in the next phase. 
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Table 9. Teaching team size per ELO. 

Phase ELOs Total_team_positions Median_team_size Min_team_size Max_team_size 

1A 10 13 1 1 2 

1B 14 31 2 1 5 

 

4.1.3. Pilot 1 Portfolio Attractiveness: intermediary analysis    

This section analyses student participation across Pilot 1 (Pilot 1A and Pilot 1B). It consolidates 
results for Pilot 1A and aggregates intermediary results for Pilot 1B regarding participation 
volumes, affiliation to JUMP, distribution by learning format (Micro-Modules vs CBL 
projects), institutional distribution (provider and home affiliation), cross-institutional 
participation patterns, completion outcomes, and selected inclusion indicators (gender and 
country of citizenship) (Appendix 3). During Pilot 1B, some ELOs delivered in the fall semester 
had final outcomes still under administrative consolidation at the time this intermediary report 
was written. For clarity and to avoid premature interpretation, the analyses below are restricted 
to ELOs which profile information has been fully documented. ELOs with partial student 
profile information are excluded from the calculations and will be consolidated in the final 
project report. Excluded ELOs are Ditch it or pitch it (TUL, offered in Pilot 1B); Second Life, 
First Choice; Futureproof Tourism and Soft Skills & AI (UNITN, offered in Pilot 1B). The 
excluded ELOs in the current analysis will be included in the final summary report on the 
development and pilot implementation of blended Micro-modules and CBL projects due in 
month 29. 

WP3 defines cumulative participation KPIs over two cohorts (Pilot1 and Pilot2): at least 80 
students in Micro-Modules and 40 students in CBL projects. When comparing these targets to 
the participation observed in Pilot 1 alone, both thresholds are already achieved (see Table 10). 

 

Table 10. Participation KPIs – comparison between targets and Pilot 1 achievements. 

KPI KPI target  Achieved in Pilot 1 Status 

Students in Micro-Modules 80 274 Achieved 

Students in CBL projects 40 123 Achieved 
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Across Pilot 1, a total of 397 (274+123)  participants were enrolled (192 in Pilot 1A and 205 in 
Pilot 1B). Among them, 237 participants (60%) were affiliated to JUMP partners, with a higher 
proportion in Pilot 1B (67%) than in Pilot 1A (52%), see Table 11. This evolution suggests an 
increasing alignment between the implemented offer and the targeted JUMP cohort, while 
maintaining openness to non-JUMP learners (typically Erasmus+ students, mainly, but not 
only, from other ECIU University partners) 

Table 11. Overall participation and JUMP affiliation. 

Indicator Pilot 1A Pilot 1B Total 

Total participants 192 205 397 

JUMP-affiliated participants 99 138 237 

Share of JUMP-affiliated participants (%) 52% 67% 60% 

 

Gender distribution (Table 12) indicates an imbalance that increases in Pilot 1B. Across the 
pilot, 249 participants are men (63%) and 148 are women (37%). In Pilot 1A, participation is 
more balanced (45% women), while in Pilot 1B the share of women decreases to 28%. This 
pattern should be monitored and addressed in Pilot 2 through targeted outreach and 
communication, and by reviewing whether certain themes/formats disproportionately attract or 
exclude specific groups. 

Table 12. Gender distribution by pilot phase. 

Gender Pilot 1A (n, %) Pilot 1B (n, %) Total (n, %) 

Women 90 (46.9%) 58 (28.3%) 148 (37.3%) 

Men 102 (53.1%) 147 (71.7%) 249 (62.7%) 

 

In terms of international diversity, 38 countries are represented. The distribution is naturally 
influenced by the geographical location and networks of the consortium partners. France, 
Poland, Lithuania, Sweden and Italy account for the largest shares (see Table 13). 

 

 

 

 



 

 
18 

Table 13. Top 10 countries of citizenship. 

Country Participants 

France 98 

Poland 62 

Lithuania 47 

Sweden 37 

Italy 34 

Finland 25 

Germany 13 

Spain 11 

Portugal 10 

Netherlands 7 

 

Participation can also be analysed through learning format as in Table 14. Across Pilot 1, 274 
enrolments concerned Micro-Modules and 123 concerned CBL projects.  

Table 14. Participation by learning format and pilot phase. 

Format Pilot 1A Pilot 1B Total 

Micro-Modules 152 122 274 

CBL projects 40 83 123 

Total participants 192 205 397 

 

The JUMP affiliation profile (Table 15) gives interesting information regarding formats 
attractiveness: Micro-Modules attract a higher proportion of JUMP-affiliated learners (180 out 
of 274; 66%), whereas CBL projects have a larger share of non-JUMP learners (66 out of 123; 
54%). This difference may reflect that some CBL projects are more attractive beyond the 
consortium’s target group, and/or that participation in CBL is influenced by institutional 
calendars and recruitment channels. 
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Table 15. JUMP affiliation by learning format. 

Format Other JUMP Total Share JUMP (%) 

Micro-Modules 94 180 274 66% 

CBL projects 66 57 123 46% 

 

From the provider perspective (institution coordinating the education or training), participation 
is distributed across all partners. INSA Toulouse accounts for 145 participants (37% of Pilot 
1), followed by TUL (108; 27%), University of Linköping (LiU) (90; 23%) and UNITN (54; 
14%). Pilot 1A is predominantly delivered by TUL and LiU in terms of participation volume, 
whereas Pilot 1B shows a strong increase in INSA participation, consistent with the expansion 
of the Pilot 1B portfolio. 

Table 16. Participation by provider institution and pilot phase. 

Provider institution Pilot 1A Pilot 1B Total Share (%) 

INSA Toulouse 47 98 145 37% 

UniTrento 19 35 54 14% 

TUL 67 41 108 27% 

LiU 59 31 90 23% 

 

4.1.4. Cross-institutional participation 

Participation patterns, collected in Table 17, also reveal the degree of openness and the 
feasibility of cross-institutional enrolment. Overall, 235 participants (59%) are affiliated to one 
of the consortium institutions (INSA Toulouse, UNITN, TUL, LiU), while 162 participants 
(41%) are affiliated to external institutions. 

Among consortium-affiliated participants, 34 (15%) enrolled in an ELO offered by another 
consortium partner (home ≠ provider). The majority (201; 86%) enrolled in ELOs offered by 
their home institution, corresponding to a cross-enrolment rate of 14.5%. 
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Table 17. Incoming/outgoing balance of cross-enrolments within the consortium. 

 Incoming 
(from other 
consortium 
HEIs) 

Outgoing (to 
other 
consortium 
HEIs) 

Net flow 
(incoming - 
outgoing) 

Total 
consortium 
participants 
(home) 

Cross-
enrolment 
rate 
(outgoing/ho
me) % 

INSA 
Toulouse 

23 5 18 77 7% 

UniTrento 0 12 -12 61 20% 

TUL 3 14 -11 61 23% 

LiU 8 3 5 36 8% 

 

Mobility balance (incoming vs outgoing) helps characterise whether Pilot 1 produced a 
balanced network. As a result, the cross-institutional flows are not evenly distributed. The 
largest observed flows are from TUL and UNITN toward INSA Toulouse, and from INSA 
Toulouse toward LiU (see Table 18). 

Table 18. Cross-institutional enrolments matrix (home → provider). 

Home \ Provider INSA 
Toulouse 

LiU TUL UniTrento 

INSA Toulouse 0 5 0 0 

LiU 2 0 1 0 

TUL 11 3 0 0 

UniTrento 10 0 2 0 

These flows likely reflect thematic attractiveness and the timing/visibility of specific ELOs. 
They confirm the operational feasibility of virtual or blended mobility. However, they also 
underline the need to reinforce structured pathways in Pilot 2 to increase the share of intentional 
cross-institutional enrolments. 
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4.1.5. Calendar and recruitment timing as participation drivers 

Application and start dates recorded enable a descriptive analysis of timing indicators as 
potential drivers of participation. At ELO level, three timing measures were derived: 
 

- Call duration: the length of the application window (application end – application start), 
reflecting the time available for potential learners to notice the opportunity, assess 
feasibility, and register. 

 
- Lead time: the anticipation between the opening of the call and the beginning of the 

learning experience (course beginning – application start), reflecting the degree to 
which recruitment is launched early enough to fit institutional calendars and learners’ 
planning horizons. 

 
- End-to-begin gap: the time between application closure and course start (course 

beginning – application end). This value can occasionally be negative. In Pilot 1, 
negative gaps indicate situations where the application end date was adjusted after initial 
publication, for instance, to support cohort formation or accommodate late registrations, 
sometimes overlapping with the start of activities. When such extensions occur, they 
can introduce additional coordination needs for teaching teams (e.g., late onboarding, 
access rights, and adaptations to initial learning activities).  

 
Overall, the timing indicators suggest that recruitment and delivery calendars vary substantially 
across ELOs. ELOs that are announced earlier and/or keep applications open longer tend to be 
among those with higher participation volumes. 
 
To further describe participation patterns, ELOs were grouped by the month in which the call 
started (see Table 19). A contrast emerges between ELOs whose call started in July–August 
and those launched in other months. ELOs with a summer call start (Jul–Aug) show higher 
typical participation ELOs launched in other months. 
 
The summer-start group presents a near-zero end-to-begin gap on average (–0.40 days), 
suggesting that some offers relied on very tight transitions between enrolment and launch, 
and/or that application deadlines were adjusted close to (or into) the start of activities to support 
cohort formation. 
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Table 19. Participation patterns by call timing group. 
Call timing 
group 

ELOs 
(n) 

Avg 
participants 
per ELO 

Median 
participants per 
ELO 

Avg call 
duration 
(days) 

Avg gap 
end→begin (days) 

Summer call 
start (Jul–Aug) 

5 27.80 22 71.20 -0.40 

Other months 16 20.88 15.50 87.69 12.94 
 
 
In contrast, ELOs launched in other months show a more clearly positive end-to-begin gap 
(12.94 days), consistent with a more classical sequence where enrolment closes before delivery 
begins and onboarding can be prepared in advance. 
 
Table 20. Distribution of end-to-begin gap categories. 
End-to-begin gap 
category 

Interpretation ELOs (n) Typical 
participation 
(median) 

Negative 
(deadline 
overlaps start) 

Deadline adjusted/extended close to or 
into start; onboarding must absorb late 
enrolments 

4 28.5 

1–7 days Tight transition; limited buffer for 
onboarding 

3 9 

8–30 days More standard sequencing; buffer for 
onboarding & access provisioning 

14 14 

 
 
Interestingly, the average call duration is not longer for summer-start calls (71.20 days) than 
for calls launched in other months (87.69 days). This suggests that the seasonal difference in 
participation is unlikely to be explained by application-window length alone. A plausible 
interpretation is that summer-start recruitment may benefit from calendar alignment (planning 
for the next semester, availability for coordination) and visibility when institutions prepare 
upcoming offerings. 
 
These results should be interpreted cautiously. Participation is shaped by multiple concurrent 
factors (format, target audience, credit recognition, communication channels, institutional 
incentives). In addition, negative end-to-begin gaps are informative of adaptive recruitment 
practices (e.g., deadline extensions to secure a viable cohort) rather than necessarily indicating 
a process failure. However, when deadline extensions overlap with the start of activities, they 
may increase operational complexity for teaching teams (late enrolments, access provisioning, 
and adjustments to early learning sequences), which should be considered when interpreting 
timing patterns. 
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Despite these limitations, the descriptive patterns support pragmatic recommendations to 
strengthen participation while managing logistical constraints: 
 

- Publish earlier when possible to better match learners’ and institutions’ planning cycles. 
 

- Maintain sufficiently long application windows for inter-institutional audiences, where 
decision cycles and timetable constraints tend to be longer. 

 
- Clarify enrolment modality and date conventions (fixed cohort vs. flexible intake). 

 
- Plan for contingency recruitment: if extensions close to the start are anticipated as a 

cohort-formation strategy, lightweight procedures (late onboarding protocol, 
communication templates, and rules for group-work entry) can reduce operational 
burden while preserving inclusivity. 

 
- Use calendar-aware planning, positioning recruitment so that visibility peaks during 

periods of planning and coordination (e.g., ahead of semester start). 
 
Together, these elements suggest that participation can be supported not only by “what is 
offered” (content and format) but also by “when and how it is offered” (timing, visibility, and 
recruitment design), provided that adaptive recruitment decisions are paired with clear 
operational protocols. 
 
4.1.6. Completion outcomes – Intermediary results 
During Pilot 1B, some ELOs delivered in the fall semester had final outcomes still under 
administrative consolidation at the time this intermediary report was written. For clarity and to 
avoid premature interpretation, the analyses below are restricted to assessed ELOs for which 
completion outcomes were already available. Across Pilot 1, 24 assessed ELOs are recorded. 
For this intermediary analysis, 17 ELOs are included and 7 ELOs are excluded because 
outcomes were not yet available (see Table 21). ELOs with outcomes still pending are excluded 
from the calculations and will be fully consolidated in the final project report. 
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Table 21. ELOs excluded from this intermediary completion analysis. 

Excluded ELO (title) PROVIDER FORMAT Excluded records 

Innovation for 
sustainable water 
engineering and 
management 

INSA Toulouse Micro-Module 9 

Multi-Agent Systems 
for Smart Machining II 

INSA Toulouse Challenge 13 

Shape the future of 
mobility with foresight 

INSA Toulouse Challenge 39 

Ditch it or pitch it - 
Selling yourself & your 
project 

TUL Micro-Module 10 

Second Life, First 
Choice 

UNITN Challenge 27 

Futureproof Tourism UNITN Challenge 26 

Soft Skills & AI UNITN Micro-Module 31 

 

On the analysed ELOs, completion remains high across both phases.  

Table 22. Completion outcomes by pilot phase. 

Pilot phase Yes No Total Completion rate (%) 

Pilot 1A 169 23 192 88% 

Pilot 1B 131 13 144 91% 

 

By format, Micro-Modules account for all recorded non-completions on the included scope. 
CBL projects show no recorded non-completions within the included ELOs; however, two of 
the excluded ELOs are CBL projects, and their outcomes will be consolidated in the final report. 
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Table 23. Completion outcomes by learning format. 

Format Yes No Total Completion rate (%) 

CBL projects 71 0 71 100% 

Micro-Modules 229 36 265 86% 

 

Provider-level results should be interpreted alongside the scope restriction. In particular, 
excluded fall-semester ELOs are delivered by INSA Toulouse, TUL and UNITN. As a result, 
the Pilot 1B completion figures in this intermediary report reflect only the subset of ELOs with 
outcomes already available. 

