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f":‘]'.! Agenda

.a- Morning prayer

* Session One RED: What is it? Why do we need it? What do
we do with it?

e Session Two The structural elements of the RED:

* The model curriculum narrative
* The 4 lenses

* The 3 ways of knowing

 The 5(6) branches

* Expected end of phase outcomes

e Session Three Branch 1: Creation and Covenant
* Session Four Collaborative planning

Closing prayer
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For love,
that as Your branches we will love through joyful service.

Lord, hear us.

For hope,
that through the fruits of the Holy Spirit we can see Your works in action.

Lord, hear us.

For courage,
that we stay joined to You, as an authentic branch of Your vine.

Lord, hear us.



“We, the branches, need the sap,
and the vine needs the fruits, our testimony.”
- Pope Francis
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To know You
more clearly
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Session]

Thanks be to you, my Lord Jesus Christ, for all the
benefits you have given me,
for all the pains and insults you have borne for me.
O most merciful redeemer, friend and brother,
may I know you more clearly, love you more deatrly,
and follow you more nearly, day by day. Amen.


https://www.cbcew.org.uk/
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Session 1

Part 1: Context and Norms
Part 2: Programme of Study

To know You
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Sessionl

Part 1: Context and Norms

Section 1.I: Religious Education in the Context of Catholic Schools
Section 1.2: General Norms

Part 2: Programme of Study
Section 2.I: Religious education in the context of Catholic Schools in
England and Wales
Section 2.2: The structural elements of the programme of study
Section 2.3: Expected end of age-phase outcomes
Section 2.4: Model curriculum
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Part 1: Context and
Norms

The Bishops’ Conference sets out the general
norms for Religious Education in‘England and
Wales



t and

tholic religious
joNn...in any school
ever..|is] subject to the
hority of the Church. It is for
the conference of bishops to
ISsue general norms about this
field of action and for the
diocesan bishop to regulate
and watch over it. ‘



t and

al ordinary is to be
ned that those who are
ated teachers of

Igious instruction..are

# outstanding in correct
doctring, the withess of a
Christian life, and teaching skill.
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Religious education

Religious Education
* Formative of faith * Academic rigour
e Study of Catholic religion e Critical freedom

* Bond of the whole curriculum * Dialogical



The importance of the religious educator

The vocation of teacher is a high calling in the
Church: ‘God has appointed in the Church first
apostles, second prophets, third teachers’ (1 Cor
12:28).

 Authentic witness requires at least this much: a
recognition of the importance of the questions
that religious education poses, a deep
commitment to the enquiries it generates and
a passion for the debates it engenders. It also
requires that the Catholic worldview be
presented authentically with a profound
understanding of the positive response it gives




General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

1. Systematic study of Catholicism

2. Deepen religious and theological
understanding

3. Present an authentic vision of the
Church’s moral teaching and the
tools to critically engage with culture
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General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

4. An understanding of religions and
worldviews in the world today and
the skills to engage in respectful
dialogue

5. To develop critical and creative
thinking

6. Stimulate imagination and provoke a
desire for personal meaning
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General Norms

3. Outcome of Religious
Education

2. Aims of Religious Education

/. Enable pupils to relate understanding
gained to other subjects in the
curriculum
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General Norms

3. Outcome of Religious

Education

4. Religious Education as the
Heart of the Curriculum

The outcome of excellent Religious
Education is religiously literate and
consciously engaged young people who
have the knowledge, understanding and
skills — appropriate to their age and
capacity — to reflect spiritually, and think
ethically and theologically, and who
recognise the demands of religious
commitment in everyday life.




General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

. Religious Education is the core of the
core curriculum and is to be the
source and summit of the whole
curriculum.

2. Religious Education is an academic
discipline with the same systematic
demands and rigour as other
disciplines.
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General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

3. Religious Education is to be delivered
within a broad and balanced
curriculum, where it informs every
aspect of the curriculum. Every other
subject is to be informed by Religious
Education and have a strong
relationship with it.
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General Norms

4. Religious Education as the 5. Compliance with the Religious

Heart of the Curriculum Education Directory

4. In each year of compulsory
schooling, Religious Education is to
be taught for at least 10% curriculum
time within each repeating cycle of
the regular school timetable.
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General Norms

6. Implications of the Primacy of
Religious Education in the
Curriculum

5. Compliance with the Religious

Education Directory

. The Religious Education Directory
includes the programmes of study
approved by the Bishops'’
Conference for the various age
groups

2. Catholic schools are required to

comply with the Religious Education
Directory.




General Norms

6. Implications of the Primacy of

Religious Education in the /. Interpretation
Curriculum

. Religious Education is to be properly
organised, co-ordinated, taught and
resourced.

2. In primary schools there is to be a
Co-ordinator of Religious Education
who is to have at least parity in
status and remuneration with those
of any other curriculum area.
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Session 2

Part 2: Programme of
Study

Section 2:2: Structural elements



What stories from childhood

are still in your head?



“The human mind
seems exquisitely
tuned to understand
and remember stories
-SO0 much so that
psychologists
| sometimes refer to
JIFTIIRFR AY ummmrnmm stories as
“psychologically
privileged,” meaning
that they are treated
differently in memory
than other types of
material.”

Daniel Willingham

Why Don’t Students
Like School

WI-IERE THEWII.D THINGE RRE |

1e Tale of

er Rabbit

Eric Hill The original lift-the-Tlap book

f}' Wg Te (0:77( 01 (1 Bear Hi(?li
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Michael Rosen



“I had always felt life
first as a story. and if
there is a story there is
a story-teller....”

GK Chesterton
The Ethics of Elfland







The story of stories




The story of stories
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Picture from The God Who Speaks, Bible Society

THE CaTHOLEC H|[—;| [ Dlekes Pt i 25 Wy Vi s iy e B0 P

ipialal 5 v il f s TEC el el 1R
ey phpewy s oweof M. FmeTeETn
e’ o et Slgiieg” T ey b e i
FEST L AR PR, SN LR

The= DA Tegta ive=a Limkiy aq i

T Mew TesmmenT

TS

The Bible

The word Bible means ‘book’ or ‘books’. The Bible is
made up of many books.

These books fall into two main sections: the Old
Testament and the New Testament.

The Old Testament tells the story of God's people from
Creation, the Fall, and then their journeying back to
God. Some key figures in this section show great love
for God and tremendous loyalty towards God despite
their journey being difficult and often filled with
despair.

The New Testament books tell the story of the
Incarnation, how God became man in Jesus; they also
tell the story of Jesus’ followers and the great courage
they showed as they continued to share God's

message of love after Jesus had returned to the Father
iNn heaven



THE CATHOLIC BIBLE

The D] Testaive=af
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Picture from The God Who Speaks, Bible Society

The Bible

All these books had different authors and
the books are made up of different forms
of writing.

Just like in a Library, where you would have
different forms of writing together, in the
Bible too we have different forms of writing
e.g. poetry, symbolic story, letter

The authors of these books were inspired
by the Holy Spirit and used their God-
given gifts and talents to share God'’s word
with us.



The inspiration of St Matthew — Caravaggio

Inspiration

« Means God-breathed

« Catholics believe that God inspired the
authors of the Bible to write what is
good and true

« They wrote exactly what God wanted,
nothing more and nothing less

« But — they wrote it in their own way, with
their authorial voice and reflecting their
own God-given gifts and talents.




Different forms of writing in the Bible

Genesis 1-2:4

“God said..
and God saw that it was

good.”

SYMBOLIC STORIES: use symbols to get
across important truths.

Not literally true, and not expected to be

read as such.
So...

Vi By
% « The Catholic Church does not believe

that the earth was created in 7 days

The Catholic Church does not teach that
scientific theories of how the universe
came to be are incompatible with the
Creation accounts in Genesis

Science can tell us HOW the world was
created & the Bible tells us WHY it was



The story of stories

Match the people to t}geir names, then create a timeline..

