Inclusion Guidelines
Inclusion Guidelines for Debate-Based Teaching in VET
Debate-based learning can be a powerful tool for inclusion in VET classrooms when implemented thoughtfully and flexibly. Students differ in language proficiency, learning pace, confidence, physical ability, and social experience. These guidelines help VET teachers adapt debate lessons so every student can participate meaningfully — regardless of background or individual needs.
The guiding principle is flexible participation. Students may contribute in different ways, at different levels, and through different roles, while still engaging with the core learning objectives of debate.
	
	✦  General principles for inclusive debate teaching
•  Focus on understanding and reasoning, not on fluency or performance.
•  Allow multiple forms of participation: speaking, writing, observing, moderating, analysing.
•  Break activities into clear, manageable steps.
•  Provide predictable structure while remaining flexible in timing and roles.
•  Emphasise progress, effort, and confidence-building over competition.
•  Build a classroom climate of respect, patience, and psychological safety.



Teachers are encouraged to discuss adaptations openly with students and to treat inclusion as an ongoing process, not a fixed checklist.
Adapting lessons: before, during, after
	
	▣  Before the lesson
•  Prepare materials in accessible formats — simplified texts, visual aids, audio versions, glossaries of key terms.
•  Connect debate topics to students’ real-life experiences and vocational contexts.
•  Plan flexible roles: speaker, researcher, timekeeper, observer, evaluator.
•  Check physical accessibility; share materials in advance when needed.



	
	◉  During the lesson
•  Give clear, concise instructions; repeat them when needed.
•  Allow extra time; avoid unnecessary time pressure.
•  Encourage participation without forcing public speaking; accept written notes, recorded speech, or visual support.
•  Model respectful listening; intervene to ensure balanced participation.



	
	▤  After the lesson
•  Differentiate assessment; focus on reasoning, engagement, and effort, not only performance.
•  Give immediate, constructive feedback — especially for students who lack confidence.
•  Highlight strengths and progress.
•  Offer alternative ways for students to complete or reflect on tasks if their participation was limited.



Specific guidance for common learner needs
	
	▸  Students with limited language proficiency or immigrant backgrounds
•  Use bilingual glossaries, visual aids, and sentence starters.
•  Allow simple language; paraphrase student contributions to model correct expressions.
•  Pair students of different language levels.
•  Don’t penalise grammatical errors — assess meaning and argument.



	
	▸  Students with attention or concentration difficulties (e.g. ADHD/ADD)
•  Use short, structured tasks and predictable routines.
•  Divide lessons into clearly timed phases.
•  Assign active roles; include movement-based or gamified activities.
•  Set clear goals and give immediate feedback.



	
	▸  Students with reading and writing difficulties (e.g. dyslexia)
•  Offer audio materials and oral instructions alongside written ones.
•  Use concept maps and step-by-step task breakdowns.
•  Allow oral or visual assessment alongside written work.
•  Apply differentiated evaluation criteria.



	
	▸  Students with speech difficulties (e.g. stuttering, anxiety)
•  Foster patience and respect among peers.
•  Never force public speaking; allow scripts or small-group practice.
•  Don’t interrupt or finish students’ sentences.
•  Evaluate reasoning and ideas, not fluency.



	
	▸  Students with sensory or physical disabilities
•  Provide accessible materials — audio, Braille, large print, captions.
•  Ensure classroom accessibility and appropriate seating.
•  Allow assistive technology and alternative participation formats.
•  Assign roles by interest and ability, not physical limitation.



	
	▸  Students with chronic illnesses
•  Plan flexibility into breaks and role changes.
•  Allow students to step out or work at lower intensity when needed.
•  Offer alternative formats for completing tasks afterwards.
•  Maintain discretion and a supportive atmosphere.



	
	▸  Roma students and students at risk of exclusion
•  Use culturally relevant topics and real-life examples.
•  Encourage expression in students’ own words without pressure for formal language.
•  Build trust through encouragement and recognition of progress.
•  Promote peer support and mixed teams.



	
	▸  Gifted or highly motivated students
•  Provide enrichment tasks and leadership or mentoring roles.
•  Encourage deeper analysis while managing speaking time to keep balance.
•  Involve them in planning or facilitating future debates.



Assessment and evaluation in inclusive debate teaching
	
	✓  Make assessment formative and flexible
•  Assess reasoning, structure of ideas, collaboration, and engagement.
•  Recognise improvement and effort, not only final performance.
•  Allow students to demonstrate learning in different formats.
•  Adapt grading criteria to reflect each student’s starting point and progress.






