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Welcome to the very first issue of CLASSified!
Dear Educators, Innovators, and Lifelong Learners,

This journal springs from the same spirit that drives ENBI Agency: a belief that when
English language teachers, curriculum developers, trainers, and educational leaders
come together, wonderful things happen. We started ENBI Agency as a platform for
meeting soulmates. It is a place where challenges are shared, solutions are co-
created, and professional and personal growth are nurtured. Whether it’s helping you
understand modern approaches, support you in organising events, mentor you to

become inspiring speakers, this community stands ready to support your journey.

CLASSIfied is our freshly inked chapter in this ongoing story. Here, we’ll explore ideas
that matter to you - from classroom practice and curriculum insights to heartfelt
reflections on the joys and challenges of teaching. Our mission is simple: to light up
where it’s dark, strengthen what's weak, and walk with you in pursuit of clarity,

connection, and impact.
Thank you for joining us. Let’s begin this journey together!
Welcome to CLASSIified, where community meets clarity.

With gratitude,
The ENBI Agency Team

https://enbi-agency.com/
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TBoA nepwa community - ue Tn!

Y XuTTi BaxnmBo 3yCTpiTM npaBurbHOro Byutend. Mu cknagaemocs 3
Bigo6paxkeHb nwoaen, ski Hac opmyBanu: KOrocb MM HacnigyemMo, KOrocb
NepeoCMUCIINEMO, 3 KMMOCb CMepeyaemMocs... | Tak noBoni POpPMYyeEMO BriacHUN
ceiTornag. Ha crapTi 30aeTbcs, WO A0CTaTHLO ByTK “pO3yMHUM” i “cunbHUM”. Ta 3
YacoM CTa€e O4YeBMAHO: 3HaHb 3amano 0e3 cepefosuwa, a noTeHuian LWBUOKO

BTpa4yaeTbCA 6e3 KoHTa KTY.

3asBu4an yce NOYMHAETLCH TUXO. TW BigyyBaeLl, WO 3BUYHI PaMKU TUCHYTb:
po3MOBK OinblUe He XWBMSATb, 3HAWOMI Poni TiCHi, a NUTaHHA BCepeauHi 3By4YaTb

ryyHiwe, i Bignosigen HemMae Hi B KHUrax, Hi B iHTEPHETI, i HaBiTb BCEpPO3yMil04uni

LUl He moxe donomoamu. MompibHi sIro0uU!

| TyT BaXknmBo 3pobutn naysy. bo nepw HiXX BXoguTn B NnpodecinHe none Ha

MOBHY, BApTO YECHO BiAMNOBICTN Ha 6a30Be NUTaAHHS:
e Xmo mu 0ns cebe?
e Ak mu noyysaewcsi HQOOUHU,? OQ
O
o Kyou mu cebe sedew?
e Yu yyew enacHi baxxaHHA?

o Yu poaspisHsaew emomy U 1iHb, D

cmpax i iHmyiuiro, QucyunsniHy i camMoriokapaHHs1?

Lle npaktnka To4HOCTI. BO TBOA nepwa community — ue TU. TBOS BHYTPILUHSA
cuctema B3aemofil 3 cobo: K TU TpUMaeLW Kypc, SK MPUUMAELL PilLEHHS, SIK

BiJHOBIOELLCH, SIK JOMOBSAELCS i3 BMACHUMM “Xo4y” i “MOXy”.



Hani v Buxoguw pao nwogen. Cnepwy obepexHo: Hibn TecTyew [pyHT,

npuamnBnsaeLlCcs, 3Bipsgewcs. | NOCTynoBo NomivyaeLl 3akOHOMIPHICTb: npod)ecit”ma
community Hapoo)XXyembCcsi mam, 0e € pe2yrisipHUlU KOHmMakm,

doeipa, niOmpumka i cnifnibHa UYinb. Cawve cninbHoTa [ae MOBY

npodoecili, craHgapTX, OOMIH IHCTpyMeHTamMu, KOPEKTHUA 3BOPOTHUMA 3B'A30K |
BiQUyTTa MacwTtaby. BoHa poswwuptoe ciTornsg, 60 ™M 6auvw He nuwe CBOK
TPAEKTOPIlO, a U KapTy iHWKX. | Ha Win KapTi BaXXSIMBO NOMITUTU TUX, i3 KUM TV MOXeLU
pyxaTucs nopyd: 3i CriNbHUMWU UIHHOCTAMM, NOAIBHMMW CcTaHgapTaMuM W MOBOHKO

npodecii.

MpodecinHi “cBOI” — uUe Ti, XTO CTBOptOE AaAns Tebe AMCKOMAOPT, SKUN
TpaHCOPMYETLCS Y BUKMKK. | AyXKe YacTo Ui noam He cxXoxi Ha Tebe. BoHM 3 iHWNM
BGekrpayHaoMm, Norikow Ta MOBOK MUCIIEHHSA. CaMe ust pi3Hicmb po3WUproe paMKu

U npuHocumb me, 4020 He 3Halilew y 6ydeHHOCMI.

|, HapeLwTi, FONOBHE: KOXXHOMY 3 Hac NoTpibHa community. bo noanHa pocte y
B3aEMOAii, Tak camMo, ik MOBa pPOCTE B CIiNKyBaHHi, a xapaktep — y Bubopi.
CepepoBuule pobuUTb HAC TOYHILLMMW: A€ OPIEHTUPU, TEMN | YeCcHe a3epkano. | konu
TV NOBEPTAaELWICSH Y CBil AeHb, CBOIO poBOTY, CBOI pilLEHHS, TO Hecew i3 cobot He
NPOCTO HAaTXHEHHS, a ACHICTb, CTaHAAPTW | BNEBHEHICTb. bo cninbHOTa abo nigcuntoe
Tebe, abo po3mmBae. | AKWO BXe BXOOUTU — TO NULLE Tyau, e TU CTaeLl KPYTiLow

Bepcieto cebe.

| AKLWO TV YMTaEW LIEeN BICHUK, A BXXe 3Hal0, B SKIN TU Community.

XopoLuuii BUBIp

Bikmopis Haymoea



PiBHSIHHA 3 HEBiAOMUM:
xopowun Buntenb (HE) popiBHIOE XOpowun nignpuemeub
Hamans 3a4yuHceka

PuHOK npuBaTHOI MOBHOI OCBiTM B YKpaiHi CbOrogHi Haragye wmacwtabHe
OyaiBHMUTBO nocepen WTopMy. Xo4da gepxaBHa nporpama «ePobomay» BuKOHana
poSib MOTYXXHOro couianbHoro nigpra i gossonuna 6araTbOM TanaHOBUTUM IOOAM

BUATK 3 TiHi Ta BIAKPUTM BnacHun Gi3Hec, y uiel megani € 3BopoTHMM Bik. ['paHTOBa

enidopia cdhopmyBana edekT KpUBOro Asepkana ta ctsopuna ifnto3ik0 NerkocTi

BeAeHHSA Bi3HecCy, ae ycnix 3anexuTb BUKINIOYHO Bif BAANOr0 MapKeTUHTY.

Mosa 13-piyHa peTpocnektuBa poboTu B OAHAMOBA-PBHICTWH
oflanH-CeKTopi  3MyLUyEe  3HATU  POXKeBI Aplu

OKYNspy Ta BU3HATW, WO BIOKPUTTA ABepei

_ _ . :
cTyaii cknapae nuwe M'sTb BigcoTkis yonixy,

Todi SIK pewTa AeB'dAHOCTO N'ATb BIACOTKIB €

BUCHaXNTMBUM MapadgoHOM Mo MiHHOMY Momt |

y B3YyTTi, Ik€ 3 YaCOM MOXXE noyaT HECTEPIMHO

TI/ICHyTI/I. BiakpwutTa cTyaii @Aplus+:
M. XMeNbHULbKNI
Llen wnax yacto HabyBae hopmn ApaMmaTUHHOro 3aMKHEHOro Kona i N0YMHaETbCA

3 KMacM4YHOro CLEeHapilo, KONu TanaHOBUTUA BUKNagad G6auntb HeOonikm CBOro

KepiBHMLTBA Ta BWpillye CTaTU TUM cCaMUM igeanbHUM | [0OpuUMm

OWPEKTOPOM, Npo AKOro cam Konmcb MpidB. Ha xBuni eHTy3iasaMmy BUMUTESb BUrpae
rpaHT i BiAKpMBae BNacHy CTyAito 3 BipO B OMpisiHy cBobofy Ta 6akaHHAM CTBOPUTU
pan aAna komaHau, ane came TyT Ha HbOro Yekae NepPLUUU JNIHIFBICTUYHUN LLOK.

@ dinonor 3MyweHun 3MiHUTU ynobneHi igioMn Ha cyxy
GisHecoBYy MOBY, € 3aMiCTb METOOUYHUX TEPMIHIB Y XUTTH
BOMpPAlOTLCA CyBOpi abpeBiaTypu noOaTKoBOI 3BiTHOCTI.
Buutens noymHae HoYamu BMBYATM  PISHULKD  MiX

cucTeMaMy onogaTKyBaHHS Ta po3dupaTucs B npaBunax

OPOPMIIEHHS NIKAPHAHUX | OEKPeTHUX BigMYyCTOK 3aMiCTb

NepeBipkM AOMALLHIX pOBIT y4HIB. TakKMM YMHOM POBUTLCS NEPLUN KPOK 4O BTpaTH
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KONMULIHBOrO NPOdIECiMHOro CNoKo, Ae rofloBHUM BUKAMKOM Byna meToauka, a He
aaMiHicTpaTMBHa BiANOBIAanbHICTbL nepea  [OepXaBow, HaMaHUMK

npauiBHMKaMK Ta KnieHTamm.

