Support for Implementing and
Teaching The Vine and The Branches
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5:‘]'.! Agenda

.a- Morning prayer

* Session One RED: What is it? Why do we need it? What do
we do with it?

e Session Two The structural elements of the RED:

* The model curriculum narrative
* The 4 lenses

* The 3 ways of knowing

 The 5(6) branches

* Expected end of phase outcomes

e Session Three Branch 1: Creation and Covenant
* Session Four Collaborative planning

Closing prayer
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Session]

Thanks be to you, my Lord Jesus Christ, for all the
benefits you have given me,
for all the pains and insults you have borne for me.
O most merciful redeemer, friend and brother,
may I know you more clearly, love you more deatrly,
and follow you more nearly, day by day. Amen.
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Session]

Part 1: Context and Norms
Part 2: Programme of Study
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Session]

Part 1: Context and Norms

Section 1.I: Religious Education in the Context of Catholic Schools
Section 1.2: General Norms

Part 2: Programme of Study

Section 2.I: Religious education in the context of Catholic Schools in
England and Wales

Section 2.2: The structural elements of the programme of study
Section 2.3: Expected end of age-phase outcomes
Section 2.4: Model curriculum

To know You
more clearly
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Part 1: Context and
Norms

The Bishops’ Conference sets-out thé
general norms for Religious « - —
Education in England and Wales



ontext and Norms

Gn."‘804

. The Catholic religious
instruction..in any school
whatsoever..|is| subject to the
authority of the Church. It is for
the conference of bishops to
ISsue general norms about this
field of action and for the
diocesan bishop to regulate
and watch over it.



ontext and Norms

Gﬂh04

2. The local ordinary is to be
concerned that those who are
designated teachers of
religious instruction..are
outstanding in correct
doctrine, the withess of o
Christian life, and teaching skill.



Religious




Religious education

Religious Education

- Formative of faith « Academic rigour

- Study of Catholic religion -« Critical freedom

- Bond of the whole - Dialogical
curriculum

Session 1 ) <Religious education in Catholic schools




The importance of the religious
educator

» The vocation of teacher is a high calling in the
Church: ‘God has appointed in the Church first
dpos)tles, second prophets, third teachers’ (1 Cor
12:28).

« Authentic witness requires at least this much: a
recognition of the importance of the questions
that religious education poses, a deep
commitment to the enquiries it generates and
a passion for the debates it engenders. It also
requires that the Catholic worldview be
presented authentically with a profound
understanding of the positive response it gives
to those questions, enquiries, and debates.




General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

1. Systematic study of Catholicism

2. Deepen religious and theological
understanding

3. Present an authentic vision of the
Church’'s moral teaching and the
tools to critically engage with culture

(&} g%iﬁ@ < Session 2 ) <Unpock|ng the RED




General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

4. An understanding of religions and
worldviews in the world today and
the skills to engage in respectful
dialogue

5. To develop critical and creative

1 thinking

6. Stimulate imagination and provoke a
desire for personal meaning

i\»\sﬁfﬂfh\é‘m R I'g'o . .
7). g?iﬁg@ < Session 2 ) <Unpocklng the RED




General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

/. Enable pupils to relate understanding
gained to other subjects in the
curriculum

1l
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General Norms

3. Outcome of Religious 4. Religious Education as the

Education Heart of the Curriculum

The outcome of excellent Religious
Education is religiously literate and
consciously engaged young people who
have the knowledge, understanding and
skills — appropriate to their age and
capacity — to reflect spiritually, and think
ethically and theologically, and who
recognise the demands of religious
commitment in everyday life.




General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

. Religious Education is the core of the
core curriculum and is to be the
source and summit of the whole
curriculum.

2. Religious Education is an academic
discipline with the same systematic
demands and rigour as other
disciplines.

% 2™ Religious . .
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General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

Religious Education is to be delivered
within a broad and balanced
curriculum, where it informs every
aspect of the curriculum. Every other
subject is to be informed by Religious
Education and have a strong
relationship with it.

% 2™ Religious . .
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General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

4. In each year of compulsory
schooling, Religious Education is to
be taught for at least 10% curriculum
time within each repeating cycle of
the regular school timetable.

% 2™ Religious . .
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General Norms

6. Implications of the Primacy of
Religious Education in the
Curriculum

5. Compliance with the Religious

Education Directory

. The Religious Education Directory
includes the programmes of study
approved by the Bishops'’
Conference for the various age
groups

2. Catholic schools are required to

comply with the Religious Education
Directory.




General Norms

6. Implications of the Primacy of

Religious Education in the /. Interpretation
Curriculum

. Religious Education is to be properly
organised, co-ordinated, taught and
resourced.

2. In primary schools there is to be a
Co-ordinator of Religious Education
who is to have at least parity in
status and remuneration with those
of any other curriculum area.

% 2™ Religious . .
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Session 2

Part 2: Programme
of Study

Section2.2: Structural elements



What stories from childhood

are still in your head?



“The human mind
seems exquisitely
tuned to understand
and remember stories
-SO0 much so that
psychologists
ol | sometimes refer to
DIFTIRFR AY unnmr'mmm stories as
“psychologically
privileged,” meaning
that they are treated
differently in memory
than other types of
material.”

. Daniel Willingham

-~ Why Don’t Students

Like School

WI-IERE THE WllD THINGE RRE |

1w Tale of

er Rabbi;

Eric Hlll The original lift-the-flap book

}' We're Going ona Bear Hunt
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Michael fRasen

Y . )
._
MATRIY NFTTES
PV



“I had always felt life
first as a story. and if
there is a story there is
a story-teller....”

GK Chesterton
The Ethics of Elfland







The story of stories




The story of stories

Then to the wﬂ le human race

Ther@ofe J 3
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- G0C lov (es UsS wants a
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First to individuals 2 \

In the Bible, we can rec
how God revealed hir
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Picture from The God Who Speaks, Bible Society
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« The word Bible means ‘book’ or ‘books’. The Bible is
made up of many books.

« These books fall into two main sections: the Old
Testament and the New Testament.

The Old Testament tells the story of God's people from
Creation, the Fall, and then their journeying back to
Yose WweTestamert God. Some key figures in this section show great love

i for God and tremendous loyalty towards God despite
their journey being difficult and often filled with despair.

The New Testament books tell the story of the
Incarnation, how God became man in Jesus; they also
tell the story of Jesus’ followers and the great courage
they showed as they continued to share God's
message of love after Jesus had returned to the Father
in heaven.




Picture from The God Who Speaks, Bible Society
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The Bible

 All these books had different authors and
the books are made up of different forms of
writing.

- Just like in a Library, where you would have
different forms of writing together, in the
Bible too we have different forms of writing
e.g. poetry, symbolic story, letter

« The authors of these books were inspired
by the Holy Spirit and used their God-given
gifts and talents to share God’s word with
us.




The inspiration of St Matthew — Caravaggio

Inspiration

e Means God-breathed

- Catholics believe that God inspired the
authors of the Bible to write what is
good and true

* They wrote exactly what God wanted,
nothing more and nothing less

« But — they wrote it in their own way, with
their authorial voice and reflecting their
own God-given gifts and talents.




Different forms of writing in the Bible

Genesis 1-2:4

“God said..
and God saw that it was

good.”

SYMBOLIC STORIES: use symbols to get
across important truths.

Not literally true, and not expected to be
read as such.
So..