Table 24. Completion outcomes by provider institution. 

Provider 
institution 

Yes No Total Completion rate (%) 

INSA Toulouse 69 15 84 82% 

UniTrento 54 0 54 100% 

TUL 87 21 108 80% 

LiU 90 0 90 100% 

 

Completion outcomes on the included scope differ by participant affiliation. JUMP-affiliated 
show higher completion rates than other/external participants. 

Table 25. Completion outcomes by JUMP affiliation. 

Group Yes No Total Completion rate (%) 

JUMP-affiliated 191 16 207 92% 

Other 109 20 129 85% 

  

Among consortium-affiliated learners, completion is lower for cross-institution enrolments 
(home ≠ provider) than for local enrolments (home = provider). This subgroup remains small 
and the scope restriction should be kept in mind; nevertheless, it highlights the importance of 
recognition guidance and support processes when scaling cross-institution pathways in Pilot 2. 
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Table 26. Completion outcomes by intra-consortium mobility group. 

Mobility group Yes No Total Completion rate (%) 

Cross-institution enrolment (home ≠ provider) 20 9 29 69% 

Same-institution enrolment (home = provider) 280 27 307 91% 

 

4.2. Pilot 1 Portfolio Analysis 
4.2.1. Pilot 1A  

Pilot 1A represents the first implementation wave of WP3 and primarily served as a calibration 
stage for the emerging JUMP portfolio. During this phase, partners implemented 10 ELOs, 
predominantly Micro-Modules (9/10), with only one Challenge/CBL experience (see Appendix 
4 for detailed information about the implemented ELOs in Pilot 1A). The workload of the 
implemented ELOs remained generally limited (most ELOs in the 1–2 ECTS range), which is 
consistent with a first-stage experimentation aiming to test formats, alignment processes and 
monitoring tools before moving toward deeper integration. 

From a thematic perspective, Pilot 1A covers three main clusters that shape the initial identity 
of the portfolio: Responsible Entrepreneurship, Green Innovation, and Digital Innovation. 
These clusters already indicate complementary entry points into responsible innovation and 
entrepreneurship, combining transversal competence development, sustainability-oriented 
content, and technology-driven innovation themes. 

In this section, Pilot 1A is analysed by institution, focusing on: 

- the qualitative orientation of each partner’s ELOs (learning objectives, themes and self-
positioning), 

- the embedding mode of each ELO (curricular, extracurricular, or standalone), and 

- the involvement of external stakeholders. 

This structured reading allows the report to document how each partner contributed to the Pilot 
1A portfolio and how these contributions collectively prepared the transition toward Pilot 1B 
and Pilot 2 integration. 

 

Pilot 1 A - INSA Toulouse ELOs  

In Pilot 1A, INSA Toulouse implemented two Micro-Modules, both positioned within the 
Digital Innovation thematic cluster. Together, they contribute a strong scientific and 
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technological component to the Pilot 1A portfolio, combining frontier knowledge with applied 
digital innovation contexts. 

From a pedagogical and thematic perspective, Quantum Communication provides a structured 
introduction to key concepts and competences in quantum communication, clearly oriented 
toward advanced technological knowledge and emerging innovation domains. CARE 
complements this approach through a more applied focus on connected health, medical sensors 
and virtual reality, while opening the learning objectives to sociotechnical considerations (e.g., 
digital health uses and field-related constraints). 

Self-positioning scores confirm this profile. INSA reports very high innovation alignment 
(5.0/5), while the entrepreneurship and sustainability dimensions are rated lower (2.0/5 for 
both). This pattern suggests that INSA’s Pilot 1A contribution primarily strengthens the 
portfolio’s technological and digital innovation backbone, whereas entrepreneurship and 
sustainability are not central organising dimensions within these two ELOs. 

In terms of curricular embedding, both ELOs are integrated into the institutional curriculum (2 
ECTS each). 

Regarding external stakeholder involvement, one ELO (CARE) mobilises external partners 
(Research Lab, Hospital) in a field exploration role, providing access to real-world contexts and 
contributing to authenticity of learning activities. No external stakeholder is involved in 
Quantum Communication. Overall, INSA introduces an initial ecosystem connection through 
CARE in Pilot 1A; however, stakeholder involvement does not yet constitute a systematic 
feature of the INSA Pilot 1A portfolio. 

 

Pilot 1A - University of Trento ELOs 

In Pilot 1A, the University of Trento implemented three Micro-Modules, all positioned within 
the Responsible Entrepreneurship thematic cluster (3/3). Together, they form a coherent set of 
learning opportunities focused on transversal competences and a responsible entrepreneurial 
posture. Basics of Social Challenges addresses the understanding and analysis of societal 
challenges and supports awareness of responsibility-related issues. Communicating Innovation 
focuses on communication and collaboration competences, including transversal teamwork. 
Creativity and Collective Creativity in Organizations targets creativity, entrepreneurial mindset 
components, and collective dynamics in organisational contexts. 

UNITN self-positioning scores confirm this profile, with Innovation rated very high (5.0/5), 
Entrepreneurship at a moderate level (3.0/5), and Sustainability lower (2.33/5). 

Regarding curricular embedding, UNITN’s Pilot 1A ELOs are not embedded within the 
institutional curriculum. Each Micro-Module carried 1 ECTS. 
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Finally, no external stakeholders were involved across the three UNITN ELOs (0/3). 

 

Pilot 1A – Łódź University of Technology ELOs 

In Pilot 1A, Łódź University of Technology implemented two Micro-Modules with a strong 
focus on practical entrepreneurship skills and an introduction to Challenge-Based Learning 
approaches. Ditch it or pitch it, positioned in the Responsible Entrepreneurship thematic cluster, 
focuses on pitch competences, personal communication, and the ability to valorise an idea or 
project, contributing to the development of an entrepreneurial posture. EdVenture Quest: The 
Art of CBL through Cases, positioned in the Green Innovation cluster, provides an introduction 
to CBL through case-based examples and supports learners’ understanding of the main 
foundations and methods of challenge-based approaches. 

TUL self-positioning scores reflect this profile, with Innovation rated at 4.0/5, Entrepreneurship 
at 5.0/5, and Sustainability at 3.5/5. These scores indicate that, within Pilot 1A, TUL places a 
particularly strong emphasis on entrepreneurship-related learning outcomes, while maintaining 
a meaningful sustainability component. 

In Pilot 1A, TUL delivered its Micro-Modules as extracurricular learning opportunities (2 
ECTS and 1 ECTS respectively), enabling flexible participation outside formal programme 
structures. 

Finally, no external stakeholders were involve for the two TUL ELOs in Pilot 1A (0/2). 

 

Pilot 1A – Linköping University ELOs 

In Pilot 1A, Linköping University implemented three ELOs with a strong emphasis on 
sustainability-oriented innovation and real-world challenge approaches. LiU delivered two 
Micro-Modules and the only Challenge/CBL ELO of Pilot 1A, positioning its contribution as 
particularly aligned with the sustainability dimension of the emerging JUMP portfolio. 
InGenious Responsible Innovation for a Sustainable World, positioned in the Green Innovation 
thematic cluster, focuses on responsible innovation and case-based analysis, with a strong 
sustainability orientation. Business modelling in the circular economy, positioned in 
Responsible Entrepreneurship, addresses circular business models and the articulation between 
economic reasoning and sustainability. InGenious – Sustainable Cities and Communities, a 
Challenge positioned in Green Innovation, introduces a more structured challenge-based logic 
oriented toward territorial issues and SDG-related themes.  

LiU conducted an initial test of ELO bundling, i.e., a first attempt to connect multiple learning 
opportunities into a more coherent sequence. This initiative provided an early indication of how 
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Micro-Modules and a Challenge can be articulated into a pathway-oriented learning experience, 
anticipating the integration objectives of Pilot 2. 

LiU self-positioning scores reflect this orientation, with Innovation rated at 4.0/5, 
Entrepreneurship at 4.33/5, and Sustainability at 5.0/5. These scores indicate that LiU places 
sustainability at the core of its Pilot 1A contribution, while also reporting high alignment with 
innovation and entrepreneurship. 

Regarding curricular embedding, LiU Pilot 1A ELOs were delivered as standalone learning 
opportunities, i.e., not embedded within the institutional curriculum. The ECTS values 
(between 2 and 5 ECTS) nevertheless show that these were substantial learning units in terms 
of workload and recognition potential. 

Finally, LiU reported external stakeholder involvement in 2 out of 3 ELOs, reinforcing the real-
world anchoring of its Pilot 1A contribution. The stakeholders reported include a mining 
company providing a case context and the Södra forest owner association acting as a challenge 
provider. In Pilot 1A, LiU therefore stands out as the most ecosystem-oriented partner and the 
only institution combining stakeholder involvement with a challenge format already in the first 
phase of the pilot. 

 

Pilot 1A Synthesis  

Pilot 1A formed a complementary and distributed portfolio in which each partner institution 
contributes a distinct profile, resulting in an initial division of roles across the consortium. INSA 
Toulouse primarily strengthens the portfolio through Digital Innovation and frontier 
technological themes, with very high innovation self-positioning and comparatively lower 
emphasis on entrepreneurship and sustainability. UNITN contributes a coherent set of Micro-
Modules in Responsible Entrepreneurship, focusing on transversal competences such as 
communication, creativity, and the analysis of societal challenges, thereby providing 
foundational skills relevant for later challenge-based experiences. TUL contributes a more 
operational entrepreneurship focus, combining practical entrepreneurship skills with an 
introduction to CBL through cases, delivered in an extracurricular format that supports 
flexibility and experimentation. LiU anchors the portfolio in a sustainability orientation, 
combining high sustainability self-positioning with the only Pilot 1A Challenge and explicit 
stakeholder involvement, and introducing early attempts at integrating learning opportunities 
through a first bundling test. 

Together, these complementary profiles contribute to an emerging Pilot 1A identity that is 
simultaneously innovation-oriented, competence-based, and progressively challenge-driven, 
while still reflecting a calibration logic in terms of formats and integration. 
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Pilot 1A provides several clear opportunities to build upon in Pilot 2. First, the portfolio shows 
strong thematic complementarities that can support pathway design and structured learning 
sequences, for example by articulating transversal prerequisites (communication, creativity, 
societal challenge framing) with applied entrepreneurship skills (pitching, CBL foundations), 
sustainability-oriented challenges, and technological innovation contributions. Second, Pilot 
1A already demonstrates an initial ecosystem anchoring, mainly through LiU and one INSA 
ELO, which can be expanded and systematised in Pilot 2 to strengthen authenticity of learning 
experiences and prepare the transition toward WP4 activities. Third, Pilot 1A established a first 
implementation structure combining a Micro-Module foundation with one Challenge, which is 
consistent with an experimentation phase and can serve as a starting point for more integrated 
pathway testing in the next pilot stage. 

Pilot 1A combined curricular, extracurricular and standalone ELOs, reflecting partners’ 
different institutional constraints and degrees of flexibility during the calibration phase. This 
diversity enabled rapid testing and portfolio build-up, but it also indicates that curricular ELOs 
are likely to provide the most stable basis for continuity and recurring cohorts, while 
standalone/extracurricular ELOs remain valuable for flexibility and openness but require 
stronger coordination and clearer recognition arrangements. Pilot 2 should therefore 
consolidate a curricular core to support pathway coherence, recognition, and quality assurance. 

In addition, stakeholder involvement remains concentrated in a limited number of ELOs, 
primarily within LiU (and one INSA ELO), creating a risk of relying on a small set of flagship 
opportunities for the ecosystem dimension.  

 

4.2.2. Pilot 1B 

Pilot 1B represents the second implementation wave of Pilot 1, introducing newly developed 
ELOs and expanding the portfolio with additional CBL/Challenge formats (see full list in 
Appendix 4). The consortium implemented 14 ELOs, including a stronger presence of 
CBL/Challenge formats and a higher share of newly developed learning opportunities. The 
overall profile of Pilot 1B reflects a shift from calibration of existing Micro-Modules toward 
portfolio expansion, format diversification, and stronger ecosystem anchoring through external 
stakeholder involvement. 

From a thematic perspective, Pilot 1B consolidates the initial clusters (Responsible 
Entrepreneurship and Green Innovation) while introducing a new and distinctive cluster, Smart 
Manufacturing, which contributes to the technical and applied dimension of the portfolio. In 
this section, Pilot 1B is analysed by institution, focusing on: 

- learning objectives, themes and self-positioning; 
- embedding mode (curricular, extracurricular, or standalone); 
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- external stakeholder involvement; and 
- emerging cross-partner collaboration signals (co-design/co-teaching) when explicitly 

identified in the dataset. 

 

Pilot 1B - INSA Toulouse ELOs 

In Pilot 1B, INSA Toulouse implemented five courses, of which 4 ELOs, combining three 
Micro-Modules and two Challenge/CBL projects, and an extracurricular workshop. Compared 
to Pilot 1A, INSA’s Pilot 1B contribution shows a broader and more applied portfolio, with 
learning opportunities increasingly connected to real-world contexts and challenge-driven 
learning. 

From a thematic perspective, the Pilot 1B offer includes learning opportunities related to 
advanced engineering contexts and applied innovation, and contributes to the emergence of 
Smart Manufacturing-related content within the overall portfolio. Several ELOs focus on 
technical systems and their application in realistic settings, while also introducing or reinforcing 
challenge-based formats. 

Self-positioning scores for INSA in Pilot 1B indicate Innovation at 4.20/5, Entrepreneurship at 
2.20/5, and Sustainability at 3.60/5. This profile confirms a strong innovation orientation, while 
sustainability becomes more visible than in Pilot 1A, and entrepreneurship remains a less 
central declared dimension within INSA’s Pilot 1B offer. 

Regarding curricular embedding, INSA Pilot 1B ELOs are curricular courses supported by 
credit recognition and integration within the institutional framework. 

External stakeholder involvement is reported for 4 out of 5 ELOs, indicating a substantial 
increase compared to Pilot 1A. The stakeholder profiles reported include innovation-oriented 
actors and applied context providers, reinforcing the authenticity of learning activities and the 
portfolio’s connection to socio-economic or professional contexts. 