Mun 4acto NOMWUIIKOBO CMOAIBAEMOCH, L0 BfacHMM Bi3Hec cTaHe iHanbHUM
BUPILLEHHAM YCIX HerapasfiB HauMaHoi npadi, ane Hacnpasgi noTpanisemMo Yy
HEeCKIHYeHHU UUKM, Oe KOXHe 3HanfeHe pilleHHA MNOPOXYE HOBI BUKNUKM Ta

MOXJTMBOCTI A5s1 MOMUIOK.

“Hasienicmo 3min Hemunyue 03HAUAE HASIBHICTDb Tipobaem”
luxak Adizec

Into3ia cTabinbHOCTI 3HMKAE Ta NOCTYNAETbCA MICLLEM YCBIQOMIEHHIO TOro hakTy,
o 6i3HecC € NOCTINHMM MNOTOKOM npobnem, siki NPOCTO 3MiHIOKTb CBi MacluTab.
[MpoTe npnemHMm BOHycoM 3aBxau € cBoboga Bnbopy abo HeHopMoBaHU poboynin

AeHb, abo BiANOYMHOK nocepen poky.

HeobxiaHo Takox po3sisitn MiP npo 6e3KOLITOBHICTL FPaHTOBMX KOLUTIB,

OCKINbKM L€ UiNbOBUA  aBaHC i3  XOPCTKMMM  3000B'SI3aHHSAMM OO0
NpaueBnawTyBaHHS OBOX OCIO Ta cnnaTu 3a HUMX nogaTkiB NpoTArom ABagudaTu
4OTMPbOX MicauiB. Cnpoba BTUCHYTU 3anyck ABOX KabiHeTIiB y 4YBepTb MinbWoHa
rpuBeHb 3a wiHamn 2025 - 2026 poky npu3BoauTb 40
HeoOXigHOCTI  QoinirpaHHOroO  MaHeBpPYBaHHA  MiX
Kpannamu. Akwo mn sBuginumo 62 500 rpmBeHb Ha
XUTTEBO HeoOXigHy noaywKy opeHAn neplmnx
Mmicauis, 25 000 rpyBeHb Ha MiHIManNbHUA MapKeTUHr
Ta BuBIicKy, 75 000 rpyBeHb Ha OODKETHY TEXHIKY Y
BUIMMsiAi NoOyTOBMX TENEBI30pIB 3aMiCTb NaHeneun Ta

87 500 rpmBeHb Ha NpoCTi Mebdni, MK BMYEpnaemo

BrooKeT 40 OCTaHHbOI KONivkW. Y Takomy pasi, Mu
3anMaemMocs 3 HyNbOBMM pPE3epBOM Ha 3apnnatu Ta nogaTtku, ki noTpibHO
cnnadyBaTu 3a Bac Ta ABOX HaMMaHUX NpauiBHUKIB NPOTSArOM ABOX POKIB HE3ANEXHO

BiJ, HAsiBHOCTI NpubyTKy.



Came B Uel MOMEHT Ha BRacHuWKa ndarae Tarap KoriocanbHOI BignoBiganbHOCTI
nepen HaMaHMMWM MpauiBHMKaMK, SKMM BiH caMm we B4Yyopa OysB. baxaHHA
3anuwartmcsa gobpum ANPEKTOPOM Ta YHUKHYTU NOMUIIOK CBOTX KOSTULLHIX KEPiBHUKIB
4acTo rpae 3NuKn XapT, afpKe BNacHWK HaMaraeTbCs BUMMAaTUTL 3apnnaTtn KoMaHai

HaBiTb LIHOK BriacHoro diHaHcoBoro Kpaxy. Lle npum3BoanTb OO0 >KOPCTKUX

noaaTKoBUX Ta KacoBUX PO3puBIB, kKON MOAATKU MOTPIOHO cnnaTUTU BXe

CbOrofHi, a rpowi Big KNi€eHTIB HaginayTb nuwie 3aBTpa. BnacHuk
ONUHAETLCA B NacTuUi BrlaCHUX inw3iA, Ae nparHeHHa O6yTu 3pyyHuM Ons BCiX

KOHQPMIKTY€E 3 CYBOPOI MaTEMaTMKOK BUXMBAHHS BisHecy.

[Mig TMckom Ui€l BiANOBIAANBHOCTI BfIACHMK OMUHAETLCS B KySbMiHAUINHIA TOYLi
3aMKHEHOro kona Ta 3MmyLleHUn obrpaTu noganbLlInm WNAX, CNMPaYnCcb Ha BacHI
BHYTPILWHI OpiEHTUPW. [1eXTO He BUTPUMYE HaBaHTaXEHHdA, 3aKpuBae CTyailo Ta
NOBEepTaeTbCA OO0 pPeneTUToOpCTBa 3i 3BUHYBAYEHHAMW Ha ajpecy [epXaBu Ta
KnieHTiB. |HWIi flamMaloTbCa BHYTPILWHLO | NEPETBOPIOOTHECA HA TOKCUYHUX KEPIBHUKIB,
AKWUX CaMi KONUCb 3HeBakann, 60 BBaXkatoTb BMACHI CTpaXKAaHHS BUNpaBAaHHAM Ans

XOPCTKOro cCtaBJieHHA OO0 KOoMaHAW. Jlnwe

oavHULi obupaloTb LWWSAX eBosiouili Ta
TpaHC(POPMYHOTLCA 3 pPeMiCHUKa B

CUCTEMHOro ynpaBniHUf, 34aTHoro

6aynTn KapTUHY LiNICHO Ta NPUUMaTN BUKITUKN

AK HaCTUHY npouecy.

CuTyauito ycKnagHie nepeTBOPEHHS PUHKY Ha iHKybaTop komiih 3 ogHaKoBMMMU
BMBiCkaMK Ta 06iusiHKamMK, e 3a sickpaBUM pacagoM YacTo XOBaETLCS METOAUYHA

nopoxxHeda Ta 6pak igen, abo X X HagMipHiCTb 6e3 cuctemHol peanisaudii. Le

cTBOptoE OinuMnM LWYM | [e30pieHTYyE BUCHaXEHOro BIMHOK KMiEHTa, Yy $KOro

po3BuHynaca UWiHOBa cninota. CnoxuBay 4acto He MoMivYae HeBUAUMOI
iIHCbpacTpyKTypU 3aKknagy Ta OUiHIOE MNOCIYry BUKMHOYHO 3a BapTicTio aboHemeHTa. Lle
NOPOKYE BiYHY ApaMy He3a[OBOSIEHHS, A€ BMaCHUMKY He BUCTA4yae KOLWITIB Ha
PO3BUTOK, BUMTENMIO 30AETLCA MannMm NOro Aoxig, a CTyaeHT He po3ymMie cobiBapTOCTi

OTPMMaHUX nocnyr. | NpuxoauTb Ha 3MiHY Napagokc BMBarnmMBoro KrieHta, Skum,Ha



Xanb, He PO3yMI€ YOro X xo4e Ta fK ue “wochb” Burnapace. Agxe moro sk

Mane auTa 6yayTb po3BaxaTu Ta 3aknmkatn ao cebe Big4anayLHi BNaCHUKN MOBHUX
LWKiN 3 0BiysHKo 3akpuTU Binb, NOTpeby, UiHHICTL Ta eKosorivyHiCTb, BGanaHc Mix

BifTlbHUM YaCoOM i HaBYaHHSM.

CTtparTeril 3anycky no4aTtkoBO CTBOPKOBANUCSA SK FHYYKUA opieHTup. Lle aopoxHsa
KapTa, ika Masna gonomaratin HOBOMY fligepy OMUHYTU TUNOBI NOMUIKK Ta CTBOPUTU
LLIOCb CBOE, BMacHUM NPOCTip ANnsg AisnbHOCTI. [poTe Ha npakTuui Ui iIHCTPYMEHTH

4YaCTO NEPETBOPIOOTLCSA HA XKOPCTKI Nekana. 3amicTb aganTauil MeToanku Nig 3anmTu
ceoei ayauTopii LUKOJIN BiAKPUBaKOTbLCA SIK MeXaHivHi Konil. Y Takux

BUMNaaKax 3a 30BHiWIHIM LWAabnoHOM 3a3Bu4yali BTpavyaeTbCsa aylla, OCOGMUBICT,

NneBHa YHiKanbHICTb.

Konn metoanyka ctae He (pyHOaMeHTOM, a NPOCTO iHCTPYKUieo Anga oybnoBaHHs,
CEHC CTBOPEHHA HOBOIO NMPOEKTY 3HUKAE.
CnpaBXHSA WKONA He e

BIATBOPEHNM 3a 3pa3KkoM KabiHETOM.

Lle 34aTHICTb BfTaCHMKA Ta

KOMaHAON HANMOBHUTU
nepeBipeHy cTpaTerito
BIMMaCHNUMMU CEHCaAMM Ta

NnepeTBOPUTMU konipky Ha

XKXUTTE3QATHY €KOCUCTEMY.