..3}“3 )

The Catholic Church does not believe
that the earth was created in 7 days

The Catholic Church does not teach that
scientific theories of how the universe
came to be are incompatible with the
Creation accounts in Genesis

Science can tell us HOW the world was
created & the Bible tells us WHY it was



The story of stories

Match the people to their names, then create a timeline.‘

TIP: there may be more than
one image for some names



brother, Esau

MINOR PRDPHET‘S

Major Pr?pl;lets
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Structural elements: The
Knowledge lenses

Study of Catholicism

e Hear The names of these four lenses reflect the language of the
) Catechism itself which states that the mystery of faith
* Believe which we hear and receive requires us to ‘believe in it’, to

‘celebrate it’ and to ‘live from it’ (CCC 2558).

° Celebr(]te Lex Orandi, Lex Credendi, Lex Vivendi.

. Live As we Worship, So we Believe, So we Live
i.e. how we worship reflects what we believe and
determines how we will live

Study of other religions and worldviews
- Dialogue
* Encounter
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Structural elements: Knowledge
lenses

~

« Revelation
« Sacred Scripture

H ea r « Creation and Fall
« Covendadnt
» Prophecy
« The Good News of Redemption

.




Structural elements: Knowledge
lenses

4 N

e« The Triune God
« Jesus Christ, Incarnate Word, Son of God
« The Holy Spirit

Be |eve « The Holy Catholic Church

- The Blessed Virgin Mary and the Communion
of Saints

e Salvation and Eternal Life

. /




Structural elements: Knowledge

lenses

Celepbrate

~

* Prayer

« Liturgy and Sacrament

« Sacraments of Initiation

e Eucharist

« Sacraments of Healing

« Sacraments at the service of Communion

 Other liturgies and sacramentals

.

/




Structural elements: Knowledge
lenses

~

« Dignity of the Human Person
 Freedom, Conscience and Virtue
e Law, Grace and Sin

« Catholic Social Teaching

« Faith and Life

.




Structural elements: Knowledge

lenses

Dialofue

-~

« Church’s teaching on intercultural dialogue

« Other Catholic churches and their liturgical
rites

« Other Christian denominations

.

~

/




Structural elements: Knowledge
lenses

4 N

« Abrahamic faiths
« Dharmic religions

E n C u nter « Other religions and worldviews, including non-

religious worldviews

. /




Structural elements: Ways of
knowing
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Understand Discern Respond
i this woy of knowing, you ana Irs s way of knowing, you are i this way of bnowing, you ana
aimreng to help pupis to ba cEming to hedp pupils 1o beable | almeng to help pupks reflect
abke ti: understond deeply o judge wisely in resporse parsonally ond with inkegrity
the meaning of sacrad texts, to different Interpretations of anwihat they have eamsad and

relgious bededs, sOchad ntes,
and the ivas af indivwduwals and

the maaning srificancs, and
irrplications of tents, Dol

carnsder the implications for
action thase may howa far theair

Skills

corminunities who ane shaped rites, and ways of life so that o ives and the workd inowhach
oy these tants, boleds, aond rites. | they can amive Ot justifad ey v

conclusans ooout what &=

true, wihat & good, and what is

e cratiful
i this way of knowing, pups will | Inths way of knowing. pugpils in this way of Enowing, you

deasaen thair undarstanding by
developing the skilis o

» Rermember ond ooply the
meaarings of kay axls
Deiiats, and concapta.

«  Prowvide explanations by
rnaking Inks between
raligics s, Debafs, and
practces,

« Interpret and analyse
the meoneng ol texis,
g L |

Wil N renasa in wisdam, theough
chalogue with aothers, by
chavesaping the skills o

+  Think craclively anc
critically, testing idaas by
irrragginereg ather possinilitkes

« Compara different
irterpratation:s of relicioes
expression, different woys
of calebratng ritas, ond
differant ways of e

rclrenrn o esances wifirn |

will invwite pugils 1o respond

persanally and with intagnty by
dheveloing the siils to

« Raliact on tha meoning of
whiot they have lsamned far
their o ivas

= Dealogue with others to
understand thermsedes and
others better

= Inagene how their own
Syes and the future af tha

g ey pp e s e g e




“®\ Religious
| Education
s/ Directory

| Bl L By Tl i e L B B L ]

Erue, wihat & good, and what is
e cpuatiful

Skills

i this wory of knowing, pupds wil
deapan thair undastanding by

developing the shils o

» Rermermiber ond ooply the
meaanings of kay taxs
baiiats, and concapta.

«  Provide explanations by
rnaking Inks between
raligicas s, bebafs and
practces,

« Interpret and analyse
the msaneng af texis,
practices, and stucks ond
their historcal and cultural
connectons.

In thes way of knowing, pupils
will mCreasa in wisdam, threough
chalogus with others, by
chavetaping the skills o

«  Think cradlivedy Gnd
critically, testing idaas by
irraggirareg ather possnilitkes.

« Compara different
interpratations of religious
expressian, different ways
of calebratng ritas, and
differant woys of e
pxploning differances within
ond betwesan redigions and
workchaiaws

= Critcolly evoiuote
differances to anfive Of Wesa
|udgements cbaut what &
bruee, who! ks gocd, and what
& Dot

in this wa'y of knowing, you
wall irvviler pugils 1o respand

persanally and with intagnty by
developing the siils to

« Rafact on tha maaning o
whiot they have eamead far
Ther o vas

» Dealogus with others to
undesstand tharrsehas and
athers better

Imnogene how their own
Syes and the future of tha
commdntigs towhich
they belong cowld De
translarmed by whot they
hive leamed.

« Ratall, b any form, a
narrotive thot comesponds
o tha scriptura sowrca usad
peginning to recognise the
cEffarant Barany loemsin
soripture.

« Comectly use refglous

+ Play with possailities, asking
‘wihot I questons, soying
what they wonder aooul
and suggesting answers,
irmcgineng how they and
others ane feeling.

« |dentdy and name thek

«  Rafiact on tha meaning of
whiat they hove eamed for
e awn beas, Talk aboot
ther own sapenances,
fealings, and the things that
matter o tham, and istan
10 athers
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Ages 5-7

« Ratall, N any form, a
narrotive thot comesponds

tea thes seripture saurcs used

peginning to recognise the
cEffarant Barany loemsin
soripture.

- Comectly usa redglous
wards and pheosas 1o
raC oo rEs e Teatures of
religeous ke and practcea

- Recogrise inks and sampie
cormectons baetvwaan
sources, bellefs, worship
and e,

» Describe o narrothve that
% aodurata n it seguenda
and detols, entitying
literciry farrm and Bagening

Play with posshilities, asking
‘wihot I questons, soying
what they wonder aooul
and suggesting answers,
irmcgineng how they and
others ane feeling.

Identidy and nomme thelk
persanal resgonsas to o
vty Of credtive and
ortistic expression (for

BT, Taats, Staries,
paintings music..) and

sy why thay raspond n
Eheat wway.

Express o pont of view with
0 rednant racson

Express o preference with o
rednviand faceson

Lestery 1 the stanes and

gapenences of others from
differant communities and

ask questions about the
staries and expariences of

clhers

» Py with possibdiies,

afong whol 7 Quastions
sugoesting answears and

ENOGING ConsaqUEnCes

« Rallact on tha mecaning of
whiat they hove eamed for
thigir awn beas, Talk about
ther own sapenances,
fealings, and the things thot
matter to tham, and istan
10 athers

= Consicler how thair own
Eves ondd tha future of tha
communties to which
they belong could ba
transformed by whot they
horva lecr nad.