TIP: there may be more than
one image for some names



Hesza, lecl, Amos, Otadiah, Jenah, Micah, N abum; Habakkuk, Hephan i

Adam And Eve “O' Jacob (and h|s m
—— — e — brother Esau



John the Baptist







Structural elements: The Knowledge lenses

Study of Catholicism

e Hea The names of these four lenses reflect the language of the
Catechism itself which states that the mystery of faith

° Be“e\wéich we hear and receive requires us to ‘believe in it’, to
‘celebrate it’ and to ‘live from it’ (CCC 2558).

e (Celebrabendi, Lex Credendi, Lex Vivendi.

. As we Worship, So we Believe, So we Live
Live ie. howwe worship reflects what we believe and
determines how we will live

Study of other religions and worldviews
* Dialogue
* Encounter




DEI' VEREI
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Structural elements: Knowledge lenses

/

« Revelation
« Sacred Scripture

H ea r « Creation and Fall
« Covenant
« Prophecy
« The Good News of Redemption

-




Structural elements: Knowledge lenses

4 N

« The Triune God
« Jesus Christ, Incarnate Word, Son of God
- The Holy Spirit

Be |eve « The Holy Catholic Church

- The Blessed Virgin Mary and the Communion
of Saints

e Salvation and Eternal Life

o /




Structural elements: Knowledge lenses

4 N

* Prayer

» Liturgy and Sacrament

« Sacraments of Initiation
Celebrate | - cucharist

- Sacraments of Healing

- Sacraments at the service of Communion
 Other liturgies and sacramentals

\_ /




Structural elements: Knowledge lenses

-

« Dignity of the Human Person
 Freedom, Conscience and Virtue
« Law, Grace and Sin

 Catholic Social Teaching

« Faith and Life

\_




Structural elements: Knowledge lenses

Dialofue

-

« Church’s teaching on intercultural dialogue

« Other Catholic churches and their liturgical
rites

« Other Christian denominations

\_

\

/




Structural elements: Knowledge lenses

4 N

« Abrahamic faiths
« Dharmic religions

E n C u nter  Other religions and worldviews, including non-

religious worldviews

\_ /




Structural elements: Ways of
knowing
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Understand Discern Respond
i this woy of knowing, you ane Iry ¥ vy of knowing, you ore i this way of nowing, you ona
aimreng to help pupks to ba cEming to hedp pumls 1o beable | alrmeng to help pupks reflect
abla to understond deeply to judge wisely in resporse parsonally and with integrity

the meaning of socrad texts,
refigicus beSets, socrad ntes,
and the ives of indivwduwals ond
cormmunities who ans shaped
By these tewts, Daleds, ond rites

to different Interpretations of
the maaning sigrificanos, and
irrplicotions of fexts, Dededs,
rites, and ways of life so that
thery Can ormive Ot pustifad
conclusons aoout what &=

true, what = good, and what is
e oatiful

an wihat they have eamsad and
consder the implications for
action thase may howe far theair
awn Bved and the workd inowhach
thay hva,

Skills

i this woy of knowing, pupss wil
dheapan thair undaestonding by

developing the skilis o

= Rermember ond apply the
maanngs of kay xts
beliats, and concapta.

= Provide explanations by
making inks betwean
raligicnis s, baals, and
practoes,

= Interpret and analyse

the meaning of texts,
B e . ' s = =T= |

In thes way af knowing. pupils
will mocreasa inwisdam, theaugh
dialogus with others, by
chaveiaping the skills o

« Think cractivedy and
critically, testing ideas by
irrKagginang ather possiilites.

« Compara different
interpratations of relicoes
exgression, different ways
of calebrotng rites, and
differant ways of e

el e e s e wiit i |

in this way of knowing, you
wall inwiler pugils 1o respond

perzanally and with intagnty by
el aing the sd8s Lo

«  Rafect on tha maaning of
whiot they have lsamned far

thedr Qwe ives.

» Dealogue with others to
undesstand thermseives and
athers batter

= nogine how their own
Fes and the future of tha

e, e pmmy 1 e e e gl L,
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true, what = good, and what is
e oatiful

Skills

i this woy of knowing, pupds wil
cheapan thair undsestanding by

developing the ckilis o

= Rermemiber ond opply the
maanngs of kay xts
beliafs, and concapta.

= Provide explanations by
making inks betwean
raligicnis s, basals, and
practoes,

= Interpret and analyse
the maaneng af tests,
practioss, and ntucks ond
thiir historcal and culturl
connectons.

In thes way af knowing, pupils
will mcreasa in swisdam, theaugh
chalogus with others, by
chaveiaping the skills o

+  Think craclivgly and
critically, testing ideas by
irraggirareg ather possilities.

« Compara different
interprataticns of relicpoles
expressian, different ways
of calebrotng rites, and
differant woys of e
explonng ciferances within
ond betwesan religions and
Workchaewys

«  Criticolly evoucte
differances to arfve Ot Wwesa
|udgements about what i
Eruee, wwihol ks gocd, and what
I& Doyt

in this way of knowing, you

wall irwite pugils 10 respand
perzanally and with intagnty by
derveloping the seis to

« Rafiact on tha maoning o
whiot they have leamned far
ther own ivas,

» Dealogue with others to
undasstand therrsedas and
athers better

= nogine how their own
¥y ond the future af tha
Comimunties towhich
they belong could be
transfarmed by whot they
hiowva leamed.

« Ratall, oy form, a
narrotive thot comesponds
b tha saripture sourca sad,
peginning to recognise the
cEffarant Barany loemsin
scripture.

« Comectly use refiglous

+  Ploy with possdbilitkes, asking
‘wihot I questions, s0ying
wheat they wiondser ool
and suggesting answers,
irmcgineng how they and
others ane leeling.

« |dentidy and name thalk

«  Rafiact on tha meaning of
whiat they hove keamed for
their own Beas, Talk about
ther own Sapenances,
fealings, and he things thot
matter o tham, and istan
1o athers
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Ages 5-7

« Ratall, = ary fOrm,a
narrotive thot comesponds

b tha scripture sourca used,

peginning to recognise the
cEffarent Barary loemsin
scripture.

- Comrectly use refglous
wiortls ond phvosas 1o
raCorEse Teatures of
religpous ke aond practcea

= Recogrise inks and sampis
confectons batwaan

sources, bellefs, worship
and He,

» Describe o narmathve thot
i acourata n s sequendca
and detols, entitying
litercary foarmm and bagening

Ploy with possiilitkas, asking
‘wihot I questions, s0ying
wheat they wiondser ool
and suggesting answers,
irrcgineng how they and
others ane leeling.

Identidy and nome thelk
persanal resgansss to o
vty af credative and
artistic expression (for

B0, Taats, staries,
pantinge mosic.) and

sy why thay raspond n
Eruat wway.

Express 0 pont of view with
G redenyand recson

Express o preference with o
redenvEand racescn

Lestes b the stones and

expenences of others from
differant commmunities and

Gk quasticns about the
staries and expariences of

ohers

» Piay with possibé@iies,

asng whol 3 Quastions
suggesting answears and

FNOGENING ConsaqUEnces

« Ralact on tha meaning of
wihiat they hove keamed for
ther awn beas, Talk about
ThEer own SapDenances,
fealings, and he things thot
matter to tham, and istan
10 athers

» Conscer how thalr own
Eves ondd tha future of thea
commrunties to which
they belong could ba
trarsforrmed by whot they
heva lece nad.

« Act 10 Bfing about
translarmctian i theer
awn bves and Inthe

commuirsties (o which they

DEH:i-I'I-g.EIE O SOnseguancs
al thair kacrming,

= Retflect on the meaneng of

what they hove lsarmed fo
thesr own lves. Daalogue

with athers abaut thair
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Ages 7-9

» Describe o narmathve that

i acourata n s sequenca
and detols, entifying
literaary farrm and Bagening
to understand the arigince
ciuthear's intenticn, drcoesng
ot tha maral sensa of
soripture for todkay.
Carrectly use deveiopang
spercEalist vooobusary

to descrbe a range of
redgicus beliefs, symboks
and actions, comactly
ickantifying their meanargs,
Make bnks Detwean souncas,
baliels warshio, and lifa,
ghving reazsons for the Erks.