Finally, Pilot 1B includes clear signals of cross-partner collaboration within INSA’s 
contribution. Co-design opportunities are explicitly mentioned for a subset of ELOs (notably 
including the Multi-Agent Systems for Smart Machining and Shape the future of mobility with 
foresight, learning opportunities ). In addition, co-teaching is mentioned as a planned 
continuation/adaptation for the two Multi-Agent Systems for Smart Machining ELOs (MassMa 
I and MassMa II), signalling concrete integration levers that can be further developed in Pilot 
2. 
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Pilot 1B – University of Trento ELOs 

In Pilot 1B, the University of Trento implemented four ELOs, combining two Micro-Modules 
and two Challenge/CBL projects. Compared to Pilot 1A, UNITN’s Pilot 1B contribution 
expands both the format diversity and the intensity of learning opportunities, with several ELOs 
delivered as substantial credit-bearing courses. 

From a learning and thematic perspective, UNITN’s Pilot 1B portfolio continues to reinforce 
the Responsible Entrepreneurship orientation of the overall offer. The implemented ELOs 
address innovation and entrepreneurship competences through applied learning activities and, 
for the Challenge/CBL formats, through more immersive, problem- or context-driven learning 
experiences. In this sense, UNITN’s Pilot 1B offer supports the consolidation of an 
entrepreneurship-focused pathway within the emerging portfolio. 

Self-positioning scores for UNITN in Pilot 1B indicate Innovation at 4.75/5, Entrepreneurship 
at 4.50/5, and Sustainability at 3.75/5. This profile reflects a strong emphasis on innovation and 
entrepreneurship, together with a higher sustainability positioning than in Pilot 1A. 

Regarding curricular embedding, UNITN Pilot 1B ELOs are reported with diverse embedding 
modes (curricular and/or extracurricular). 

External stakeholder involvement is reported for 3 out of 4 ELOs, indicating a significant 
increase compared to Pilot 1A. The stakeholder types reported include innovation-oriented and 
external expert profiles, contributing to the authenticity of activities and strengthening 
ecosystem connections. 

Finally, while Pilot 1B shows increasing openness to collaboration at portfolio level, no explicit 
co-teaching arrangements are reported within the UNITN Pilot 1B ELO descriptions. 

 

Pilot 1B - Łódź University of Technology ELOs 

In Pilot 1B, Łódź University of Technology implemented four ELOs, delivered as Micro-
Modules. Compared to Pilot 1A, TUL expanded its contribution in volume and diversified its 
thematic coverage, strengthening the overall portfolio with applied engineering-oriented 
learning opportunities. 

From a thematic perspective, TUL’s Pilot 1B portfolio contributes to the consolidation of the 
existing clusters (notably Responsible Entrepreneurship and Green Innovation) and supports 
the emergence of more technically anchored content within the broader portfolio dynamics. 
Several ELOs align with applied engineering challenges and transition-related topics, 
contributing to the increasing maturity and breadth of the Micro-Module offer in Pilot 1B. 



 

 
33 

Self-positioning scores for TUL in Pilot 1B indicate Innovation at 3.50/5, Entrepreneurship at 
2.50/5, and Sustainability at 3.75/5. This profile shows that, in Pilot 1B, sustainability is a more 
prominent declared dimension than entrepreneurship within TUL’s offer, while innovation 
remains moderately positioned. 

Regarding curricular embedding, the TUL Pilot 1B ELOs are reported with diverse embedding 
modes (Micro-Modules labelled with curricular and/or extracurricular positioning). 

External stakeholder involvement is reported for 1 out of 4 ELOs, indicating some ecosystem 
connection. 

Finally, Pilot 1B includes signals of cross-partner collaboration related to the TUL portfolio. 
For two ELOs (Towards Smart Maintenance in Robotized Industries and Sustainable 
Transitions & Reliable Engineering Systems), collaboration opportunities are identified with 
INSA Toulouse for further development in the next phase. 

 

Pilot 1B – Linköping University ELOs 

In Pilot 1B, Linköping University implemented one ELO, delivered in a Challenge/CBL 
format. Although this represents a smaller volume than LiU’s Pilot 1A contribution, the Pilot 
1B ELO remains strategically significant within the overall portfolio because it reinforces the 
challenge-based and sustainability-oriented dimension of the emerging Minor. 

From a learning and thematic perspective, LiU’s Pilot 1B contributes to sustainability-related 
challenge themes. This is consistent with LiU’s Pilot 1A profile, where sustainability and real-
world challenges were already strongly present, and it maintains continuity in LiU’s 
contribution to the distributed portfolio. 

Self-positioning scores for LiU in Pilot 1B indicate Innovation at 3.0/5, Entrepreneurship at 
4.0/5, and Sustainability at 5.0/5. This confirms LiU’s sustained emphasis on sustainability, 
together with a strong entrepreneurship orientation in the declared positioning. 

Regarding curricular embedding, the LiU Pilot 1B ELO is reported with curricular integration. 

External stakeholder involvement is reported for this ELO, maintaining LiU’s strong ecosystem 
anchoring and reinforcing the authenticity of the challenge context. 

 

Pilot 1B Synthesis 

Pilot 1B confirms a clear shift in the overall portfolio dynamics compared to Pilot 1A. While 
Pilot 1A primarily focused on calibrating existing Micro-Modules, Pilot 1B represents a second 
implementation wave characterised by portfolio expansion, greater format diversification, and 
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a stronger presence of Challenge/CBL learning experiences. Across partners, Pilot 1B 
combines Micro-Modules and challenges in a way that strengthens the applied and challenge-
driven dimension of the emerging Minor. 

The thematic landscape also evolves. Pilot 1B consolidates the initial clusters (Responsible 
Entrepreneurship and Green Innovation) while introducing a new and distinctive area, Smart 
Manufacturing, which increases the technical and industry-connected profile of the portfolio. 
Overall, Pilot 1B therefore reinforces the identity of the JUMP offer as a distributed set of 
learning opportunities combining innovation and entrepreneurship competences with 
sustainability-oriented perspectives and challenge-based pedagogies. 

Pilot 1B provides several strong levers for Pilot 2 integration. First, the portfolio offers clearer 
conditions for pathway design, as thematic complementarities become more structured across 
clusters (e.g., Responsible Entrepreneurship modules supporting entrepreneurship-oriented 
progression, Green Innovation and sustainability-oriented challenges providing real-world 
anchoring, and Smart Manufacturing offering applied engineering contexts).  

Second, Pilot 1B demonstrates a significant increase in ecosystem involvement. External 
stakeholder participation is reported more frequently across partners, especially within INSA 
and UNITN, and remains systematic within LiU’s challenge-based offer. This provides a 
stronger basis for authentic learning activities and strengthens the link with WP4 perspectives 
(internships and thesis-related challenges). 

Third, Pilot 1B contains concrete signals of cross-partner collaboration that can be scaled in 
Pilot 2. Co-design opportunities are explicitly identified in a subset of ELOs (notably involving 
INSA and TUL), and co-teaching is a planned continuation for several ELOs. These elements 
represent tangible entry points for strengthening transnational integration beyond parallel local 
delivery. 

Pilot 1B also highlights several points requiring attention for Pilot 2 consolidation. First, cross-
partner collaboration remains unevenly distributed across the portfolio: co-design and co-
teaching signals are present but concentrated in a limited number of ELOs. Pilot 2 will therefore 
need to broaden and formalise these collaboration mechanisms to reinforce European added 
value and pathway coherence. 

Second, portfolio expansion increases the need for stronger articulation and coherence across 
learning opportunities. As the number and diversity of ELOs grow, clear guidance is needed 
regarding recommended sequences, prerequisite relationships, and recognition rules, so that 
learners can navigate the offer as an integrated pathway rather than independent units. 

Third, although stakeholder involvement increases overall, it remains heterogeneous across 
partners and ELOs, suggesting the need for a more systematic approach to developing and 
sustaining a pipeline of external partners and challenges for future cohorts. 
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Overall, Pilot 1B demonstrates increasing maturity of the JUMP portfolio, through diversified 
formats, stronger ecosystem anchoring, and collaboration signals, while also clarifying the main 
integration challenges to be addressed in Pilot 2. 

 

4.3. Students and Teamchers Feedbacks 
Student feedback is a key component of WP3 monitoring and quality assurance, supporting 
iterative improvement of Educational Learning Opportunities (ELOs) and, critically, the 
coherence of the JUMP Minor as a pathway. Across partner institutions, student feedback 
practices are embedded in different institutional cultures and quality assurance systems, with 
heterogeneous scopes and tools. During Pilot 1, partners therefore relied primarily on their 
existing institutional course evaluation instruments where these were available, while WP3 
initiated the co-design of a shared pathway-oriented framework referred to as the Educational 
Experience Evaluation (EEE). The aim is twofold: document course-level perceptions to 
improve delivery of ELOs; and capture transversal dimensions of the learning journey that are 
central to a pathway (e.g., coherence across ELOs, perceived progression, integration of 
experiences, and contribution to students’ educational and professional development). 

 

4.3.1. Pilot 1 Feedback Collection Approach 

Pilot 1 feedback data should be interpreted as an exploratory and non-systematic evidence base. 
Two main channels were used: 

- Institutional course evaluation tools (where available), used to collect course-level 
student feedback. 

- Complementary qualitative reflections gathered by teaching teams (Teamchers). 

Because participation in feedback collection was not yet systematic across providers, response 
rates remained low in all cases. Consequently, Pilot 1 reporting focuses on the nature of the 
tools used and the type of learning experience dimensions they capture, rather than on 
aggregating quantitative results. 

 

4.3.2. Dimensions Captured by Institutional Course Evaluation Tools 

LiU provided access to the structure of its institutional course evaluation survey and a limited 
set of student responses for selected courses. The LiU instrument is a standard course evaluation 
tool designed to support quality assurance at course level. Its items capture the following 
dimensions: 
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Dimension Illustrative items captured by the survey  

Constructive alignment (learning outcomes–
content–methods–assessment) 

Perceived opportunity to achieve learning outcomes; 
relevance of teaching/working methods; relevance of 
graded components; perceived support for learning. 

Workload–credit fit Perceived correspondence between time spent and 
credit value. 

Course administration and improvement Open questions on possible changes and on 
particularly successful aspects. 

Syllabus consistency Perceived agreement between 
content/teaching/examination and the course syllabus. 

Overall evaluation Global course evaluation item. 

Inclusion and equal opportunities Items on witnessing 
discrimination/harassment/exclusion; whether the 
course was designed and delivered with equality and 
equal opportunities in mind. 

Overall, the LiU tool provides useful evidence for course-level quality improvement, with a 
strong emphasis on alignment and immediate perceptions of delivery. However, it is not 
designed to capture pathway-level outcomes and transversal objectives (e.g., coherence across 
ELOs, cumulative progression, integration between learning experiences, or perceived 
contribution to longer-term development). 

4.3.3. Complementary Qualitative Feedback from Teaching Teams  

To contextualise the student response patterns observed in institutional tools, Teamchers also 
provided brief qualitative reflections. At LiU, the teaching team highlighted that feedback was 
heterogeneous, including one student expressing low appreciation for the CBL approach. The 
Teamchers’ interpretation emphasised that CBL can enhance learning when learners are willing 
to engage with uncertainty and collaborative inquiry. They also noted potential barriers such as 
social anxiety in the face of open-ended challenges, differences in ambition levels within 
student groups, and emerging questions regarding the role of AI in group work and learning 
processes. 

In parallel, TUL collected open feedback from participants in the micromodule “EdVenture 
Quest: The Art of CBL through Cases”. Although this feedback is not directly comparable to 
institutional course evaluation data, it offers a picture of perceived value and areas for 
improvement. Students described the micromodule as engaging, practical, and supportive for 
understanding and applying CBL principles. Suggestions mainly concerned the wish for 
additional time and/or further examples to deepen discussion. 
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UniTrento implemented a course-level feedback questionnaire for the Innovation and 
Entrepreneurship Studies in ICT ELO. It is built around three open-ended questions inviting 
students to explain their satisfaction with the way the course was conducted and the reasons 
underlying this appraisal, identify the most problematic aspect of their course experience, and 
indicate whether they would recommend using the methodology again, including its perceived 
strengths and weaknesses. The UniTrento Internal survey overall results are presented in 
Appendix 5. 

 

4.3.4. Co-Design of a Shared Educational Experience Evaluation Framework 

Pilot 1 confirmed a limitation already anticipated in the project’s monitoring strategy: course-
level institutional surveys capture important aspects of satisfaction and delivery, but they do 
not provide adequate visibility on the pathway-oriented experience of participating in JUMP. 
In response, WP3 initiated the collaborative development of a shared framework referred to as 
the Educational Experience Evaluation (EEE), with contributions from all partners (Appendix 
6). 

The EEE is intended to be implemented across providers to enable consistent and comparable 
feedback collection at pathway level. Its conceptual focus is the student learning journey across 
multiple ELOs, including the perceived coherence of the Minor, progression and transfer across 
learning experiences, adequacy of support and resources, inclusivity, and perceived 
contribution to educational and professional development. 

During Pilot 1, the EEE instrument was tested with a limited student sample (n=6). The results 
are presented in Appendix 7. Given the small and non-representative sample, this trial is treated 
as an instrument piloting step (clarity, feasibility, acceptability, and relevance of dimensions) 
rather than as evaluative evidence of the JUMP experience. The instrument will therefore be 
refined and systematically deployed in Pilot 2. 

Recommendations for Pilot 2 focus on systematic, comparable, and pathway-relevant feedback 
collection: 

- Systematically implement the shared EEE across all providers and ELOs in Pilot 2, 
using harmonised administration procedures and timelines. 

- Strengthen response rates through coordinated communication (clear purpose, short 
completion time, reminders), and by ensuring that survey invitations reach all 
participant profiles (including non-student participants) through appropriate channels. 

- Maintain a dual-level feedback approach: keep course-level instruments for local 
quality improvement, and use the EEE to capture transversal pathway dimensions 
(coherence, progression, integration, support, inclusivity, and development). 
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- Include a small set of optional open questions in the EEE to capture contextual and 
culturally situated aspects that may not be fully represented by closed items. 

- Define a minimal reporting protocol for Pilot 2. 

These steps will allow WP3 and the consortium to move from exploratory feedback collection 
in Pilot 1 to a structured, evidence-informed evaluation of the educational experience and 
pathway coherence in Pilot 2, supporting both local improvement and consortium-level 
learning. 

 
4.4. Summary of A3.2 
To sum up, Pilot 1 implementation met and exceeded WP3 milestones indicators (M3.1–M3.3), 
validating the feasibility of delivering Micro-Modules and CBL projects across the consortium.  
 

- The learning offer scaled to 24 ELOs (10 in Pilot 1A; 14 in Pilot 1B), with a clear 
expansion in newly created ELOs and external stakeholder involvement, especially in 
Pilot 1B.  