« Act 10 Bring obout
translarmctian i theer
awn bves and Inthe

commuirsties (o which they

DEH:'I-I'I-g.EIE O SO seguancs
al thair kacrming,

» Retflect on the meaneng of

whart theary hove learmed fos
thesr own ves. Dialogue

with athwars abaut their
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Ages 7-9

» Describe o narmotive that

is aocurata n s sequenca
and detols, dentifying
literciry farrm and Bageining
to understand the arigino
cuthar's intenticn, droweng
ot tha maral sensa of
songture for todkay,
Carrectly use deveiopang
spercEalist vooobusary

to descrbe a range of
redgicuss beliefs, symboks
and actions, comectly
ickantifying their meanings,
Make ks Detwesan sources,
baliels waorshio, and lifa,
ghving reascns for the Enks.

Qs Queskions aout the
staries and expariencss of
clfers

» Piay with possibd@iies,

agieng Whol T quastions
sLgoesting anawears and
ENIOGINING ConsaLRnce:
and implicatans far
thermneebves ond others

= ‘Bupggest meanings

consicke ing tha rmakess
witenton, in responss to
o variety of Cractivg and
artetc exprassion (for
axcmple taxts storks,
paintings, mussc. )
Exprass a pont of view
with reasans thot relate ta
sourCes Bxpenisnces,
Exprass O dgamant with
relesant regeons, having
conaidered differant

pratarances.

Explore peopia's didferent
wwarloviesws and the reasons
far thalr responses to

kfe and 1o questicns of

mgaring ond purposa

0 F!aﬂac.tnnma-rnacumg ol

whaat thary howe lsarmed for
thesr own kves. Dialogue
with athars about their
axpariencas and faalings
and the thangs that mottar

1o tham, recognising the

winys I ewiech thes could
irfluance the way thay e
Cioanscdes how theer awn
Iz and the futune of the
CORTUTILEN S b whash
they Dedong could Da
tronsdfoerned oy what thay
heawer sarnac

Act to bving about
transforrnaticn in their
oo lives andt in the
cormemuniteas to whch thay

beltng os o consagquence
of their Barneng

AN /

« Shoey understonding

aof scrpture pOssaneEs,

Ploy with possiilities, esking

wihort I questicns, bullceng |

Fafact on tha rmaaning of
wihc they have leamead for
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Ages 9-11

« Shoey understonding

of scripture passages,
sdentifying literary farms
and authoral ntenticn and
Baginning to recognise
the historkcal context of

e tanded oudisnca
and the ways in which the
mterpratation of scnptuss
may change over tme.
Usa specialist (thealogical
relighous, and philcsophical }
vocapuiany to dascribe
and expiain the meaning
af different redgicus and
secusar Detets, rtuals,
symnbods, and actions.

TR T urder&turn:llng af

soUrcEs, beliefs warship,
and Me, by rmaking reéswant
Bnks Detwean harm

Plory with possanilitas, osking
wihort i7" questicns, bullceng
leggical theaariess, and
innagineng diffarent peopla's
MEELHINEEE.

Explore how they and
otfers interpret 1Hgir own
and the makar's meoning.
ir resporse 10 o vorkaly

of creotive and artistic
sapression (for axampla,
texds, stories, pasntings,
FrLEEs ete)

Apprecaate differing ponts
o wiendy are not of aguciy
Wk,

Artecalate the reasons which
rmight lead to udgements
differant 1o thesr o,
Felgnisng thot sceme
querstions ona difficuit to
CIMSWER,

Consider people's
differant wosidviaws,

uzing evidence to express
ingagit into ciffersnces i
thesr responsss and offer
reasaned arguments why
Ehisy clescagrens Wil s
features

« Rabact on tha meaning of
wihort they have lsamead far

their owm ves Compoare
their own and others

axpanances and feesngs
the things thot matter to
therm, and the 'wWways n
wihich thiz moy aod 1o
different ways af life

«  Congider how thair own
Fvas ond the buture-al tha
commrunities towhich
Ry Beloog cousd De
transforrmed by whiot they
hove keomed.

= Actta bring obout
transfarrmiciicon i thes
own ves and in the
communities lowhich they
Delondg, 03 0 consequenca
aal theser lacamingg,
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rEediurgs

Ages 11-14

b understardirg of the
literal serss of scriplura
poRenges (isartiying
literory formis. reading e
CAGCarirg 1o the rulcs

thot govern s astinctve
literzry formy, understanding
P cuthoriol intention
affacts maaning Inciding
an Lrdarstancing of e
irflucnce af e histooecl
cartext af the Intenclacd
audiencel cnz bagin 1o
understond tha allegoscal
ard ancgogical sarsas of
SoTipture.

e o rarge of contestually

acodrabe raligous and
phiosopnlcal vononulony

TOENDW O COnSrant
wedeestancing al o pange ol
redgjions, worlchiesws, beliafs,
and actiors.

rAzke relsvant cornectons
Betwoen diferant ceacis of
stuchy [Aoctive, sourmes,
stractares, Warsnip, ora

lifa ), showing Hew ars anea
irfluances cthars

Hoy with cossiciites,
asting ‘what #7 questons,
tenting sans using

Fosagnl awpsarirmenls and
ot ! soerarios

1o desgan msght, orticaly
angag ng with ciferent
peapla's respnnsas 1o thess
ALastions

Siter an irtarpratotion of
the rmacning of o waristy

al redensant eradtive and
artstic expressiors (for

s ornple, texts, shorss,
;_.'-l_:|ir".|_:-|"'|§|$.. LS, -:_:1-:'_:}. il
retereences o the Plstarical
and cuiural cortsat of the
fraker

lf",l‘_:t'l'||:_'||:::|r'|_':- fandd aanirost P
atfectivaly dffesant ralevart
works of art reflect Catholic
sULIrses ared belkals,
Fresent an asgurment for

a paricular point of view,
showing an cworarass of
diffarent views

AsseEsing tha ralatie
villick by of cliffesant
OrgUMEnT

Eg et o sraare=as of

*

Haflact onthe meaning of
wheit they Posee acrred
for thalr oen bves. Begin

b amcdare Lhe saperiancas
Qe feedings of oinces
drcerstandirg wwhat
matbiers o them and the
rnpcict this hes ar theair
wonys of e

carsdear baow thsir own
ves and the futusa of the
cornrmunities towklch
they belona could be
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Ages 11-14
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Structural elements: Ways of
knowing




/Imagine you are d journalist. Write a A
newspaper article to explain how some people
believe the Big Bang theory challenges
Christian beliefs that God created the universe.
Include details about the Big Bang theory and

Christian beliefs about creation in your article.

- /




Imagine you are d journalist. Write @
newspaper article to explain how some people
believe the Big Bang theory challenges

Christian beliefs that God created the universe.
Include details about the Big Bang theory and
Christian beliefs about creation in your article.



(Look at the guestions in the speech bubbles on
the next page. Have a go at answering them
now. Are there many different responses

In the class? As you work through this chapter,
your responses to some of these questions

_may deepen, and may even change.
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Look at the questions in the speech bubbles on
the next page. Have a go at answering them
now. Are there many different responses

In the class? As you work through this chapter,
your responses to some of these questions
may deepen, and may even change.



'What did Pope St John Paul I mean when he
said, ‘Truth cannot contradict truth'?




What did Pope St John Paul I mean when he
said, ‘Truth cannot contradict truth’?




(Compare Rublev’s icon with Crivelli's The Trinity.