Qs Quashions about the
staries and exparkences ot
clhers

»  Play with possibéiies,

aging Whol T quastions
sLgoesting answears and
ENIOGENING ConsaLRnces
and implicatons far
thermneehves ond others

= ‘Buggest meanings

consickring tha rmokess
witenton, in response to
& variety of cracting and
artetic exprassion (for
axcmple taxts stoskas,
paintings, music. )
Exprass a poent of view
with reasans thot relote ta
SOUCBS] BXRenBnCes,
THprass O udgamant with
relesant regeons, having
considered dfferant

prafarances,

Expore peopia’s diferent
wwarldviews ond the reasons
far thalr responses to

kfe and 1o questicns of

marEng ond purposa

0 F!aﬂac.tnnma-rnacumg ol

whaat thery hove learmesd for
thesr own kves. Daalogue
with athers about their
expatiencas and faealings
and the thangs that mattar

1o them, recognising thea

Wi [ wihech thes could
irfluance tha woay thay e
Coansches how Lhaer awr
lives and the future of the
COETUTILEE S 10 whash
thery Deong coulcl D
tronsicered oy what thay
heaver hearmeac

Act to Deing about
transfcemation in their
oo liwas ant in the
ComEmnunitas to which they
belcng os o conseguence
of their Barmeng

AN /

« Show understanding

af scrpturs possaneEs,

Plory with possinilitkas, asking

wihort P questicns, bullceng |

Fafact on tha maaning of
wihct they have lsamead for




() (S MONSTS
N0, gﬂ o I H T
~SW02%e 8 A Religious
?ﬁ oco & A .
SN | Education
K s/ Directory

Ages 9-1]

« Show understanding

of scripture passages,
edentifying literary farms
and authoreal ntenticn and
Baginning to recognise
the histoncal contet of

the tanded oudisnca
and the ways in which the
mterpratation of scnptuss
may change over irme.
Usa specialist (thaalogical
relighous, ond philosophical }
vosapuiany to dascribe
and axpiain the meaning
af different redgicus and
secular Desets, rtuals,
symbods, and actions.

= ShoW ura:ler&turn:llng af

sourcEs, beliefs, warshig,
and Mfe, by rmaking reéswant
Bnks Detwaan harm

Plory with possnilitas, osking
wihor P questicns, bulldng
Ieggical theaaries, and
innagineng diffarent peopila's
MEE0ONEEE.

Explora how they and
otfers interpret 1Hsir own
cnd the makar's meoning.
i resporse 10 o vorkaty

of creotwve and artistic
sapression (lor axampla,
texts, stories, pasntings,
FrLsic eto)

Apprecate differing ponts
o wiend are not of aguciy
Wk,

Arteculate the reasons which
rmikght lead to udgements
differant 1o thesr o,
FeagnisEng thot sceme
queEsslEons e difficust to
CINEYE,

Consder people's
differant wosidviaws,

uzing evidence to express
insagit into differences n
thedr responsss and offer
rédEaned arguments why
thezy desgree with somsa

fectures

« Ralact on tha rmaaning o
wihort they have leamead for

their owm ves Compore
their own and others

axpanances ond feesngs
the things that matter to
them, and the ways in
wihich thiz moy aod to
different ways af life

«  Congider how thair own
Fyas ond the fulure-al tha
communitles towhich
Ry Beloog cousd De
trarmsforrmed by whiot thesy
hove leomed.

= Actta bring obout
transfarrmction i thee
o Bves and in the
communities Lo which they
Deong, O3 O consequenca
aal thesr kacaming,
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Ages 11-14

b understarding of the
literal serss of scriplura
poseages (dantfying
literory formis. reading e
CAGCirg 10 e rolcs

thot Qovern s astinetive
literary formy, understonding
P cvithorial intention
affacts maaning Including
an urdarstancng of the
irflucnce af thehistoicol
car st af thes Intencled
audience) onz bagin to
understond tha allegoncal
ard ancgogical sarsas of
SoTiptUre

e oo rargs of contestually
acourats raligous and
phicaapalcal vosanulon,
0 show o cohsrant
wdeestanding of o pange: Gl
Fedjions, worlchiews, Beliafs,
and actions.

Mcke resvant cornectons
Eretvsary clittesarst ears af
shucly [aostiire solices,
stodctares, Warship, ora
lifa ), showing Few ora anes
irfluances cihars

Hoy with cossiciites
astng 'what #7 questons,
tenting sans using

Fcsagnl amprirmisnls and
Contrloe i sooerarios

1o deacan neght, crticaly
angag ng with cifecant
peapla's mspnnsas 1o thess
QLastons

Sifer an irtarpratotion of
the mmacning of o varisty

al redensarit craative ano
artstic expressions (for
sEornple, texts, shorss,
oalribings: rrlisic, eia), with
raterresnces o the Pletanical
and cutural cortaat of the
Frcker

lf",l‘_:t'l'||:_'||.::|r'|_':- and eanirest P
aftecthvaly cifesent alevont
weorks of art reflect Catholic
sULIres o belkals,
Fressnt ar asgumiesrt for

a parficailar point of view,
showing an oworarass of
cliffarent viawes

AsseEsing the ralatie
villich vy of cliffesant
aTgQUMIEnTR

s raleraeral s reeas

= Haflct arthe mesaning of
whiat thiesy Prsde ke Pesc
for thalr own bves, Begln
b mCiars: Lhe: eaperiancas
Ol feedirgs ol pinces
droerstandirg what
matisrs b them ang the
rnpcict this hos ar e
wos of Iife

v Carsder bow thsir cwn
ives ard the futura of the
cormnrneatties toowklch
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Structural elements: Ways of
knowing




/Imagine you are d journalist. Write a A
newspaper article to explain how some people
believe the Big Bang theory challenges
Christian beliefs that God created the universe.
Include details about the Big Bang theory and

Christian beliefs about creation in your article.
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Imagine you are d journalist. Write @
newspaper article to explain how some people
believe the Big Bang theory challenges

Christian beliefs that God created the universe.
Include details about the Big Bang theory and
Christian beliefs about creation in your article.



(Look at the questions in the speech bubbles on |
the next page. Have a go at answering them
now. Are there many different responses

In the class? As you work through this chapter,
your responses to some of these questions

_may deepen, and may even change.




Look at the questions in the speech bubbles on
the next page. Have a go at answering them
now. Are there many different responses

In the class? As you work through this chapter,
your responses to some of these questions
may deepen, and may even change.



‘What did Pope St John Paul I mean when he
said, ‘Truth cannot contradict truth'?




What did Pope St John Paul I mean when he
said, ‘Truth cannot contradict truth’?




(Compare Rublev’s icon with Crivelli's The Trinity.

Which is more powerful in bringing out Catholic
belief about the Holy Trinity?
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Compare Rublev’s icon with Crivelli's The Trinity.
Which is more powerful in bringing out Catholic
belief about the Holy Trinity?




(Think again about the sacrifices you have
made in your life. Were these sacrifices
significant? Use the three bullet points above
to discuss this question and then write down a

_response.

J




Think again about the sacrifices you have
made in your life. Were these sacrifices
significant? Use the three bullet points above
to discuss this question and then write down a
response.



/Consider the view that the damage we are
doing to the Earth is an inevitable effect of
human beings living on this planet and
construct a Catholic response with reference
to Laudato Si and other relevant teachings.
Why might some people think this?

What would a Catholic believe instead?
Support you answer with examples.
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Consider the view that the damage we are
doing to the Earth is an inevitable effect of
human beings living on this planet and
construct a Catholic response with reference
to Laudato Si and other relevant teachings.

Why might some people think this?
What would a Catholic believe instead?
Support you answer with examples.




Structural elements: The six-
branch structure
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Curriculum Branches

Curriculum branches are the way this programme of study presents its
model curriculum.

The model curriculum presents the expected outcomes in six
curriculum branches that correspond to the six half-terms of a schoo
year.

The model curriculum (the first 5 branches particularly) is rooted in
the narrative of salvation history and leads pupils on a journey in
each year of schooling that gives a sequence to the learning.

As they revisit each branch in each year of school they come to a
deeper understanding of its significance for Catholic belief and
practice, which allows them to make links between the four
knowledge lenses within the context of the narrative of salvation
history.