 
- Implementation capacity strengthened: 33 contributors were mobilised and team 

structures became more robust, including increased mentoring and larger delivery teams 
in Pilot 1B.  

 
- Participation reached 397 enrolments, already surpassing WP3 participation KPIs for 

both Micro-Modules and CBL.  
 

- Target reach improved over time: JUMP-affiliated participation increased from Pilot 
1A to 1B, while CBL remained comparatively effective at engaging non-JUMP 
learners.  

 
- Cross-institution access was demonstrated but remains a development priority: cross-

enrolment exists yet is limited, and completion is lower among cross-enrolled learners, 
indicating the need for stronger onboarding, follow-up, and recognition mechanisms.  

 
- Completion rates (within the interim, scope-limited dataset) are high overall, with 

profile-related differences (JUMP-affiliated learners completing more often than non-
affiliated), informing targeted support actions for Pilot 2.  
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- Evidence collection must be consolidated: feedback data are heterogeneous across 
providers, supporting the move toward a shared, more systematic evaluation framework 
for Pilot 2 (including pathway coherence and learner experience). 

 

5. Recommendations for Pilot 2 
Pilot 1 demonstrates that the consortium can deliver a sizeable and diverse portfolio while 
exceeding WP3 contractual thresholds.The main challenge for Pilot 2 is therefore not more 
delivery, but stronger integration: helping learners experience JUMP as a coherent pathway and 
ensuring that cross-institution participation becomes both easier and more successful.  

A first priority for Pilot 2 is to move to an explicitly navigable pathway. Pilot 1 shows growing 
thematic structuring (e.g., Responsible Entrepreneurship, Green Innovation, and the emergence 
of Smart Manufacturing) and early attempts at bundling. Pilot 2 should formalise these 
complementarities into a small number of recommended sequences with clear entry points, 
expected progression, and prerequisite logic. This means translating “JUMP DNA” into 
practical pathway guidance: what a learner should take first (foundational transversal micro-
modules), what can be taken in parallel, and what prepares most directly for a CBL experience. 
Such pathway framing should be visible in recruitment messages, ELO descriptions, and learner 
onboarding materials so that participation decisions are not made course-by-course without a 
sense of cumulative coherence.  

A second priority concerns recognition and learner support for cross-institution enrolment, 
because Pilot 1 indicates a clear performance gap: completion among cross-enrolled consortium 
learners is substantially lower than among learners taking an ELO at their home institution. 
This is a strong signal that access is not enough. Pilot 2 should therefore introduce more explicit 
recognition guidance (credit transfer, workload expectations, local programme fit), a 
lightweight cross-enrolment onboarding protocol (timely access provisioning, platform 
orientation, points of contact), and proactive follow-up for students whose home ≠ provider.  

Third, Pilot 2 should consolidate operational planning around calendars and recruitment design, 
as Pilot 1 suggests that timing and visibility shape participation patterns and may also increase 
delivery complexity when enrolment windows overlap with course start. Pilot 2 can protect 
both participation and staff workload by encouraging earlier publication of opportunities, 
keeping application windows sufficiently long for inter-institution audiences, and standardising 
date conventions where feasible (especially the end-to-begin “buffer” that supports 
onboarding).  

Fourth, Pilot 2 should scale cross-partner pedagogical collaboration beyond a few flagship 
ELOs. Pilot 1 already contains signals of co-design and planned co-teaching, but these remain 
concentrated. To increase European added value and reduce fragmentation, Pilot 2 can 
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formalise collaboration through a small number of jointly delivered activities inside selected 
pathways (for example shared sessions, shared assessment moments, or shared challenge 
briefings), supported by an agreed division of teaching roles and a common set of pedagogical 
resources.  

Fifth, Pilot 2 should systematise ecosystem engagement while preserving diversity across 
partners. Pilot 1B shows a clear rise in external stakeholder involvement, but it remains 
heterogeneous across institutions and ELOs. Pilot 2 can stabilise this dimension by defining a 
minimal stakeholder involvement model (e.g., challenge provider role, guest expert role, field 
context role) and by maintaining a shared “pipeline” of potential partners and challenge topics 
aligned with the emerging clusters. This would reduce over-reliance on a small set of recurring 
stakeholders and strengthen continuity with WP4 perspectives (internships/theses).  

Sixth, Pilot 2 should strengthen inclusion and targeted outreach, because Pilot 1 reveals a 
widening gender imbalance in the second phase. Without assuming causal mechanisms, Pilot 2 
can treat this as a monitoring and action priority by adapting communication strategies, 
reviewing whether some themes or formats may unintentionally deter participation, and 
ensuring that learner support structures are inclusive, especially in open-ended challenge 
settings where uncertainty, group dynamics, and social anxiety can be barriers for some 
participants.  

Finally, Pilot 2 should strengthen evidence collection at pathway level. Pilot 1 feedback was 
exploratory and heterogeneous, and the report already identifies the need for a shared EEE 
framework to capture coherence, progression, integration and support across multiple ELOs. 
Pilot 2 should implement the EEE systematically across providers with harmonised 
administration timelines, strengthened response-rate strategies, and a minimal reporting 
protocol that enables consortium-level learning while still leaving space for local course-level 
instruments. In addition, given emerging questions raised by teaching teams around learner 
engagement in CBL and the role of AI in group work, Pilot 2 should explicitly include items 
that capture these dimensions in a comparable way across contexts. 



 
 
 
 
Deliverable report 
 
D3.1. Intermediary summary report on the development and pilot 
implementaƟon of min. 8 blended Micro-modules and 2 CBL projects 
focusing on innovaƟon and entrepreneurship skills in Pilot 1 and 
recommendaƟons for Pilot 2 
 
Appendix 1  
JUMP Pedagogical documentaƟon template  
 
 
ELO Monitoring Matrix Items Items Content 

ELO info 

Title Title of the ELO 

Type 

Pedagogical format of the ELO: 
- MM = ECIU Micro Module 
- MM / Curricular = ECIU Micro Module based on a curricular 
course at the partner institution offering it (often mandatory as 
it is based on a course included in the institution’s curriculum, 
but it may also be offered as an elective option to students) 
- MM / Curricular / Extracurricular = ECIU Micro Module based 
on a curricular course at the partner institution and also offered 
as extracurricular (non-mandatory course) 
- MM / Extracurricular = ECIU Micro Module offered as an 
extracurricular activity at the partner institution (non-
mandatory course) 
- Challenge = ECIU Challenge 
- Challenge / Curricular = ECIU Challenge based on a curricular 
course at the partner institution offering it 
- Challenge / Curricular / Extracurricular = ECIU Challenge based 
on a curricular course at the partner institution and also offered 
as extracurricular (non-mandatory course) 
- Challenge / Extracurricular = ECIU Challenge offered as an 
extracurricular activity at the partner institution (non-
mandatory course) 
- Extracurricular = Activity offered as an extracurricular activity 
at the partner institution (non-mandatory course) not part of 
the ECIU ELO offer 

Academic Year Academic year in which the ELO is delivered 

Application start Start date of student application submission 

Application end End date of student application submission 

Beginning Course start date 

End Course end date 

Format 

Pedagogical format in which the course is delivered: 
- on site: face-to-face on the delivering campus 
- online: fully online 
- blended: online course including a short mobility period on 
the campus of the delivering institution 



ECTS 
Number of credits awarded to students who successfully 
complete the course 

Pilot Pilot phase during which the ELO was implemented 

Conception 
(new/existing) 

"existing" indicates that the ELO is based on a course that 
existed before JUMP. "new" indicates an ELO designed within 
the JUMP project. 

State 
Indicates the current stage of the course: call for applications 
open, ELO ongoing, or completed ("Finished") 

Organisation Institution originating the ELO 

Repetition 
Indicates whether the ELO will be delivered again in the future 
and, if known, when and at what frequency. 

Codesign 
Indicates whether the course was co-designed (or based on 
collaboration such as co-teaching or resource sharing) 

Course description Contains the concise description of the course 

Learning outcomes Contains the list of learning outcomes 
Competency assessment 
methods Indicates the method used to assess students in the course 

Overall results 

Passed 
Number of students who successfully completed the course 
and obtained credits 

Failed Number of students who failed 

Dropped out Number of students who withdrew 

Total students Total number of students enrolled in the ELO 

Total JUMP students Total number of students enrolled from the JUMP consortium 

Total UniTrento students Total number of students enrolled from UniTrento 

Total LiU students Total number of students enrolled from LiU 

Total TUL students Total number of students enrolled from TUL 
Total INSA Toulouse 
students Total number of students enrolled from INSA Toulouse 

Total External students 
Total number of students enrolled from institutions outside the 
JUMP project 

Total Teachers 
Total number of teachers involved in delivering the ELO 
(lecturers/tutors) 

Alignment with JUMP Topics 

Entrepreneurship 
Self-assessment regarding course content in Entrepreneurship 
(1=very low, 5=very high) 

Innovation 
Self-assessment regarding course content in Innovation (1=very 
low, 5=very high) 

Sustainability 
Self-assessment regarding course content in Sustainability 
(1=very low, 5=very high) 

Cross-disciplinarity? 
(Yes=2 / No=1) 

Indicates whether the course offers opportunities for 
interdisciplinarity (Yes=2 / No=1) 

Other main topic (if any, 
and relation with 
I&E/sustainability) 

Indicates whether other topics related to innovation, 
entrepreneurship or sustainability are addressed 

Thematic cluster Indicates the I&E thematic cluster to which the ELO belongs 

External stakeholders 

External stakeholders 
involved? (Yes/No) Indicates whether external stakeholders are involved in the ELO 
Type of external 
stakeholders Specifies the type of stakeholders involved, if any 
Role of external 
stakeholders Indicates the role of the stakeholder(s) in the ELO 
Stakeholder involvement 
continuity (reused?) 

Indicates whether collaboration with the stakeholder will be 
renewed in the future 

Technical & Logistical 
Modalities 

Engage url 
Indicates whether the ELO is registered in the ECIU offer and 
Engage page 

Synchronicity 
Specifies whether the course is synchronous, asynchronous, or 
mixed 

Digital tools Indicates the digital tools used in the course 

Pedagogical adaptations 
Indicates whether pedagogical modifications/improvements 
are planned in the future 

 



 
 
 
 
Deliverable report 
 
D3.1. Intermediary summary report on the development and pilot 
implementaƟon of min. 8 blended Micro-modules and 2 CBL projects 
focusing on innovaƟon and entrepreneurship skills in Pilot 1 and 
recommendaƟons for Pilot 2 
 
Appendix 2  
List of unique contributors to Pilot 1 
 
 
Name Organisation 
Alessandro Rossi UNITN 
Anna Carla de Araujo Monteiro INSA Toulouse 
Antonin Azais INSA Toulouse 
Artur Błaszczyk TUL 
Charlotte Norrman LiU 
Christelle Guigui INSA Toulouse 
Claudio Tagliabue UNITN 
Clelia Calabrò  UNITN 
Eric Alata INSA Toulouse 
Francesco Guzzonato UNITN 
Georges Soto-Romero INSA Toulouse 
Jakub Statucki TUL 
Jessica Lucchetta UNITN 
Joanna Miłosz-Batczak TUL 
Karin Wigger LiU 
Karl Eldebo LiU 
Katja Auffret   INSA Toulouse 
Lucilla Fazio UNITN 
Lydia Bédouret INSA Toulouse 
Magdalena Gałaj TUL 
Malin Karlsson LiU 
Marzena Stawicka TUL 
Maurizio Marchese UNITN 
Paolo Bosetti UNITN 
Paweł Just TUL 



Roberto Napoli UNITN 
Rosine Ingabire INSA Toulouse 
Silvia Cortesia UNITN 
Stefano Cirella UNITN 
Stefano Turrini UNITN 
Thierry Monteil INSA Toulouse 
Tommaso Corà  UNITN 
Yolaine Bessiere  INSA Toulouse 

 



PARTNER COORDINATING 
THE EDUCATION OR 
TRAINING PILOT

TITLE OF THE EDUCATION OR TRAINING ACTIVITY
In English

UNIQUE PERSONAL 
IDENTIFIER Id for Pilot1 analysis GENDER

COUNTRY OF 
CITIZENSHIP

TYPE OF PARTICIPANT
Student, Academic Staff, Non-
Academic Staff PARTICIPANT AFFILIATION JUMP students

SUCCESSFULLY FINISHED 
THE TRAINING

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-001 1 Woman Finland Student TUNI Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-002 2 Man Poland Student TUL JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-003 3 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-004 4 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-005 5 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-006 6 Woman Lithuania Student KTU Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-007 7 Man Norway Student UIS Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-008 8 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-009 9 Woman Italy Student UniTrento JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-010 10 Woman France Student INSA Strasbourg Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-011 11 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-012 12 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-013 13 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-014 14 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-015 15 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-016 16 Man Lithuania Student KTU Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-017 17 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-018 18 Man France Student INSA Strasbourg Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-019 19 Woman Poland Student TUL JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-020 20 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-021 21 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-022 22 Man Poland Student TUL JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-023 23 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-024 24 Man France Student INSA Toulouse JUMP No

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-025 25 Woman Germany Student TUHH Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-026 26 Woman Poland Student TUL JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-027 27 Man Lithuania Student KTU Other Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-028 28 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-029 29 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-030 30 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-031 31 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-032 32 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-033 33 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A CARE -Medical Connected Sensors and Virtual Reality INSAToulouse-A-034 34 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-035 35 Man Finland Student TUNI Other Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-036 36 Man Italy Student UniTrento JUMP Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-037 37 Man Norway Student UIS Other No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-038 38 Man France Student INSA Haut-De-France Other Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-039 39 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-040 40 Man France Student INSA Haut-De-France Other Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-041 41 Man Poland Student TUL JUMP No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-042 42 Man Poland Student TUL JUMP No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-043 43 Man France Student INSA Haut-De-France Other Yes

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-044 44 Woman Poland Student TUL JUMP No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-045 45 Man Netherlands Student UT Other No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-046 46 Man Poland Student TUL JUMP No

INSA Toulouse 1A Quantum Communication and Computing INSAToulouse-A-047 47 Man Lithuania Student KTU Other No

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-001 48 Woman Canada Student Carleton University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-002 49 Woman Netherlands Student Wageningen University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-003 50 Woman China Student

The Hong Kong Polytechnic 
University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-004 51 Woman China Student