Which is more powerful in bringing out Catholic
belietf about the Holy Trinity?

~
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Compare Rublev’s icon with Crivelli's The Trinity.
Which is more powerful in bringing out Catholic
belief about the Holy Trinity?




(Think again about the sacrifices you have
made in your life. Were these sacrifices
significant? Use the three bullet points above
to discuss this question and then write down a

_response.

J




Think again about the sacrifices you have
made in your life. Were these sacrifices
significant? Use the three bullet points above
to discuss this question and then write down a
response.



/Consider the view that the damage we are
doing to the Earth is an inevitable effect of
human beings living on this planet and
construct a Catholic response with reference
to Laudato Si and other relevant teachings.
Why might some people think this?

What would a Catholic believe instead?
Support you answer with examples.

=
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Consider the view that the damage we are
doing to the Earth is an inevitable effect of
human beings living on this planet and
construct a Catholic response with reference
to Laudato Si and other relevant teachings.

Why might some people think this?
What would a Catholic believe instead?
Support you answer with examples.




Structural elements: The six-
branch structure




Curriculum Branches

Curriculum branches are the way this programme of study presents its
model curriculum.

The model curriculum presents the expected outcomes in six
curriculum branches that correspond to the six half-terms of a schoo
year.

The model curriculum (the first 5 branches particularly) is rooted in
the narrative of salvation history and leads pupils on a journey in
each year of schooling that gives a sequence to the learning.

As they revisit each branch in each year of school they come to a
deeper understanding of its significance for Catholic belief and
practice, which allows them to make links between the four
knowledge lenses within the context of the narrative of salvation
history.

()
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‘The Bible is thus the great love story between God and
humanity.

At its centre stands Jesus, whose own story brings to
fulfilment both God'’s love for us and our love for God.
Henceforth, in every generation, men and women are
called to recount and commit to memory the most
significant episodes of this Story of stories, those that best
communicate its meaning.’

136  Message of his Holiness Pope Francis for the 54th World
Communications Day, 24 January 2020, 3.
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Structural elements: Expected’
end of age-phase outcomes

Part 2: Programme
of Study

Section 2.3: Expected end of age-
phase outcomes



Age-phase expected outcomes

» The expected outcomes are a synthesis of the content
outlined in the knowledge lenses and the skills
described in the ways of knowing.

- Each age-phase has a prescribed set of expected
outcomes that indicate what pupils are expected to

know, remember and be able to do by the end of that
phase, using the language of the ways of knowing and
applying it to the discrete knowledge within each lens.




Ages 7-9

Revelation
Recall that angels bring God’s message in the gospels of St Matthew and St Luke. U3.2.6
Retell, in any form, the visit of the Magi and explain what the visit of the Magi and the gifts they bring show us about U3.3.1
Jesus.
Recognise that God’s covenant with Abraham is the foundation of the faith of the people of the Old and New U4.1.4
Testaments: Judaism and Christianity.
Show understanding of the belief that Jesus reveals the kind of messiah he is by showing that God’s Kingdom includes those | U4.3.3
who are excluded by society, making relevant links to the scripture studied.
Sacred Scripture
Show knowledge of parables of Jesus, making links between them, to show some understanding of what the Kingdom of [U3.3.4
God is like.
Retell one of Jesus’ parables making simple links between the chosen parable and Jesus’ message about the Kingdom of U3.3.5.
God.
Make links between the scripture sources and what happens at Mass. U3.5.1
Recall that we learn about the life of Jesus in the gospels and the work of the disciples in the Acts and learn that Paul U3.5.6
wrote letters to the early Christian communities. Know that these are different ways of writing (literary forms).
Make links between Exodus (12:1-8,15-20, 13:3), the account of the Last Supper in Luke (22:14-23), and what happens at |[U3.6.3
Mass.
Creation and Fall
Revisit and remember the first Creation story from Genesis, recognising the author’s use of poetic language to describe |U3.1.1
how the world wasifauned. e

escribe Wlm\)\a prayer they have studied praises Creation. U3.1.5




Ages 7-9

The triune God

Use religious language to describe the Christian belief in the mystery of God as Trinity and describe some signs and U3.5.2
symbols of the Holy Trinity.
Make relevant links between the belief that Jesus is the Messiah and the Nicene Creed (specifically Articles 2-4) and U43.5
suggest why Catholics say this prayer.
Jesus Christ
Retell, in any form, the visit of the Magi and explain what the visit of the Magi and the gifts they bring show us about U3.3.1
Jesus.
Show a simple understanding of a miracle of Jesus (either Matt 8:5-13 or Matt 9:1-8) showing that it is a sign of the U.3.3.3
kingdom and the compassion of Jesus.
Describe how Jesus showed his love at the Last Supper. U3.4.3
Show understanding of why some people gave Jesus the title ‘Christ’ (the anointed one) by making links with the U4.3.1
scripture studied.
Make links between Jesus’ speech to John the Baptist’s followers and signs that he is the Messiah. U4.3.2
Make links between Jn 20:1-10 and Peter’s declaration of faith in Matt 16:13-20 and/or between Peter’s three denials of U4.5.1
Jesus and Jesus’ three requests of Peter (Jn 21:15-17).
Describe some ways in which the Church today (locally or globally) continues the work of Jesus. U4.5.6
The Holy Spirit
Use religious language to describe the Christian belief in the mystery of God as Trinity and describe some signs and U3.5.2
symbols of the Holy Trinity.

U3.5.3

of, rs o xpress belief in the Trinity and the Holy Spirit.
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Ages 7-9

Prayer

Recall the ‘Our Father’ prayer and make simple links between the prayer and building the kingdom. U3.3.6

Know some of the prayers of the Catholic Church which express belief in the Trinity and the Holy Spirit, U3.5.3

e.g., Glory Be, Come Holy Spirit.

Make links between prayers that show trust in God and the virtues of faith, hope, and love. U4.1.6

Encounter the words of the Apostles’ Creed and know that it summarises the central beliefs of Christians. [U4.5.4

Liturgy and sacrament

Give a simple description of how Catholics celebrate the Mass. U.3.2.2

Give simple descriptions of some special prayers, signs, and actions performed in church and at Mass U3.2.3

using religious language, focusing on the Liturgy of the Word.

Describe, with increasing detail and accuracy, the prayers, religious signs, and actions of the Mass, U3.4.6

focusing on the Liturgy of the Eucharist.

Give reasons for actions and symbols used in the Mass and make links between beliefs and actions. U3.4.7
onEat U3.5.5

he life of the early Chu@ a@ Catholics gathering for Mass today.

—4/ Directory




Ages 7-9

Dignity of the human person

Encounter the belief that human beings are made ‘in the image of God’ (Gen 1:27) and talk about what this might mean. |U3.1.2
Freedom, conscience, and virtue

Show some understanding of how the decisions of Abraham (and Joseph) were informed by their faith, hope, and love in God.|U4.1.5
Make links between 1 Cor 13:1-7, 13 and the theological virtues. U4.6.2
Law, grace, and sin

Correctly use developing specialist vocabulary to name and describe the corporal works of mercy, making links with the U4.4.5
Judgements of the Nations parable.

Catholic Social Teaching

Make simple links between the first Creation story, the belief that all human beings are created equal, and an U3.1.2
expression of the principle of Catholic Social Teaching about human dignity.

Describe stewardship by making simple links between Gen 1:26-31 and people’s actions today. U3.1.4
Faith and life

Recognise that in Laudato Si’, Pope Francis teaches that human beings are called to have a loving relationship with God, |U3.1.6
with each other, and with the world. (See LS 66).