()
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Curriculum Branches )

ko

4
‘The Bible is thus the great love story between God and
humanity.
At its centre stands Jesus, whose own story brings to
fulfilment both God'’s love for us and our love for God.
Henceforth, in every generation, men and women are
called to recount and commit to memory the most
significant episodes of this Story of stories, those that best
communicate its meaning.’

136  Message of his Holiness Pope Francis for the 54th World
Communications Day, 24 January 2020, 3.
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Structural elements: Expected
end of age-phase outcomes

Part 2: Programme of
Study

Section 2.3: Expected end of age-phase
outcomes



Age-phase expected outcomes

 The expected outcomes are a synthesis of the content outlined
in the knowledge lenses and the skills described in the ways of

knowing.

* Each age-phase has a prescribed set of expected outcomes
that indicate what pupils are expected to know, remember and
be able to do by the end of that phase, using the language of
the ways of knowing and applying it to the discrete knowledge
within each lens.



Ages 9-11

Revelation

Retell the Moses story, focusing on the two key events of the call and the covenant (The Burning Bush (Ex 3:1-15); the Sinai covenant, and the Ten U5.1.1
Commandments (Ex 19:3-8, 20:1-17)).

Describe accurately in sequence and detail what the disciples see at the Transfiguration, saying something about the importance of Moses and Elijah. U5.3.4
Describe Christian belief about the Resurrection of Christ and the revelation of the Father, Son, and Spirit. U6.5.3
Sacred Scripture

Show an understanding of scripture passages that speak of David’s life, recognising the intended audience and the historical context. U5.2.1
Show an understanding of some gospel passages that present Jesus as the fulfilment of the promise to David (Matt 1:1-17; Lk 1:32-33), recognising the | U5.2.2
gospel writers are writing for Christians. Recognise links with God’s covenant with Abraham.

Use specialist vocabulary to describe and explain the nature of David’s kingship in the Old Testament, with reference to the passages that speak of U5.2.3
David’s kingship and psalms.

Explain that the Bible came together over a period of more than a thousand years and contains sacred texts from Judaism, the four Gospels, and other early | U5.6.1
writings of the Church.

Know that the Church teaches that Sacred Scripture is the inspired Word of God and the Church helps Catholics read and understand the Bible. U5.6.2
Show understanding of the literary forms found in the texts studied, including the use of metaphor, symbolic language, and poetry. U6.6.1
Show an understanding of a passage of Old Testament scripture that shows the importance of women in salvation history, recognising authorial intention and | U6.2.1
historical context.

Use theological language to explain what is meant by describing the women of the Old Testament as ‘true protagonists of salvation history’ (Pope John Paul II’s [ U6.2.3
address, General Audience, 27 March 1996).

Show understanding of the scripture passages studied identifying authorial intention, recognising that the scripture speaks to people literally and carries a U6.3.1
deeper spiritual meaning.

Show understanding of the scripture passages studied, identifying literary forms and authorial intention. U6.5.1
Use specialist theological and religious and vocabulary to describe and explain links between at least one of the scripture passages studied and religious U6.5.2

beliefs.




Ages 9-11

Creation and Fall

Simply explain the Church’s teaching on the purpose of the second Creation story and the purpose of scientific accounts, referencing Laudato Si’ 66-67. Make links with the u.6.1.2
term ‘stewardship’.
Show some understanding of the Christian belief that in Jesus a new covenant is made and through him the relationship with God can be restored making links with John (1:1-5, | U6.1.6
16-18) and the Nicene Creed.
Covenant
Retell the Moses story, focusing on the two key events of the call and the covenant (The Burning Bush (Ex 3:1-15); the Sinai covenant and the Ten Commandments (Ex 19:3-8, U5.1.1
20:1-17)).
Correctly use developing specialist vocabulary to describe what a covenant is, recognising that God made several covenants throughout history, e.g., with Noah, Abraham, and | U5.1.3
Moses.
Show some understanding of the Christian belief that in Jesus a new covenant is made and through him the relationship with God can be restored, making links with John (1:1-5,| U6.1.6
16-18) and the Nicene Creed.
Prophecy
Show an understanding of any one of the following Old Testament scripture passages that show the importance of women in salvation history, recognising authorial intention and Ué6.2.1
historical context: Ué6.2.2
Genesis 18:1-15; 21:1-7: Sarah Hoe
Exodus 1:8-22; 2:1-10: Miriam
Judges 4:4-11; 5:7-15: Deborah
1 Samuel 1:5, 9-11, 26-28: Hannah
Esther 2:4, 15-17; 3:1-6, 12-13; 4:1-4, 8a-17; 5:1-8; 7:1-6, 9-10; 8:3-12 (Purim): Esther
Use theological language to explain what is meant by describing the women of the Old Testament as ‘true protagonists of salvation history’ (Pope John Paul II’s address,
General Audience, 27 March 1996), making relevant links with the stories of some key women from the Old Testament.
Show understanding of the Christian belief that Mary is the fulfilment of the Old Testament promises, making relevant links to Luke 1:26-56 and the stories of the women of the
Old Testament. Contrast Luke 1:26-56 with the authorial focus in Matthew’s account (Matthew 1:18-25).
The Good News of redemption
Show an understanding of some gospel passages that present Jesus as the fulfilment of the promise to David (Matt 1:1-17; Lk 1:32-33), recognising the gospel writers are U5.2.2
writing for Christians.
Show an understanding of the account of Holy Week in the Gospel of John. Ué6.4.1
Show knowledge and understanding of how one of the texts reveals deeper meanings about Jesus as Messiah and describe the beliefs revealed. Ué6.4.2
Make links between the account of Jesus’ washing his disciples’ feet, what happens at Mass on Holy Thursday, and Christian beliefs about Jesus’ actions. Ué6.4.3
Describe ways Jesus shows his love for all people by his actions on Holy Thursday and Good Friday. Ué6.4.4




Ages 9-11

The triune God

Describe the Christian belief about the Resurrection of Christ and the revelation of the Father, Son, and Spirit. U6.5.3

Jesus Christ

Describe accurately in sequence and detail what the disciples see at the Transfiguration, saying something about the U5.3.4
importance of Moses and Elijah.

Use specialist religious vocabulary to make links between one of the ‘I am’ statements in St John’s Gospel and Ué6.3.3
Christian beliefs about Jesus.

Show an understanding of the account of Holy Week in the Gospel of John. U6.4.1

Show knowledge and understanding of how one of the texts reveals deeper meanings about Jesus as Messiah and Ué6.4.2
describe the beliefs revealed.

Make links between the account of Jesus washing his disciples’ feet, what happens at Mass on Holy Thursday, and Ué6.4.3
Christian beliefs about Jesus’ actions.

Describe ways Jesus shows his love for all people by his actions on Holy Thursday and Good Friday. Ué6.4.4

Explain why Jesus is called the ‘new Adam’, making links between scripture texts from the new and old testaments. Ué6.5.4




Ages 9-11

The Holy Spirit

Identify that scripture speaks of the outpouring of gifts of the Holy Spirit on the Messiah in the Old Testament and the gospels. Make U5.5.1
links with the Sacrament of Confirmation.

Describe the gifts of the Holy Spirit and describe some ways they help Christians be good disciples, making simple links with some of the U5.4.3
fruits of the Spirit.

Describe the names and signs under which the Holy Spirit appears and explain some simple links with scripture and the Sacrament of U5.4.5
Confirmation.

The Holy Catholic Church

Explain the role of the deacon, priest, or bishop in administering the sacraments and why they are a part of sacramental Ué6.3.5
celebrations.

Describe some ways their local parish community celebrates the sacraments, noticing which are celebrated occasionally, and which are Ué6.3.6
celebrated frequently, giving reasons for this.

The Blessed Virgin Mary and the saints

Show understanding of the Christian belief that Mary is the fulfilment of the Old Testament promises, making relevant links to Lk 1:26- |U6.2.3
56 and the accounts of the women of the Old Testament. Contrast Lk 1:26-it with the authorial focus in Matthew’s account (Matt 1:18-

25).