KomaHza @Aplus+
Hawi git y 6yab-akin poni HecyTb 3HaYHi penyTauinHi pu3nkn ona BCiel cpepun Ta

CNOTBOPIOOTb CTaBfneHHsa A0 npodpecii 3aranom. [emniHr uiH 3 60Ky HOBaukiB
3HELHIOE NMpaLo BCbOro pUHKY Ta NpMBYaE KIieHTa 40 AYMKWU NPO AeLUEeBU3HY SKICHOI
OCBiTU. HeBMKOHAHHA Try4YHUX OBIUSHOK OKpeEMUMK LUKOMaMun Npu3BOAUTbL 40
po34yapyBaHHS B OCBITI SIK Takil, i KOXXeH NoAidHUM BUNAZOK rnpautoe NpoTn Hac yCix

yepes MexaHi3M KONeKTMBHOI BignoBiganbHOCTI.



O6'egHaHHA 3 ApYy3aMM 3apan rpaHTIB TaKoX YacToO CTae NAacTKO 3a BiACYTHOCTI
4iTKOro poanodiny dyHkUin Mix naptHepamu. [pyxb6a He 3gaTHa 3aMiHUTU
npodecinHi KoMmneTeHUii YM BpPATYBaTU Oi3HEC, AKWo y KomaHai Hemae
OanaHcy MiX TUMMK, XTO Oa€ pes3ynbTart, i TUMKU, XTO aaMiHicTpye npouecn. bisHec

BUMarae CMHepril pisHUX TanaHTiB, a He NPOCTOro Ayo6ntBaHHA O4HIET poni.

BapTto nepeocmucnnTtu nosary Ao npodecinHoro subopy, agxe pobota B MOBHiIn
LLIKONI Mae Taky X Bary, gK i nignpueMHnuTBO. [ng BUNTENSA LiHHICTL CUCTEMHOT LLIKOSMN

nonsirae 'y ceoboni Big oOpraHidauiMHOl PYTUHKW, L& CTBOPEHUM MpPOCTip AN
KOHLIeHTpaLil BCbOro pecypcy Ha pO3BUTKY Ta YYHSAX. BnacHuk 6i3Hecy obupae

iHWuWiA wnax: Moro PyHKUiA nonsarae y cTpaTerivyHin_CTIMKOCTi Ta

30aTHOCTI TPUMMAaTM KypC Ha OOBriv AuUcTaHLUil. Lle asi piBHO3HauHi cunm

€0MHOI eKOCUCTEMMU, SiKa MPoLBITaE camMme 3aBAsKN TOMY, L0 KOXeH € npodyecioHannom

Ha CBOEMY MiCLii.

CnosoM 2026 poky Mae ctaTy MauCTepHe MaHeBpPYBaHHA MDK KpanssiMu

Ta YCBIAOMIEHHS TOrO, WO MU rpaemMo CKNaHy LWaxoBy NapTito, a He B NPOCTI LWaLLKW,

Ae ycnix 3gaeTbcs MUTTEBMM. He BapTo wykaTtn MiiyHmin 6anaHc, Kpawe 3HanuTu

CBOIO POJb i BUKOHYBaTH il FiAHO Ta 3 NoBaro A0 iHWKX.

Ceimnio e KiHuyi myHesnro icHye, i
80HO roJisi2ae y Hawil nopssioHocmi,
e3aemorioea3si ma npoghecioHasniami,
sKuU 3anuwaemsncsi €0UHOH

8asIromoro, W0 He 3HeYiHrEMbLCS 3a

JXOOHUX 06cmasuH.

Hatanga 3a4ynHcbka
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Equation with an unknown:
A good teacher does (NOT) equal a good entrepreneur

By Natalia Zachynska

The private language education market in Ukraine today resembles a massive
construction site in the middle of a storm. Although the state program "YeRobota" has
acted as a powerful social elevator, allowing many talented people to step out of the
shadows and start their own businesses, this coin has two sides. The excitement
surrounding grants has created a "distorted mirror" effect and an illusion that doing
business is easy and depends entirely on successful marketing. A thirteen-year
retrospective of working in the offline sector forces one to take off the rose-colored
glasses and admit that opening a studio is only five percent of success; the remaining
ninety-five percent is an exhausting marathon across a minefield in shoes that

eventually begin to pinch.

This path often turns into a dramatic vicious circle, starting with a classic scenario
where a talented teacher sees the flaws of their management and decides to become
the ideal, kind director they once dreamed of. On a wave of enthusiasm, the teacher
wins a grant and opens their own studio with faith in freedom and a desire to create a
paradise for the team; however, this is where the first linguistic shock happens. The
philologist is forced to trade beloved idioms for dry business language, where strict
tax abbreviations break into life instead of teaching terms. The teacher begins to stay
up at night studying the difference between tax systems and the rules for sick leave
and maternity leave, rather than checking student homework. Thus, the first step is
taken towards losing professional peace of mind, where the main challenge was

methodology, not administrative responsibility for the state, employees, and clients.

It is relevant here to mention the fundamental idea of Ichak Adizes that the presence
of change inevitably means the presence of problems. We often mistakenly hope that
owning a business will be the final solution to all the struggles of being an employee;
in reality, we enter an endless cycle where every solution creates new challenges and
room for error. The illusion of stability fades and is replaced by the realization that

business is a constant stream of problems that only change in scale. However, a
11



pleasant bonus is always the freedom to choose an irregular working day or a vacation

in the middle of the year.

It is also necessary to dispel the myth that grant money is "free," as this is a targeted
advance with strict obligations to hire two people and pay taxes for them for twenty-
four months. An attempt to fit the launch of two classrooms into a quarter of a million
hryvnias at 2025 - 2026 prices leads to the need for very precise maneuvering. If we
set aside 62,500 hryvnias for a vital rental safety net for the first months, 25,000
hryvnias for minimal marketing and signs, 75,000 hryvnias for budget technology like
household TVs instead of professional panels, and 87,500 hryvnias for simple
furniture, we drain the budget to the last cent. In this case, we are left with zero
reserves for salaries and taxes, which must be paid for you and two employees for

two years, regardless of profit.

At this exact moment, the weight of huge responsibility for hired employees, a role
the owner played themselves just yesterday, and which falls on them today. The
desire to remain a kind director and avoid the mistakes of former managers often
plays a cruel joke, as the owner tries to pay team salaries even at the cost of their
own financial collapse. This leads to severe tax and cash gaps, where taxes must be
paid today, but money from clients will arrive only tomorrow. The owner finds
themselves in a trap of their own illusions, where the wish to be convenient for

everyone conflicts with the harsh math of business survival.

Under the pressure of this responsibility, the owner ends up at the tipping point of
the vicious circle and is forced to choose a path based on their own internal compass.
Some do not handle the load, close the studio, and return to tutoring while blaming
the state and clients. Others break internally and turn into the toxic managers they
once despised because they believe their own suffering justifies harsh treatment of
the team. Only a few choose the path of evolution and transform from a craftsman
into a systemic manager capable of seeing the whole picture and accepting

challenges as part of the process.

The situation is complicated because the market is turning into a factory of copies

with identical signs and promises, where a bright facade often hides an empty
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methodology and a lack of ideas, or too many ideas without a system. This creates
"white noise" and confuses the exhausted client, who has developed price blindness.
The consumer often does not notice the invisible infrastructure of the place and judges
the service only by the cost of the subscription. This creates an eternal drama of
dissatisfaction, where the owner lacks funds for development, the teacher feels their
income is too small, and the student does not understand the real cost of the services.
Then comes the paradox of the demanding client, who unfortunately does not
understand what they want or what this "something" looks like. As a result, they are
entertained like a small child by desperate language school owners with promises to

fix pain, needs, values, and the balance between free time and study.

Launch strategies were originally created as a flexible guide. This is a roadmap
meant to help a new leader avoid typical mistakes and create something of their own,
a personal space for activity. However, in practice, these tools often turn into rigid
templates. Instead of adapting the method to the needs of their audience, schools
open as mechanical copies. In such cases, the soul, distinctiveness, and uniqueness

are usually lost behind the outer template.

When the methodology becomes not a foundation but simply an instruction for
copying, the meaning of creating a new project disappears. A real school is not a
classroom copied from a sample. It is the ability of the owner and the team to fill the

verified strategy with their own meanings and turn the copy into a living ecosystem.

Our actions in any role carry significant reputation risks for the whole industry and
distort the attitude towards the profession in general. Price dumping by newcomers
devalues the work of the entire market and teaches the client to think quality education
is cheap. The failure to keep loud promises by individual schools leads to
disappointment in education itself, and every such case works against us all through

the mechanism of collective responsibility.

Joining forces with friends for grants also often becomes a trap if there is no clear
division of functions between partners. Friendship cannot replace professional skills

or save a business if there is no balance in the team between those who produce
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results and those who manage processes. Business requires a synergy of different

talents, not just duplicating one role.

It is worth rethinking respect for professional choice, as work in a language school
has the same weight as entrepreneurship. For a teacher, the value of a systemic
school lies in freedom from office routine, where a space is created to focus all
resources on development and students. The business owner chooses a different
path: their function consists of strategic stability and the ability to keep the course over
a long distance. These are two equal forces of a single ecosystem, which succeeds

precisely because everyone is a professional in their place.