Make connections with the life of the early Church and Catholics gathering for Mass today. U3.5.5
Make links with the ancestry of Jesus and the Jesse tree. U4.2.6
Describe the work of a person or organisation who has been inspired by Jesus to work with those marginalised by societal U4.3.6
attitudes to illness, making links with the virtues of faith, hope, and love.

Make simple connections between belonging to the Church and living out the ‘Works of Mercy’ in support of those in need U4.4.6
(for example, giving alms in Lent or praying for someone who is sad).

Describe some ways in which the Church today (locally or globally) continues the work of Jesus. U4.5.6
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Age-phase expected outcomes

- It is against these expected outcomes that schools will
assess pupil progress, both formatively and
summatively.

» This directory does not prescribe a particular approach
to assessment but does provide clear expectations for
edch age-phase that will allow meaningful assessment
to occur.




Age-phase expected outcomes

» These age-related expectations also provide a basis for
consistency of expectation in all schools across England

and Wales.

* In turn, this will allow the Catholic Schools Inspectorate

to make judgements about the quality of re
education in each school inspected under t
Framework for the Inspection of Catholic Sc
Colleges and Academies.
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CATHOLIC SCHOOLS C o
q INSPECTORATE = Progressin RE:

* how well pupils develop the knowledge, understanding and skills as measured
against the learning required by The Religious Education Directory

* the extent to which all pupils, including disadvantaged pupils and pupils with
SEND, make progress when measured against the planned curriculum by
knowing more, remembering more and doing more, including any variations
between age phases and year groups

* the extent to which pupils are developing as religiously literate and engaged
young people who have the knowledge, understanding and skills -
appropriate to their age and capacity - to reflect spiritually, and think
ethically and theologically, and who are aware of the demands of religious
commitment in everyday life


https://www.cbcew.org.uk/
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What'’s the Big picture?

Creation and Covenant...

‘In this branch, pupils will encounter the God who creates
and calls a people. They will explore revelation of the
Christian belief that all that is comes from God, the Creation
accounts in Genesis, and scientific explanations of the
process of Creation. They will explore the call of God and his
covenantal relationship with his people first through
Abraham and Moses, then through the narrative of the Old
Testament.” (RED p62)


https://www.cbcew.org.uk/

What'’s the Big picture?

God creates everything out of love (including us). All that
comes from God is good. He reveals himself to us out of love.


https://www.cbcew.org.uk/

What's the Big picture?

Creation and Covenant...

The ‘original harmony that
[humans] had with the
world and...with God’ (YC

66) has been lost. The experience of this

alienation is expressed
in the story of the Fall’
(YC 66)


https://www.cbcew.org.uk/

What'’s the Big picture?

God shows himself in the Old Testament as God, who
created the world out of love and remains faithful to

[humans] even when they have fallen away from him
into sin (YC 8)



https://www.cbcew.org.uk/

What'’s the Big picture?

Creation and Covenant...

‘God makes it possible to experience him in history:
With Noah he establishes a covenant to save all living things.

He calls Abraham so as to make him “the father of a multitude of nations” and to
bless “ all the families of the earth” in him...

To Moses he introduces himself by name...frees Israel from slavery...establishes a
covenant with them...and through Moses gives them the Law’ (YC 8)


https://www.cbcew.org.uk/

Year Four

Through this year the pupils will learn about people whose lives have been
transformed by faith and hope in God.

In the first branch pupils will study Abraham and consider how he changed through acting on his faith
and entered into a covenantal relationship with God.

Pupils will explore aspects of the story of Elijah whose story shows the importance of faith and hope in
God even in desperate times. Pupils will then make links between Elijah and John the Baptist.

In these branches, pupils will begin to explore hermeneutics.
Pupils will explore more about the type of messiah Jesus is and what it means to live a life in Christ.

Through learning about the theological virtues of faith, hope, and love, they will encounter the belief
that good deeds flow out of a love of God - people do not do good things and earn God’s love. They
will revisit the lives of St Peter and St Paul with a focus on the theological virtues of faith, hope, and
love, and learn about the place of the Blessed Virgin Mary in the communion of saints. (Reb p131)


https://www.cbcew.org.uk/

U4.1.1. Show some
understanding of the
historical context of
Abraham (and Joseph)
and the cultural and
religious context out of
which he was called.

U4.2.1. Describe what a
prophet is drawing on
Elijah and John the
Baptist as examples.

U4.3.1. Show
understanding of why
some people gave Jesus
the title ‘Christ’ (the
anointed one) by making
links with the scripture
studied.

U4.4.1. Retell, with
increasing detail, the
parable of the prodigal
son, and make simple
connections with
Christian beliefs about
God’s mercy and
forgiveness.

U4.5.1. Make links
between John 20:1-10
and Peter’s declaration of
faith in Matt 16:13-20
and/or between Peter’s
three denials of Jesus
and Jesus’ three requests
of Peter (John 21:15-17).

U4.6.1. Describe some
facts about the life of St
Paul and explain why he
an important figure for
Christians

U4.1.2. Retell the story of
Abraham, ensuring it is
accurate in sequence,
detail, and shows an
understanding of the
term ‘covenant’.

U4.2.2. Show some
understanding of the
cultural and religious
context of Elijah’s time
and why people needed
to be reminded of God'’s
covenant.

U4.3.2. Make links
between Jesus’ speech to
John the Baptist’s
followers and signs that
he is the Messiah.

U4.4.2. Make simple
connections with the
Judgement of Nations
parable and the Christian
belief that helping others
is part of loving God.

U4.5.2. Find connections
between Jesus’ words to
Peter as the rock (Matt
16:18), John’s account of
Peter, and the role of the
Pope as Peter’s
successor.

U4.6.2. Make links
between Cor 13:1-7, 13
and the theological
virtues.

U4.1.3. Show an
understanding of the
story of Abraham and
Isaac (Genesis 22:1-18),
recognising the
importance of historical
context in explaining the
meaning of this story
then and now.

U4.2.3. Compare the
description of John the
Baptist in Mark and
Matthew’s accounts and
describe the beliefs
about John the Baptist
the gospel writers show.

U4.3.3. Show
understanding of the
belief that Jesus reveals
the kind of Messiah he is
by showing that God’s
kingdom includes those
who are excluded by
society, making relevant
links to the scripture
studied.

U4.4.3. Correctly
sequence the events of
Holy Week, describing
some of the different
reactions to Jesus during
the events of Holy Week
and how they speak to
Christians today.

U4.5.3. Explain the term
‘apostle’ and explain why
the Church is ‘apostolic’.

U4.6.3. Recount some
facts about a different
liturgical tradition within
the Catholic Church.




U4.1.4. Recognise that
God'’s covenant with
Abraham is the
foundation of the faith of

U4.2.4. Make links with
the words of Isaiah, the
preaching of John the

Baptist, and the season

U4.3.4. Using some
religious vocabulary,
describe the Sacrament of
Reconciliation and the

U4.4.4. Retell the story of St
Peter during Holy Week.

U4.5.4. Encounter
the words of the
Apostles’ Creed and
know that it

U4.6.4. Recognise some
reasons why different
liturgical traditions arose
in different parts of the

the people of the Old and | of Advent. Sacrament of the Sick summarises the world.
New Testaments: central beliefs of

Judaism and Christianity Christians.