Use theological language to describe and explain the belief that Mary became the ‘Mother of God’. Ué.2.4
Describe and explain, with examples, the different ways in which Christians bear witness to their beliefs now and in the past and U6.5.5
make links with the life of a saint.

Salvation and eternal life

Simply describe Catholic beliefs in the last things: death, judgement, heaven, and hell. U5.4.5
Recognise that the words of St Paul (1 Cor 15:1-8, 20-25, 54-57) describe the Christian belief that through the Resurrection of Jesus, U5.4.7

people can follow his path to heaven.




Ages 9-11

Prayer

Recognise that David is a model of prayer, referencing one of the psalms. U5.2.5
Make links between the seven petitions (requests) of the Our Father and their meaning for Christians. U5.3.5
Know that the Rosary is a prayerful reflection on the life of Christ. U5.4.7
Show understanding of how and why the Magnificat prayer forms radical expectations of the Messiah. Ué6.2.5
Make links between the Christian belief in the Crucifixion and the Stations of the Cross as a prayerful reflection on Christ’s journey to |U6.4.6
the cross.

Liturgy and sacrament

Use specialist theological vocabulary to make links between each of the miraculous signs in St John’s Gospel and Christian beliefs about Ué6.3.2
Jesus, including some of the sacraments.

Know the seven sacraments of the Catholic faith and explain the purpose of each sacrament in the life of the Catholic Church. Ué6.3.4
Sacraments of initiation

Use specialist religious vocabulary to show knowledge and understanding of the religious actions and signs involved in the celebration of U5.5.2
Confirmation.

Describe the names and signs under which the Holy Spirit appears and explain some simple links with scripture and the Sacrament of U5.5.5
Confirmation.

Explain some Christian beliefs about the Sacrament of Baptism. Ué.1.4
Eucharist

Know the seven sacraments of the Catholic faith and explain the purpose of each sacrament in the life of the Catholic Church. Ué6.4.4
Explain the role of the deacon, priest, or bishop in administering the sacraments and why they are a part of sacramental celebrations. 32;2

Describe some ways their local parish community celebrates the sacraments, noticing which are celebrated occasionally, and which are
celebrated frequently, giving reasons for this.




Ages 9-11

Sacraments of healing

'Know the seven sacraments of the Catholic faith and explain the purpose of each sacrament in the life of the Catholic Ué6.4.4
Church.

Use specialist theological vocabulary to make links between each of the miraculous signs in St John’s Gospel and Christian| U6.3.2
beliefs about Jesus, including some of the sacraments.

Know the seven sacraments of the Catholic faith and explain the purpose of each sacrament in the life of the Catholic Ué6.3.4
Church.

Other liturgies and sacramentals

Explain what happens at the Ash Wednesday Mass and how Christians mark this day, using religious vocabulary to describe|U5.4.1
symbols and actions.




Ages 9-11

Freedom, conscience, and virtue

Know that a virtue is a positive habit that helps people live a good life. U5.1.6
Show understanding of how the virtue of either hope or charity (love) links with Jesus’ teaching in the Beatitudes. U5.3.6
Use specialist vocabulary to describe the term ‘conscience’. U5.4.4
Law, grace, and sin

Make links between the Ten Commandments and Jesus’ summary of the law in Matthew’s Gospel. U5.1.2
Use developing specialist vocabulary to show how the Ten Commandments help human beings live good and happy lives. [U5.1.4
Correctly use developing specialist vocabulary to describe sin as deliberately spoiling our friendship with God and each U5.1.5
other.

Recognise that in the Beatitudes Jesus tells his followers important messages about what makes a life blessed. U5.3.1
Compare Matthew and Luke’s description of the new law, or great commandment and make links between the new law U5.3.2
as a parable and Jesus’ summary of the law and lessons for Christian life today.

Make simple links between the Beatitudes and the Ten Commandments. U5.3.3
Describe how Catholics define sin, making links with the Ten Commandments and Jesus’ great commandment as guides |U5.4.3
for a good life.

Show understanding of the Christian belief of the first sin or ‘original sin’ by making links with the second story of Ué6.1.3
Creation.

Use theological vocabulary to describe and explain the belief that sin damages the relationship with God, the Ué6.1.5

relationship with others and relationships with the created world, making relevant links with the second account of
Creation and Laudato Si’ 66.




Ages 9-11

Catholic Social Teaching

Make links with the term ‘stewardship’.

Ué6.1.2

Show understanding of how and why the Magnificat prayer forms radical expectations of the Messiah.

U6.2.5

Describe and explain, with examples, the different ways in which Christians’ bear witness to their beliefs now and
in the past and make links with the life of a saint.

U6.5.6

Explain in an age-appropriate way the meaning of ‘the common good’ and the principles of Catholic Social
Teaching.

U6.6.1

Faith and life

Make links between the Ash Wednesday readings and Lent as a time when Christians reflect on their sins and
listen to God’s call to return to him. Describe some ways Christians act to answer that call in Lent, including
the importance of prayer.

U5.4.2

Describe the work of a Christian or Catholic scientist who has contributed to the scientific understanding of
the beginnings of the Universe (e.g., Mendel, Lemaitre, Blundell), recognising that many scientists are
Christians and they do not see any conflict between their faith and science.

ué.1.7

Show understanding of the life of individual women today who are responding to God’s call in their life, making
relevant links to Mary’s ‘Yes’ to God (Lk1:26-56), for example, describe and explain the role of women’s religious
orders in the Church today, with reference to at least one example of a Catholic women’s religious order.

U6.2.6

Describe and explain, with examples, the different ways in which Christians bear witness to their beliefs now
and in the past and make links with the life of a saint.

U6.5.5

Describe some ways Christians work together with people of different worldviews to promote the common
good.

U6.6.2
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Age-phase expected outcomes

* |t is against these expected outcomes that schools will assess
pupil progress, both formatively and summatively.

* This directory does not prescribe a particular approach to
assessment but does provide clear expectations for each age-
phase that will allow meaningful assessment to occur.



Age-phase expected outcomes

* These age-related expectations also provide a basis for

consistency of expectation in all schools across England and
Wales.

* |n turn, this will allow the Catholic Schools Inspectorate to
make judgements about the quality of religious education in
each school inspected under the National Framework for the
Inspection of Catholic School, Colleges and Academies.




CATHOLIC SCHOOLS C o
q l..@.?.EE?TbR%IE = ProgressinRE:

* how well pupils develop the knowledge, understanding and skills as measured
against the learning required by The Religious Education Directory

* the extent to which all pupils, including disadvantaged pupils and pupils with
SEND, make progress when measured against the planned curriculum by
knowing more, remembering more and doing more, including any variations
between age phases and year groups

* the extent to which pupils are developing as religiously literate and engaged
young people who have the knowledge, understanding and skills -
appropriate to their age and capacity - to reflect spiritually, and think
ethically and theologically, and who are aware of the demands of religious
commitment in everyday life


https://www.cbcew.org.uk/
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What'’s the Big picture?

Creation and Covenant...

‘In this branch, pupils will encounter the God who creates
and calls a people. They will explore revelation of the
Christian belief that all that is comes from God, the Creation
accounts in Genesis, and scientific explanations of the
process of Creation. They will explore the call of God and his
covenantal relationship with his people first through
Abraham and Moses, then through the narrative of the Old
Testament.” (RED p62)


https://www.cbcew.org.uk/

What'’s the Big picture?

God creates everything out of love (including us). All that
comes from God is good. He reveals himself to us out of love.


https://www.cbcew.org.uk/

What'’s the Big picture?

Creation and Covenant...

The ‘original harmony that
[humans] had with the
world and...with God’ (YC

66) has been lost. The experience of this

alienation is expressed
in the story of the Fall’
(YC 66)


https://www.cbcew.org.uk/

What'’s the Big picture?

God shows himself in the Old Testament as God, who
created the world out of love and remains faithful to

[humans] even when they have fallen away from him
into sin (YC 8)



https://www.cbcew.org.uk/

What'’s the Big picture?

Creation and Covenant...

‘God makes it possible to experience him in history:
With Noah he establishes a covenant to save all living things.

He calls Abraham so as to make him “the father of a multitude of nations” and to
bless “ all the families of the earth” in him...