The key concept of 2026 must be skillful maneuvering and the understanding that
we are playing a complicated chess game, not simple checkers where success seems
instant. We should not look for a mythical balance; it is better to find our role and
perform it with dignity and respect for others. Light at the end of the tunnel exists, and
it lies in our decency, mutual respect, and professionalism, which remains the only

currency that does not lose value under any circumstances.

Natalia Zachynska
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Beyond Labels: Do We Really Know Our Students?
By Katherine Reilly

We are all familiar with the saying “Appearances can be deceiving,” but let us
take a moment to analyse this bold statement, shall we? Attitudes are intricately
intertwined with perception, as people often respond to the assumptions others make
about them rather than to who they truly are. Aggressive or disruptive behaviours, in
particular, frequently conceal fragile underlying causes that may be easily overlooked

when first impressions dominate our judgment.

A case in point is the so-called ‘trouble-maker’: the student who vents all his
frustrations during lessons, halting our teachings as the disruptive behaviour could in
fact escalate to a full-blown confrontation between the figure of authority — the teacher
— and the provoker — the student. How should we vent these frustrations and ease
tensions while at the same time uphold our integrity and alleviate our students’

anxieties?

Wait a minute... did we just label him? And

why did we immediately assume it’s a boy?

source: freepik

Societal norms are deeply ingrained in our upbringing, transcending cultural
barriers. Boys, for instance, are often stereotyped as disruptors of balance and
challengers of authority. Yet such generalizations and assumptions are best left
behind, as we are all aware that this is not always the case. One of the most common

mistakes educators make is labelling their students.

A student who is begging for attention — something they may be deprived of at
home — might express this need in an unorthodox fashion. Disruption, teasing,

inappropriate behaviour, or even constant complaints.

“You always favour Mary instead of me!” one of my students exclaimed when | first

began teaching, and rightfully so! Little did | know at the time that he was enduring

domestic intimidation and this mistreatment had deeply affected him. His attention

15



span was limited as his mind was preoccupied with what awaited him upon returning

home.

| mistakenly attributed his limited participation to indifference, failing to consider
how this tense situation hindered his progress. Upon discovery of the root of the
cause, | regret not having offered him prior opportunities to shine in class. Devoting
my personal time — even during breaks — to support him, despite the school

year being already underway, made a world of difference. Not only did his

academic performance improve, but so did his overall mindset.

source: freepik

It wasn’t about marks — although he did
actually improve — it was about offering the
student a nurturing environment in which he
could shine and be himself, even if only

momentarily forgetting the hurdles at home.

I’'m not being judgmental. We all make mistakes. The saying “Live and learn”
could be seamlessly adapted in our profession to: “Teach and learn.” And why not?

Regardless of identity or experience, we are all students of life.

Speaking of mistakes, | recall a student from nearly two decades ago who had
migrated due to war. Undisciplined, emotionally unstable, and disruptive were the
characterizations bestowed upon her by the school management when she was
assigned to my class. These labels only intensified her distress, leading her to

embrace the identity forced upon her.

From the moment she entered the classroom, she challenged my authority. At
the time, | was still wet behind the ears and lacked the training to deal with such
situations effectively. Instead of de-escalating, | further aggravated tensions by
fuelling her desire for confrontation. Little did | know that such an approach only
exacerbated tensions, disrupted learning, instilling fear in the other students as they

eventually saw their teacher as vulnerable and unsuitable for her job.

As human beings we are naturally prone to emotional reactions. If the situation

is tense, we exhibit extreme emotions in a variety of ways, some more aggressive
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than others. Adopting a neutral stance and postponing confrontation is key in

such perilous moments. Of the two parties involved, it is the teacher who must

regulate emotions and initiate a calm discussion after the lesson.

Neutral replies such as “I can see you’re frustrated” or “We’ll talk after the
lesson” can buy valuable time, contain escalating behaviour, preserve classroom
authority, and maintain the flow of the lesson. More often than not, by the end of
the lesson, emotions have subsided. Conversations during breaks frequently lead to

apologies, explanations, and sometimes even requests for support.

And what of the students who are bullied or intimidated; unable to participate
due to fear of being humiliated by their peers? The root of such causes differs and
may be triggered by cultural variations, socioeconomic background, or non-
conforming identities to name just a few. Each case is unique and deserving of our

undivided attention.

So, what say you my disgruntled colleagues? Are these matters beyond our

jurisdiction?

There is, indeed, a fine line between intervention and overstepping. Yet our
capacity as educators pertains not only to the deliverance of knowledge, but to the
upholding of the mental well-being and stability of our learners. When bearing witness
to physical or mental abuse, we would be at fault not to report the predicament to the
person of authority; in most cases, the principal or director of studies of the

educational establishment.

Attitudes, however, are but a fraction of our concerns. A case in point is
juggling a multi-level class of diverse learners, often grouped under a single CEFR
label for administrative convenience. And what of the textbooks? Do they genuinely

reflect our students’ realities, needs, and lived experiences?

These are but a few of the trials that shape a teacher’s daily reality. But you are
already aware of this, aren’t you? What you are truly searching for are ways to ease

pressure and find direction.

And where better to begin than within your professional community — your

trusted circle of colleagues, your fellow agents, so to speak? Training, collaboration,
17



and the exchange of ideas and experiences, pave the way towards a more inclusive
approach to teaching, one in which all learners are given equal opportunities to grow

and thrive.

Just remember... let go of the labels!

Katherine Reilly,
ELT Author & Teacher Trainer

Check the details of our special online training with Katherine here.
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Semantic Gravity and Integration:
Designing English Lessons That Meet Real Life

By Yana Kozachenko

In many English classrooms, particularly in competence-based frameworks like the

New Ukrainian School, students excel in lessons but face a significant challenge: they
can't apply what they've learned to real-world situations. Vocabulary and

grammar are remembered, but the skills do not transfer when the context shifts.

While attending a lecture by Associate Professor Joanna Kukuczka from Warwick
University, | first learned about semantic approaches, which gave me a broader
understanding of why this happens. It is helpful to turn to Legitimation Code Theory
(LCT), developed by Karl Maton, and specifically to the concept of semantic gravity
(SG).

Maton  defines  semantic
gravity as “the degree to which

meaning relates to its context Abstrad

Repacking technical

[2]. When semantic gravity is ' s e language

strong (SG+ or SG ++), meaning i : Bringing concepts,

into down-to-earth

_ understanding

is tightly tied to a specific | . 2

situation. When semantic gravity
is weak (SG- or SG--), meaning

becomes more abstract and

transferable across contexts.

This distinction offers teachers a strong lens through which to view. It allows us to
observe not just what students learn, but how portable their learning becomes. To
make this lens more actionable, teachers might consider asking themselves a set of

reflective questions to guide their practice. A quick diagnostic question could be,
Can my students use this phrase outside today’s scenario?

Additional prompts include:

- In what other contexts could this language be applicable?
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- How does this lesson tie into real-world situations students might face?

- What adjustments can | make to enhance language transferability?

These questions can turn reflection into practice, ensuring that learning is not just
context-specific but applicable in broader contexts. For instance, in one of my classes,
we explored phrases related to everyday shopping activities. | asked my students to
apply our discussion of phrases like 'checking out at the cashier' in different settings,
such as describing tasks at a bank or a library. This exercise showed them that, when
developed with an emphasis on weaker semantic gravity, language skills can easily

transition to various real-life contexts.
= Strong semantic gravity: where learning begins

In language classrooms, strong semantic gravity (SG++) occurs when students
work with concrete, familiar situations. For example, consider the context of a shelter
during an air raid: "Our shelter is in the basement, and we go there during an air raid."
This sentence remains understandable and accessible because it is directly tied to
students ’experiences. This grounding is essential. As Maton notes, "meanings with
stronger semantic gravity are more dependent on specific contexts of acquisition and
use" [2]. Without this grounding, learning becomes abstract too early, and students

disengage.

However, context-bound language persists within its context. A student describing
one shelter does not automatically gain the ability to describe safety in other
environments. Here's the design challenge: This is the point at which lesson design
must intentionally transition students from context-bound language to broader

application.
= Weak semantic gravity: where learning becomes transferable

Weakening semantic gravity (SG- or SG--) does not mean removing meaning. It
means repackaging meaning in a way that travels. To encourage immediate
application, teachers could take a moment to transform a classroom example into one

with weaker semantic gravity. Here is a step-by-step process to achieve this:
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1. Identify a context-bound example currently used in
your lesson. For instance, "Our shelter has two exits." EMERGENCY EXIT
2. Analyze the core elements that make it context-

specific.

3. Determine how these elements can be generalized.

For example, the concept of 'EXIT' can be applied to

many structures, not just shelters.
4. Rewrite the example to broaden its applicability:
"Safe buildings usually have clear exits and clear rules."
5. Discuss this transformation with students to illustrate how language can generalize

from specific instances to more universal principles.

Try revisiting an example you've used in class and rewrite it to be more broadly

applicable. This exercise helps in practicing abstraction.

Consider this shift:

“Our shelter has two exits.” (SG++) \

‘Safe buildings usually have clear exits and clear rules.” (SG-)

The second sentence is no longer tied to a single shelter but can describe any

location, making its meaning applicable within different contexts.