The Hong Kong Polytechnic 
University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-005 52 Man Japan Student Akita International University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-006 53 Woman Germany Student Technische Universität Berlin Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-007 54 Woman Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-008 55 Woman Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-009 56 Man Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-010 57 Man Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-011 58 Man Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-012 59 Woman Lithuania Student KTU Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-013 60 Woman Ireland Student Dublin City University Other Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-014 61 Man France Student INSA Toulouse JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-015 62 Woman Poland Student TUL JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-016 63 Man Sweden Student LiU JUMP Yes

LiU 1A
InGenious Responsible Innovation for a Sustainable 
World LiU-A1-017 64 Woman France Student INSA Toulouse JUMP Yes

LiU 1A Business modelling in the circular economy LiU-A2-001 65 Man Ireland Student Dublin City University Other Yes

LiU 1A Business modelling in the circular economy LiU-A2-002 66 Woman France Student INSA Toulouse JUMP Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-001 67 Woman Belgium Student University of Liège Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-002 68 Woman Canada Student Carleton University Other Yes

Deliverable report

D3.1. Intermediary summary report on the development and pilot
implementation of min. 8 blended Micro-modules and 2 CBL projects focusing
on innovation and entrepreneurship skills in Pilot 1 and recommendations for
Pilot 2

Appendix 3 
Students Pilot 1



LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-003 69 Woman  Student Metropolitan University Prague Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-004 70 Woman Netherlands Student Erasmus University Rotterdam Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-005 71 Woman Belgium Student University of Liège Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-006 72 Man Finland Student University of Eastern Finland Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-007 73 Woman Sweden Student Wageningen University Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-008 74 Woman Belgium Student University of Liège Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-009 75 Woman Netherlands Student Wageningen University Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-010 76 Man Czech Republic Student Metropolitan University Prague Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-011 77 Woman Finland Student University of Eastern Finland Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-012 78 Man  Student Metropolitan University Prague Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-013 79 Man Japan Student Akita International University Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-014 80 Man  Student Erasmus University Rotterdam Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-015 81 Woman Sweden Student Technische Universität Berlin Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-016 82 Man Lithuania Student KTU Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-017 83 Woman Germany Student TUHH Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-018 84 Woman Poland Student TUL JUMP Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-019 85 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-020 86 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-021 87 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-022 88 Woman Portugal Student University of Aveiro Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-023 89 Man Ireland Student Dublin City University Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-024 90 Woman norway Student UIS Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-025 91 Man Poland Student TUL JUMP Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-026 92 Woman France Student INSA Toulouse JUMP Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-027 93 Woman France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-028 94 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-029 95 Woman France Student INSA Toulouse JUMP Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-030 96 Man Lithuania Student KTU Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-031 97 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-032 98 Man Lithuania Student KTU Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-033 99 Woman Spain Student UAB Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-034 100 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-035 101 Woman Norway Student UIS Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-036 102 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-037 103 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-038 104 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-039 105 Man France Student INSA Strasbourg Other Yes

LiU 1A
InGenious - Sustainable Cities and Communities – 
cross disciplinary project - 799G60 LiU-A3-040 106 Woman Portugal Student University of Aveiro Other Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-001 107 Woman Poland Student TUL JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-002 108 Woman Poland Student TUL JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-003 109 Woman Poland Student TUL JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-004 110 Man Poland Student TUL JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-005 111 Woman Poland Student TUL JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-006 112 Woman Finland Student TUNI Other Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-007 113 Woman Sweden Student LiU JUMP No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-008 114 Man Netherlands Student UT Other No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-009 115 Woman Spain Student UAB Other Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-010 116 Woman Lithuania Student KTU Other No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-011 117 Woman Lithuania Student KTU Other No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-012 118 Man France Student INSA Group JUMP Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-013 119 Man Germany Student TUHH Other No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-014 120 Woman Ireland Student Dublin City University Other Yes

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-015 121 Man Netherlands Student UT Other No

TUL 1A Ditch it or pitch it - Selling yourself & your project TUL-A-016 122 Woman Lithuania Student KTU Other No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-017 123 Woman Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-018 124 Man Spain Student UAB Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-019 125 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-020 126 Man Spain Student UAB Other No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-021 127 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-022 128 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-023 129 Woman Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-024 130 Woman Spain Student UAB Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-025 131 Woman Germany Student TUHH Other No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-026 132 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-027 133 Man Poland Student TUL JUMP No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-028 134 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-029 135 Man Spain Student UAB Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-030 136 Man Spain Student UAB Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-031 137 Man Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-032 138 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-033 139 Woman Poland Student TUL JUMP No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-034 140 Man Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-035 141 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-036 142 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-037 143 Woman Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-038 144 Woman Germany Student TUHH Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-039 145 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-040 146 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-041 147 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-042 148 Man Germany Student TUHH Other Yes



TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-043 149 Man Germany Student TUHH Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-044 150 Man Germany Student TUHH Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-045 151 Man Finland Student TUNI Other No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-046 152 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-047 153 Woman Poland Student TUL JUMP No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-048 154 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-049 155 Man Italy Student UniTrento JUMP No

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-050 156 Man Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-051 157 Man Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-052 158 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-053 159 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-054 160 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-055 161 Woman Italy Student UniTrento JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-056 162 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-057 163 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-058 164 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-059 165 Woman Lithuania Student KTU Other Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-060 166 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-061 167 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-062 168 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-063 169 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-064 170 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-065 171 Woman Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-066 172 Man Poland Student TUL JUMP Yes

TUL 1A EdVenture Quest: The Art of CBL through Cases TUL-A-067 173 Man Poland Student TUL JUMP No

UniTrento 1A Basics of Social Challenges UNITN-A-001 174 Woman Italy Student UniTrento JUMP Yes

UniTrento 1A Basics of Social Challenges UNITN-A-002 175 Man Germany Student University Trier Other Yes

UniTrento 1A Basics of Social Challenges UNITN-A-003 176 Man Iran Student UniTrento JUMP Yes

UniTrento 1A Basics of Social Challenges UNITN-A-004 177 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Basics of Social Challenges UNITN-A-005 178 Woman Italy Student UniTrento JUMP Yes

UniTrento 1A Communicating Innovation UNITN-A-006 179 Man Nigeria Student UniTrento JUMP Yes

UniTrento 1A Communicating Innovation UNITN-C-001 180 Man Italy Non-Academic Staff No affiliation Other Yes

UniTrento 1A Communicating Innovation UNITN-A-007 181 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-008 182 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-009 183 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-010 184 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-011 185 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-012 186 Man Slovakia Student Newton University Other Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-013 187 Man Pakistan Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-014 188 Woman Bonia-Herzegovina Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-015 189 Woman Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-016 190 Man Italy Student UniTrento JUMP Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-017 191 Woman Poland Student Univeristy of Gdansk Other Yes

UniTrento 1A Creativity and Collective Creativity in Organizations UNITN-A-018 192 Man Germany Student University Trier Other Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-001 193 Man Spain Student UAB Other No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-002 194 Man Italy Student UniTrento JUMP No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-003 195 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-004 196 Man Sweden Student LiU JUMP No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-005 197 Man France Student INSA Toulouse JUMP No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-006 198 Man Italy Student UniTrento JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-007 199 Woman France Student INSA Centre Val de Loire Other Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-008 200 Man Italy Student UniTrento JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-009 201 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-010 202 Man Italy Student UniTrento JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-011 203 Man Lithuania Student KTU Other No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-012 204 Woman Italy Student UniTrento JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-013 205 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-014 206 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-015 207 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-016 208 Man Poland Student TUL JUMP No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-017 209 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-018 210 Man Lithuania Student KTU Other No

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-019 211 Man Italy Student UniTrento JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-020 212 Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-021 213 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining I INSA-A-022 214 Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-023 215

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-024 216

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-025 217

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-026 218

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-027 219

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-028 220

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-029 221

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-030 222

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-031 223

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-032 224

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-033 225

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-034 226

Woman France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-035 227

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B The Great Ride
INSA-A-036 228

Man France Student INSA Toulouse JUMP Yes



INSA Toulouse 1B The Great Ride
INSA-A-037 229

Man France Student INSA Toulouse JUMP Yes

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II INSA-A-005 230
Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-038 231

Man Germany Student TUHH Other not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-006 232

Man Italy Student UniTrento JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-039 233

Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-010 234

Man Italy Student UniTrento JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-040 235

Woman Germany Student TUHH Other not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-014 236

Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-017 237

Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-041 238

Man Lithuania Student KTU Other not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II INSA-A-020 239
Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-042 240

Man Lithuania Student KTU Other not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-043 241

Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Multi-Agent Systems for Smart Machining II
INSA-A-044 242

Man Lithuania Student KTU Other not available yet

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-001 243 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-002 244 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-003 245 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-004 246 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-005 247 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-006 248 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-007 249 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-008 250 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-009 251 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-010 252 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-011 253 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-012 254 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-013 255 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-014 256 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-015 257 Man France Student Grenoble École de Management Other Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-016 258 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-017 259 Woman South Korea Student Hanyang University Other Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-018 260 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-019 261 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-020 262 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-021 263 Man Portugal Student University of Aveiro Other Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-022 264 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-023 265 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-024 266 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-025 267 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-026 268 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-027 269 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-028 270 Woman Portugal Student University of Aveiro Other Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-029 271 Woman Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-030 272 Man Sweden Student LiU JUMP Yes

LiU 1B 799G52 InGenious - Cross Disciplinary Project LiU-A1-031 273 Woman Sweden Student LiU JUMP Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-01 274 Woman Norway Student UIS Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-02 275 Man Lithuania Student KTU Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-03 276 Man Portugal Student University of Aveiro Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-04 277 Woman Portugal Student University of Aveiro Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-05 278 Man Lithuania Student KTU Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-06 279 Man Lithuania Student KTU Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-07 280 Man Lithuania Student KTU Other Yes

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-08 281 Man Lithuania Student KTU Other No

TUL 1B EdVenture Quest: The Art of CBL through Cases TUL-A-09 282 Man Lithuania Student KTU Other No

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-10 283 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-11 284 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-12 285 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-13 286 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-14 287 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-15 288 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-16 289 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-17 290 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-18 291 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-19 292 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-20 293 Woman Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-21 294 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-22 295 Woman Portugal Student University of Aveiro Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-23 296 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-24 297 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-25 298 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-26 299 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-27 300 Man Portugal Student University of Aveiro Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-28 301 Man Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-29 302 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-30 303 Woman Poland Student TUL JUMP Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-31 304 Man Lithuania Student KTU Other Yes

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-32 305 Woman Lithuania Student KTU Other No

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-33 306 Man France Student INSA Group JUMP No

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-34 307 Man Spain Student UAB Other No

TUL 1B
Towards Smart Maintenance in Robotized Industrial 
Lines TUL-A-35 308 Man Lithuania Student KTU Other No



TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-36 309 Man Lithuania Student KTU Other Yes

TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-37 310 Man Lithuania Student KTU Other Yes

TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-38 311 Man Lithuania Student KTU Other Yes

TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-39 312 Man Portugal Student University of Aveiro Other Yes

TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-40 313 Woman Portugal Student University of Aveiro Other Yes

TUL 1B
Sustainable Transitions & Reliable Engineering for 
Automated Manufacturing TUL-A-41 314 Man Lithuania Student KTU Other Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-001 315 Man Russia Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-002 316 Man Spain Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-003 317 Man Pakistan Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-004 318 Man France Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-005 319 Man Romania Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-006 320 Man Bangladesh Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-007 321 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-008 322 Woman Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-009 323 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-010 324 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-011 325 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-012 326 Man Pakistan Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-013 327 Man France Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-014 328 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-015 329 Woman Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-016 330 Man Spain Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-017 331 Woman China Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-018 332 Man China Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-019 333 Man Egypt Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-020 334 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-021 335 Man India Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-022 336 Man Kenya Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-023 337 Man Vietnam Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-024 338 Man Vietnam Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-025 339 Woman France Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-026 340 Woman Iran Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-027 341 Woman Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-028 342 Woman Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-029 343 Woman Russia Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-030 344 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-031 345 Man Hungary Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-032 346 Man Spain Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-033 347 Woman Netherlands Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-034 348 Man Italy Student UniTrento JUMP Yes

UniTrento 1B Innovation and Entrepreneurship Studies in ICT UniTrento-A-035 349 Man Iran Student UniTrento JUMP Yes

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-045 350 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-046 351 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-047 352 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-048 353 Woman Lithuania Student KTU Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-049 354 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-050 355 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-051 356 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-052 357 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-053 358 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-054 359 Man Lithuania Student KTU Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-055 360 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-056 361 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-057 362 Man Lithuania Student KTU Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-058 363 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-059 364 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-060 365 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-061 366 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-062 367 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-063 368 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-064 369 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-065 370 Man Poland Student TUL JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-066 371 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-067 372 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-068 373 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-069 374 Woman Poland Student TUL JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-070 375 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-071 376 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-072 377 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-073 378 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-074 379 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-075 380 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-076 381 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-077 382 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-078 383 Woman Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-079 384 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-080 385 Woman France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-081 386 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-082 387 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B Shape the future of mobility with foresight INSA-A-083 388 Woman France Student INSA Toulouse JUMP not available yet



INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-084 389 Man Sweden Student LiU JUMP not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-085 390 Woman Norway Student UiS Other not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-086 391 Man Lithuania Student KTU Other not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-087 392 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-088 393 Woman Lithuania Student KTU Other not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-089 394 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-090 395 Man France Student INSA Toulouse JUMP not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-091 396 Man Finland Student TUNI Other not available yet

INSA Toulouse 1B
Innovation for sustainable water engineering and 
management INSA-A-092 397 Man France Student INSA Toulouse JUMP not available yet
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Basics of 
Social 
Challenge
s

MM Roberto 
Napoli

NA 2024-2025 ######## ######## ######## ######## Online 1 1A Existing Finished UNITN Yes, year 
2026-2027

No This course defines challenges and analyzes 
the major actors and institutions involved, along 
with the crucial role of students (their creativity 
and ability to turn good ideas into sound 
projects) in finding meaningful innovative 
solutions to real problems. Specifically, social 
challenges will be defined in class and 
experienced by students using the Engage-
Investigate-Act approach applied in the ECIU 
(European Consortium of Innovative 
Universities) network.

Develop awareness of responsible innovation 
principles and sustainability challenges.

Class participation, final group work with 
ppt presentation

1 3 5 2 2 No Responsib
le 
Entreprene
urship

No NA NA NA Synchrono
us

Moodle, 
Video

Communic
ating 
Innovation

MM Alessandr
o Rossi

NA 2024-2025 ######## ######## ######## ######## Online 1 1A Existing Finished UNITN Yes, year 
2026-2027

No This course equips participants with the 
communication techniques and strategies 
employed by entrepreneurs, innovators, and 
game-changers when presenting innovative 
ideas. A fundamental challenge faced at 
various stages of business development is 
conveying effectively the value of business 
ideas to stakeholders, customers, and investors 
through both oral and written communication. In 
this short course students will explore startup 
jargon concepts and techniques as they create 
a comprehensive communication strategy for 
an innovation project.