To Moses he introduces himself by name...frees Israel from slavery...establishes a
covenant with them...and through Moses gives them the Law’ (YC 8)


https://www.cbcew.org.uk/

Year Six

In this year, pupils will focus their gospel study on St John. They will
also look at the second account of Creation, understanding what is
meant by the ‘Fall’ and be able to make connections with Jesus as the
new Adam in St John’s gospel. Pupils will look at women in the Old
Testament and see Mary’s place in salvation history as she is
presented in the gospel of St John. They will look at St John’s account
of Jesus through the seven miraculous signs and they will learn about
the seven sacraments of the Catholic Church. They will hear the
account of Jesus’ Passion as recounted in St John’s gospel and reflect
on this as a source of creative inspiration. (reo p167)



https://www.cbcew.org.uk/

Year Six
The account of Mary meeting the resurrected Jesus in the garden

will connect with the story of Eden and help pupils understand

something of the narrative sequence of salvation history. At the end
of the year, they will consider Catholic social teaching as part of the
call to dialogue with the culture of the t|me (REDp167)

14 Then she turned around and saw Jesus standing
there; but she did not know that it was Jesus. 15
“Woman, why are you crying?” Jesus asked her. “Who is
it that you are looking for?”

She thought he was the gardener, so she said to him, “If
you took him away, sir, tell me where you have put him,
and | will go and get him.”

16 Jesus said to her, “Mary!”

She turned toward him and said in Hebrew, “Rabboni!”
(This means “Teacher.”) (Jn 20:14-16)



https://www.cbcew.org.uk/

Prophecy and Promise Desert to Garden

Encounter and Dialogue

U6.1.1. Show understanding
of the literary forms found in
the text’s studied, including
the use of metaphor,
symbolic language, and
poetry.

U6.2.1. Show an
understanding of any one of
the following Old Testament
scripture passages that show
the importance of women in
salvation history, recognising
authorial intention and
historical context:

o Genesis 18:1-15; 21:1-7:
Sarah

o Exodus 1:8-22; 2:1-10:
Miriam

o Judges 4:4-11; 5:7-15:
Deborah

o 1 Samuel 1:5, 9-11, 26-28:
Hannah

o Esther 2:4, 15-17; 3:1-6, 12-

13; 4:1-4, 8a-17; 5:1-8; 7:1-6,
9-10; 8:3-12 (Purim): Esther

U6.3.1. Show understanding
of the scripture passages
studied identifying authorial
intention, recognising that
the scripture speaks to
people literally and carries a
deeper spiritual meaning.

U6.4.1. Show an
understanding of the account
of Holy Week in the gospel of
John.

U6.5.1. Show understanding
of the scripture passages
studied, identifying literary
forms and authorial
intention.

U6.6.1. Explain in an age-
appropriate way the meaning
of ‘the common good’ and
the principles of Catholic
Social Teaching

U6.1.2. Simply explain the
Church’s teaching on the
purpose of the second
Creation story and the
purpose of scientific
accounts, referencing
Laudato Si 66-67. Make links
with the term ‘stewardship’.

U6.2.2. Use theological
language to explain what is
meant by describing the
women of the Old Testament
as “true protagonists of
salvation history” ( Pope John
Paul II’s address, General
Audience, 27 March, 1996),
making relevant links with
the stories of some key
women from the Old

U6.3.2. Use specialist
theological vocabulary to
make links between the each
of the miraculous signs and
Christian beliefs about Jesus,
including some of the
sacraments, and how these
reveal he is truly God and
truly human.

U6.4.2. Show knowledge and
understanding of how one of
the texts reveal deeper
meanings about Jesus as
Messiah and describe the
beliefs revealed.

U6.5.2. Use specialist
theological and religious
vocabulary to describe and
explain links between at least
one of the scripture passages
studied and religious beliefs.

U6.6.2. Describe some ways
Christians work together with
people of different
worldviews to promote the
common good.




U6.1.3. Show
understanding of the
Christian belief of the first
sin or ‘original sin’ by
making links with the
second story of Creation

U6.2.3. Show
understanding of the
Christian belief that Mary
is the fulfilment of the
Old Testament promises,
making relevant links to
Luke 1:26-56 and the
stories of the women of
the Old Testament.
Contrast Luke 1:26-56 it
with the authorial focus
in Matthew’s account
(Matthew 1:18-25).

U6.3.3. Use specialist
religious vocabulary to
make links between one
of the “I am” statements
and Christian beliefs
about Jesus.

U6.4.3. Make links
between the account of
Jesus’ washing his
disciples’ feet, what
happens at Mass on Holy
Thursday, and Christian
beliefs about Jesus’
actions.

U6.5.3. Describe Christian
belief about the
Resurrection of Christ and
the revelation of the
Father, Son, and Spirit.

U6.6.3. Use the term
‘worldviews’ and
understand its meaning,
giving simple examples.

U6.1.4. Explain some
Christian beliefs about
the Sacrament of
Baptism.

U6.2.4. Use theological
language to describe and
explain the belief that
Mary became the ‘Mother
of God'.

U6.3.4. Know the seven
sacraments of the
Catholic faith and explain
the purpose of each
sacrament in the life of
the Catholic Church.

U6.4.4. Describe ways
Jesus shows his love for
all people by his actions
on Holy Thursday and
Good Friday.

U6.5.4. Explain why Jesus
is called the “new Adam”,
making links between
scripture texts from the
new and old testaments.

U6.6.4. Recognise links
and simple connections
between some Dharmic
beliefs, practices, and way
of life making links
between them.

U6.1.5. Use theological
vocabulary to describe
and explain the belief that
sin damages the
relationship with God, the
relationship with others
and relationships with the
created world, making
relevant links with the
second account of
Creation and Laudato Si’

U6.2.5. Show
understanding of how and
why the Magnificat prayer
forms radical expectations
of the Messiah.

U6.3.5. Explain the role of
the deacon, priest, or
bishop in administering
the sacraments and why
they are a part of
sacramental celebrations.

U6.4.5. Make links
between the Christian
belief in the Crucifixion
and the Stations of the
Cross as a prayerful
reflection on Christ’s
journey to the cross.

U6.5.5. Describe and
explain, with examples,
the different ways in
which Christians’ bear
witness to their beliefs
now and in the past and
make links with the life of
a saint.




U6.1.6. Show some
understanding of the
Christian belief that in
Jesus a new covenant is
made and through him
the relationship with
God can be restored
making links with John
(1:1-5, 16-18) and the
Nicene Creed.

U6.2.6. Show
understanding of the life
of individual women
today who are
responding to God’s call
in their life, making
relevant links to Mary’s
‘ves’ to God (Lukel:26-
56), for example,
describe and explain the
role of women’s religious
orders in the Church
today, with reference to
at least one example of a
Catholic women’s
religious order

U6.3.6. Describe some
ways their local parish
community celebrates
the sacraments, noticing
which are celebrated
occasionally, and which
are celebrated
frequently, giving
reasons for this.

U6.5.6. Describe how
one charity studied
witnesses its Christian
faith through its work.

U6.1.7. Describe the
work of a Christian or
Catholic scientist who
has contributed to the
scientific understanding
of the beginnings of the
universe (e.g., Mendel,
Lemaitre, Blundell),
recognising that many
scientists are Christians
and they do not see any
conflict between their
faith and science.




Year Six: Creation and Covenant

The second account of Creation is one of the best-known and frequently
misunderstood passages of the Bible. To understand why this is, pupils should
know something of the literary form of which it is an example. Aetiology (or
etiology) is a form of literature common in the ancient world that uses a story

to explain the cause of something or why things exist the way they do.

They are not factual stories, but stories told to expose a more profound truth
and are akin to parables. When teaching the parable of the lost sheep, for
example, pupils do not require scientific evidence of a lone ewe to recognise

that Jesus is using the story to teach about the nature of God’s mercy.
(RED p168)
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Year Six: Creation and Covenant
The truth of the second Creation account lies in
what it says about human nature and the
generosity of God. One of the first things to
notice is that in the second account, God is
presented more like a person as in this account,
the writer is focused on humanity. God physically
moulds Adam from the earth. In Hebrew, the
name Adam means son of the red earth; Adam is
an earth man, made from mud. In this single
image, the writer conjures up the frailty of the
human condition. (RED p168)
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Year Six;: Creation and Covenant

The words of the Ash Wednesday recall Genesis 3:19: ‘Remember you are

dust and to dust you will return’.