U4.1.5. Show some U4.2.5. Know that the U4.3.5. Make relevant links | U4.4.5. Correctly use U4.5.5. Explain how U4.6.5.

understanding of how
the decisions of Abraham
(and Joseph) were
informed by their faith,
hope, and love in God.

feast of Christ the King
marks the end of the
Church’s year and
describe what is
celebrated.

between the belief in that
Jesus is the Messiah and
the Nicene creed
(specifically articles 2-4)
and suggest why Catholics
say this prayer.

developing specialist
vocabulary to name and
describe the corporal works
of mercy, making links with
the Judgements of the
Nations parable.

the one, holy,
Catholic, and
apostolic Church is
structured.

Describe some ways
Christians in their local
area work together for
the benefit of the whole
community (or the
common good).

U4.1.6. Make links
between prayers that
show trust in God and
the virtues of faith, hope,
and love.

U4.2.6. Makes links

with the ancestry of
Jesus and the Jesse

tree.

U4.3.6. Describe the work

of a person or organisation

who has been inspired by
Jesus to work with those
marginalised by societal
attitudes to illness making
links with the virtues of
faith, hope and love.

U4.4.6. Make simple
connections between
belonging to the Church and
living out the ‘Works of
Mercy’ in support of those in
need (for example, giving
alms in Lent or praying for
someone who is sad).

U4.5.6. Describe
some ways in which
the Church today
(locally or globally)
continues the work of
Jesus.

U4.6.6.

Describe the five pillars of
Islam and why they are an
important part of Islamic
faith and religious
practice for British
Muslims today.

U4.5.7. Describe what is
meant by the ‘communion
of saints’ and recognise
that the Church teaches
Mary has a special place
within this communion as
Queen of Heaven.
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Year Four: Creation and Covenant

Testament - The Bible in animation - Abraham

Abraham is one of the most important
figures in religious history because
Jews, Christians, and Muslims trace
their belief in one God back to him.

When
considering this
ancient figure,
pupils must
understand the
sort of text they
are reading.



https://www.cbcew.org.uk/
Testament%20-%20The%20Bible%20in%20animation%20-%20Abraham

Year Four: Creation and Covenant

In theology, this is referred to as hermeneutics. Teachers may find it
helpful to reflect on the following three areas in studying biblical texts.

1. Historical considerations, the ‘world behind the text’. Pupils should
start to think about why the author gathered these stories together, who
for, and what was happening at the time.

2. Narrative style, the ‘world within the text’. Pupils should consider how
a text is written, the plot pattern, choice of vocabulary, style of writing, etc.
Was this story told for a long time before someone wrote it down?

3. The ‘world in front of the text’. How does the text speak to us now?
Pupils should reflect on why people think differently about a text today
than the original listeners. For example, Christians may connect Abraham’s
sacrifice of Isaac and the lamb of God, Jesus. (RED p132)


https://www.cbcew.org.uk/

* Notice:

* 3 discrete circles —
separated by a gap

e the way the author
and community are
facing

e that you can’t see
from the Scripture
passage to us
without going
through the author
and their community
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Books like this — Whistlestop Tales — are
good starting points as they include the
story of Abraham but begin with some
context about who Abraham was and
the time in which he was living,
information essential for a hermeneutic
approach seeking to gain a better
understanding of what the narrative is
saying to us.
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Year Four: Creation and Covenant
Teachers should be aware that the covenant u)

can have different meanings for different
people depending on their beliefs and
practices. For example, the Jewish tradition of
circumcision (brit milah) is a symbol of the
covenant, though the apostles decided this
was unnecessary for Christians (Acts 15). Pupi
from a Muslim or Jewish background in the
classroom will have a different view of what
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Then God said to Abraham, “As for you, you must keep
my covenant, you and your descendants after you for
the generations to come. This is my covenant with you

the Abrahamic covenants mean, which is Why and your descendants after you, the covenant you are

it is essential to consider how this textis
approached hermeneutically so that the

to keep: Every male among you shall be circumcised.”
(Genesis 17:9-10)

Christian understanding is shared while
respecting the beliefs of different Abrahamic
faiths. (RED p132)

“why do you try to test God by putting on the necks of
Gentiles a yoke that neither we nor our ancestors have been
able to bear? 11 No! We believe it is through the grace of
our Lord Jesus that we are saved, just as they are.” (Acts 15)



https://www.cbcew.org.uk/

Year Four: Creation and Covenant

Testament - The Bible in animation - Joseph

Pupils need to know something about the story of Joseph before they study
Moses in the following year to understand why the people of Israel are in
Egypt. Teachers may want to look at Joseph in this branch or choose to tell
the story immediately before they study Moses. Teachers may wish to use
an adapted text as the story covers thirteen chapters in Genesis. The
story’s key points are that Joseph is the favourite son who is rejected and
sold into slavery by his brothers. Through his ability to interpret dreams,
Joseph becomes a significant figure in Egypt and ultimately saves the
family who betrayed him when they fled famine in Canaan. Joseph does
not take revenge. Pharoah invites Joseph'’s family to live in Egypt, where
they stay until the story of Moses. For Christians, the Joseph account

prefigures aspects of the gospel narratives. (RED p132)



https://www.cbcew.org.uk/
https://www.youtube.com/watch?v=THw7uNkHppM

CCC
Links

Knowledge lens content

Abratam
YCfK 157
(footnote)

XE? 59, 72,
i1 2570

Covenant
CCC 762, 839
Canon of
Scripture
CCC 120

Hear

By the end of this unit of study, pupils will hear the following key texts:
The story of Abraham, focusing on the following key texts:

The call of Abram (Gen 12:1-5)

The Abrahamic covenant (Gen 15:1-6)

Abraham and Sarah (Gen 18:1-15)

Abraham and Isaac (Gen 22:1-18)

(Optional) The story of Joseph, focusing on the following key texts:153 - Gen: 37:2-35, 41:1-42, 44:1-17, 33-34, 45:1-5, 16-20

By the end of this unit of study, pupils will know some facts about:

The historical, cultural, and religious context out of which Abraham was called.
The importance of understanding historical context to appreciate the literal sense of biblical stories.

Abratam

YCfK 157

;footnote) CcC
62, 839

Theological

virtues
YC 305-309

(1:§‘F61 814-
1840:1841
Prayer

YC 471 CCC
2570-2572
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Believe

By the end of this unit of study, students will know that the Church teaches that:

God’s covenant with Abraham is the foundation of the faith of the people of the Old and New Testaments: Judaism and Christianity

Faith is believing in God, trusting what God reveals, and following God’s loving purpose to live a good life.

Through living out virtues of faith, hope, and love (sometimes referred to as charity), Christians are drawn into a closer relationship with the Holy Trinity.
Abraham is a model of how to pray.

Celebrate

By the end of this unit of study, pupils will know:

Age-appropriate extracts from prayers of faith in God from the Catholic tradition. (For example, Ps 40:1, the St Therese prayer, ‘May today there be peace
within’, St John Henry Newman’s ‘Mission of my Life’, Bl Charles de Foucauld’s ‘Prayer of Abandonment’.)

Live - By the end of this unit of study, pupils will know:

The virtues of faith, hope, and love.

The life and work of a person who was an example of faith made active in love, e.g., the intervention of Cardinal Manning in the London dockworker’s
strike.
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Expected outcomes

e end of this unit of study, pupils will be able to:

U4.1.1

Show some understanding of the historical context of Abraham (and Joseph)
and the cultural and religious context out of which he was called. (RVE)

U4.1.2.