Strengthen transversal skills: collaboration, 
critical thinking, reflexivity, and systems 
thinking.

Class participation, final group work with 
ppt presentation

1 3 5 3 2 No Responsib
le 
Entreprene
urship

No NA NA NA Mixed Moodle, 
Video

Creativity 
and 
Collective 
Creativity 
in 
Organizati
ons

MM Stefano 
Cirella

NA 2024-2025 ######## ######## ######## ######## Online 1 1A Existing Finished UNITN Yes, year 
2026-2027

No This course is designed to explore the 
characteristics and challenges of creativity and 
collective creativity at work. In particular, the 
module encourages to move the main focus 
from individual creativity to forms of collective 
creativity (group or team creativity). Using 
different case studies, the course also aims to 
explore the mechanisms that can support 
collective creativity by design.

Reflect on their own entrepreneurial mindset 
and potential role in societal transitions.

Class participation and interaction 1 3 5 2 2 No Responsib
le 
Entreprene
urship

No NA NA NA Synchrono
us

Moodle
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InGenious 
Responsib
le 
Innovation 
for a 
Sustainabl
e World - 
799G61

MM Karin 
Wigger

NA 2024-2025 ######## ######## ######## ######## Online 3 1A Existing Finished LiU Yes, year 
2025-2026

No How can we innovate for the better? This 
course explores the concept of responsible 
innovation—innovations that aim to ethically 
and sustainably leverage technological 
progress to address societal needs while 
remaining within planetary boundaries. Through 
case-based learning, students will apply this 
concept in various situations and contexts while 
reflecting on the potential impacts of innovation, 
considering ethical and sustainable 
perspectives. Additionally, we will discuss how 
to organize the innovation process to implement 
responsible innovations.

After completing the course, students should be 
able to: understand and apply the concept of 
responsible innovation from different 
perspectives and contexts; explain and apply 
various perspectives to address ethical issues 
in the innovation process; explain and apply 
sustainability principles in an innovation context; 
motivate and reflect on the organization of 
responsible innovation

Individual written assignment (grading 
scale: Pass with Distinction, Pass, Fail); 
Active participation in digital meetings and 
workshops (grading scale: Pass, Fail)

1 4 4 5 2 No Green 
Innovation

Yes mining 
company

Providing 
Case

No Mixed Yes a 
variety

Business 
modelling 
in the 
circular 
economy - 
ETE401

MM Karl 
Eldebo

NA 2024-2025 ######## ######## ######## ######## Online 2 1A Existing Finished LiU Yes, year 
2025-2026

No Business modelling in the circular economy is 
something quite different than in the linear 
economy. Partners, stakeholders, and suppliers 
all must be taken into consideration when 
forming an innovative company with a circular 
business idea. This course covers the 
foundations of business models and 
sustainability in the light of business 
development. Then we move into practical 
exercises where you get to work with circular 
business models.

After successful completion of this course, 
student should be able to: Describe theories in 
circular economy, sustainability, and innovation; 
Explain central parts and theoretical models in 
business modelling; Apply a selection of 
theoretical models and frameworks for 
business modelling in circular economy

Individual assignments and group 
assignments

1 4 4 5 2 No Responsib
le 
Entreprene
urship

No NA NA NA Mixed Yes a 
variety

InGenious - 
Sustainabl
e Cities 
and 
Communiti
es – cross 
disciplinar
y project - 
799G60

Challenge Charlotte 
Norrman

NA 2024-2025 ######## ######## ######## ######## Blended 5 1A Existing Finished LiU Yes, year 
2025-2026

No In this course, students will address challenges 
related to sustainable cities and communities 
by emphasizing ecological sustainability, 
localized economies, social justice, and well-
being. Drawing on the principles of a degrowth 
economy, students will collaborate in 
interdisciplinary teams to carry out a forward-
looking project focused on sustainable cities 
and communities.

After completing the course, the student should 
be able to: identify current challenges related to 
sustainable cities and communities and 
propose sustainable solutions by applying 
degrowth economic principles; develop and 
present sustainable and value-creating 
concepts for sustainable cities and 
communities; communicate sustainable 
concepts in writing and orally to stakeholders 
from diverse backgrounds; discuss and reflect 
on group processes and group dynamics in 
open innovation processes; reflect on their own 
learning process

Individual reflection and group assignments 
such as project plan and project report

1 5 4 5 2 No Green 
Innovation

Yes Södra 
forest 
owner 
associatio
n

Challenge 
provider

No Mixed Yes a 
variety

ELOs Portfolio Pilot 1A

Deliverable report

D3.1. Intermediary summary report on the development and pilot 
implementation of min. 8 blended Micro-modules and 2 CBL projects focusing 
on innovation and entrepreneurship skills in Pilot 1 and recommendations for 
Pilot 2

Appendix 4 
Educational Learning Opportunities Portfolio Pilot 1A & Pilot 1B
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Ditch it or 
pitch it - 
Selling 
yourself & 
your 
project

MM / 
Extracurric
ular

Marzena 
Stawicka

Marzena 
Stawicka

2024-2025 ######## ######## ######## ######## Online 2 1A Existing Finished TUL Yes, every 
semester

No In the contemporary, quickly changing world 
one element seems constant – being a good 
communicator. This micromodule develops 
communication and self-presentation skills 
through tutoring techniques (5W’s, Wheel of 
Life), pitching, peer learning and feedback, 
addressing labour market needs and learner 
well-being.

Successfully present one’s strengths and 
accomplishments; Effectively communicate 
orally in formal and semi-formal academic and 
professional contexts; Initiate and maintain 
longer academic or professional conversations; 
Provide constructive feedback

Continuous assessment; self- and peer-
evaluation; pitch presentation

1 5 3 3 2 No Responsib
le 
Entreprene
urship

No NA NA NA Asynchron
ous or 
synchrono
us 
depending 
on group 
availability

MS 
Teams; 
Moodle

EdVenture 
Quest: The 
Art of CBL 
through 
Cases

MM  / 
Extracurric
ular

Magdalena 
Gałaj

Joanna 
Miłosz-
Batczak 

Magdalena 
Gałaj

Joanna 
Miłosz-
Batczak 

2024-2025 ######## ######## ######## ######## Blended 1 1A Existing Finished TUL Yes, every 
semester

No This short course immerses learners in 
Challenge-Based Learning through real-world 
case scenarios to understand CBL principles 
and methodologies, foster creativity, 
collaboration and critical thinking, and design 
meaningful learning experiences.

Understand the philosophy and foundations of 
CBL; Cooperate effectively in a CBL learning 
environment; Apply CBL principles through 
case studies

Task completion (60%); Module 4 
presentation and solution sketch (40%)

2 5 5 4 2 No Green 
Innovation

No NA NA NA Mixed MS Teams
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Quantum 
Communic
ation

MM / 
Curricular

Katja 
Auffret  
Georges 
Soto-
Romero

NA 2024-2025 ######## ######## ######## ######## online 2 1A Existing Finished INSA 
Toulouse

No No The course is a micro-module introducing 
students to the fundamentals of quantum 
communication and computing. It emphasizes 
technical proficiency in quantum 
telecommunications, algorithmic problem-
solving, and innovation. 

developping knowledge and skills in quantum 
communication protocols (like BB84) and 
quantum computing algorithms (like Grover's 
algorithm). Being able to implement and use 
simple quantum algorithm, in the context of 
computing or communication and to explain 
benefits of quantum computing, Students will 
enhance their understanding of quantum 
mechanics applications, telecommunications 
engineering, and algorithmic problem-solving. 
The course aims to foster innovative thinking 
and technical proficiency in emerging quantum 
technologies.

individual written exams 2 1 5 1 1 No Digital 
Innovation

No NA NA NA Mixed Moodle

CARE MM / 
Curricular 

Thierry 
Monteil
Eric Alata

NA 2024-2025 ######## ######## ######## ######## blended 2 1A Existing Finished INSA 
Toulouse

Yes, year 
2025-2026

No Focus on connected health devices, remote 
medical monitoring, use of VR to disassemble 
sensors, data transmission and analysis, 3D 
scanning, teamwork in intercultural groups.

Discuss digital health (responsibility, informed 
consent, security).
Describe functioning of connected medical 
devices.
Implement algorithms to process sensor data.
Work in intercultural teams and present results 
in English.

Several formative assessments will check 
the achievement of the learning objectives 
throughout the micromodule.
The final assessment is the presentation at 
the end of the micromodule.

2 3 5 3 2 Digital 
health, 
telehealth, 
biomedical 
engineerin
g

Digital 
Innovation

Yes Research 
Lab, 
Hospital

Field 
exploration

Yes Mixed Moodle
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Innovation and Entrepreneurship Studies in 
ICT

MM / 
Curricular

Maurizio 
Marchese

Jessica Lucchetta
Stefano Turrini
Francesco 
Guzzonato

2025-2026 07/08/2025 15/09/2025 01/09/2025 30/01/2026 Onsite 6 1B Existing Finished UNITN Yes, year 2026-2027 No The course is rooted on so-called Challenge-Based 
Learning (CBL), where teams of students assist 
Challange Providers in tackling one of their business 
challenges.

After completion of the I&E Studies course, students 
should have the ability to:
 - apply, synthesize, and evaluate prior I&E learning 
within a specific innovation or entrepreneurial project 
setting and a specific innovation area.
 - conduct a business analysis, make decisions and 
formulate recommendations or justify actions in a real 
environment.
 - choose and apply relevant concepts/methods and/or 
tools and collect relevant data for conducting a business 
analysis and making decisions in a real environment.
 - produce a professional writing on a business analysis 
topic.
 - apply concepts, methods and tools pertaining to 
identifying and assessing the impact/value of a 
technology in an industry, market and/or organization 
and the innovation / business opportunities it creates.
 - reflect critically on issues related to the development 
of ICT solutions, and their potential pitfalls due to 
market and/or social reasons.
 - develop a sense of "out of the box thinking" and 
creative approaches to problem solving, even in 
contexts that would otherwise suggest a technical 
solution.
 - make value and ethical judgements about the 
development of technological and business solutions.
 - work as a team with other students to complement 
each other's competences and perspectives.

Students have been assesed in a number of 
activities, namely: Group presentation; group 
report; individual contribution to group report; 
participation in mentoring activities.

35 students have been trained.
 
 All of them have also been mentored both by a 
teams of University mentors and by a challenge 
provider mentor

4 5 5 3 2 No Responsible Entrepreneurship Yes Small and Medium Local Companies Challenge providers No Mixed Moodle

Second Life, First Choice Challenge / 
Extracurricul
ar

Stefano Turrini 
stefano.turrini@u
nitn.it

NA 2025-2026 28/07/2025 17/09/2025 05/11/2025 09/12/2025 Blended 3 1B Existing Finished UNITN TBD No In this challenge, students are invited to identify new 
opportunities, question established paths, and help 
define what can truly set Bikeflip (a local bike selling 
company) apart in a fast-evolving market by shaping a 
direction that supports growth and creates lasting 
value for users. This is a call for students who want to 
think beyond the obvious, explore creative solutions, 
and help re-shape the second-hand bike market 
across Europe.

Innovation (creativity and vision)
Feasibility or plausibility
Depth of research
Clarity and quality of the final presentation (oral 
delivery and visual materials)

Students  attended lectures and workshops on 
topics closely related to the challenge, such as 
business models, digital marketing, circular 
economy, and green transition. A visit to 
Bikeflip’s offices in Rovereto was organized. 
After the in-person phase, students continued 
the challenge remotely, conducting in-depth 
research and developing their proposals. This 
phase was supported by mentoring sessions with 
both the challenge provider and university staff 
from the University of Trento.

The challenge concluded with a final 
presentation, where students pitched their 
solutions. Assessment was based on a pass/fail 
system, evaluated by university staff. 
Additionally, the most convincing proposal was 
selected by the challenge provider and a panel of 
experts.

1 5 5 4 2 No Responsible Entrepreneurship Yes Small Company Challenge providers No Mixed (Blended) Moodle

Futureproof Tourism Challenge / 
Extracurricul
ar

Roberto Napoli Claudio Tagliabue 2025-2026 28/07/2025 17/09/2025 27/10/2025 14/11/2025 Blended 3 1B New Finished UNITN TBD No Students from across Europe worked in 
interdisciplinary teams to explore disruptive ideas and 
real-life solutions for reshaping the future of tourism in 
an Alpine territory facing biodiversity loss, mobility 
challenges, and climate disruption. The challenge took 
place in Rovereto and used co-creation methods 
inspired by the New European Bauhaus values: 
sustainability, inclusion, and beauty.

Analyze the problem, the challenge provider and the 
challenge itself by gathering information in creative 
ways
Work effectively in multidisciplinary and 
multinational teams
Learn to implement sound and feasible solutions 
which are meaningful for the challenge provider

The challenge followed a blended format, 
combining both online and in-person activities. It  
kicked off with an online introductory session, 
where participants had the opportunity to meet 
each other and receive detailed information 
about the challenge. This was followed by an in-
person week from November 10 to 14, held in 
Rovereto. During this week, students attended 
lectures and workshops on topics closely related 
to the challenge, such as business models, digital 
marketing, circular economy, and green 
transition.  The challenge concluded with a final 
presentation, where students pitched their 
solutions. Assessment was based on a pass/fail 
system, evaluated by university staff. 
Additionally, the most convincing proposal was 
selected by the challenge provider and a panel of 
experts.

2 4 5 5 2 No Responsible Entrepreneurship Yes Public Administration Challenge providers No Mixed (Blended) Moodle

Soft Skills & AI MM / 
Extracurricul
ar

Roberto Napoli Lucilla Fazio 
Tommaso Corà 
Clelia Calabrò 
Silvia Cortesia 

2025-2026 30/09/2025 06/10/2025 17/11/2025 13/12/2025 Blended 6 1B New Finished UNITN TBD No The Cluster "Soft Skills and AI" was organized as a 
BIP Blended Intensive Programme. It was worth 6 
ECTS and was composed of five different 
Micromodules, each taught by a different instructor. 
The micromodules were: Business Empathy Essential, 
Challenge Basics, Fundamentals of Design Thinking, 
Pitch Yourself and AI and Startup Investor Interaction.

Develop interpersonal and intrapersonal skills, as 
well as a general AI knowledge and ability.