Only through the ‘breath of life” God blows into Adam does Adam become a
living being. God then places Adam in Eden, where he is to take care of the
garden, which contains all he needs. As in the first account of Creation,
humanity is given stewardship of other elements of Creation. Again, the
generosity of God is displayed as Adam has plenty of food. However, in this
account, there is one rule Adam must follow, one tree from which he cannot
eat, the Tree of Knowledge of Good and Evil. (RED p168)
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Year Six: Creation and Covenant
God notices that Adam is lonely, which
points to another truth about people pupils
can identify with, people need to be in a
community. Even when God makes all the
animals, Adam does not find a companion
among them. None of the animals shares

his human nature.

Seeing Adam is lonely, God creates woman
and Adam recognises that he and the

woman share the same nature, ‘This at last
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is bones of my bones and flesh of my flesh’ 4
(Gen 2:23). (RED p168) R a T e
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Some pupils may connect with what
they have learned about the Trinity;
God is a communion of persons, and
people also seek companionship.
They echo the Creator’s divine
nature. (RED p168)
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Year Six: Creation and Covenant

However, at this point, things start to diverge from God’s path. The people

have free will in the garden, and God does not control them; instead, he

sets down one rule.

People are God’s Creation and subject to the rules of Creation, but the
woman then the man give in to temptation and eat the fruit. In their pride,
they want more than the many blessings they already have; people want

the one thing they do not have.

Pupils may see parallels with human nature and personal experience.

Humanity always has an appetite for more. (RED p168)
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Year Six: Creation and Covenant
The ensuing blame game is also familiar.

The woman blames the serpent, and the man blames the woman; no one

takes responsibility for their actions.

Original sin is a failure to trust in the goodness of God and disregard his

Word, preferring a human- centred world to a God-centred world.

Harmony with paradise is shattered, man and woman’s perfect relationship
fills with tension, the created world itself becomes hostile, and death
enters human history. (RED p168)
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https://cafod.org.uk/education/primary-teaching-resources/laudato-si-for-

Year Six: Creation and Covenant

The second text pupils will study is St John’s gospel

prologue.

In this poetic passage, St John lets his readers know
that, in Jesus, nothing less than a new Creation is
beginning. For Christians, the first sin is a ‘happy fault’
(Felix culpa) because, consequently, God empties
himself into humanity, and in Jesus, we meet him face

to face. The Nicene Creed expresses these beliefs.

Through reading Pope Francis” words in Laudato SV,
pupils will learn that the Church teaches that a
theological understanding of Creation and a scientific
understanding are not incompatible. (RED p168)
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CCC
Links

Knowledge lens content

Fall
CCC390

John’s prologue CCC
240-241,
460-461

Creed

YC 26, 29
CCC 185-188,
192-197

Stewardship
YC 436 CCC
2415
Original sin
YCfK 22

YC 68-69

CCC 388-389,
396-412,402-
404

Jesus
YC 76 CCC
456-460

Faith & science YC
23 CCC

159, YC 42 CCC282-
289

Baptism

YC 194 -195, 197
CCC 1213 -1216,
1229-1245, 1250,
1276 -1278, 1282

CCC 9852

Hear

By the end of this unit of study, pupils will hear the following key texts:

The second account of Creation (Genesis 2:5-10, 15-23, 3:1-7,9-13, 17-19)
Jn 1:1-5, 16-18

The Nicene Creed

Laudato Si’ 66-67

By the end of this unit of study, pupils will know:

The literary forms employed in the Genesis account.
The Genesis account of Creation and Fall is not a literal scientific description, but expresses beliefs about God, the world, and human beings (see CCC 159).

Believe

By the end of this unit of study, pupils will know that the Church teaches that:

The world is in disarray because humans choose to do evil again and again. This is called original sin; the story of Adam and Eve explains why the world is no
longer as good as it was in the beginning. (YCfK 22)

In Jesus, God restored humanity’s relationship with him.

Baptism is the first sacrament of the forgiveness of sins. It unites Christians with Jesus Christ, who dies and rises, and strengthens the gifts of the Holy
Spirit.

Belief in God as sustainer and source of the universe is compatible with the scientific account of the beginnings of the universe and the theory of evolution.

Celebrate

By the end of this unit of study, pupils will know:

The symbols in the Sacrament of Baptism that point to a Christian’s new life in Christ
The Church teaches that the Nicene Creed allows all believers to make a common statement of their faith.

Live
By the end of this unit of study, pupils will know:

Many scientists are Christians and they do not see any conflict between their faith and science.
The work of Catholic scientists in contributing to the scientific account of the beginnings of the universe (e.g., the work of Mendel and Lemaitre). The ways in
which some sin is social and embedded in social structures (cf. CCC 1868-69).




Key vocabulary

Creation
Fall

Eden
evolution
Baptism

salvation

How will you support the learning and usage of these key vocab terms?

How will you ensure they are understood in context?




Expected outcomes

Understand
By the end of this unit of study, pupils will be able to:

U6.1.1. |Show understanding of the literary forms found in the text’s studied, including the use of
metaphor, symbolic language, and poetry.

U6.1.2. |Simply explain the Church’s teaching on the purpose of the second Creation story and the
purpose of scientific accounts, referencing Laudato Si’ 66-67. Make links with the term
‘stewardship’.

U6.1.3. |Show understanding of the Christian belief of the first sin or ‘original sin’ by making links with the
second story of Creation.

U6.1.4. |Explain some Christian beliefs about the Sacrament of Baptism.

U6.1.5. |Use theological vocabulary to describe and explain the belief that sin damages the relationship with
God, the relationship with others and relationships with the created world, making relevant links
with the second account of Creation and Laudato Si’ 66.

U6.1.6. |Show some understanding of the Christian belief that in Jesus a new covenant is made and through
him the relationship with God can be restored making links with John (1:1-5, 16-18) and the
Nicene Creed.

U6.1.7. |Describe the work of a Christian or Catholic scientist who has contributed to the scientific

understanding of the beginnings of the universe (e.g., Mendel, Lemaitre, Blundell), recognising
that many scientists are Christians and they do not see any conflict between their faith and
science.



ISC

r3|/nthe end of this unit of study, pupils will be able to talk and think critically and

creatively about what they have studied, for example, through:

D6.1.1.

Articulating reasons which might lead to judgements different to their own, in
response to the claim: ‘belief in Creation is compatible with scientific accounts of
the beginnings of the universe and the theory of evolution’, offering reasoned
arguments for their own judgement.

D6.1.2.

Expressing a point of view about what the story of the Fall says about human beings
and suffering giving reasons why they think this way.

Respond

Durmg this unit of study, pupils will be invited to respond to their learning, for
example by:

R6.1.1.

Considering the ways in which their life and the life of their communities could be
transformed by taking seriously the belief in the innate dignity and equality of all
human beings. (RVE)

R6.1.2.

Reflecting on the evidence in the world that human beings have not always lived as
God has wanted and the effects of this on human beings and the environment.

R6.1.3.

Reflecting on the ways in which the discoveries of science can lead to a deeper
appreciation of the greatness of God and God’s love for all Creation.




KA
— Understanding Sacred Scripture

the Church describes a two-fold process for an authentic reading of Sacred Scripture. The
first level involves analysing passages, in ways common to the development of more
general literacy skill and competence and familiar in classroom settings. At the level of text
analysis, the Church encourages practices such as working with the best translation
possible and keeping individual passages whole so that literary form is identifiable, which
is recognised as ‘a major tool for correct understanding of the text’.120 Noting the
presence of literary techniques, including figurative language, analogy, contrast, dialogue,
repetition, as well as attending to the circumstances of writing (author and community), is

also affirmed.