Maton notes that weaker semantic gravity lets knowledge “abstract from its
immediate context and apply across multiple settings” [2]. This abstraction is a gain

in power.

This shift is critical in ESP (English for Specific Purpose). Learners prepare to use
English in changing career settings. For instance, imagine a field medic briefing an
international team during a crisis. Such a professional not only requires technical
vocabulary but also needs the ability to articulate clearly across various languages
and cultural understandings. Similarly, medical staff, engineers, military, and business

professionals need language that travels across assignments, teams, and contexts.

ESP is not solely technical vocabulary, it is about designing semantic mobility.
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= Semantic waves and cumulative learning

Maton emphasizes that successful learning involves variation in semantic gravity
over time. He writes that “cumulative knowledge building requires movements
between stronger and weaker semantic gravity” (SG +) [2]. This movement is often

described as a series of semantic waves.

A lesson begins with strong semantic gravity (SG++ or SG+), grounding learners in
a concrete scenario. It then weakens semantic gravity, lifting learners toward
generalizable principles or language tools (SG- or SG--). Finally, it strengthens
semantic gravity again, as learners apply those tools in a new context (SG+). To make

these transitions more accessible for teachers, consider using a sentence pattern:
"From X (SG+), to Y (SG-), back to Z (SG+)"

This template can help educators script their lesson waves effectively, translating
theory into practice. Without this wave, learning becomes flat. Students either remain
trapped in context-specific examples or encounter abstract rules that lack meaningful
application. The wave creates continuity. It allows learners to unpack meaning from

experience and repack meaning into transferable knowledge.
= Scaffolding semantic gravity in ESP and integrated curricula

In competence-based systems such as the New Ukrainian School, the goal is not
solely linguistic accuracy, but transferable competence. This corresponds naturally

with semantic gravity as a design principle.

Scaffolding plays a central role in managing this movement. Teachers can observe
and identify specific learner behaviors that indicate these gravity shifts. For example,
at a lower level of abstraction (SG++ or SG+), behaviors such as role-playing or
accurately describing realistic situations demonstrate grounding in context. Teachers
offer context-rich entry points during this stage. As learners begin to notice and
articulate language patterns, such as formulating principles or generalizations, they
exhibit a shift to higher levels of abstraction (SG-- or SG-). Finally, when learners

successfully adapt vocabulary to new topics or apply skills in novel contexts, they
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demonstrate semantic transfer back to practice in a new setting (SG+). Observing
these indicators can guide teachers in formative assessments, ensuring that concepts

have been internalized.

Integration with other subjects supports this process. Content from health, science,
civic, or professional education offers conceptual lenses that help weaken semantic
gravity. When learners state, “Explicit instructions reduce panic’ or “Ventilation

improves performance”, they gain portable frameworks.
This is where ESP and integrated learning converge.
= Bridging semantic gravity in practice

In my work with English teachers and curriculum design within the New Ukrainian
School, | focus on facilitating educators to recognize these transitions and experience
how effective lesson design does not eliminate context but rather orchestrates
movement between context and abstraction. By reframing teachers as 'co-architects
with learners', we emphasize the importance of partnership and agency in the
educational process. This collaborative approach encourages educators and students
alike to actively engage in the learning journey, co-designing meaningful, applicable

pathways.

For instance, one effective method we've implemented is a collaborative workshop
where teachers pair up to design lesson plans. Together, they identify specific
learning outcomes and brainstorm how to shift students from context-bound language
to broader applications. Additionally, during joint sessions, students provide feedback
on their learning experience, enabling teachers to adjust their methods in real time.
This collaborative effort not only promotes a deeper understanding of semantic gravity

but also builds a supportive community of practice among educators and learners.
Teachers become designers of trajectories, not simply providers of input.

Semantic gravity offers a shared language for interdisciplinary teaching, helping
educators align linguistic scaffolding and conceptual development across subjects.
To reflect on how well integrated your current curriculum might be, consider asking

yourself: Where do your science and language objectives diverge? This pointed
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question can spark a self-audit and prompt immediate curriculum conversations,

fostering a more cohesive educational experience.

Practicing this movement takes practice. Teachers must see learners 'positions and

design intentional lifts and returns.

Not every moment of a lesson must operate at the highest level of abstraction.
According to Irina Argiielles-Alvarez, effective teaching benefits not just from concrete
examples but also from strong transitions that shift between different levels of

meaning [1].
@ Toward cumulative and transferable competence

Semantic gravity offers a simple but deep insight. Learning is not determined solely

by what is taught, but by how meaning travels.

As Maton notes, “knowledge grows cumulatively when learners are able to move
between context-dependent meanings and more abstract, generalizable meanings”
[2]. For English teachers, especially those working in ESP and competence-based
systems, this insight opens new possibilities. It shifts the focus from covering content
to building mobility. When lesson design supports semantic waves, language
becomes more than a classroom exercise. It becomes a tool learners carry forward

into new contexts, challenges, and futures.

Yana Kozachenko

founder of the EverEnglish Language Agency,

Cambridge-certified language trainer (CELTA, DELTA M2,3),

Master’s student in Educational Leadership at the University of Warwick (UK),
co-founder of the NGO “Foundation for Innovation and Sustainable
Development”, head of the Foreign Languages working group within the
Language and Literature educational field as part of the Ministry of
Education and Science of Ukraine’s “Education for Life” policy implementation, |
author and presenter of the original English lesson segment

“English Lesson” on Snidanok z 1+1,

and initiator of the socially impactful project #MetaMillion, aimed at
improving English proficiency among at least one million Ukrainians.

Reference list:

1. Arglelles Alvarez, |. and Morton, T. (2023) ‘Using legitimation code theory to investigate English medium lecturers ’knowledge
building practices’, Journal of English for Academic Purposes, 65, 101285. https://doi.org/10.1016/j.jeap.2023.101285

2. Maton, K., 2016. Legitimation Code Theory: Building knowledge about knowledge-building.

24


https://doi.org/10.1016/j.jeap.2023.101285

Drama Activities in ELT: YES, AND...
By Tania Shelepko

Being both an English and Drama teacher, | started using Drama Techniques in
English lessons and applying the ESL Methodology to planning rehearsals and

managing actors. | also started observing differences between the outcomes of both:

Teaching English Teaching Acting

Language is the subject of studying | Language is an instrument of studying

Teachers and students focus on |Teachers and students focus on both
verbal skills verbal and non-verbal skills

(including psychological and physical).

The product of teaching is students’ | The product of teaching is students’ ability
ability to understand the language | to collaborate, act and interact, develop
and use it for communication. memory, keep circles of attention, be
creative, express feelings and

emotions using voice and body.

@ Tetiana Shelepko

Of course, teaching drama cannot focus on learning new grammar or
vocabulary, but it definitely helps students break the communication barriers,
develop freedom in self-expression, creativity and critical thinking,

collaboration, emotional competence, etc.

In fact, most students measure their language proficiency by their ability to

speak the language, regardless of their grades in tests and exams [1].

| noticed that students use the language much freer and stay more satisfied

in the conditions that don’t look like a lesson for them, where the focus is far from

language learning. They get engaged when there is a quest and appropriate
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challenge. For this reason, | will share a drama activity that | use with actors to activate

their creativity skills, as well as in the classroom to enhance communication.

YES AND...

1. Ask students to make pairs. | usually ask them to look
into each other's eyes for 2 seconds and identify the

emotion of their partner. This establishes a positive

atmosphere between them.
2. Tell students that one will have to choose the role of a
husband and another, a wife (teacher/student; brothers; other roles).
3. Once they choose the roles, tell them that they are going to plan their weekend
together. However, every time they start a sentence, they have to use the words “No,
and...”
Model a short conversation with one of the students to demonstrate:

- Let's go to the sea?

- No, and you know | don't like the sea.

- No, and you never told me.

[...]

Ask students to start but once they hear you clap (you can use any other distractor)
they have to stop and look at you as fast as possible even if they are in the middle of
a word.
4. Give students 1-2 minutes to talk using this pattern and clap (you might applaud
since it is going to be noisy). Write “Yes, but...” on the whiteboard.
5. Change instruction. Students continue the same conversation where they use the
words ‘Yes, but...” for the beginning of each sentence instead of ‘No, and...’. Let them
speak for 2-3 minutes and clap. Write “Yes, and...” on the whiteboard.
6. Change instruction. Students continue the same conversation where they use ‘Yes,
and...” for the beginning of each sentence instead of “Yes, but...". Let them speak for

3-4 minutes and clap.
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7. Ask whether pairs found the agreement in their plans. Find out where they finally
decided to go or what to do. Ask them which sentence starter (‘No, and...’, ‘Yes,
but...’, or ‘Yes, and...’) was the most productive and why.

8. Provide delayed error correction.

Normally, the most productive way is the ‘Yes, and...” sentence starter, because it
helps students to agree on something and collaborate in building on their plan, for
example:

- Let’s go to the cinema?

- Yes, and let’s take John with us!

- Yes, and we could have popcorn in the cinema...

What students will learn from the improvisation exercise:
v' It demonstrates the value of collaboration.
v" It develops immediate critical and creative thinking skills.
v" The beginnings of the phrases guide students and don’t let them stop the
conversation until you stop it.
v" This pattern can be applied to another topic with other roles.

v" The focus is on the task rather than on the use of language.