Retell the story of Abraham, ensuring it is accurate in sequence and detail and
shows an understanding of the term ‘covenant’.

U4.1.3.

Show an understanding of the story of Abraham and Isaac (Genesis 22:1-18),
recognising the importance of historical context in explaining the meaning of
this story then and now.

U4.1.4.

Recognise that God’s covenant with Abraham is the foundation of the faith of
the people of the Old and New Testaments: Judaism and Christianity.

U4.1.5.

Show some understanding of how the decisions of Abraham (and Joseph) were
informed by their faith, hope, and love in God.

U4.1.6.

Make links between prayers that show trust in God and the virtues of faith,
hone and love



Discern
By the end of this unit of study, pupils will be able to talk and think critically and creatively about

what they have studied, for example, through:

Describing and explaining the virtues: faith, hope, and love making links between these virtues of
and the life of a person who was an example of faith made active in love (e.g., the intervention

D4.1.1. of Cardinal Manning in the London dockworker’s strike in 1889).

D4.1.2. |Explaining why they think Abraham is seen as a model of prayer.

Respond
I:)During this unit of study, pupils will be invited to respond to their learning, for example by:

R4.1.1. |Considering how their own lives and the lives of their communities could be transformed by the
virtues of faith, hope, and love. (RVE)

R4.1.2. |Reflecting on how the virtues of faith, hope and love help them to be a good neighbour. (RVE)

R4.1.3. |Reflecting on the challenges and blessings Abraham (and Joseph) experienced and how their
faith played a part in how they reacted.




KA
— Understanding Sacred Scripture

the Church describes a two-fold process for an authentic reading of Sacred Scripture. The
first level involves analysing passages, in ways common to the development of more
general literacy skill and competence and familiar in classroom settings. At the level of text
analysis, the Church encourages practices such as working with the best translation
possible and keeping individual passages whole so that literary form is identifiable, which
is recognised as ‘a major tool for correct understanding of the text’.120 Noting the
presence of literary techniques, including figurative language, analogy, contrast, dialogue,
repetition, as well as attending to the circumstances of writing (author and community), is

also affirmed.

(RED p22)
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KA
— Understanding Sacred Scripture

However, such academic analysis, even when it leads to an ability to retell a passage,
cannot be the final goal for the reading of Sacred Scripture. Pope Benedict XVI cautions
that this reductive level risks presenting Sacred Scripture as a novelty from a bygone era:
‘One can draw moral consequences from it, one can learn history, but the Book as such
speaks only of the past.’121 Nothing of the divine, which is denied and explained away,
remains. Added to an analytical reading, therefore, must be a lectio divina, a sacred
reading, which allows the reality of faith expressed in the words that are studied, to be
uncovered. A spiritual reading moves attention from the head to the heart as it seeks to
interpret what is signified by the words. Purposefully seeking meaning, and truths,

conveyed in the author’s words, it reads passages through the eyes of faith.122 (RED p22)
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@ Understanding Sacred Scripture

SHEEWSBIRY https://www.uscchb.org/bible/understanding-the-bible

1. Bible reading is for Catholics. The Church encourages Catholics to make reading the
Bible part of their daily prayer lives. Reading these inspired words, people grow deeper
in their relationship with God and come to understand their place in the community God

has called them to in himself.

>
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'-"iﬂ Understanding Sacred Scripture

https://www.usccb.org/bible/understanding-the-bible

3. Get the whole story! When selecting a Bible, look for a Catholic edition. A Catholic
edition will include the Church's complete list of sacred books along with introductions
and notes for understanding the text. A Catholic edition will have an imprimatur notice
on the back of the title page.

(An imprimatur indicates that the book is free of errors in Catholic doctrine.)

Catholic 0
Children’s Catholic &

Catholic BIBLE

ESWCE
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@ Understanding Sacred Scripture

SHEEWSBIRY https://www.usccb.org/bible/understanding-the-bible

4. The Bible isn't a book. It's a library. The Bible is a collection of 73 books written over
the course of many centuries. The books include royal history, prophecy, poetry,
challenging letters to struggling new faith communities, and believers' accounts of the
preaching and passion of Jesus. Knowing the genre of the book you are reading will

help you understand the literary tools the author is using and the meaning the author is
trying to convey.

DEI VERBUM
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:ﬂ Understanding Sacred Scripture
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https://www.usccb.org/bible/understanding-the-bible

5. Know what the Bible is — and what it isn't. The Bible is the story of God's relationship
with the people he has called to himself. It is not intended to be read as history text, a
science book, or a political manifesto. In the Bible, God teaches us the truths that we
need for the sake of our salvation,

S T L
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@ Understanding Sacred Scripture

SHREWSEIHY https://www.usccb.org/bible/understanding-the-bible

6. The sum is greater than the parts. Read the Bible in context. What happens before and
after — even in other books — helps us to understand the true meaning of the text.

To know You
more clearly

“n Rellgious
Education
" Durectory
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@ Understanding Sacred Scripture

SHREWSEIRY

https://www.usccb.org/bible/understanding-the-bible

7. The Old relates to the New. The Old Testament and the New Testament shed light on
each other. While we read the Old Testament in light of the death and resurrection of

Jesus, it has its own value as well. Together, these testaments help us to understand
God's plan for human beings.
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E’: Understanding Sacred Scripture

SHREWSEIHY https://www.usccb.org/bible/understanding-the-bible

9. What is God saying to me? The Bible is not addressed only to long-dead people in a
faraway land. It is addressed to each of us in our own unique situations. When we read,
we need to understand what the text says and how the faithful have understood its

meaning in the past. In light of this understanding, we then ask: What is God saying to
me?
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Planning

Read the Teacher notes from the RED for the Year group and for the branch

2. Note the lens content in the RED (Hear, Believe, Celebrate, Live) for the branch.
This will help you to recognise the key content that should be taught. [NB — find
out more about the lenses in the RED (p23-35)]

3. Note the Expected Outcomes in the RED (Understand, Discern, Respond) for the
branch

4. Read the Teacher Book (TB), this contains theological notes and also identifies
the learning linked to the Expected Outcomes

5. Read the guidance from the Diocese on each branch as these show how the
RED, TB and PB talk to each other. They may provide a helpful basis for your
planning

NB: Note the key vocab for the branch. This is located at the end of each branch in
the Pupil Book (PB)
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Assessment

* Refer to the prescribed outcomes for the branch. These will

form the foundation of assessment as they are what pupils
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are expected to know by the end of that phase. For example:

came to know God and the Good News of Jesus in the gospels.

Expected outcomes Ages 5-7

Revelation

Recognise in an age-appropriate way that the Church teaches that all that is comes from God, Our U.1.1.2
Father, who made heaven and Earth.

Recognise that, for Christians, the Christmas story reveals God’s love by sending Jesus his Son. Ut1.2.1

Identify some of the people that encounter Jesus and recognise that he is special. U1.3.1

Sacred Scripture

Be introduced to the Bible as a special book and encounter the stories and accounts of how people U1.2.2
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— Assessment LB

* Refer to the prescribed outcomes for the branch. These will
form the foundation of assessment as they are what pupils
are expected to know by the end of that phase. For example:

Expected outcomes

Understand
By the end of this unit of study, pupils will be able to:

U1.1.1. [Recognise that the story of Creation in Genesis 1:1-4,24-26, is an ancient, prayerful, poetic reflection on God’s world and
retell this story in any form. (RVE)

U1.1.2. |Recognise in an age-appropriate way that the Church teaches that all that is comes from God, our Father, who made
heaven and Earth. (RVE)

U1.1.3. |Recognise that though people cannot see God, they can sense his presence through the awe and wonder experienced in
the beauty and order of Creation.