(RED p22)
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KA
— Understanding Sacred Scripture

However, such academic analysis, even when it leads to an ability to retell a passage,
cannot be the final goal for the reading of Sacred Scripture. Pope Benedict XVI cautions
that this reductive level risks presenting Sacred Scripture as a novelty from a bygone era:
‘One can draw moral consequences from it, one can learn history, but the Book as such
speaks only of the past.’121 Nothing of the divine, which is denied and explained away,
remains. Added to an analytical reading, therefore, must be a lectio divina, a sacred
reading, which allows the reality of faith expressed in the words that are studied, to be
uncovered. A spiritual reading moves attention from the head to the heart as it seeks to
interpret what is signified by the words. Purposefully seeking meaning, and truths,

conveyed in the author’s words, it reads passages through the eyes of faith.122 (RED p22)
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Understanding Sacred Scripture

7 Day 16
THE

\ .
Senses of Scripture
CATECHISM
INAYEAR

As | said, it's day 16, we're
reading paragraphs 115 to 119.
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@ Understanding Sacred Scripture

SHEEWSSRY https://www.usccb.org/bible/understanding-the-bible

1. Bible reading is for Catholics. The Church encourages Catholics to make reading the
Bible part of their daily prayer lives. Reading these inspired words, people grow deeper
in their relationship with God and come to understand their place in the community God

has called them to in himself.

i

DEI VERBUM

.
»
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'-"iﬂ Understanding Sacred Scripture

https://www.usccb.org/bible/understanding-the-bible

3. Get the whole story! When selecting a Bible, look for a Catholic edition. A Catholic
edition will include the Church's complete list of sacred books along with introductions
and notes for understanding the text. A Catholic edition will have an imprimatur notice
on the back of the title page.

(An imprimatur indicates that the book is free of errors in Catholic doctrine.)

"Catholic
Children's

Catholic BIBLE

ESWCE
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@ Understanding Sacred Scripture

SHEEWSSRY https://www.usccb.org/bible/understanding-the-bible

4. The Bible isn't a book. It's a library. The Bible is a collection of 73 books written over
the course of many centuries. The books include royal history, prophecy, poetry,
challenging letters to struggling new faith communities, and believers' accounts of the
preaching and passion of Jesus. Knowing the genre of the book you are reading will

help you understand the literary tools the author is using and the meaning the author is
trying to convey.

DEI VERBUM
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:ﬂ Understanding Sacred Scripture

SHEENI R Y https://www.usccb.org/bible/understanding-the-bible

5. Know what the Bible is — and what it isn't. The Bible is the story of God's relationship
with the people he has called to himself. It is not intended to be read as history text, a
science book, or a political manifesto. In the Bible, God teaches us the truths that we
need for the sake of our salvation,

VA e e e
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@ Understanding Sacred Scripture

SHEENI R Y https://www.usccb.org/bible/understanding-the-bible

6. The sum is greater than the parts. Read the Bible in context. What happens before and
after — even in other books — helps us to understand the true meaning of the text.

To know You
more clearly

" Religlous
Education
" Directory



https://www.usccb.org/bible/understanding-the-bible
https://www.cbcew.org.uk/

@ Understanding Sacred Scripture

SHREWSEIRY

https://www.usccb.org/bible/understanding-the-bible

7. The Old relates to the New. The Old Testament and the New Testament shed light on
each other. While we read the Old Testament in light of the death and resurrection of

Jesus, it has its own value as well. Together, these testaments help us to understand
God's plan for human beings.
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E”: Understanding Sacred Scripture

SHEENI R Y https://www.usccb.org/bible/understanding-the-bible

9. What is God saying to me? The Bible is not addressed only to long-dead people in a
faraway land. It is addressed to each of us in our own unique situations. When we read,
we need to understand what the text says and how the faithful have understood its

meaning in the past. In light of this understanding, we then ask: What is God saying to
me?
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Planning

Read the Teacher notes from the RED for the Year group and for the branch

2. Note the lens content in the RED (Hear, Believe, Celebrate, Live) for the branch.
This will help you to recognise the key content that should be taught. [NB — find
out more about the lenses in the RED (p23-35)]

3. Note the Expected Outcomes in the RED (Understand, Discern, Respond) for the
branch

4. Read the Teacher Book (TB), this contains theological notes and also identifies
the learning linked to the Expected Outcomes

5. Read the guidance from the Diocese on each branch as these show how the
RED, TB and PB talk to each other. They may provide a helpful basis for your
planning

NB: Note the key vocab for the branch. This is located at the end of each branch in
the Pupil Book (PB)
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6.1.1
The Story of Creation

6.1.2
Original Sin

6.1.3
Laudato Si

6.1.4
Sacrament of Baptism

6.15
The Nicene Creed

6.1.6
Science & Rellgion

Creation & Covenant N\ B s ettt St &/
Branch 1 - - _ "Ak’

s Te'e e avke "'N'.\rt"' Ravchex ) |



HH

P

Assessment

Wi, aHie

R
A
.":'.1. .o;;u: o
ER
LA

* Refer to the prescribed outcomes for the branch. These will

form the foundation of assessment as they are what pupils
are expected to know by the end of that phase. For example:

came to know God and the Good News of Jesus in the gospels.

Expected outcomes Ages 5-7

Revelation

Recognise in an age-appropriate way that the Church teaches that all that is comes from God, Our U.1.1.2
Father, who made heaven and Earth.

Recognise that, for Christians, the Christmas story reveals God’s love by sending Jesus his Son. U1.2.1

Identify some of the people that encounter Jesus and recognise that he is special. U1.3.1

Sacred Scripture

Be introduced to the Bible as a special book and encounter the stories and accounts of how people U1.2.2
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* Refer to the prescribed outcomes for the branch. These will
form the foundation of assessment as they are what pupils

are expected to know by the end of that phase. For example:
Expected outcomes

Understand
By the end of this unit of study, pupils will be able to:

U1.1.1. [Recognise that the story of Creation in Genesis 1:1-4,24-26, is an ancient, prayerful, poetic reflection on God’s world and
retell this story in any form. (RVE)

U1.1.2. |Recognise in an age-appropriate way that the Church teaches that all that is comes from God, our Father, who made
heaven and Earth. (RVE)

U1.1.3. [Recognise that though people cannot see God, they can sense his presence through the awe and wonder experienced in
the beauty and order of Creation.

U1.1.4. |[Recognise that the Church teaches that God gave human beings the responsibility for taking care of the world and its
people and in doing this, we show love for God and each other.

U1.1.5. [Know that Pope Francis wrote a letter, called Laudato Si’, about the gift of Creation and the importance of taking care

of the world as it is everyone’s home.
U1.1.6. |Recognise that prayer is a way of drawing closer to God.
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Assessment -

* Refer to the prescribed outcomes for the branch. These will
form the foundation of assessment as they are what pupils
are expected to know by the end of that phase. For example:

u1t.1.2.

Recognise in an age-appropriate way that the Church teaches that all that is comes from God, our Father, who made
heaven and Earth. (RVE)

 Godis our Father

* Heis Creator

* He created all things

* He created heaven and earth (the invisible and the visible)

How does this link to the rest of the learning outcomes?
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SHREWSEURY
What are the driver words asking of the pupil?
 (Begin to) Recognise

Identify

Be introduced to and encounter

Know

Retell

Sequence

Recall

Show (a simple) understanding of

Make links between

Revisit and remember

Describe (how)

Compare

Use specialist vocabulary to...

Explain

Use theological language to...

Show knowledge and understanding of
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Assessment

NB: Discern also needs to be
assessed

e The RED model curriculum lists
exemplars

* The Vine and the Branches offers
exemplars

* Schools may choose the
exemplars OR choose Discern
opportunities of their own

F e "5 e ' ]
iscern
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In this way of knowing, you are
aiming to help pupils to be able
to judge wisely in response

to different interpretations of
the meaning, significance, and
implications of texts, beliefs,
rites, and ways of life so that
they can arrive at justified
conclusions about what is

true, what is good, and what is
beautiful.
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Thanks be to you, my Lord Jesus Christ, for all the
benefits you have given me,
for all the pains and insults you have borne for me.
O most merciful redeemer, friend and brother,
may | know you more clearly, love you more deatly,
and follow you more nearly, day by day. Amen.
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