You can add greater challenges e.g. a pile of cards with the words or structures
learned at the lesson and ask students to use one in each sentence. However, it is
not recommended to do so if you try this exercise for the first time. It will work best if

you add extra challenges when students are already familiar with the format.

Tania Shelepko s
Theatre Director, E .
Drama and English Teacher,
Author no oraMA

Reference list:
1. Ddrnyei, Adolphs and Muir, 2017, Investigating English Language Role Models.
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Tak Bu we He drillunu:
Ak nepetsoputn drilling Ha UikaBuKn, pyxnmBumn i epeKTMBHUN NpoLec

SlHa pidacosa

“‘Repeat after me” — LWWBNOKO BUCHAXYE i AiTen, i camoro
BUYMTENSA.

Mpo6bnema He B drilling sik Takomy. Npobnema B TOMy, L0
BiH YacTo BUrnsggae 0OQHOMaHITHO.

Tox, pintoca 5 irpamu, B aAkux drilling sanuwaetbca =
drilling’om, ane crtae pyxnMBuM i 3HA4YHO UiKaBiWuM Ons
OiTen. |

'pa 1. Balloon Tennis

LlJo nompi6bHO: NOBITPSIHI KynNbkn, Myxo6inkn (naneposi TyGycu / abo moxHa rpatum
pykamu)

Sk epamu:

1. Y4Hsa npautotoTb y napax abo MiHi rpynax.

2. Yuyntenb BUMOBISISIE CNOBO, sike NOTPIBGHO NOBTOPUTM.

3. [iTn rpatoTb B TEHIC KYJbKOK i 3 KOXKHMUM BiABUTTAM KyNbKM NOBTOPIOKOTL LiE X
CI0BO.

pa 2. High Five Drill

Lljo nompi6Ho: rapHuit HacTpinn @)

Sk epamu:

1. Buntenb roBoputb CNOBO, SKe Y4HI
MalTb «NPOAPINNUTNY.

2. Aitn pyxaloTbca no knacy i JarlTb
ofHoknacHukam high five.

3. KoxeH high five = noBTop TOro camoro
cnosa.

4. € ymoBa: noTpibHO pgatn high five
KOXXHOMY YYHEBI y Knaci.
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'pa 3. Jump to the Board

LlJo nompi6bHO: BiNbHWI NPOCTIp
Sk epamu:

1. [itn ctatoTb y niHito 6ina cTiHM HaBMpoTH
OOLLKMN.

2. Yuntenb TroBOpPUTb CIIOBO, $Ke nOoTpiOoHO
MOBTOPUTW.

3. ditm mawTb  pgoctpubatv OO0 OOLUKM,
MOBTOPOOYN LiE X CIOBO.

4. KoxeH cTpnbok — noBTOp crosa.

Bapiaujisi: MoXxxHa 3p0bUTN 3MaraHHs «XTO LUBUALLEY.

'pa 4. What’s on Your Desk

LLJo nTompi6HO: KHWXKK, 30LLNTK, MEHANW, PYYKM — yCe, L0 BXe € Ha napTax.

Sk epamu:

1. Buntenb roBopuTb CroBoO, sike NOTPIOHO NOBTOPUTN.
2. [itv nepeknagatoTe No 1 npegmMmeTy 3 OQHOro Kpato NapTy Ha iHLWKWM | KOXXHOro
pasy NOBTOPIOOTbL OAHE i Te X CIOBO.

'pa 5. Word Circle Jump

Lo nompi6bHo: KapTkn abo KapTUHKWM 3i croBamu, siki NOTPIOHO «nNpoapinUTUY,
BiNTbHUW NPOCTIP

Sk epamu:

1. Yuutenb posknagae KapTUHKK 3i cnoBamMu Ha Nignosi, y gopmi BENMKOro Kona.
KinbKiCTb KapTOK — 3aneXHo Big KiNbKOCTI CAiB, sIKi NOTPIOHO «nNpoapinuTn.

2. [itn pyxatoTbCs No Kony

3. KoxHoro pasy, Konm y4eHb HacTynae Ha KapTUHKY, BiH Ma€e Tpudi NiaCTPUOHYTU
| TPMYI NOBTOPUTK CROBO, sike 306paXKeHO Ha KapTLi

SAna I'pinacosa

Teacher Trainer,

CELTA/TYLEC certified teacher,
Neurolanguage Coach,
CELT-P/S Trainer,

UNESCO Facilitator
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Ice Cream (STEAM / CLIL Lesson for Young Learners)

By Inna Ostrovska

Lesson Objectives:

Educational:

- tointroduce and consolidate vocabulary related to
the topic Ice Cream (cream, sugar, vanilla, etc.);

- to develop listening (gist and detailed), reading, and
speaking sKills.

A PLUS LS NEWS

CLIL LESSON
WITH INNA

Developmental:

- to develop memory, attention, and communication skills;
- to build basic STEAM skills through a simple science experiment.

Social / Values:

- to encourage pair and teamwork;
- to foster a positive attitude towards learning and exploring.

Materials & Equipment:

A?U’r’ - laptop / projector;
- video: “National day of Ice Cream for Kids” -

https://www.youtube.com/watch?v=frHtTPOzbnE
- vocabulary flashcards -
https://www.twinkl.com/resource/us-t-t-1131-ice-cream-shop
- word-search template https://www.twinkl.co.uk/resource/t-
[-2249-wordsearch-template
- dialogue strips (cut-up);
https://www.twinkl.co.uk/resource/esl-ice-cream-role-play-
lesson-for-beginners-t-1660663463
- zip-lock bags, ingredients for making ice cream — ice, salt,
= sugar;

" - recipe: https://www.youtube.com/watch?v=1RYfd8Q2nKQ
- music for the activity;
- napkins, spoons.
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Lesson Procedure

| Stage [ Objective [ Activities | Time |
Build rapport and Greeting the class. Ice breaker: ice-cream-
Warm-Up & . ) : .
Introduction activate prior shaped mlcrophong or thread game. 5 min
knowledge Introduction of the ice cream task board.
Lead-In & Video Practice listening for Watch t”he video Who.'s t.he father of ce :
. , cream?”. Second viewing: describe the first ||7 min
Task gist and detalil . o :
ice cream and its ingredients.
Learn and practise  |[Vocabulary games with flashcards: guess, :
Vocabulary Focus o . 7 min
key vocabulary repetition, TPR (cream, sugar, vanilla).
Word Search Reinforce new Learners complete a word search with the 5 min
vocabulary target words.
Reading: . . Read the full dialogue on the screen. Words
. . Practise reading and . ] ,
Disappearing memorisation and phrases gradually disappear; learners ||6 min
Dialogue recall and say them aloud.
Practise spoken Reorder scrambled dialogue strips. Work in
Dialogue Building | > SP pairs to create and perform their own 6 min
interaction )
dialogues.
Science Explore states of Follow recipe steps in pairs: mix ingredients,
Experiment: Let’s ||matter & STEAM shake the bags to music, revise vocabulary, |12 min
Make Ice Cream! skills and taste the final product.
Reflection & Wrap- |Review and Learners reflect on activities, _share favourlte o_3
. . moments or new words, receive praise and .
Up consolidate learning min
say goodbye.

Expected Learning Outcomes:

By the end of the lesson, learners will be able to:

elementary level.

Teacher, Gymnasium 22
Tutor and YL methodologist,

name basic ice cream ingredients in English;
understand the main idea and details of a short video;
build and perform a simple dialogue;

describe the ice cream-making process at an

Inna Ostrovska

AplusLS, Khmelnytskiy
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Biaryk Ha ypok
IpuHa lpucsxHIoK

Bigsigaswu Bopkwon IHHM OcTpoBcbKkol Ha KoHepeHuil ENBI npo moposunBo,
He 3Mmorna BTpuMaTucs, WoO He MpPOoeKCnepuMMEHTYBaTM MOro 3i CBOIMU YYHSIMMW.
3aBasikn peTenbHin poboTi, Aky npopobuna IHHa, s BXe 3Hana npo BCi NigBOAHI
KameHi, ToMy niarotoBka 6yna nerkoto :)

HaBiTb 3Hatoun, skuMm mae 6yTu KiHLEBUIK pe3ynbTaT, MeHi camin Byno uikaBo
4YM BOACTbCSA HaM BIATBOPUTU Ty «Maritoy, siky 1 nobaymna Ha BopkKLoni B [HHKW, Ta i
Tam Oynu gopocni, AKi goknaganu 3ycunb, a s pobuTuMy Len eKCnepumMeHT 3
AiTbMW... TOX BUKOHaBLUM BCe 3rigHO iHCTPYKUiT, 3MillaBLIN BCi iHrpedieHTn, Mu
novanu «3bmeaTtmy Hawe Mopo3unBeo ... Ham Baanocs!!! [litn noyann gusyBaTucA Lue
Ha eTani, KOnun g noyana gictaBat NOTPiIGHI HaM iHrpedieHTN Ta ckasanu, wo byaemo
roTyBatm MOpPO3MBO, ane crioBaMun He onucaTu IXHIN 3axBaT, KOfn BOHM nobauunnn,
SKY CMaKOTYy NpUrotyBanu 3a 15 xBunuH i 6e3 >xoaHoro enekTpoHHoro npunagy!!