Each instructor gave students a different 
assignment. Students had to pass all the 
micromodules to obtain an overall pass for the 
BIP.

5 4 4 3 2 No Responsible Entrepreneurship No NA NA NA Asynchronous Moodle
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799G52 InGenious - Cross Disciplinary 
Project

Challenge / 
Extracurricul
ar

Charlotte 
Norrman

Malin Karlsson 2025-2026 21/11/2025 30/01/2026 12/02/2026 20/04/2026 Blended 8 1B Existing Finished LiU No No In collaboration with the international development 
platform InGenious, Linköping University arranges a 
cross disciplinary course that is unique for the 
Swedish educational system. In this course you are 
given the opportunity to collaborate with students from 
all faculties in interdisciplinary project groups and 
together tackle challenges from trade, industry and 
society. The pedagogy used in the course is 
Challenge-based learning. Cross disciplinary 
communication is an important part of the course and 
are practiced in the group work process and through 
the so called ”pitches” that are both part of the 
course’s examination and part of the presentation 
directed to the external parties. In the course you will 
get the opportunity to create a personal network and 
develop your professional skills – everything in an 
international environment signified by creativity and 
entrepreneurship.

(1) in group conduct a complex cross-disciplinary 
project based on a real life, actual challenge, (2) in 
group develop and present a sustainable and value 
creating solution on a challenge, (3) independently 
formulate research questions and contribute with 
relevant domain knowledge and skills (4) orally and 
in writing communicate solutions to parties with 
different backgrounds and domain knowledge, (5) 
account for and apply different frameworks to 
handle ethical and sustainability related aspects of 
the innovation process, (6) discuss and reflect on 
group processes and group dynamics in open 
innovation processes where individuals from 
different professions collaborate in a cross 
disciplinary way, (7) reflect on the innovation 
process from business-, sustainability- and ethical 
perspectives, (8) reflect over learning processes, 
dynamics and the own role in the group process

Formative assessment. Group reports and 
individual reflections, several oral pitches, 
seminars.

2 4 3 5 2 No Green Innovation Yes Firms, public and NGOs Challenge providers TBD Synchronnous with 
minor async 
elements

Yes
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Ditch it or pitch it - Selling yourself & 
your project

MM / 
Extracurricul
ar

Joanna Miłosz-
Batczak
Magdalena Gałaj

Joanna Miłosz-
Batczak 
Magdalena Gałaj

2025-2026 13/07/2025 15/10/2025 03/11/2025 27/02/2026 Online 1 1B Existing Ongoing TUL Yes, every semester No In the contemporary, quickly changing world one element 
seems constant – being a good communicator. However, 
most students, especially from technical universities, with 
technical interests tend to lack communication, in 
particular self-presentation skills. This micromodule will 
help learners acquire these essential, transversal skills and 
enhance their performance during oral exams, 
presentations but also during the process of applying for 
an internship, summer school, mobility semester or a job. 
Different tutoring techniques, e.g.: 5 W’s, Wheel of Life, 
will boost learners’ confidence, their responsibility for 
learning, empowerment, and well-being. Cooperation, 
cocreation, pitching, peer learning and peer assessment, 
providing constructive feedback will play a pivotal role in 
this micromodule. The micromodule addresses not only 
the requirements of labour market but also learners’ 
needs.

Effectively Communicating Your Strengths and 
Successes
Successfully present one’s strengths and 
accomplishments
Oral Communication for Academic and Professional 
Environments
Effectively communicate orally in formal and semi-
formal academic, professional contexts.
Building Academic and Professional Discussions
Initiate and maintain longer academic, professional 
conversations (e. g. interviews)
Effective Techniques for Constructive Feedback
Provide constructive feedback.

Evaluation will be based on:
continuous assessment;
self- and peer-evaluation;
pitch presentation.

1 4 2 2 2 No Responsible Entrepreneurship No NA NA NA Mixed Moodle

EdVenture Quest: The Art of CBL 
through Cases

MM / 
Extracurricul
ar

Artur Błaszczyk Artur Błaszczyk 2025-2026 21/07/2025 31/08/2025 01/09/2025 14/09/2025 Online 1 1B Existing Finished TUL Yes, every semester No This short course will help you immerse yourself in the 
transormative approach of Challenge-Based Learning 
(CBL). How? Through engaging, real-world case 
scenarios, you will be able to discover the principles of 
CBL and understand its methodologies. You will also 
be able to explore practical strategies to address real-
world challenges effectively, foster creativity, 
collaborate with other peers, and develop your critical 
thinking skills as well as create your own meaningful 
learning experience.

"CBL foundations
Understand the philosophy and foundations of CBL 
(Challenge-Based Learning)
Cooperative strategies
Develop the ability and skills to cooperate in the 
CBL learning environment.
Case studies
Demonstrate the application of CBL principles 
through case studies"

The learning outcomes are assessed as follows:
LO 1: online activities; discussions in forums, 
self-reflection
LO 2: mini projects, self-reflection, peer 
observation, teacher observation
LO 3: mini-project, group discussions, self-
reflection, peer observation

2 1 3 3 2 No Green Innovation No NA NA NA mixed Moodle

Towards Smart Maintenance in 
Robotized Industrial Lines

MM / 
Curricular / 
Extracurricul
ar

Artur Błaszczyk
Jakub Statucki
Paweł Just

Artur Błaszczyk
Jakub Statucki
Paweł Just

2025-2026 29/06/2025 30/09/2025 01/10/2025 28/02/2026 Online 1 1B New Ongoing TUL Yes, every fall 
semester

No, opportunity 
identified with INSA 
Toulouse and 
UniTrento (2026-
2027)

This course invites students to explore the future of 
industrial maintenance in highly automated and robotized 
production environments. Participants will learn about 
predictive maintenance strategies, real-time monitoring 
technologies, and the integration of smart tools such as 
IoT sensors, data analytics, and digital twins. Through 
virtual workshops, case studies, and collaborative tasks, 
students will design innovative maintenance concepts that 
improve reliability, efficiency, and sustainability in 
manufacturing. The project emphasizes practical problem-
solving, teamwork, and the role of smart maintenance in 
supporting ESG goals and Industry 4.0 standards.

"Understands basic industrial maintenance 
strategies.
Identifies failures in industrial automation and 
selects appropriate maintenance actions.
Understands the structure and operation of 
robotized production lines.
Applies smart technologies to improve maintenance 
efficiency."

"Final presentation (process/product)
Peer-assessment"

1 2 4 5 2 No Smart Manufacturing No NA NA NA Asynchronous Moodle

Sustainable Transitions & Reliable 
Engineering for Automated 
Manufacturing

MM / 
Curricular / 
Extracurricul
ar

Marzena 
Stawicka

Marzena Stawicka 2025-2026 15/07/2025 05/10/2025 06/10/2025 30/11/2025 Blended 3 1B New Finished TUL TBD No, opportunity 
identified with INSA 
Toulouse and 
UniTrento (2026-
2027)

Step into the role of an advanced manufacturing 
engineer and tackle a real-world industrial challenge. 
In this hands-on program, you’ll work in teams to 
analyze an automated production line, reduce waste, 
optimize tool changeovers using SMED, and enhance 
machine performance—all while aligning with Net Zero 
Carbon and ESG goals. You’ll apply 3D scanning, 
CAD tools, and GOM Inspect software to assess 
worn components and design improved replacements. 
Gain experience with structured light scanning, 
advanced metrology, and predictive maintenance 
strategies to boost reliability and extend equipment 
life. Your solutions will support circular economy 
principles by minimizing material and energy waste. At 
the end, you’ll present your findings and 
recommendations in a professional report to a review 
panel—just like in a real industrial setting. This 
program equips you with practical, analytical, and 
sustainability-focused skills for the future of smart 
manufacturing.

"Optimizing Production for Efficiency and 
Sustainability
Analyze and evaluate production line operations to 
identify opportunities for improving efficiency, 
sustainability, and alignment with ESG and Net Zero 
Carbon goals.
Preventive Maintenance for Peak Performance
Develop and propose preventive maintenance 
strategies tailored to high-performance production 
systems, with a focus on minimizing downtime and 
extending equipment lifespan.
Optimizing Changeovers with SMED
· Apply SMED (Single-Minute Exchange of Die) 
methodology to optimize changeover processes in 
fully automated and robotised manufacturing 
environments.
Perform 3D scanning and metrological analysis 
using structured light systems
(e.g., ATOS GOM) to capture, process, and assess 
tooling and component wear.
Redesigning Parts with Reverse Engineering and 
CAD
Utilize reverse engineering techniques and CAD 
modeling to redesign worn or obsolete parts, 
supporting circular production and digital 
manufacturing workflows.
Collaborative Problem Solving in Multidisciplinary 
Teams
Collaborate effectively in multidisciplinary teams, 

· Final Report (Individual or Group Submission – 40%)
· Final Presentation (30%)
· Teamwork and Collaboration (30%)

6 3 5 5 2 No Smart Manufacturing Yes Sabert global company Associate partner TBD Synchronous Teams

ELOs Portfolio Pilot 1B
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Multi-Agent Systems for Smart 
Machining I (MassMa I)

MM / 
Curricular 

Anna Carla de 
Araujo Monteiro

NA 2025-2026 07/07/2025 15/10/2025 06/10/2025 31/10/2025 online 1 1B New Finished INSA Toulouse Yes, year 2026-2027 yes with UniTrento, 
opportunity 
identified with TUL 
for next year (2026-
2027)

This course introduces multi-agent systems applied to 
smart machining, focusing on the use of distributed 
artificial intelligence for the modelling, control, and 
optimisation of manufacturing processes. Students 
explore fundamental concepts and methods related to 
intelligent manufacturing systems through applied 
examples in an engineering context.

Explain the basic principles of multi-agent systems 
and their application to smart machining.
Analyse manufacturing problems using distributed 
and agent-based approaches.
Apply multi-agent system concepts to model and 
improve intelligent machining processes.
Interpret technical results related to the 
performance of smart manufacturing systems.

Practical assignments and exercises related to 
multi-agent systems and smart machining 
applications.

Project-based work applying agent-based 
methods to manufacturing problems.
Written or technical reports assessing students’ 
understanding and application of course 
concepts.
Participation in learning activities, contributing 
formatively to competency development.

1 1 4 2 2 Foundations of 
distributed artificial 
intelligence for 
manufacturing

Smart Manufacturing Yes Innovation Hub Providing Case and 
Infrastructure for 
experimentation

Yes Mixed Moodle, 
Videos, 
Videoconfer
ence

The Great Ride Extracurricul
ar

Lydia Bédouret Rosine Ingabire 2025-2026 01/09/2025 30/09/2025 09/10/2025 09/10/2025 onsite 0 1B New Finished INSA Toulouse TBD No The Great Ride (Entrepreneurial Mindset Workshop) is an 
interactive, card-based collective workshop that invites 
participants to explore the entrepreneurial mindset 
through discussion, reflection, and systems thinking. By 
collaboratively mapping key concepts, attitudes, and 
tensions related to entrepreneurship, participants develop 
a shared understanding of what it means to act 
entrepreneurially in diverse professional and societal 
contexts.

Explain the main stages and logic of an entrepreneurial 
journey (from idea to action), and describe how these 
stages can be iterative rather than linear.
Map and connect key elements involved in 
“enterprising” (resources, stakeholders, constraints, 
risks, and learning through trial and error) to build a 
shared representation with peers.
Identify and discuss common blockers and levers 
(mindsets, postures, support systems) that influence 
the progression from an intention or idea to a concrete 
project.
Reflect on transfer by selecting at least two ways the 
entrepreneurial mindset can apply to their own context 
(e.g., association project, intrapreneurship, personal 
initiative), and justify these choices.

None (extracurricular activity during a Forum) 2 5 4 4 2 No Responsible Entrepreneurship Yes Entrepreneurship support organisation Co-animation Yes Synchronous None

Multi-Agent Systems for Smart 
Machining II (MassMa II)

Challenge / 
Curricular

Anna Carla de 
Araujo Monteiro

Paolo Bosetti 2025-2026 08/10/2025 06/12/2025 01/12/2025 20/02/2026 blended 2 1B New Ongoing INSA Toulouse Yes, year 2026-2027 yes with UniTrento, 
opportunity 
identified with TUL 
for next year (2026-
2027)

This micro-module focuses on advanced applications 
of multi-agent systems in smart machining, addressing 
the modelling, coordination, and optimisation of 
complex manufacturing systems. Building on 
foundational concepts, students explore distributed 
artificial intelligence approaches to improve decision-
making and performance in intelligent manufacturing 
contexts.

Identify key components of the entrepreneurial 
ecosystem (stakeholders, resources, constraints, 
opportunities).

Project-based work applying distributed AI 
methods to smart machining problems.
Technical reports or written assignments 
assessing analysis and application of course 
concepts.
Participation in learning activities, used as a 
formative assessment component.

2 1 4 2 2 Advanced distributed 
artificial intelligence 
for manufacturing 
systems

Smart Manufacturing Yes Innovation Hub application context 
provider

Yes Mixed Moodle, 
Videos, 
Visioconfere
nce

Shape the future of mobility with 
foresight

Challenge / 
Curricular

Katja Auffret  
Georges Soto-
Romero

NA 2025-2026 19/11/2025 29/01/2026 19/01/2026 13/02/2026 blended 3 1B New Finished INSA Toulouse TBD Yes, opportunity 
identified for 
collaboration with 
LiU (2026-2027)

This challenge explores how mobility could evolve by 
2070 using foresight methods. Students will analyse 
past trajectories, current trends, stakeholder 
perspectives, and cultural biases to deconstruct 
existing narratives and build new, desirable scenarios 
for sustainable mobility. The programme starts with an 
on-site mobility week at INSA Toulouse, followed by 
three weeks of online teamwork in small international 
groups. Participants interact with experts, discuss 
“wild cards” and catastrophe scenarios, and compare 
mobility solutions between France and their home 
countries. The challenge can be followed in English, 
Spanish, or German.

Analyse long-term mobility systems by examining 
historical trajectories, current trends, stakeholders’ 
perspectives, and socio-cultural assumptions 
shaping mobility models.
Apply foresight and scenario-building methods to 
explore alternative futures for mobility, including 
desirable, disruptive, and risk-based scenarios.
Collaborate effectively in international and 
multidisciplinary teams to co-construct shared 
analyses and future-oriented mobility proposals.
Critically reflect on sustainability, innovation, and 
societal impacts of mobility choices, comparing 
contexts across countries and cultures.