U1.1.4. |[Recognise that the Church teaches that God gave human beings the responsibility for taking care of the world and its
people and in doing this, we show love for God and each other.

U1.1.5. [Know that Pope Francis wrote a letter, called Laudato Si’, about the gift of Creation and the importance of taking care
of the world as it is everyone’s home.

U1.1.6. |Recognise that prayer is a way of drawing closer to God.
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* Refer to the prescribed outcomes for the branch. These will
form the foundation of assessment as they are what pupils
are expected to know by the end of that phase. For example:
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u1t.1.2.

Recognise in an age-appropriate way that the Church teaches that all that is comes from God, our Father, who made
heaven and Earth. (RVE)

 Godis our Father

* Heis Creator

* He created all things

* He created heaven and earth (the invisible and the visible)

How does this link to the rest of the learning outcomes?
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bl
Assessment

SHREWSEURY
What are the driver words asking of the pupil?
* (Begin to) Recognise

|dentify

Be introduced to and encounter

Know

Retell

Sequence

Recall

Show (a simple) understanding of

Make links between

Revisit and remember

Describe (how)

Compare

Use specialist vocabulary to...

Explain

Use theological language to...

Show knowledge and understanding of
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NB: Discern also needs to be Discern
assessed

. . In this way of knowing, you are
* The RED model curriculum lists aimi,.,gtnLLp ils fn Be bt

exemp|ars to judge wisely In response
to different interpretations of
* The Vine and the Branches offers  the meaning, significance, and
exemplars imptﬂcatiuns of texts, beliefs,
rites, and ways of life so that
e Schools may choose the they can arrive at justified

conclusions about what is

exemplars OR choose Discern Crue what 15 aood, nd what 5
opportunities of their own beautiful.

Ffr
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« Play with possibilities, asking oy
‘what 1f!" questions; saying
what they wonder about

and suggesting answers,
KS1 Age 5-7 imagining how they and
. . . others are feeling.
 Generic outcomes listed in RED - Identify and name their
persanal responses to a
1Fi variety of creative and
* These become specific exemplars S e
. . . example, texts, stories,
within the model curriculum R i
Discern say why they respond in
Ehat way.
By the end of this unit of study, pupils will be able to talk and : Eh:m:: point of view viith
think creatively and critically about what they have studied, A relevant reason.
for example through' » Express a preference with a
’ ) relevant reason
Talking about why the shepherds saw angels when Jesus was born. « Listen to the staries and
experiences of others from
Thinking about why the words of the angels are in the ‘Hail Mary’ and I ferant conrrimibise Snd
the beginning of the ‘Gloria’. ask gquestions about the
Exploring artistic representations of the nativity story from around stories and experiences of
the world. (RVE) Kt
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Thanks be to you, my Lord Jesus Christ, for all the
benefits you have given me,
for all the pains and insults you have borne for me.
O most merciful redeemer, friend and brother,
may I know you more clearly, love you more dearly,
and follow you more nearly, day by day. Amen.


https://www.cbcew.org.uk/

	Slide 1: Support for Implementing and Teaching The Vine and The Branches
	Slide 2: Agenda
	Slide 3: Session 1
	Slide 4: Session 1
	Slide 5: Session 1
	Slide 6: Session 1
	Slide 7: Session 1
	Slide 8
	Slide 9: Session 1
	Slide 10
	Slide 11
	Slide 12: Thanks be to you, my Lord Jesus Christ, for all the benefits you have given me,  for all the pains and insults you have borne for me.  O most merciful redeemer, friend and brother,  may I know you more clearly, love you more dearly, and follow y
	Slide 13:  
	Slide 14
	Slide 15: Session 1
	Slide 16
	Slide 17: Part 1: Context and Norms
	Slide 18: Context and Norms
	Slide 19: Context and Norms
	Slide 20
	Slide 21: Religious education
	Slide 22: The importance of the religious educator
	Slide 23: General Norms
	Slide 24: General Norms
	Slide 25: General Norms
	Slide 26: General Norms
	Slide 27: General Norms
	Slide 28: General Norms
	Slide 29: General Norms
	Slide 30: General Norms
	Slide 31: General Norms
	Slide 32: Part 2: Programme of Study
	Slide 33: What stories from childhood are still in your head?
	Slide 34
	Slide 35: “I had always felt life first as a story: and if there is a story there is a story-teller….”  GK Chesterton  The Ethics of Elfland
	Slide 36: Where to begin?
	Slide 37
	Slide 38
	Slide 39
	Slide 40: The Bible
	Slide 41: The Bible
	Slide 42: Inspiration
	Slide 43: Different forms of writing in the Bible
	Slide 44
	Slide 45
	Slide 46
	Slide 47
	Slide 48: Structural elements: The Knowledge lenses
	Slide 49
	Slide 50: Structural elements: Knowledge lenses
	Slide 51: Structural elements: Knowledge lenses
	Slide 52: Structural elements: Knowledge lenses
	Slide 53: Structural elements: Knowledge lenses
	Slide 54: Structural elements: Knowledge lenses
	Slide 55: Structural elements: Knowledge lenses
	Slide 56: Structural elements: Ways of knowing  
	Slide 57
	Slide 58
	Slide 59
	Slide 60
	Slide 61
	Slide 62
	Slide 63
	Slide 64: Structural elements: Ways of knowing  
	Slide 65
	Slide 66
	Slide 67
	Slide 68
	Slide 69
	Slide 70
	Slide 71
	Slide 72
	Slide 73
	Slide 74
	Slide 75
	Slide 76
	Slide 77:  Structural elements: The six-branch structure
	Slide 78: Curriculum Branches
	Slide 79: Curriculum Branches
	Slide 80: Curriculum branches
	Slide 81: Curriculum branches
	Slide 82: Curriculum branches
	Slide 83: Curriculum branches
	Slide 84: Curriculum branches
	Slide 85: Curriculum branches
	Slide 86: Curriculum branches
	Slide 87: Part 2: Programme of Study
	Slide 88: Age-phase expected outcomes
	Slide 89
	Slide 90
	Slide 91
	Slide 92
	Slide 93: Curriculum branches
	Slide 94: Age-phase expected outcomes
	Slide 95: Age-phase expected outcomes
	Slide 96:  
	Slide 97
	Slide 98: Curriculum branches
	Slide 99:  
	Slide 100:  
	Slide 101:  
	Slide 102:  
	Slide 103:  
	Slide 104:  
	Slide 105
	Slide 106
	Slide 107:  
	Slide 108:  
	Slide 109
	Slide 110
	Slide 111
	Slide 112
	Slide 113:  
	Slide 114:  
	Slide 115
	Slide 116
	Slide 117
	Slide 118:  
	Slide 119:  
	Slide 120:  
	Slide 121:  
	Slide 122:  
	Slide 123:  
	Slide 124:  
	Slide 125:  
	Slide 126:  
	Slide 127:  
	Slide 128
	Slide 129:  
	Slide 130:  
	Slide 131:  
	Slide 132:  
	Slide 133:  
	Slide 134:  
	Slide 135: Thanks be to you, my Lord Jesus Christ, for all the benefits you have given me,  for all the pains and insults you have borne for me.  O most merciful redeemer, friend and brother,  may I know you more clearly, love you more dearly, and follow 