[MepernanyTn BiAeo-BiAryK ypoKy MOXHa 3a MNOCUMaHHAM.

IpuHa MpucsxkHoK

"onosa kadenpu

BUNTENIB aHrMiNCbKOI MOBMU
npuBaTHa wkona «liMHasis A+»,

M.KuiB
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Cooking ice-cream with students
by Oleksandra Sydorenko & Tetiana Mariuk

Sometimes the most meaningful lessons don’t come from perfect planning.
They come from attentiveness to the weather, to the moment, to what is genuinely

capturing students’ curiosity.

When my colleague and | noticed that real winter
frost had finally arrived, the idea came instantly. A trend
of making ice cream outdoors had just started going
viral on social media. Instead of scrolling past it, we did

what we love most:

We turned a trend

into a learning experience.

And just like that, a lesson was born with cream, condensed milk, freezing air

and CLIL in its purest form.

We stepped outside the classroom and watched a liquid

slowly change its state. States of matter stopped being just a term

| from a textbook and solidification became something students

| could actually see, touch or discuss. They noticed that the
mixture didn’t freeze immediately, wondered why it behaved
differently from water and tried to explain what was happening in

their own words.

In that moment, English wasn’t the objective. It was simply the tool: the language
students used to ask questions, make predictions and explain a process unfolding

right in front of them.

This time the frost became a resource and the ice cream was merely a pleasant
bonus. What truly mattered was something else: that moment when students stop

‘completing tasks” and start thinking, questioning and searching for explanations.
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When learning happens not because it's written in a curriculum, but because curiosity

makes it inevitable.

In moments like these, CLIL stops being a
methodology and becomes an experience: real,

tangible, alive. And perhaps it's exactly for lessons

like this that we, as teachers, need the courage to set
aside the perfect plan and let real life step into the

classroom.

CupopeHko OnekcaHgpa
OviNbHUUS Kadhenpu
aHrnincbKol MoBM,

BMKIagad Kypcy Science

Map’tok TeTaHa
MEeTOANCT,

BUKNagay KpaiHoO3HaBCTBa
Ta Kypcy Science

KMOLW reAHO, m.Kuis

Join our conference for more experiments! Details are here

CONFERENCE

'"' Vinnytsia
% 2 MAY, 2026
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https://enbi-agency.com/upcoming-events

lHOAOI HanKpalli YpOKM HapOKYHTbCA He 3 NiaHyBaHHA, a 3 YBaXXHOCTI: OO

norogu, 4O MOMEHTY, O TOro, WO 3apa3 XBUITIOE | 3aXONS0eE OiTEN.

Konn mun 3 koneroto nobaymnu, WO Ha ByNUUi CrpaeXHi MOPO3W, PiLLEHHS
3'dBUSIOCA MUTTEBO. Y coLMepexax came rnoyana BipycuTuCs ines NpurotyBaHHSA
MOpo3MBa NpocTo Heba. | 3amicTb TOro, wWob NponTn MOB3, MU 3podbunu Te, WO

nobumo Hanbinblue: NnepeTBOPUNN TPEHA Ha HaBYanbHUIA OOCBIA.

Tak 3'aBMBCA YpOK, Y AKOMY Oynu BepLuku, 3ryuieHe monoko, xonog i CLIL y

MOro Han4UCTILLOMY BUMMAAI.

Mw Buruwnn 3 Knacy i crnocrtepiranu, Sk pigMHa 3MmiHiOe cBin ctaH. States of
matter nepectann 6ytn TepmiHOM 3 nigpydHuka, a solidification ctano npouecom,
AKUM MOXHa nobavnTin, TOPKHYyTUCS | obrosoputn. [iTM nomivdanu, WO CyMmill He
3amep3ae MWUTTEBO, [OMBYBanucsd, YoMy BOHa MNOBOAUTLCA He Tak, AK Boda |

Hamaranucst NOsICHUTYU e CBOIMM CNoBaMW.

AHrnincbka B LEN MOMEHT He Oyna meTtow. BoHa Gyna iHCTpymeHTOM wWwo6

3anuTaTu, NpMNycTUTK Ta NOSICHUTM NPOLIEC, SKMI BigOyBa€eTbLCs NPOCTO 3apas.

Mopo3 LbOro pasy ctaB pecypcom, a MOpPO3MBO SimLle NpUeMHUM 6oHycom. Ane
rofloBHMM Oyrno iHwe. MoMeHT, Konn AT nepectalTb “BMKOHYBATW 3aBOaHHA” |
NOYMHaTb AymMaTh, CTaBUTU 3anuTaHHA | LWykKaTn MNosicHeHHs. Konn HaB4yaHHA
BinOyBaeTbCA He TOMY, LLO TakK 3anMcaHoO B nporpami, a TOMy, WO iHaKwe BXe

HEMOXITNBO.

Came B Taki MomeHTH CLIL nepectae 6yTn nigxoqom i CTae 4OCBIOOM: XUBUM,
BiAYYTHMM, cnpaBxHiM. |, MabyTb, came 3apagn Takux YpokiB BapTo BMITK BigKnacTu

igeanbHU NNaH i 403BONUTU peanbHOCTI 3aUTK B Knac.

CupopeHko OnekcaHapa

Map’tok TeTsHa

KMAOW rPAHA, m.Knis
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From CLIL to STEAM:

Integrating Content, Language and Experimentation in the English Classroom
by Natalia Liashko

Committed to continuous professional development, many teachers seek
innovative ideas and latest approaches in ELT. | am no exception! | constantly travel,

study and experiment in the classroom.

Hello! My name’s Natalia Liashko and I'm a |

learnaholic!

There are many things that interest me, but recently
the STEAM (Science, Technology, Engineering, Arts and
Mathematics) approach has become my passion. Despite its
popularity, lots of teachers are still unsure what it involves

and how it differs from its sibling, CLIL (Content and :

Language Integrated Learning).

Let’'s explore the relationship between CLIL and STEAM focusing on their
practical application based on Vincent van Gogh’s painting The Starry Night. We’'ll
also have a look how a lesson can move from a CLIL framework towards a STEAM-

oriented approach through the addition of experimentation and inquiry.
CLIL in the English Language Classroom

The concept of CLIL was introduced in 1994 by David Marsh, who defined it as
an educational approach in which subject content and language learning take place
simultaneously. In CLIL lessons, students explore topics from different disciplines
through the medium of a foreign language, allowing them to develop both subject

knowledge and language competence at the same time. [1]

In practice, CLIL exists in two main forms. Hard CLIL is usually implemented by
subject teachers who deliver entire subjects, such as History or Science, through
English. Soft CLIL, on the other hand, is more typical in language classrooms. In this
model, English teachers incorporate elements of subject content into their lessons

while maintaining language development as their primary goal.
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For many teachers, soft CLIL is not entirely new. Activities that involve
discussing art, analysing environmental issues, or exploring geographical topics
already integrate language with subject content. ‘We’ve been CLILing in the
classroom since 1960s! We just didn’t call it CLIL.” What distinguishes CLIL from more
traditional lessons is the deliberate connection between language learning and

meaningful subject matter.

Importantly, CLIL does not require teachers to have specialist knowledge in
every discipline. The aim is NOT to deliver a complete subject curriculum but to
provide learners with opportunities to engage with authentic topics while using English

as a tool for communication and exploration.
For Example: Art as Content

One way to introduce CLIL into the English classroom is through Art. Paintings,
photographs and other visual materials provide rich opportunities for discussion,
interpretation and creative expression. They also naturally encourage observation

and critical thinking.

_ Let’'s take my favourite artist Vincent van Gogh
M| and his famous painting The Starry Night. The lesson
- might begin with a short introduction to the artist,
. including basic information about his nationality, artistic
style and the characteristics of post-impressionism.

This brief context helps students understand the

cultural and historical background of the artwork

(Content part).

The next stage focuses on observation. Students are invited to look closely at
the painting and describe what they see. Initially, the teacher may ask simple
questions such as “What can you see in the picture?” or “What colours do you

notice?”. These questions allow learners to practise vocabulary related to objects,

colours and elements of the landscape (Language part).

Gradually, the discussion becomes more complex. Students might be asked

what they think is happening in the picture or what the painting makes them wonder
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about. Such questions encourage learners to interpret the artwork and express
personal opinions. At this stage, the teacher can support language development by
encouraging students to justify their ideas using phrases such as “l think...

because...” or “It might be... since...” (Lanquage part).

The painting also provides an opportunity to explore artistic techniques. Van
Gogh’s distinctive brush strokes, for example, are clearly visible in The Starry Night.
By examining these details, students can learn new vocabulary while developing a
deeper understanding of how the artist created movement and texture in the paintings
(Content part).

As a result, learners apply their knowledge and re-create their own versions of
the painting. After completing their drawings, they describe them to their classmates
using English. In doing so, they practise language related to colours, shapes and
artistic techniques, often using the present continuous tense to describe actions in the

picture.