Group project work assessed on the basis of the 
quality of the collective analysis and the 
relevance of the future mobility scenarios 
developed.
Oral group presentation of foresight scenarios 
and conclusions, delivered at the end of the 
challenge and assessed by the teaching team 
and invited experts.
Formative feedback provided throughout the 
challenge during synchronous sessions and 
expert interactions.
Peer interaction and collaboration as an implicit 
assessment dimension, linked to teamwork in 
international and multidisciplinary groups.

2 2 4 5 2 No Responsible Entrepreneurship Yes External experts Providing Case Yes Mixed Moodle, 
Visioconferen
ces

Innovation for sustainable water 
engineering and management

MM / 
Extracurricul
ar

Christelle Guigui Antonin Azais 
Yolaine Bessiere 

2025-2026 01/12/2025 05/01/2026 28/01/2026 28/02/2026 blended 3 1B New Ongoing INSA Toulouse TBD No This course focuses on innovation in sustainable 
water engineering and management, addressing 
current and future challenges related to water 
resources, infrastructure, and governance. Students 
explore technical, environmental, and societal 
dimensions of water management through case 
studies and applied examples, with an emphasis on 
sustainable and innovative solutions in engineering 
contexts.

Explain key challenges in sustainable water 
engineering and management, including technical, 
environmental, and societal aspects.
Analyse real-world water management cases using 
engineering and sustainability-oriented 
perspectives.
Evaluate innovative approaches and solutions for 
sustainable water systems in relation to their 
feasibility and impacts.
Apply engineering knowledge to propose or assess 
strategies for improved and sustainable water 
management.

Case study analysis assessed through written 
reports or structured assignments.
Project-based work (individual or group), 
focusing on innovative solutions for sustainable 
water management.
Oral presentations of analyses or proposed 
solutions.
Participation in learning activities and 
discussions, contributing formatively to 
competency development.

3 2 5 5 2 Water resources 
management and 
environmental 
engineering

Green Innovation No NA NA NA Mixed Moodle, 
Visioconferen
ces
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Deliverable report 
 
D3.1. Intermediary summary report on the development and pilot 
implementation of min. 8 blended Micro-modules and 2 CBL 
projects focusing on innovation and entrepreneurship skills in Pilot 
1 and recommendations for Pilot 2 
 
Appendix 5 
Students’ feedback results UniTrento 
 
I&E Studies Course Feedback 
 
The I&E Studies course is a setting where we experiment with teaching methodologies, and 
try to have lectures that are more participative. This year, we've also tried to structure the 
mentoring process in six phases, so that hopefully the process felt more guided. 
We'd like to ask you to give us some feedback on the course so that we can understand how 
to proceed in the next years. 
Thank you for your cooperation! 
 
Informed consent 
 
If you agree to collect your answers, they will be used to measure students’ satisfaction and 
exclusively for research purposes. 
 
The data collected are anonymous and not associated with your personal data.  
The only people who will be able to see the answers are: 

● Maurizio Marchese (Associate professor, University of Trento) 
● Lorenzo Angeli (Assistant professor, University of Trento) 
● Stefano Turrini (Research fellowship holder, University of Trento) 
● Jessica Lucchetta (PhD student, University of Trento) 

 
All the collected information will be treated in compliance with the European regulation on the 
protection of personal data (GDPR, EU Regulation 2016/679). 
 
As the form is anonymous, we cannot remove your answers after you have confirmed and sent 
the form, because we have no way to associate the answers with a specific person. 
If you provide your email address for a follow-up interview with us, your answers can be deleted 
at any time by sending an email to jessica.lucchetta@unitn.it 
 
If you have some doubts or questions, contact lorenzo.angeli@unitn.it cc 
jessica.lucchetta@unitn.it 
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Course Feedback 
 
16 responses  
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Open Questions  

16 responses 

Summary of responses : 

1) Please explain if and why how we conducted the course satisfied you 

● Mentoring sessions: Were highly valued, described as useful, helpful for projects, 
keeping on track, and providing advice and availability. However, one respondent found 
the mentoring unnecessary and received little guidance. 

● Course structure and methodology: The challenge-based work, clear deliverables, 
course structure, and methodology were satisfying, allowing application of knowledge 
to real-world scenarios and providing a safe, comprehensive environment for learning 
business methods and new ways to approach problems. 

● Real-world experience: Working with a real company, having a real problem to solve, 
and engaging with external stakeholders was a good experience. One respondent felt 
the Challenge Partner was more interested in free consulting than a learning 
experience. 

● Tutorial sessions: One person expected tutorials to offer more concrete, step-by-step 
guidance rather than feeling like workshops, and felt unsupported in learning methods. 
Another suggested the challenge and tutorials felt slow-paced and they lost interest. 

● Flexibility and engagement: The course was satisfying because it allowed doing 
university work while visiting challenge providers real infrastructures, and provided 
freedom to apply knowledge. One person found it difficult to stay engaged as the 
content did not capture their interest. 

2) Please explain what was the most problematic aspect of the course for you 

● Challenge Partner (CP) Issues: Difficulties understanding the real expectations, 
unclear challenge descriptions leading to initial confusion, and lack of interest or 
support from companies, with one company abandoning a team. 

● Team Dynamics and Collaboration: Issues with non-responsive group members and 
coordinating with teammates who had different work styles, suggesting a need for a 
midpoint check for seriousness. 

● Mentorship and Guidance: Some found mentorship worthless or unhelpful, with 
comments like "keep digging," and felt the tutorials lacked useful instructions, requiring 
them to work mostly on their own. 

● Course Structure and Engagement: Concerns about the schedule being chaotic or 
lessons being infrequent (every two weeks), and some content failing to capture 
interest. 

● Language Barrier: The language barrier posed a difficulty, especially for interviews, 
as most students were foreigners. 
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3) Please explain if you would propose this methodology again in the next year, and 
indicate strengths and weaknesses 

● Recommendation for reuse: The majority of respondents would propose using the 
Challenge-Based Learning (CBL) methodology again, noting its effectiveness and 
alignment with the course's goals. 

● Key Strengths: The main strengths highlighted include the mentoring sessions, the 
hands-on challenge-based learning approach, the multidisciplinary teams, real industry 
engagement, development of soft skills, and contact with a real work environment. 
Students felt supported by teachers and appreciated the clear weekly structure. 

● Areas for Improvement (Weaknesses): The primary weaknesses mentioned are the 
need for clearer and more structured tutorials (e.g., on user research and data 
gathering), uneven workload within teams, the initial group formation process, and 
ensuring companies provide very clear challenge descriptions. 

● Alternative Suggestion: One response suggested exploring a different approach 
where students find some needs to work on, which could facilitate final idea/product 
development. 

● Contrarian View: One respondent suggested removing the course, stating it overlaps 
with the first year and the EIT summer school. 

4.  Would you like to be interviewed on your experience? Please leave your email. 

5 responses - 3 No, 2 Yes 
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Deliverable report 
 
D3.1. Intermediary summary report on the development and pilot 
implementation of min. 8 blended Micro-modules and 2 CBL projects 
focusing on innovation and entrepreneurship skills in Pilot 1 and 
recommendations for Pilot 2 
 
Appendix 6  
Educational Experience Evaluation Framework - Students’ 
feedback survey template 
 

Student feedback: Your experience matters! 
 
This questionnaire aims to gather your feedback on the Micro-module and/or Challenge you 
attended. The learning activity is a part of a European Project: JUMP (Joint University challenge-
based Minor Program). 
Your contribution will help us improve the micro-modules and challenge projects and co-create a 
European learning pathway in responsible innovation and entrepreneurship. Responding to this 
survey will take about 10 minutes. 
  
Data Protection and Consent (GDPR) 
This survey is anonymous. 
No personal data will be collected unless you voluntarily choose to share your email address at the 
end of the questionnaire to receive updates about the JUMP project (optional). 
Any personal data you provide will be stored securely, used exclusively for the purposes you 
explicitly consented to, and will not be shared with third parties outside the project consortium. You 

can request deletion of your data at any time by contacting the local project manager ( [local project 
manager e-mail] ). By continuing, you confirm that you understand and agree with these terms. 

 
* Mandatory 

General information: 
Q1. Home institution* 

• University of Trento 

• Linköping University  

• Lodz University of Technology 

• INSA Toulouse 

• Other  
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Q2. If other, please indicate your home institution below: *  
__________________________ 
 

Q3. What is your main field of study* 

• Civil / Environmental / Water Engineering 

• Chemical / Process / Materials Engineering 

• Mechanical Engineering 

• Electrical / Electronic / Automation Engineering 

• Computer Science / Software / IT 

• Mathematical Modeling / Data Science / AI 

• Physics / Natural Sciences 

• Business / Management / Economics 

• Design / Architecture 

• Medicine / Health Sciences 

• Other 
 
Q4. If other, please specify below: *  
__________________________ 
 
 
 

Share your Feedback on your Experience 

Q5. What type(s) of learning activity did you participate in? * 

• Micro Module 

• One Challenge 

• One Micro Module and One Challenge 

• Several Micro Modules 

• Several Challenges 

• Several Micro Modules and Challenges 
 
 
If you followed 0ne Challenge or Micro Module: Share your Feedback on your Experience 
(Q6.1) 
 
If you followed several courses: Share your feedback on your learning experiences 
In this survey, you are asked to give your feedback about each of the different courses you 
followed (Q6.2) 
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Q6.1. Please indicate the title of the course you participate in? * 
 
Q6.2. To begin with, indicate below the title of the first course you are going to evaluate? * 

• CARE -Medical Connected Sensors and Virtual Reality (INSA Toulouse, 03/03/2025 - 
30/05/2025) 

• Quantum communication and computing - An introduction (INSA Toulouse, 03/02/2025 - 
31/05/2025) 

• Green Innovators (INSA Toulouse, 03/03/2025 - 31/05/2025) 

• VESACCO (INSA Toulouse, 03/03/2025 -31/05/2025) 

• Multi-Agent Systems for Smart Machining I 

• InGenious Responsible Innovation for a Sustainable World - 799G61 (Linköping University, 
06/02/2025 - 17/04/2025) 

• InGenious - Sustainable Cities and Communities – cross disciplinary project - 799G60 
(Linköping University, 21/02/2025-17/04/2025) 

• Business modelling in the circular economy - ETE401 (Linköping University, 10/02/2025 - 
07/03/2025) 

• Ditch it or pitch it - Selling yourself & your project (University of Technology of Lodz, 
31/03/2025 - 30/06/2025) 

• EdVenture Quest: The Art of CBL through Cases (University of Technology of Lodz, 
08/04/2025 - 29/04/2025) 

• Basics of Social Challenges (UniTrento, 17/02/2025 - 31/05/2025) 

• Communicating Innovation (UniTrento, 17/02/2025 - 30/05/2025) 

• Creativity and Collective Creativity in Organizations (UniTrento, 17/02/2025 - 30/05/2025) 

• Other 
 
Q7. If other, please indicate the title of the course you participated in below: * 
__________________________ 
 
 
Q8. How is this course integrated into your studies? * 

• a compulsory part of the study program 

• an elective course 

• extracurricular course, outside the program of study 

• prerequisite course 

• part of an extracurricular learning pathway 

• Other 
 
Q9. If other, please specify *  
__________________________ 
 
 
Q10. What motivated you to choose this course? Please select all that apply * 

• I was interested in the topic 

• I wanted to improve specific skills (e.g. teamwork, innovation, etc.) 
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• I wanted to work on real-world challenges 

• I needed credits for my study programme 

• A teacher or staff member recommended it 

• I saw it as an opportunity to work in an international context 

• I was curious about this new type of learning (e.g. CBL, hybrid) 

• It fits well into my academic or career path 

• Other 
 

Q11. If other, please specify *  
__________________________ 
 

Q12. Indicate your opinion about the following statements: * 
 Strongly 

disagree 
Disagree Neutral Agree Strongly 

Agree 
The instructions were clear from the start      
Learning resources were easily accessible 
(document, learning platform, tools) 

     

The workload was appropriate for the 
expected duration 

     

The digital tools used supported my learning 
experience 

     

 
Q13. Indicate your opinion about the following statements: * 

 Strongly 
disagree 

Disagree Neutral Agree Strongly 
Agree 

The content was engaging and relevant      
The activities allowed me to apply what I 
learned 

     

The guidance and support (teachers, mentors, 
etc) were helpful 

     

The assessment process (feedback, grading 
etc.) helped me improve my learning 

     

 
 
 

Share your Feedback on your Knowledge, Skills & Mindset Development 
 
Q48. Before this experience, to what extent had you already learned about or practiced the 
following in your studies? (1 = Not at all, 5 = Very much)  
 

 1 2 3 4 5 
Responsible Innovation      
Entrepreneurial mindset      
Complex problem solving      
Teamwork      
Intercultural communication      
Learning reflection and self-awareness      
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Q49. Did this experience help you to develop or improve the following skills? (1 = Not at all, 5 = Very 
much) 
 

 1 2 3 4 5 
Responsible Innovation      
Entrepreneurial mindset      
Complex problem solving      
Teamwork      
Intercultural communication      
Learning reflection and self-awareness      

 

 
Share your Feedback on your Overall Experience 
 
Q50.Indicate your opinion about the following statements (1 = Not at all, 5 = Very much) * 
 

 1 2 3 4 5 
I felt engaged in the learning experience      
This module/project inspired me to learn differently      
I would recommend this experience to other students      

 

 
Final Thoughts – Your Voice Counts! 
 
Q51. What did you find most valuable or different in this experience compared to your other 
learning experiences? 
____________________ 

 

Q52. What aspects could be improved? 
____________________ 

 

Stay connected! 
 

Q53. Would you like to “jump” deeper into our project and continue your experience with other 
modules/challenges that are part of the JUMP pathways?  

• Yes 

• No 
 

Q54. If Yes, please indicate your email address below: 

____________________ 
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Q55. Would you like to receive updates about the ECIU JUMP project (e.g. future opportunities, 
events, publications)? 

• Yes 

• No 
 

Q56. If Yes, please indicate your email address below: 

____________________ 
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Deliverable report 
 
D3.1. Intermediary summary report on the development and pilot 
implementaƟon of min. 8 blended Micro-modules and 2 CBL projects 
focusing on innovaƟon and entrepreneurship skills in Pilot 1 and 
recommendaƟons for Pilot 2 
 
Appendix 7 
Students’ feedback results survey EEE Pilot1 
 

 

      2. If other, please indicate your home institution below : 
1 responces  Tampere University of Applied Sciences 
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