This type of lesson demonstrates the essence of CLIL: students learn about a

topic from another discipline while simultaneously developing their language skills.
Introducing STEAM

Knowing that STEAM stands for Science, Technology, Engeniering, Art and
Mathematics, many educators consider this approach as a part of CLIL or, even wider
umbrella, Content-Based Learning. | must admit, there are many things that apply for
both of them. However, there is one tiny detail that makes STEAM unique. While CLIL

integrates content and language, STEAM extends this idea by emphasising inquiry,

creativity and experimentation. A key feature of STEAM education is experiential
learning. Students are not simply asked to understand information; they are
encouraged to @St ideas, design solutions and evaluate results. Learning

therefore becomes an active process in which curiosity plays a central role.

For language teachers, STEAM offers an opportunity to create highly engaging
lessons in which English becomes a tool for exploration rather than the sole focus of

instruction.
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From CLIL to STEAM: The Role of Experimentation

As | mentioned above, CLIL and STEAM share many similarities. Thus, one
crucial difference between them is the role of experimentation. In a typical CLIL
lesson, students apply their knowledge by completing tasks related to the content. In
STEAM lessons, however, students are encouraged to test hypotheses and explore

possibilities through experimentation.

Returning to my example of The Starry Night, the original CLIL activity involved
students recreating the painting using traditional drawing methods. While this activity
integrates Art with language learning, it remains largely reproductive: students are

copying an existing model.

To transform the lesson into a STEAM activity, the
teacher can introduce an experimental element. Instead
of simply reproducing the painting, students might
investigate whether van Gogh’s brush strokes can be
recreated using different tools or materials. For

instance, they could experiment with pencils, markers or

building blocks to see how each material changes the

visual effect.

Another possibility is to modify the original scene. Students might imagine that
the landscape is covered in fog or that the sky is filled with rain clouds. They then
attempt to represent these new conditions while maintaining van Gogh'’s distinctive
artistic style. Through this process, learners test ideas, observe results and reflect

on their creative decisions.

By encouraging experimentation, the activity shifts from

imitation to inquiry. Students become active participants in :

the learning process, exploring possibilities rather than following ’

a fixed set of instructions.

The Changing Role of the Teacher
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Both CLIL and STEAM require teachers to adopt a slightly different role in the
classroom. Instead of presenting information and expecting students to reproduce it,

teachers act as facilitators who guide learners through the process of discovery.

In practical terms, this means asking questions rather than providing immediate
answers. Questions such as “What do you think will happen if...?” or “How could we
test this idea?” help students develop curiosity and confidence. The teacher supports
the process by providing language input and scaffolding when necessary, but the

main intellectual work is carried out by the learners themselves.
Benefits for Language Learning

CLIL and STEAM represent complementary approaches that can enrich the
English language classroom. CLIL allows teachers to integrate meaningful content
into language lessons, while STEAM adds an additional layer of inquiry and

experimentation.

The key distinction between the two lies in the presence of experimentation. A
CLIL lesson becomes a STEAM lesson when learners are encouraged to test ideas,

explore alternatives and reflect on the outcomes of their experiments.

Implementing these approaches does not necessarily require a complete
redesign of the curriculum. Often, a small adjustment to an existing activity (such as
introducing an experiment) can transform a traditional lesson into a more dynamic

and engaging learning experience.

Natalia Liashko

Teacher trainer, CELTA tutor,
Cambridge qualified teacher
(CELTA, DELTA, TKT, IH-CYLT)

Reference list:

1. Do Coyle, Philip Hood, David Marsh, 2010, CLIL: Content and Language Integrated Learning
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https://drive.google.com/file/d/1VVum1wVZh2pySTeCOCu82Uel7Q2jh30f/view?usp=drive_link

Sk HanucaTu CBOKO KHUTY?

@ Sashamamedovva

«Y MeHe cminbku ifel 05 KHU2U, K makK i Xusymb
minbku 8 eonosi. Bce! Ha euxiOHux no4yuHaro p"ig;;,;u'

nucamu... TOYHO Ha HaCMyrHuUx... Yepes3 Micsub» ...

TaK NMPOXo4ATb POKW.

MoxxnmBo — us ictopida i npo Tebe. Y Tebe € ines, MOXINBO HaBiTb € TEKCT KHUTN,
ane cBIT Npo e we He 3Hae. A aonomoxy Tobi NpoCcTo CborogHi 3poduTN HaCTYNHUN

KPOK, 06 04HOro AHS Noan MOTMM OLHUTKX TBOK NpaLo Ta 3axXonunucs inesmu.

A @sashamamedovva 4 BuuTenbka Ta aBTop. CBOEK iCTOpPItO A XOo4y
NigWTOBXHYTU Tebe pyxaTucs B HanpsAMKy Mpii. Hux4ye s npaBanBo po3nosigato rnpo
BCi cknagHow,i / nepewkoan /CTpaxm 3 SKMMK 3ilUTOBXHyNacsa nig 4ac poboTtu Hag

CBO€E KHUroto. MNoixanu!
OMG editing

Tekct HanucaHo. BiH BXe niB poky nexas B cTofi. A nNpocto He morna
HabpaTnucsa MyXHOCTI Ta BignpaBUTWM TEeKCT Ha peparyBaHHA. CTpax ocygy 3a
nomunkn 6yB napanidytouum. Ha gonomory MeHi npuiwna posnosigb Miwers
Obamu, B AKin BOHa BigBEpPTO roBopuia npo Takim camuin ctpax, nepes BUAAHHAM

CBOEI KHUTN.
«0Ozo! Mepwa nedi CLUA 60sinnacsi? Y neii UliLs10. Tpeba i meHi po6umu!»

A Bignpasuna gann Ha nepesipKy. Y BigNoOBiAb NPUNETINIO YepBOHE MOMOTHO.

Kax! Ctinbkn BunpaeneHb, B WKosi 4 6 3ropina 3i ctuaa. Ane a BxXe gopocna...

penakTop MeHe xBanuB ) noMy crniogobanacs kHura! HepsoHui konip 6yB 03HaKO

piBHA pegakTopa, a He ouiHKa MeHi. 2
Decisions! Decisions! Decisions! Gl WwpndT
| imocTpauii

] | [ dopmar KHVIFVIl : 1
2 £ [ PO3MiLLeHHSA TEKCTY 2

. o
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[Mpo ue Tebe Byoe nuTaTn XyOoOXHUK, An3anHep, BMaaseub. FoTyn nanip Ta
oniseub (A we 6pana Hoxuui i knen). No nepeny 6arato TBOpPYOI poboTu, siKa

NprvHece 3a40BOJMIEHHS i Kpansio cTpecy 60 ...
The puzzle doesn’t fit together

Cropnpms! KinbKicTb MarstoHkiB He cxoauTbCs 3
TekcToM. He Buctavae we napu ctopiHok. Bugmxato.
“f [ymato. Nepepobnsio Ta goaar HoBUK MaTepian. Bxe
Ginbwicte wWwnaxy npongeHo. MakeT Bxe 6adnnu
Aekinbka gpyasis. LLnax tinbkn Bnepen. e napy micsuis

i makeT rotoBun Ha 99%

Rejection

LDxoaH PoyniHe Tex BiAMOBNANW y BUOABHULUTBI KHUT Npo [appi. A Hanucana
B YyCi BenuKi BuaaBHMUTBa | OTPUMara Tully y eignosigb. 3ibpanaca 3 cunamu

Ta noixana Ha opym BMAABHUUTB, WO6 «3aBeCTn Apy3iB» i Ai3Hanacs, LWo € niaHu

/ cnnckn Ha Napy pokiB Brepen.

A 6yna 3aHaATO MarieHbKa y BeJIMKOMY CTaBKY.

BIG fish in the SMALL pond!

Lllykan korocb CBOro po3mipy. A 3Hauwsna mManeHbkun BUOABHUYUA [iM,

KU BYyB pagun MeHi 4OMOMOrTH, a MOXe NMPOCTO He 3MOornu BiaMoBUTU. OCb TiNbKK

cbakT: HapewTi s Hecna 4oaoMy BaXKKy KOpo6Ky 3 konissmu kHuru! MOE] kHurm!

Wnax Big inen pno «Aaa! Lle mor KHueza! A mpumaro 68 pykax erniacHy KHuzy!'»
HanoBHEHWWN POCTOM, PO3BUTKOM Ta pafollamMmn nogosiaHHsa nepewkod. Tun 6ygew

POCTM pa3oM 3 KHUIO i 0AHOro AHSA Oyaell TpuMaTy CBild LIedeBp B pykax.

MNepernaHyT kKHury moxHa TYT.

Cawa MamepoBa
BYMUTENDb Ta aBTOp
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https://secure.wayforpay.com/payment/s8638576913d3

3anpolyemo Bac npueaHaTUCh A0 MapadoHy:

Touka Hynb: cuna ypoky 6e3 niarotosku! Touka Hgl\b:
cUAR gd:o&('j geé nigwmognu.

%

5 gHiB * 5 TnniB zero-prep tasks = 25 akTuBHOCTEN,

AKi NpauoloTb ogpasy Ha Oyab-aKOMY ypoLli.

Prep = 0, Impact = 100

PeecTtpauisa BigkpuTa ¢ nocunaHH4

YyuacTtb anga areHtis ENBI agency
BEE3KOWTOBHA! Welcome!

Thank you for being with us, our dearest reader

Our next issue is scheduled in May, 2026.

Feel like you are ready to contribute and share your
experience, contact us!
We will be happy to publish your materials.

Stay connected!
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